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HERDSA has a proud 
tradition of outstanding 
past Presidents so it is 

always a little daunting for a new 
President when they take on the role 
because they are aware of the high 
standards set by their predecessors. 
The President, however, is just one 
member of a collegial Executive and 
HERDSA once again has an excellent 
group of dedicated Executive members 
who have agreed to allocate specific 
time to promoting HERDSA as an 
organisation and to further the aims 
of HERDSA through service to the 
wider higher education community. I 
am sure the new Executive would join 
me in thanking HERDSA members 
for giving us the opportunity to 
work together over the next two 
years to further the reputation of 
the organisation and to assist in the 
promotion of excellence in research 
and higher education practice.

About the New President
I have been a HERDSA Executive 
member for the past four years, 
serving as the Chair of the HERDSA 
Fellowship Committee. I was also co-
chair of the HERDSA 2007 conference 
in Adelaide; these opportunities 
have allowed me to engage with 
many HERDSA members and also 
provided the context for me to be able 
to listen to the concerns and needs 
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of a wide cross section of members. 
In my substantive position I am the 
Director of the Centre for Learning 
and Professional Development at the 
University of Adelaide. My discipline 
background is chemistry; I spent an 
enjoyable and productive 17 years 
being an academic in chemistry 
departments, first at the University of 
Melbourne and then at the University 
of Adelaide. People have asked me why 
I moved from chemistry to academic 
and online development. Was it 
because I had become disillusioned 
with my discipline, or perhaps because 
I was not particularly good at being 
a chemistry academic? I will leave 
judgement about the latter statement 
to others, but is response to the former 
statement I can categorically say I was 
very contented with my career in 
chemistry. That indeed was the issue! 
I could have continued to develop my 
educational practice in my narrow 
discipline, continued to apply for 
research grants and publish in the 
chemistry journals, but it would have 
been more of the same and I would 
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The Australian Learning and Teaching 
Committee (ALTC) continues to recognise 
and support the contributions by academic 
and general staff to student learning 
and experience with annual awards and 
citations. Several HERDSA members have 
been recipients of these awards and we are 
pleased to recognise their achievements in 
this issue.

This issue features the work of two 
HERDSA members in the international 
arena. Steph Ellis relates how a new English 
programme is starting in Thailand that 
resulted from a fund raising bike ride 
she undertook last year. Maureen Bell is 
beginning a project in Higher education 
for the tiny mountain state of Bhutan and 
she has written a fascinating report of her 
experiences. Some early discussions by the 
HERDSA Executive have explored the 
possibility of the Society providing practical 
help to developing countries like Bhutan.

Once again I am very grateful to the group 
of regular contributors to the News who 
continue to provide interesting articles. I 
am also grateful to Maureen Bell who has 
offered to provide editorial assistance to 
me now that she has retired. Her help in 
collecting the myriad of pieces that went to 
making up this issue was invaluable.

Roger Landbeck

This issue marks a new chapter 
in the life of HERDSA with the 
election of a new President and a 

new Executive for the period 2009–2011. 
There is a message from the new president, 
Geoff Crisp, together with his appreciation 
of those who retired from the Executive. 
The five new faces on the committee have 
contributed their story together with their 
hopes for what they can contribute to 
HERDSA in the coming term of office.

The September issue of the News features the 
annual conference with details of the prizes 
and awards made and personal impressions 
from first time attendees. We have a report 
on the highly successful conference in 
Darwin illustrated with more photographs 
than usual. Two former Presidents of 
HERDSA, Angela Brew and John Dearn, 
were honoured at the conference dinner 
by being granted Life membership of the 
society. They have each contributed their 
reflections on the award in this issue.

During the conference dinner in Darwin 
I met and talked with the Deputy Vice-
Chancellor of the Australian National 
University, Lawrence Cram, and he very 
graciously agreed to write an article for the 
News. This has provided a comment on 
higher education policy which has been 
missing from the News for some time. 
If someone is willing to write a regular 
column on higher education policy matters 
please contact me.

HERDSA E Mail News

This is circulated each Wednesday to members and others 

involved with higher education. Subscribers can manage their 

subscription by going to 

http://mailman.anu.edu.au/mailman/listinfo/herdsa

Please use this link if you change your email address. You can 

also access past postings through the Archive.

From the Editor
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become more contented and settled in 
a landscape that was so familiar. I sought 
new challenges and wished to explore new 
ways of thinking, ways that were different 
to those in my discipline of chemistry. I 
enjoy interacting with colleagues from 
across the wide spectrum of disciplines that 
are represented in higher education. I have 
been privileged to interact with outstanding 
practitioners of student engagement, with 
experts in assessment, with inspirational 
presenters and dedicated curriculum 
developers as well as reflective scholars. In my 
current position I am continuously exposed 
to new ways of thinking and alternative 
paths to better practice. Why do I take time 
to comment on these things? It is because I 
value diversity in approaches to obtaining 
evidence of scholarship and educational 
outcomes and I think that HERDSA is a 
fine example of how we can nurture and 
celebrate a variety of scholarly approaches 
to excellence in higher education.

The HERDSA Executive
The HERDSA Executive has a number 
of important portfolios; these include 
Publications which is concerned with our 
international journal HERD, the HERDSA 
Guides and occasional publications; 
Fellowships which develops the relevant 
documentation, administers the selection 
process and recommends the awarding of 
Fellowships to those who have satisfied the 
criteria; Links which involves collecting 
information on visiting scholars in Australia 
and New Zealand and a new program aimed 
at facilitating the travel of scholars who will 
conduct presentations and workshops in 
Australia and New Zealand; Membership 
which reviews the services HERDSA offers 
and obtains feedback from to its members as 
well as fostering the development of branch 
activity; the HERDSA Website which is a 
crucial service to members as well as the 
public face of the organisation to the wider 
community; Marketing which reviews the 
ways in which HERDSA disseminates 
information about the various programs 
and activities. 

The new Executive portfolio responsibilities 
are President—Geoffrey Crisp; Vice-
President—Mark Barrow; Treasurer—
Barbara Grant and Mark Barrow; 

Fellowships—Kogi Naidoo, Janet 
Taylor, Mark Kennelly and Tai Peseta; 
Publications—Gail Wilson, Barbara Grant, 
Izabel Soliman, Peter Kandlbinder and 
Shelda Debowski (non-Executive member); 
HERDSA Guides—Allan Goody. HERD 
Editors—Ian Macdonald and Izabel 
Soliman; Membership—Iris Vardi, Alison 
Holmes and Robert Kennelly; Marketing—
Deanne Gannaway and Peter Kandlbinder; 
Links—Deanne Gannaway, Tai Peseta and 
Mark Barrow; Website—Peter Kandlbinder 
and Gail Wilson.

I have thanked the Executive members who 
retired at this year’s conference in Darwin in 
another article in this edition of HERDSA 
News, but would like to acknowledge Shelda 
Debowski for her exemplary leadership as 
the immediate past President of HERDSA, 
Maureen Bell for her outstanding work as 
Treasurer and in the Membership portfolio, 
Kathryn Bartimote-Aufflick for her diligent 
role as Treasurer and Gordon Joughin for 
the many thoughtful contributions to the 
discussions we had on the future directions 
of HERDSA. 

Future Directions
The new Executive has already mapped 
out a number of new initiatives and some 
refinements to ongoing activities for the 
coming two years. We will be seeking 
feedback from members on the services 
that HERDSA provides through an online 
survey. We are particularly interested in 
activities and services that members feel 
could be improved, or are not currently 
being offered. Of course we are also pleased 
to hear about services that members feel are 
working particularly well or are of a high 
standard.

HERDSA is so much more that a journal 
and an annual conference; the Executive is 
particularly keen to assist in the development 
of strong local HERDSA communities in 
all geographical locations where we have a 
critical mass of members. Modest funding is 
available for hosting local HERDSA events 
and for sponsoring visiting scholars through 
the Links Scheme. Western Australia and 
New Zealand continue to be very active 
local communities, and we have seen the 
growth of the community in Canberra, 
thanks to the continued enthusiasm of 

Executive member Robert Kennelly. 
We would welcome any feedback from 
members on how local communities can 
be facilitated and nurtured. The Executive 
is exploring what we mean by HERDSA 
Branches with a view to encouraging 
more flexibility around our view of what 
a community is, perhaps making more 
effective use of new technologies and 
also moving beyond strictly state-based 
communities, particularly in Australia. 

HERDSA operates in an international 
space in higher education research and 
development; we will continue to strengthen 
our relationships with relevant national 
and international organisations, including 
overseas groups such as the International 
Consortium for Educational Development, 
the Society for Teaching and Learning in 
Higher Education, the Professional and 
Organizational Development Network, 
the Staff and Educational Development 
Association, the Australian Learning and 
Teaching Council and Ako Aotearoa. 
One of the issues HERDSA members 
will be very familiar with is the reality 
that educational practices are reified 
within particular disciplines. The earlier 
organisations I have referred to above are 
often aligned with educational and academic 
development activities, with the ALTC and 
Ako extending their activities to directly 
involve discipline practitioners. HERDSA 
is seeking feedback from members on how 
it can accommodate the needs of discipline 
practitioners who are exploring methods 
to improve their educational practices in a 
scholarly manner and would like to interact 
with colleagues from similar backgrounds 
and with common issues. 

As well as enhancing our interactions 
with other professional organisations 
and discipline practitioners, HERDSA 
is developing new strategies to increase 
engagement opportunities with senior 
managers in higher education institutions. 
HERDSA has a role to play in providing 
strategic advice on the scholarship of 
learning and teaching, assessment and 
evaluation; HERDSA members include 
national and international experts who 
can contribute to reflective discussions on 
issues around key learning and teaching 
issues; HERDSA also provides professional 
development opportunities and recognition 
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pathways for educational practitioners that 
can assist institutions implement their 
learning and teaching plans.

HERDSA is has also developed new 
opportunities for partial funding of visiting 
scholars through the Links Scheme. Links 
funds can be used to contribute to the 
additional costs of extending a scholar’s 
tour to regional centres or areas outside 
of an initial itinerary; HERDSA Branches 

could apply for funding to enable a scholar 
to extend their visit. The Links website 
will also highlight scholars who are visiting 
Australia and New Zealand so that members 
might be able to plan local activities around 
potential visits.

These are just a few of the activities on 
the agenda for the new Executive and 
we will publish progress reports on their 
development in future HERDSA News 

editions. I would also like to thank Jennifer 
Ungaro HERDSA’s Administration 
Manager and Roger Landbeck the HERDSA 
News and Digest editor for all the work they 
do on behalf of members and the Society.

I would be pleased to receive any feedback 
or suggestions on any items raised in this 
article and you can contact me at geoffrey.
crisp@adelaide.edu.au
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HERDSA Guides

Conducting tutorials, 2nd edition (2008)

Jacqueline Lublin & Kathryn Sutherland

This publication will be released for sale shortly

Conducting Tutorials addresses the common experiences of tutors and students in a variety of 

group learning situations. This second edition of HERDSA’s best-selling guide has been redeveloped 

around the framework of the characteristics of scholarly work, identified by Charles Glassick and 

colleagues: Clear goals, Adequate Preparation, Appropriate Methods, Effective Presentation, 

Significant Results, and Reflective Critique. It offers research-informed perspectives and practical 

advice on, for example, how to approach the first tutorial or how to deal with silence, combined 

with discussion of the underlying attitudes and expectations of tutors and students which affect 

their behaviour in groups. The relationship between the way in which a tutorial is structured and the 

appropriate or inappropriate learning processes which are thereby encouraged is discussed, and 

possibilities and strategies are given.
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The 2009 Conference was held at the Charles Darwin 
University in Darwin from the 6th to the 9th July. Over 300 
academics attended and for the first time registrations had 

to be closed 2 weeks before the conference opened. An informal 
poll on the opening morning revealed that the prospect of a holiday 
in the warm north of Australia was a strong attraction to attend! 
Why not? 

The organisation was excellent. Helen Wozniak and Janet Sincock 
as co-convenors were ably assisted by a great team which included 
a very helpful band of red shirted volunteers who guided delegates 
around the venues and answered many questions.

The venues were superb, beginning with the opening ceremony in 
the new Parliament House of the Northern territory and moving on 
to the Darwin Trailer Boat Club for the New Members Breakfast 
and culminating in the restaurant overlooking Fannie Bay for the 
conference dinner. The New Members Breakfast was held for the 
third time and seems to be greatly appreciated by those new to 
HERDSA.

The theme of the conference, “The Student Experience” was 
sustained well through the conference through the keynote 
addresses, the discussion groups and the individual papers. The 
potential for obtaining rapid feedback in a large group situation was 
demonstrated several times through the use of clickers loaned to all 
delegates. An enthusiastic salesperson was on hand to demonstrate 
further the potential of the device. 

The conference closed with the presentation of prizes and awards 
and a visual presentation of the plans and attractions of the 2010 
conference which will be held in Melbourne from the 6th to the 9th 
July. The theme of the conference is “Reshaping Higher Education”. 

HERDSA 2009 Conference

The New Members Breakfast

Workshop Discussion

Checking out the posters

The Red Shirt Brigade

Janet Sincock (left) and Helen Wozniak with Dorothy Fox 
who welcomed delegates to the country.
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Best Paper – awarded by HERDSA 
“Student motivation and engagement in learning.” 
Presented to Nick Zepke, Linda Leach and Phillipa Butler 
– Massey University – New Zealand

Taylor and Francis Prize – Best Paper by a 
New Researcher 

TIE for 1st

Linda Hodson – University of Sydney “The importance of 
affect: enjoyment, responsiveness and creative teaching”

Twan Huybers – ADFA@UNSW, Canberra – “Best – 
worst scaling: a magnifying glass method for University 
Teaching Evaluation”

Edith Cowan Authentic Learning Award 
Nona Muldoon and Jennifer Kofoed – “Cognitive 
apprenticeship in accounting education: Preparing students for 
the profession”

The University of Sydney Institute of Teaching 
and Learning Creative Presentation Award 
Presented to Nick Hopwood and Kathryn Sutherland for their paper, “Relationships and Agency in doctoral and early career academic 
experience.”

Note. To read these papers go to the HERDSA Website www.herdsa.org.au and click on “Conference Proceedings” under the 
heading “Publications” on the Home page.

Nick Zepke, Linda Leach, Linda Hodson, Twan Huybers and
Jennifer Kofoed

Prizes and Awards

HERDSA Fellowship

Tony Hooper from the School 
of Information Management, 
Victoria University Wellington, 

New Zealand was awarded a HERDSA 

Fellowship which was presented in absentia 
at the conference dinner.

Citation: Tony works with learners 
who are management professionals. He 
encourages his students to draw on their 
own experiences and to share these with 
others in the management programs. 
Tony encourages learners to be reflective 
practitioners and to explore holistically the 
consequences of their solutions to particular 
tasks. 

Tony Hooper teaches Information Systems 
and Electronic Commerce at Victoria 
University of Wellington and was Programme 
Director of the Master of Information 
Management programme from 2002 to 
2007. Before coming to New Zealand he 
was University Librarian and Director of 
Libraries at the University of Cape Town. 
His research interests explore conventional 
information handling techniques with 

electronic communications technologies, 
and the social and educational implications 
that flow from them. They include the 
management of academic libraries, legal and 
ethical issues in Information Management, 
e-government records management and the 
motivation of learners entering mid-career 
management programmes. Tony recently 
completed the Post-graduate Certificate of 
Higher Education Learning and Teaching 
at Victoria University of Wellington, 
and is currently promoting collaborative 
research projects at the University of Cape 
Town, Loughborough University in the 
UK, Dalhousie University in Halifax, 
Nova Scotia, and through the Centre for 
Interuniversity Research and Analysis on 
Organizations (CIRANO) in Montreal.

HERDSA Fellowship

Tony Hooper
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Renewal of HERDSA Fellows

The following HERDSA Fellows 
have completed the requirements 
for the HERDSA Fellows 

Professional Development programme and 
their Fellowships have been renewed for a 
further three years.

Maureen Bell, Margaret Potter, Jacqueline 
Walkington, Jane Fowler, Peter Jones, 
Anna Chur-Hansen, Robert Kennelly, Rick 
Ladyshewsky, John Ozolins, Larry Smith, 
Damian Ruth, Cristina Poyatos Matas, 
Beena Giridharan, Alison Kirkness, Janet 
Taylor, Leonora Ritter, Kogi Naidoo, Erica 
Sainsbury, Gillian Hallam, Rob Phillips, 
Peter Spiller, Lynden Griggs, Geoff Crisp, 
Samantha Hardy and Susan Jones.

Typical types of professional development 
(PD) activities Fellows engaged in were:

•	 Teaching and learning development 
activities: teaching innovation, awards, 
methods, assessment, evaluation and 
enhancement, developing teaching 
materials;

•	 Curriculum	review/development;

•	 Higher	qualifications	(Formal	or	
informal/short courses);

•	 Personal	development	courses,	e.g.	
leadership development;

•	 Research	grants;

•	 Awards,	e.g.	University,	ALTC;

•	 Support	of	others	(mentoring	of	peers,	
Fellowship registrants); networking;

•	 Conference	and	seminar	presentations,	
journal and book publications;

•	 Contributions/Service	to	teaching	
and learning development in higher 
education, institutionally and externally;

•	 Service	to	HERDSA/other	professional	
bodies, e.g. mentor and assessor;

•	 Study	leave/sabbatical/collaboration	
projects; and

•	 Academic/educational/staff	
development.

Fellows have been actively engaging in their 
own professional development and/or been 
working with and/or supporting colleagues 
to develop professionally. From the updated 
curriculum vitae provided, Fellows’ 
success is evident from their professional 
development activities, obtaining grants, 
getting published, presenting papers and 
lectures, and/or being promoted.

Reflections by Angela Brew
Self-fulfilment, personal development 
and the pursuit of knowledge as an 
end in itself; the provision of skills 
of critical analysis and independent 
thought to support full participation in 
a civil society; the preparation of leaders 
for diverse, global environments; and 
support for a highly productive and 
professional labour force should be key 
features of Australian higher education. 
(Transforming Australia’s Higher 
Education System)

Thus the Australian government 
responded to the recent Bradley 
Review of higher education. I 

don’t suppose there would be many in the 
HERDSA community who would disagree 
with this. Indeed, this vision is well within 
the spirit of the HERDSA submission to 
that very review. 

Asked to provide some “reflections” on 
HERDSA, my life membership,  related 
aspects of higher education, present or 
future, it is perhaps inevitable that my 
thoughts should turn to the documents 
I have been delving into during the past 
few days. Having spent the last 14 years or 
so working to improve students’ learning 
experiences at the University of Sydney 
where improvements in students’ overall 
satisfaction of one, two or three percent 

used to be considered an achievement, I was 
interested to learn from the Bradley Review 
Report that students in UK universities 
rate the “overall satisfaction” item on the 
CEQ 14–15 per cent higher than students 
in Australian universities. The HERDSA 
community is comprised of hard-working, 
committed, enthusiastic teachers and 
academic developers who care deeply 
about students’ learning experiences. Yet 
sometimes it seems as if we’re walking on 
a travelator going in the opposite direction. 

I’ve been looking in these documents for 
a spark; an idea or vision that can lead the 
way to a different kind of higher education. 
I wanted to find somewhere there a glimmer 
of a recognition of what kind of learning 
could be appropriate for the students of 
the twenty-first century. You see I think 
that moving to a student-centred (or, as 
it has become known, a student-focused) 
higher education, can only take us so far 
because it doesn’t address issues related to 
the fundamental relationships between 
academic and student, and between both 
and society. 

In a globalised world, where knowledge is 
available at the click of a mouse, we need a 
scholar-focused higher education; a higher 
education where students can participate 
in what George Kuh calls “high impact” 

Angela Brew, Shelda Debowski and John Dearn at the Conference Dinner

New Life Members of HERDSA
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resources but it is something that HERDSA 
must continue to do if it wants to be taken 
seriously in the sector. If we don’t speak up 
for the values of learning and teaching in 
higher education, then who will?

Another issue that we had to address when 
I was President, and which continues to 
be an issue for HERDSA, is the tension 
between higher education researchers and 
higher education practitioners within the 
organisation. My view has always been 
that one of the distinctive characteristic 
of HERDSA, unlike some other higher 
education organisations, is that it brings 
together both researchers and classroom 
teachers and indeed this should be seen 
as a source of great strength. It means 
that through the journal and conference 
presentations practitioners are exposed to 
current research on student learning while 
at the same time researchers hear about the 
application of this knowledge in classroom 
settings. Establishing a strong research base 
to higher education teaching is essential for 
the future development of the profession. 
 
As is the case for many people, HERDSA 
has always had a special place in my 
professional life. HERDSA is a very 
distinctive community bringing together 
a diversity of people from many different 
areas of higher education, united by a 
common commitment to scholarship and 
student learning. It is this commitment 
to the values and importance of higher 
education that makes HERDSA such a 
special organisation. I retired from the 
University of Canberra where I was a Pro 
Vice-Chancellor at the end of 2008 and 
have taken up a Visiting Fellowship in 
the Centre for Educational Development 
and Academic Methods (CEDAM) at the 
ANU which will give me the opportunity 
to return to writing and research in higher 
education and, of course, continuing to 
contribute to the work of HERDSA.

John Dearn is an Emeritus Professor 
and Visiting Fellow at CEDAM, The 
Australian National University.

through the years. It’s fantastic to see the 
Society going from strength to strength. 
There’s a big job to be done to change 
learning and teaching experiences across 
the nations of HERDSA’s membership. The 
collective effort of HERDSA members past, 
present and future is vast. We should never 
forget that. 

Angela Brew is at Macquarie University 
undertaking work in the area of 
undergraduate research and inquiry 
supported by an ALTC National Teaching 
Fellowship

Reflections by John Dearn 
It is a great honour to be given Life 
Membership of HERDSA and it is 
something that means a great deal to me. 
I am most grateful to the members of 
HERDSA for conferring this award on me 
and the recent presentation at the conference 
dinner in Darwin was a wonderful occasion 
and one I very much enjoyed. It has been 
a real privilege to have been given the 
opportunity to serve HERDSA both on the 
Executive and as President and since leaving 
this role it has been very satisfying to see 
HERDSA continue to grow in strength and 
importance.

Looking back over my time as President 
I count as one of my most important 
achievements getting HERDSA to be taken 
more seriously at the national level and 
ensuring HERDSA is represented on key 
government committees and included in the 
work of, for example, Universities Australia 
and AUQA. We should not underestimate 
the value and importance of the knowledge 
and experience that an organisation like 
HERDSA can bring to national debates on 
critical issues related to higher education 
and in the current turbulent environment of 
higher education the voice of HERDSA is 
needed more than ever. However, engaging 
with political debates, putting forward 
position papers and making submissions 
to government inquiries is time-consuming 
and difficult for an organisation with limited 

activities, for example: engaging in learning 
communities alongside academics; learning 
through community service; engaging in 
workplace learning; integrating learning 
from different units together through 
capstone courses and projects; and 
undertaking undergraduate research.

I’ve recently returned from a study tour 
of the USA which I undertook as part of 
my ALTC National Teaching Fellowship. 
I visited a number of institutions and 
spoke to many people who are involving 
undergraduates in research. “They do 
good work”, said one senior academic. 
“It completes the teaching”, said another. 
“Students come from high school expecting 
it and employers look for people who’ve 
done undergraduate research,” said yet 
another. Even President Barrack Obama in 
a recent speech to the American Academy 
of Sciences indicated that he was launching 
a new initiative which included creating 
research opportunities for undergraduates. 
What puzzles me is this: why is 
undergraduate research and inquiry such an 
excepted part of university practice in the 
USA, and treated with such scepticism in 
Australasia?

I’m grateful to the ALTC for the opportunity 
to think about, study and, hopefully, 
stimulate debates about undergraduate 
research and inquiry. For I believe that it 
is through the process of inquiry that the 
noble aims of self-fulfilment, personal 
development, and the pursuit of knowledge 
can be realised. What better way to learn 
is there than through active inquiry into 
an aspect of the world which intrigues 
and excites us? What better way is there 
to develop the skills of critical analysis and 
independent thought and prepare students 
to be innovators in a democratic society 
within the complex global environments of 
the twenty-first century? 

Well, now I’m on my hobby horse. I am 
grateful to HERDSA for recognising my 
work through the award of life membership. 
HERDSA has been a tremendous source of 
support, ideas, inspiration and friendship 

Quality in Postgraduate Research Conference  “Educating Researchers for the 21st Century”
13–16 April 2010

Stamford Grand — Adelaide, South Australia 
www.qpr.edu.au/2010
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HERDSA were exactly what I was hoping 
for. 

All of the sessions on the days that followed 
continued to interest and inform me. 
Heading for home, I was exhausted, but 
excited to return to my studies, full of ideas 
and motivation.

One suggestion I would make to enhance 
the student experience at the conference is 
to have a designated event (like the New 
Member’s Breakfast) for students. 

Contact: b.bevan@uq.edu.au

Helen Larkin
As a relatively new member of the higher 
education community, I became aware of 
HERDSA through the Higher Education 
Research Group at Deakin University; and, 
with the support of Professor Marcia Devlin 
was encouraged to submit a paper to the 
2009 conference in Darwin. Having then 
been fortunate to have the paper accepted, I 
looked forward to both the conference and 
to somewhat warmer weather than we were 
experiencing in Victoria.

Under the theme of “The Student 
Experience”, the conference took place 
under sunny blue skies at Charles Darwin 
University. As part of my non-members’ 
conference registration, I was automatically 
granted HERDSA membership. Therefore, 
despite only having four hours sleep as a 
result of arriving in Darwin in the early 
hours of that morning, I went to the new 
members’ breakfast on the first morning of 
the conference, at the Darwin Trailer Boat 
Club. This set the scene for what was clearly 

As the sun rose on our first morning in 
Darwin, I was fortunate enough to have 
an opportunity to see the sights of the 
surrounding area. Growing up in the 
country, with four wheel drives an every 
day part of life, I couldn’t help wishing I 
could explore further afield. I had to remind 
myself that I was there with a purpose, and 
a goal: to learn as much as I could about my 
new research area. It was with this thought 
in my mind that I nervously entered the 
reception at Parliament House. I was handed 
my HERDSA conference “showbag”, 
with a smile and friendly welcome, which 
continued throughout the evening. I’d like 
to thank those who so warmly welcomed 
me that evening; entering an unfamiliar 
setting as a newcomer can be daunting.

Settling in for the evening, I opened 
the conference program and realised a 
problem. There was only one of me, and 
anywhere between seven and ten incredibly 
interesting presentations on at the same 
time, throughout the entire conference. It 
was time to get out the red pen. Eventually 
I managed to prioritise my interests and 
form a timeline for myself. I had to wonder 
though, how was a student going to 
discuss the “past student experience” in the 
discussion group?

The following morning, I arrived at 
Charles Darwin University, coffee in 
hand and excited about the day that lay 
ahead. I found the discussion groups that 
began on Tuesday morning and continued 
throughout Wednesday and Thursday to be 
the most enjoyable part of the conference. It 
was a chance to hear about the experiences 
of others, in a small and friendly setting.

As Tuesday rushed by, my presentation 
grew nearer. It was the last session of the 
day and as the chairperson tried to open my 
presentation, we discovered that it hadn’t 
loaded. For the umpteenth time that day, 
I thought that the 5 minute break between 
each presentation was a fantastic idea. As 
they say, the show must go on, so with 
thumbdrive in hand my presentation began. 
That feeling when ending a presentation 
and opening the floor for discussion can 
be a terrifying moment, but the feedback, 
suggestions and questions I received at 

Editors Note. Each year I invite three 
conference delegates to write about their 
personal impressions of the conference 
Once again I was able to find three 
delegates who were very willing to 
undertake this task. I thank them for 
giving their time to do this and helping 
to bring alive something of the spirit of 
HERDSA 2009. 

Bronwyn Bevan, The Student 
Experience

To be a student experiencing 
a conference on The Student 
Experience would seem like an 

unlikely prospect to many. So there I was, 
a new student attending her first HERDSA 
conference. It was with great anticipation 
and an open mind that I boarded the plane 
on a cool Brisbane evening bound for 
Darwin. Driving through Darwin at 2am, 
I never imagined that I would be invited to 
share my student experience.
It all began on a sunny February day. The 
University was preparing to welcome a new 
cohort, and staff members were returning 
from a summer break. While planning the 
year ahead, a decision was made to apply 
for the HERDSA conference. The next 
question was what to submit? We eventually 
prepared two abstracts, both of which were 
accepted as posters with an overall theme: 
The Role of the Tutor in the Undergraduate 
Student Experience.

As the semester passed, our projects evolved. 
Before we knew it the posters were printed, 
presentations prepared and our bags 
packed. We said our goodbyes and boarded 
the plane, adventure-bound. 

Impressions of the Conference

Bronwyn Bevan Helen Larkin
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as were blogs, wikis, and other ways of 
shifting learning and achievement to the 
Web. Although very inspiring, but I was 
annoyed at how often speakers were unable 
to say how much time and money it took 
to introduce these tools, and they usually 
couldn’t produce hard evidence of improved 
learning. Anyone wanting to convince a 
manager to try something new needs to hear 
both costs and benefits, so this is something 
future presenters might consider.

I also had a couple of issues with 
methodology: I’m used to working with 
science students, so to me a sample 
size of 20 or 30 isn’t even enough to 
make generalisations about a decent-
sized lecture course, let alone a whole 
university. Nevertheless several presenters 
claimed “students are” or “students want” 
based on exploratory studies like these. 
Some research could have done with old-
fashioned experimental controls, too: 
investigating if putting lectures online stops 
students coming to class is a great project, 
but introducing a roll call makes them more 
likely to attend (and muddies the results). 
How do we know? The students said so, in 
their feedback.

Conferences are more about networking 
than papers, though. This was my first 
HERDSA, so it was fabulous to meet 
so many researchers from throughout 
Australasia; I always forget how much more 
important the conversations between talks 
are than the talks themselves. A long chat 
with Nic Dunham (Unitec) made me miss 
a keynote, but got me to rethink my usual 
focus on graduate attributes, and consider 
instead student identity, why they’re 
studying, and why they might want to 
engage with what we offer.

One of the highlights of the conference 
was the conference dinner, the location 
for which was Pee Wee’s at the Point, a 
restaurant that overlooked Fannie Bay. 
We had pre-dinner drinks at sunset and 
then were seated outside on what was a 
beautifully balmy Darwin evening. The 
food was sumptuous and the company was 
even better. It was a memorable dinner and 
the venue will be hard to beat for future 
HERDSA conferences.

On a personal level, I was delighted to 
have the opportunity to share an aspect of 
my work with such a distinguished group 
of colleagues and valued the generous 
feedback and support that I received. I 
congratulate the conference organising 
committee and volunteers for what was 
a stimulating, diverse and high quality 
conference held in the friendliest and 
relaxed of settings. I would encourage all of 
you to consider submitting a paper for next 
year’s conference which is being hosted by 
Deakin University in Melbourne and I am 
already looking forward to catching up with 
people that I met in Darwin.

Helen is a lecturer in the Occupational 
Therapy program, Faculty of Health, 
Medicine, Nursing and Behavioural 
Sciences at the Waterfront Campus, 
Geelong at Deakin University.

Contact: Helen.larkin@deakin.edu.au

Mike Dickison
How would a university teach skiing? Ron 
Oliver (Edith Cowan U) put this to us at 
the opening keynote of the 2009 HERDSA 
conference. The question seemed a bit 
incongruous to someone who had escaped 
a Christchurch winter for Darwin’s 30° 
days, clear blue skies, and palm trees. 
Ron decided that a university would start 
with classes in atmospherics—you have to 
understand where snow comes from, after 
all—moving on to the physics of friction, 
and presumably then the sociology of the 
bunny slope. He proposed instead we get 
students out of their comfort zone by giving 
them tasks, not lectures, and making the 
tasks their assessment. Theory is fine, but 
nothing beats actually getting on skis and 
making it to the bottom of the run with no 
broken bones.

Setting tasks that double as assessments also 
gives students a portfolio. E-portfolios were 
a hot topic of discussion at the conference, 

going to be a very friendly conference 
with lots of opportunity for both new and 
existing members of HERDSA to come 
together to share their experiences and 
interests.

Over the course of the conference, the 
Keynote speakers and the vast array of 
concurrent sessions allowed delegates to 
explore and consider the student experience 
at both the macro and the micro level of 
higher education. The Keynote speakers, 
across the three days, invited us to consider 
our role in promoting a broad and 
challenging student experience and the 
policy at a university and government level 
that influences this. Shelda Debowski, the 
outgoing President of HERDSA, discussed 
the need for us all to be aware of, and also 
to influence, the broader higher education, 
community and cultural context in which 
we are working.

As I attended the different sessions and 
talked to a range of people, a number of 
common issues emerged for me over my 
time at the conference. These included:

•	 The	 interest	 in	 the	 need	 to	 develop	
pedagogy around the development of 
critical thinking and reflection. How 
do we make the teaching of these skills 
more explicit and how do we support 
students to develop these skills? In 
particular a paper by Jane Mummery 
and Elise Morton-Allen of the University 
of Ballarat was particularly thought 
provoking when they described how a 
foundation unit in philosophy was being 
used in the teaching of biological sciences 
to teach skills in critical reflection and 
reasoning.

•	 The	focus	on	graduate	attributes	and	how	
these can be embedded into discipline- 
specific curriculum and the importance 
of disciplines being able to contextualise 
these and how these attributes look 
within the context of specific courses.

•	 The	 increasing	 emphasis	 on	 the	 voice	
of students via a range of measures of 
student satisfaction and engagement 
and the use of these measures to assess 
academic and university performance. 
Of particular interest was the Keynote 
address from Professor George Kuh 
from the Indiana University as he 
talked about the development of 
measures of student engagement and the 
implications of these broad-based tools 
for local academic practice. Mike Dickison
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Mike Dickison is a Learning Advisor in 

the Centre for Teaching and Learning at 

the University of Canterbury. He teaches 

students how to use technology and finish 

their theses, and plays the ukulele. His 

website is www.giantflightlessbirds.com.

Contact: mike.dickison@canterbury.ac.nz

What does it take to make a successful 
conference? In this case, the winning 
combination seemed to be ruthlessly 
efficient organisation, interactive clickers 
actually being used in the keynotes (thanks 
to Paul Broadbridge the unstoppable 
tech guy), and excellent food. Melbourne 
in 2010 will be great I’m sure, but will 
they have live crocodiles to cuddle at the 
conference dinner?

“Graduate attributes”, incidentally, seemed 
to get a mention in every talk; a side-effect of 
being new to the field is an over-sensitivity 
to jargon. I was tempted to compile a 
HERDSA bingo card: “scaffolding”, 
“engagement”, and “critical thinking” 
would have to be on it, but also sadly “too 
many bullets on slide” and “lecturing about 
evils of lecturing”. Perhaps it’ll be ready for 
next year.

Japanese delegates From left, Mr. Hiroshi Yoshida, Miss Junko 
Kagawa, Mr. Hoichi Gary Tsuchimochi, Mr. Masanori Miyata

Enjoying HERDSA 2009 Conference
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Enhancing the Student Experience Through 
Improved Higher Education Leadership and Practice

HERDSA PRESiDEntiAl ADDRESS 2009

At the recent HERDSA conference 
I gave my final President Address, 
focusing on how the university 

context and leadership influences the quality 
of the student experience. Interestingly, 
the paper turned out to be a hard one to 
write and even harder to present. We were 
using a voting system to canvass audience 
participation and a concerning picture from 
the responses began to emerge through 
the presentation. This short paper is an 
update on my keynote paper, exploring the 
issues and implications for leadership and 
management in higher education. 

Firstly, it is important to recognise that while 
we all talk about improving the student 
experience, the data (such as that featured 
in the Bradley Review) indicates that we are 
not progressing very effectively. Students 
are recording diminishing satisfaction 
with student and staff interactions, 
enriching student experiences and feedback 
provision (Bradley, Noonan, Nugent & 
Scales, 2008, p. 75). Our universities are 
putting considerable focus on reforming 
our curricula and making them more 
responsive to the needs of today, but will 
that make a difference? Anecdotal evidence 
suggests that many of the touted “reforms” 
of higher education are only skin deep. 
They have not changed the basic curricula, 
and have certainly not influenced the 
student experience. While there are zealous 
individuals who are working toward an 
enhanced student experience, they operate 
as pockets of good practice, rather than 
achieving widespread systemic change. 

While we argue that this limited influence 
is due to increased staff-student ratios and 
the poor funding for higher education, 
there are other factors at work. In the 
HERDSA conference, a large percentage 
of the audience attributed the student 
dissatisfaction to decreased student 
attentiveness, the desire by students to have 

new and different learning experiences and 
the staff / student ratios. Certainly, these 
may all play a part, but I would argue that 
the other, less obvious factor, is the quality 
of the leadership of learning and teaching 
in academic communities. In their research 
on learning leaders, Scott, Coates and 
Anderson (2008) identified a number of 
key roles that promote quality learning – 
including academic heads. They noted the 
need for increased support for academic 
heads in their support of learning and 
teaching, particularly in this complex and 
highly competitive higher education sector. 

The pressure on Australian academic leaders 
is rising – the push for research productivity 
has escalated as ERA, grant competitiveness 
and international rankings become more 
heavily profiled; the Bradley Reform 
emphasis on increasing low socio-economic 
student representation at universities will 
put additional pressure on academic leaders 
to rethink their strategy for curriculum 
design, marketing and student support, 
and the changing nature of the learning 
and teaching performance landscape is also 
likely to be a major focus for our leaders. 
The criticality of ongoing curriculum 
renewal and continuous improvement of 
teaching strategies and outcomes must 
remain a focus for academic leaders, but it 
can be challenging to keep many different 
agendas at the forefront of the community. 
And like most human beings: we attend to 
those things that are funded and recognised. 
At present, academic heads are primarily 
focusing on maintaining a positive fiscal 
focus in a tough economic climate. It is in 
times like this that a concern for quality 
outcomes can become less highly prioritised 
– despite the fact that it is even more critical 
to maintain an effective learning context. 

The evidence and stories from universities 
highlight the need to think much more 
carefully about the role academic heads 

play in promoting a quality learning and 
teaching environment. Firstly, they have a 
pivotal role in guiding the policy, practice 
and culture of the local community, and 
heavily influence the values that prevail. For 
example, academic heads play an important 
role in promoting a quality focus on 
teaching and learning: they set the tone for 
the academic community and send strong 
signals as to what counts. The elements of 
academic work that are publicly valued and 
rewarded will be most strongly emphasised 
by an academic – particularly an early career 
academic who is trying to interpret the cues 
for recognition and advancement. It is sad 
to also hear of ALTC award winners who 
are unvalued in their own communities 
– not even a cake to celebrate significant 
teaching accomplishments! The allocation 
of resources (time, money, workloads 
and facilities) is a tangible indicator of 
what is valued. Heads play a large role in 
determining how resources are deployed, 
sending strong messages about their values 
and priorities. 

Secondly, the infrastructure and support 
that an academic head provides across the 
learning community greatly impacts on 
the way in which learning and teaching 
is perceived and integrated into academic 
work. For example, the provision of proper 
inductions for new academics, guidance 
on the educational policies and practices 
that should be reflected, provision of 
mentorship for new teachers, sharing of 
good practice relating to learning and 
teaching, integration of clear performance 
standards and expectations and ongoing 
review of teaching performance outcomes 
are all part of the fabric that an academic 
head can cultivate. This is an integral part of 
the leadership role if learning is to be seen 
as an important component of the school’s 
academic activities. 

By Shelda Debowski
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by a general willingness to continually 
engage with new ideas and challenges. 

The session clearly affirmed that it is time 
for much stronger focus on leadership 
of teaching and learning. We need to 
pursue our efforts to identify the necessary 
leadership capabilities for learning leaders 
and to provide support for those filling 
those roles. There is considerable need to 
nurture innovative communities and to 
encourage exchange of good practice across 
communities. Most importantly, we need 
to increase the community engagement 
with enhancing the student experience. It is 
not about heads alone, or teachers alone. It 
is about all members of a community seeing 
this as one of the critical foci and taking this 
forward as an ongoing agenda that must be 
nurtured. 

The student experience will not change if 
our communities are not engaged. It is very 
clear that our sector needs courageous and 
dedicated leadership to take learning and 
teaching to a higher standard. 

References:
Bradley, D., Noonan, P., Nugent, H., 

& Scales, B. (2008). Review of 
Australian Higher Education: Final 
Report. Commonwealth Government, 
Canberra. Retrieved from http://
www.deewr.gov.au/HigherEducation/
Review/Documents/PDF/Higher%20
Educa t i on%20Rev i e w_one%20
document_02.pdf

Scott, G., Coates, H., & Anderson, M. 
(2008). Learning leaders in times of 
change: Academic leadership capabilities 
for Australian higher education. 
University of Western Sydney and 
Australian Council for Educational 
Research, Sydney.

The results were alarming, given the 
expectation that leaders can rise to the 
challenges that are surfacing across our 
sector. It was very apparent that the 
capabilities of academic leaders are falling 
far short of the expectations and needs. 
It was very clear in this discussion that 
the gap remains very large and of major 
concern if we are to improve the quality of 
the student experience through enhanced 
academic practice. Scott, Coates and 
Anderson (2008) have highlighted the need 
for increased guidance to those leading 
teaching and learning. This interactive 
session clearly demonstrated the challenges 
evident in many local communities. 

A further area that clearly made the audience 
uncomfortable related to the engagement 
of their overall community with supporting 
better educational practice. Again, when 
asked to select as many correct statements 
as possible, many people found it difficult 
to select even one or two of the following 
options. 

Question 2

My community:

•	 Welcomes	change

•	 Explores	 how	 it	 can	 contribute	 to	
change

•	 Discusses	change	issues	regularly

•	 Seeks	continuous	improvement

•	 Encourages	 newcomers	 to	 engage	
with the change process

•	 Celebrates	innovation	and	creativity

•	 Looks	for	ways	to	improve	the	student	
experience

•	 Balances	 research	 and	 teaching	
expectations.

This raised an important question: if a head 
is working to promote innovation and 
enhancement of the student experience, 
how much support will he or she find in 
the local academic community? The process 
of reform and improvement is part of 
everyone’s agenda and needs to be assisted 

A further area where heads play a key role 
in building engaged learning communities 
relates to the leadership of curriculum 
reform. Our curricula and methods of 
teaching do need ongoing renewal –
whether the reform operates as a locally 
driven initiative or an institutional – 
wide focus. The local leaders of academic 
communities are important facilitators of 
change. They play a key role in creating 
consultative forums for staff comment, 
encouraging staff engagement with reform 
processes, guiding the reform of curricula 
or educational strategies, and ensuring 
sufficient resources and support are made 
available for those changes to take place. 
The head also holds considerable knowledge 
about the broader higher education context, 
emerging issues and strategic data that 
could create much better understanding of 
why change is needed. In these contexts, the 
heads should play pivotal roles in guiding 
and motivating their communities toward 
strong engagement and contributory 
processes. However, the feedback from the 
HERDSA attendees (many of whom were 
teaching academics) indicated a less than 
positive story. When asked to select any of 
the following statements about their local 
academic leaders, about 1/3 of the audience 
could not find one statement that matched 
their local context. How would your 
academic leaders rate?

Question 1

My Academic Leaders:

•	 Have	sufficient	skills	to	lead	academic	
change

•	 Are	 well	 supported	 when	 leading	
change

•	 Encourage	 staff	 participation	 in	
change

•	 Believe	in	academic	reform

•	 Promote	innovation

•	 Are	strategic	thinkers

•	 Plan	ahead	to	address	challenges

•	 Look	after	their	community.
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The HERDSA Executive Old and New!

HERDSA Executive members 
Retiring in 2009—An 
Appreciation by Geoff Crisp 

I am sure all HERDSA members would 
like to join me in thanking the four 
Executive members who retired this 

year for their outstanding contribution to 
HERDSA over the years. HERDSA is a 
professional organisation that relies heavily 
on colleagues who are prepared to give their 
time to further the aims of the organisation. 
Every two years HERDSA calls for 
nominations from amongst its members for 
new Executive positions; this year we had 
four members retire and five new members 
join the Executive. The retiring members 
were Shelda Debowski, Maureen Bell, 
Kathryn Bartimote-Aufflick and Gordon 
Joughin; the new Executive members were 
Iris Vardi, Alison Holmes, Barbara Grant, 
Tai Peseta and Peter Kandlbinder.

Shelda Debowski

Shelda Debowski was a HERDSA Executive 
member for six years and for four of those 
years she served as President. Shelda is the 
Winthrop Professor for Higher Education 
Development and Director of Organisational 
and Staff Development Services at the 
University of Western Australia and is also 
President of the International Consortium 
of Educational Developers (ICED); she is 
a Fellow of HERDSA as well as a Fellow 
of the Australian Institute of Management 
and the Association of Tertiary Education 
Managers. Shelda has a genuine passion 
for enhancing professional development 
for all university staff, for organisational 

development, as well as leadership and 
researcher capacity building. Shelda has 
been particularly active in fostering research 
capacity building within her own university 
and across the Group of Eight universities. 
I mention these other activities to provide 
a holistic picture of Shelda’s contribution 
to HERDSA, as her substantive position 
at the University of Western Australia is 
demanding in its own right and yet she still 
made time to make significant contributions 
to HERDSA as an Executive member and 
President. 

Shelda worked diligently as President to 
enhance the profile of HERDSA, both 
nationally and internationally, as a peak 
organisation in higher education research 
and development. During her term Shelda 
drafted numerous submissions on behalf 
of HERDSA in response to government 
papers; she represented HERDSA at 
meetings as part of the seminal discussions 
associated with the establishment of the 
Carrick Institute (ALTC) and the Learning 
and Teaching Performance Fund, as well as 
Government-sponsored discussions around 
the Bologna initiative. Shelda forged 
closer links between HERDSA and other 
professional organisations, including ICED, 
STLHE, POD and AUQA. In her role as 
HERDSA President, Shelda was a notable 
keynote at many influential conferences 
bringing together university, government 
and industry thinkers, further raising the 
profile of HERDSA as a key player in 
discussions about the future directions of 
higher education.

The HERDSA President must ensure 
that the high profile activities of the 
organisations, such as our flagship journal 
HERD, the popular Guides and the annual 
conference are all undertaken to a high 
standard and with appropriate financial 
outcomes. Shelda has worked with the 
HERD Editors to help secure an increase 
in the number of issues each year; Shelda 
also assisted with the significant behind-
the-scenes work for the selection of the new 
Associate Editorial team. Shelda has agreed 
to continue as a non-Executive member 
assisting the HERD Editors as the load has 
increased significantly recently with the 
large number of submissions to the journal. 

Shelda was acutely aware that HERDSA has 
only a limited number of income sources 
and that good financial management is 
essential to a successful organisation. She 
strove to keep HERDSA membership 
fees at a reasonable level while ensuring 
that HERDSA continued to offer high 
quality services to its members. Continuing 
Executive members will remember the 
strategic approach Shelda took when 
encouraging us to reflect on the future 
direction of HERDSA as a professional 
organisation. 

Within the Executive, Shelda was always 
diligent in welcoming new members and 
providing a comprehensive induction 
session so that they could orient themselves 
and be acquainted quickly with the often 
complex issues associated with Executive 
portfolios. Shelda was a collegial President; 
she is consultative by nature and aware of 
the feelings of others, which encouraged 
other Executive members to put forward 
their ideas and opinions as they knew 
they would be listened to and included in 
any decision making process. HERDSA 
has been fortunate to have, yet again, a 
President who has maintained the high 
standard of leadership established by past 
Presidents. 

Maureen Bell

Maureen Bell served six years as a HERDSA 
Executive member; with the portfolio 
responsibilities of Treasurer for two years 
and HERDSA Memberships. Maureen 
works at the Centre for Educational 
Development and Interactive Resources 
(CEDIR) at the University of Wollongong 
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and was responsible for the University’s 
Learning and Teaching program for many 
years. HERDSA members will be familiar 
with Maureen’s outstanding contribution 
to the area of peer observation; including 
being the author of the very popular 
HERDSA Guide on Peer observation 
partnerships in higher education. Maureen 
completed her PhD in 2008 on the topic 
of internationalisation of the curriculum; 
Maureen is a HERDSA Fellow and received 
an ALTC Citation in 2007. HERDSA 
Executive members have very busy lives and 
it enriches HERDSA as an organisation 
that its members have diverse approaches to 
their educational practice and are willing to 
contribute to the wider community.

Maureen has a passion for encouraging 
communities of practice and this assisted 
her to nurture the activities of HERDSA 
Branches and also ensure that every 
HERDSA Conference now has a New 
Member’s Breakfast. Maureen is an 
energetic and optimistic colleague and 
always brightened Executive meetings 
with her outgoing personality. Many 
HERDSA members still remember fondly 
the workshop at the Rotorua HERDSA 
conference in 2008 where Maureen took 
participants on a bike ride around the lake.

Kathryn Bartimote-Aufflick 
Kathryn served as Treasurer on the 
HERDSA Executive for two years. Kathryn 
coordinates the Graduate Certificate in 
Educational Studies (Higher Education) at 
the University of Sydney in the Institute for 

Senior Lecturer in academic development at 
the University of Wollongong and while in 
Hong Kong was President of the HERDSA 
Hong Kong Branch. Gordon will be well 
known to HERDSA members through his 
publications in the area of assessment and 
his most recent scholarly contribution as 
Editor of the book Assessment, Learning and 
Judgement in Higher Education. 

Gordon was a thoughtful and reflective 
Executive member, often listening quietly 
while the rest of us went on about our 
opinions, then respectfully making a softly 
spoken comment that made us sit back 
and realise we had been moving down an 
unproductive path. 

We thank each of the retiring Executive 
members for their time and dedication 
and wish them well in their substantive 
positions. As always, the new Executive 
would welcome any feedback from past 
Executive members and the wider HERDSA 
community on ways in which we might 
serve the organisation more effectively.

Teaching and Learning, after spending two 
years in the Pharmacy Education Unit and 
seven years in the Faculty of Agriculture. 

Kathryn was diligent in her custodianship of 
the HERDSA budget, always keeping track 
of expenses so that the organisation was on a 
secure financial footing. Executive members 
will remember Kathryn’s gentle reminders 
that if we had not included something 
in the approved budget we should not be 
adding it in later. Kathryn was also involved 
in the Membership portfolio and ensured 
that the Executive focussed attention on the 
critical issue of relationships between the 
organisation and discipline practitioners. 

Gordon Joughin
Gordon Joughin was an Executive member 
for two years and contributed to the 
Publications portfolio by contributing 
to ongoing discussions on the feasibility 
of introducing new types of publications 
to the HERDSA collection. Gordon is a 
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By Shelda Debowski 

Reflections on being HERDSA President

The last six years of my life have 
been greatly enriched by my close 
association with HERDSA. I came 

to the Society very late – despite having 
been an academic since my mid-twenties, 
I had not heard or come into contact 
with it until 2002, when I saw a flyer for 
the conference and submitted a paper. 
When I was appointed as an academic 
director in 2003 I was encouraged by 
my university to attend the HERDSA 
conference in Christchurch. Wanting to 
hear a little more about HERDSA and its 

activities, I attended the AGM – a very 
dangerous action at that time! By the end 
of the meeting I found myself attending the 
wind-up meeting as an executive member. 
“I’ll just do two years and then move on” I 
thought. But it is addictive, this community 
work, and here I am now, six years later, 
farewelling a period in my life that has been 
rich in challenge, full of wonderful people 
and highly engaging intellectually. 

As a new committee member I came into 
the Executive with little idea of what 
to expect. At that time the HERDSA 

Executive comprised around twenty people 
and was primarily focused on maintaining 
the existing activities. We met once a year 
and had an interim teleconference. There 
was fairly high concern about our financial 
state and we were experiencing challenges in 
recruiting new members. I could see huge 
potential for HERDSA to grow further, 
and also felt that it would be beneficial to 
increase its focus on the broader area of 
policy and higher education development, 
in addition to teaching and learning. With 
ideas brimming over, I decided to nominate 
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for President after my first two years on the 
Executive. There were two nominees and 
it was a very strongly contested election, 
leaving me feeling very fortunate to have 
gained sufficient votes to move into the 
role. I have now completed four years as 
President and have passed the baton to 
Geoff Crisp with confidence that I leave it 
in good hands. 

My time as President were busy and 
productive. We changed the constitution 
to create a leaner executive structure. 
The finances have been reconfigured into 
strategic, operational and reserve funding 
to ensure there is sufficient buffer for 
HERDSA in difficult times. The conferences 
have been strengthened and consolidated as 
a pivotal focus of the annual calendar, and 
various portfolios have been established to 
build greater support for our members. The 
growth and consolidation of our branches 
and expansion of the HERD journal have 
also been exciting advancements over these 
few years. HERDSA has also contributed to 
broader higher education policy discussions 
and also become a prominent society in 

the higher education sector’s national 
activities. The website and graphics have 
been redesigned and HERDSA’s position in 
the wider international sector continues to 
grow. These achievements are largely due to 
a dedicated and active executive team that 
has put considerable heart and energy into 
reshaping our services and support. When 
you consider that these are all volunteers 
who have full-time roles elsewhere, the 
growth over the last four years has been 
quite remarkable. 

The role of President is an unusual one, 
in that you need to provide a vision and 
direction for the Executive and the Society 
more broadly, while also monitoring and 
coordinating the various activities that are 
being undertaken. It has been immensely 
pleasurable to interact with so many of 
our members and to hear their views about 
HERDSA and where it should be operating. 
I feel that I have benefited hugely from this 
role and thank my many colleagues for their 
support and input into HERDSA and its 
directions. After four years in the President 
role, it is now my turn to watch with 

interest as HERDSA is renewed by a new 
President and a fresh committee. I and my 
departing executive colleagues feel pleased 
that we have left HERDSA in a good state 
and with much potential evident. The new 
plans and ideas from the new executive are 
exciting and the committee was buzzing 
with energy and determination when 
we farewelled them. It was very evident 
that you will continue to see great things 
developing from this important society. 

I depart with considerably more knowledge 
and skills than I brought into the role, and 
look forward to applying them into my 
new position as President of ICED (the 
International Consortium for Educational 
Development). I also leave with many new 
friends who I have met through my time on 
the Executive. Of all the benefits one gains 
through being a President, this is perhaps 
the most precious of all. Thank you for 
your support and may you also prosper and 
flourish in your efforts to create a healthy 
and vigorous higher education community.

Five new members of the Executive were 
elected earlier this year and here is what 
they have to say about themselves and 
what they hope to contribute to HERDSA. 
Editor 

Barbara Grant

I am a Senior Lecturer in the Academic 
Practice Group, a section of the Centre 
for Academic Development at the 

University of Auckland. This year, however, 
I am Acting Director for CAD while the 
real Director, Prof Lorraine Stefani, is on 
sabbatical leave. Usually my work involves a 

mixture of working with academic staff on 
their teaching, supervision and academic 
writing – this brings me into contact with 
colleagues from all over the University in a 
variety of situations. It’s stimulating work 
and I’m part of a great team.

I am also actively engaged in higher 
education research. Currently I have three 
collaborative projects on the go: one on 
the supervision of Maori doctoral students, 
another on researcher identities and a third 
on the emergence of academic development 
in Aotearoa/New Zealand, Australia and 
the UK. 

I put myself forward for the HERDSA 
executive because it was time! I first attended 
a HERDSA conference in Auckland in 
the early 90s. It was actually my first ever 
conference. John Jones (my boss and 
mentor) and I co-presented a session called 
Homo Academicus: Whaddaya? Although we 
wrote a paper, we also wrote a script and  on 
the day we co-opted members of the 
audience to read parts. It was a lot of fun, 
and a good introduction to the HERDSA 
spirit, with an energising balance between 
the intellectual and the earthy. At that 

time, John pushed to me to seek a role in 
HERDSA but other things got in the way, 
like children and post-grad study.

But now those things are gone from my daily 
life and so, yes, it is time. I hope to help keep 
the spirit of HERDSA, as I first experienced 
it, alive. I’d also like to contribute to the 
publications side of HERDSA’s activities as 
I have a keen interest in fostering dynamic, 
engaging and well written enquiry into all 
aspects of higher education.

Alison Holmes

Alison Holmes is Director of the University 
Centre for Teaching and Learning at the 

Profiles of New Executive
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University of Canterbury, Christchurch, 
New Zealand. In that role, she supports the 
Centre in providing support and direction 
to the academic community in matters of 
learning and teaching, including technology 
enhanced learning. The Learning Skills 
Centre which provides student academic 
support is also within the UCTL umbrella. 
So the synergies for staff are able to be 
exploited as well as provided an enhanced 
service to the students. Prior to coming to 
New Zealand she had a time as a member of 
the Teaching Quality Enhancement Fund 
National Co-ordination Team supporting 
educational development projects across 
the UK. 

She has been a member of HERDSA 
since 2004 and is also the Southern Hub 
Convenor for Ako Aotearoa, the National 
Centre for Tertiary Teaching Excellence 
in New Zealand. Her research interests 
lie in the areas of Continuing Professional 
Development and its impact . She is co-
convenor of the HERDSA Memberships 
portfolio.

Peter Kandlbinder 

Peter Kandlbinder is a Senior Lecturer 
in the Institute for Interactive Media and 
Learning at the University of Technology, 
Sydney (UTS). He has worked for a 
number of other universities in Australia 
and the South Pacific in almost 20 years of 
working the field of academic development. 
Like many others Peter came to academic 
development from secondary school 
teaching after an earlier career in the 
printing industry. He has experience in 
supporting academics in developing their 
capabilities in digital media, assessing 
student learning, problem-based learning, 
postgraduate supervision and other forms 
of small group learning. His broad research 
interest is in using the research traditions 
from the arts and humanities to investigate 
questions in higher education teaching and 
learning. 

Peter has been a member of HERDSA 
since 1996. He assisted the Conference 
committee for the HERDSA Conference 
in Newcastle in 2001 and is a regular 
contributor to HERDSA News, which he 
co-edited with Maureen Bell in November 
2008. Peter was also a co-editor of oral 
histories for the HERDSA oral history 
project which was published as “Make 
a Place: An Oral History of Academic 
Development in Australia”. 

Peter is responsible for the HERDSA 
website portfolio with Gail Wilson.

Tai Peseta

Tai has worked in academic and educational 
development for 11 years—first, at the 
Institute for Teaching and Learning (ITL) 
at The University of Sydney (USyd) and 
more recently, in a faculty-based teaching 
and learning unit (TLU, Economics 
and Commerce) at The University of 
Melbourne (UniMelb). At the ITL, Tai 
taught in the Foundations program, 
the Graduate Certificate and Masters in 
Higher Education (for example, subjects 
focused on university teaching, academic 
professionalism, research supervision 
development, scholarship of teaching and 
learning). She was recognised for some of 
this work through a faculty-based Excellence 
in Teaching Award in 2005 (with Simon 
Barrie) and a Carrick Citation (now ALTC) 
recognising excellence in the development 
of a faculty-based tutor training program 
in 2006. At UniMelb, she leads the TLU’s 
Academic Development Group. For further 
details see http://tlu.ecom.unimelb.edu.au/
about_us/tai.html 

Her research and publications are focused 
on theorising academic development as 
a moral project drawing on postcolonial 
theory, ethnography, ideas about writing, 
fiction and narrative inquiry. She helped 
to establish the Challenging Academic 
Development (CAD) Collective – a group 
of over 100 internationally based academic 

and educational developers interested in 
theorising academic development. She is at 
present involved in two research projects. 
The first looks at the conceptual basis of 
higher education teaching and learning 
through examining its key thinkers, and 
the key concepts which constitute the field 
(with Peter Kandlbinder). The second is 
a program of thinking and writing about 
different aspects of academic development. 
Tai is an Associate Editor of The International 
Journal for Academic Development (IJAD) 
and sits on the Editorial Board for the 
journal Teaching in Higher Education.

Tai has been a HERDSA member since 
1999 and was part of the HERDSA Sydney 
conference organising committee in 2005. 
During her term on the Executive, she will 
be working on two Portfolios Areas: Links 
and Fellowships.  

Iris Vardi

Dr Iris Vardi is Director Teaching and 
Learning for the School of Physiotherapy 
at Curtin University of Technology in 
Western Australia. She has had over 20 years 
experience in education having worked as a 
secondary teacher, lecturer, tutor, academic 
skills adviser, manager, academic staff 
developer and educational consultant. 

Her research interests lie in the areas of 
tertiary literacy, approaches to teaching 
and their impact on learning outcomes, 
assessment and feedback, the first year 
experience, and critical thinking and 
problem solving. 

She has been actively involved in HERDSA 
since 2001 through her involvement on 
the WA HERDSA executive and the 
2006 HERDSA conference committee. 
Since 2008, she has undertaken the role of 
President of HERDSA WA reinvigorating 
the state executive and branch. She joined 
the national executive in 2009 and is 
currently Co-chair of the Membership 
Portfolio.
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university and national levels. The sustained 
excellence of her contributions has been 
recognised by three Teaching Excellence 
Awards from her university, a Carrick 
Citation, and a HERDSA Fellowship.

Sue takes special interest in the first year 
transition, embedding generic skills into 
the science curriculum, and in providing 
authentic research experiences for 
undergraduate students. Her disciplinary 
research focuses on the hormonal 
mechanisms underlying reproduction in 
viviparous lizards. 

Associate Professor Alf Lizzio, Griffith 
University

Award for Teaching Excellence — Social 
Sciences 

Alf Lizzio is currently Head, School of 
Psychology (Griffith University). 

Associate Professor Alf Lizzio’s work is 
guided by a commitment to evidence-based 
practice and a conviction that student-
centred learning and teaching needs to be 
informed by a vision of students as future 
professionals and citizens. He has, across 15 
years of teaching and leadership in higher 
education, sought to work as an innovator 
and change-agent. He has held a number of 
university-wide leadership roles focusing on 
the first-year experience, student retention, 
and graduate capability. He has published 
widely in international journals on topics 

relevant to higher education 
such as assessment feedback, 
perceptions of good teaching, 
group-work and academic 
leadership. He has developed 
a number of interactive web-
based tools to support student 
engagement and learning. His 
contributions to learning and 
teaching have been recognised 
nationally, with two Australian 
Learning and Teaching Council 
Citations and a Discipline Award 
for Social Sciences in 2008. He 
is currently a chief investigator 
on an ARC Discovery project 
on student leadership and 
two ALTC funded projects 
on assessment and program 
leadership. 

Australian Awards for University Teaching 2008

Congratulations to the three HERDSA 
members who won Australian Awards for 
University Teaching in 2008. We feature 
them here. 2009 winners will be featured 
in the next edition.

Associate Professor Susan Jones, 
University of Tasmania

Award for Teaching Excellence — 
Biological Sciences, Health and Related 
Studies 

Sue Jones is a HERDSA Fellow, 
Professor and Head of the School of 
Zoology at UTAS. 

Associate Professor Jones’ teaching 
is characterised by her dedication to 
developing her students as the scientists 
of the future. Over a twenty year career 
as a first-year zoology coordinator, she 
has nurtured students by providing a 
supportive learning environment that 
both scaffolds and stimulates learning. Sue 
introduced innovative curricula that engage 
undergraduate students in research, and 
provide them with core generic skills that 
are germane to becoming a professional 
scientist. Sue takes a rigorous approach to 
evaluation, and her teaching is underpinned 
by a substantial record of scholarly activities. 
She fosters and facilitates innovation by 
acting as role model and mentor, by writing 
and speaking about her research into 
teaching, and through leadership roles at 

Sue Jones receiving her award from The Hon Brendan 
O’Connor MP, Minister for Employment Participation

Alf has made significant contributions in 
designing processes to support commencing 
students’ engagement with and success 
at university, establishing learning 
environments that develop professional 
capability, and introducing educational 
tools to facilitate students’ confident self-
regulation and collaborative learning. He 
has a strong commitment to evidence-based 
practice and the rigorous evaluation of 
innovations,

Associate Professor Judy Nagy, Deakin 
University, Victoria

Awards for Teaching Excellence — Law, 
Economics, Business and Related Studies 

Judy Nagy is Deputy Director of the 
Deakin University Higher Education 
Research Group. Judy is playing a leading 
role in the HERDSA 2010 conference 
organising committee. The conference is 
hosted by Deakin and will be held 6–9 July 
in Melbourne’s CBD.

Some might argue that the accounting 
discipline has a reputation for being dry and 
technical. This, coupled with rising volumes 
of international students from diverse 
backgrounds undertaking the subject, 
makes achieving excellence in this discipline 
particularly challenging. Dr Nagy’s mastery 
of contemporary multi-modal teaching has 
enabled her to achieve teaching excellence 
in an atmosphere of openness and trust. 
Her ability to connect with and engage 
students is rooted in her use of progressive 
technologies and pedagogies in domains 

Alf Lizzio
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curriculum development and educational 
policy and she is the leader of an ALTC-
funded project examining leadership in 
teaching and learning. 

Judy has extensive experience in blended 
and flexible learning as well as MBA 
residential modes of study. Her research 
interests include internationalisation, 

such as large-volume undergraduate 
studies, online subjects, distance education 
and residential postgraduate students. Judy 
embraces the notion of “flexibility” in 
reaching students and her high performance 
is frequently cited by students in teaching 
evaluations. Her outstanding teaching skills 
have also been recognised by the university, 
the Australian Learning and Teaching 
Council and from within the profession. 
Judy’s interest in student engagement linked 
to an understanding of cultural learning 
diversity has been the subject of funded 
research and publications demonstrating 
the value of scholarship informing and 
enhancing teaching and learning practice. 
Her willingness to innovate and share 
knowledge with colleagues has also been 
acknowledged by institutional fellowships 
for distinguished teachers and leadership 
and through involvement in communities 
of practice in action and research.

Australian Learning and Teaching Council (ALTC) 
Citations for 2009

During August the ALTC held 
ceremonies around Australia to 
give awards to over 200 individuals 

and teams to acknowledge outstanding 
contributions to the student experience in 
Australian higher education. The following 
HERDSA members were among those 
receiving awards and we congratulate them.

Georgina Fyfe, Curtin University for 
sustained peer and student-recognised 
achievement in improving student learning 
through innovation, advocacy, reflective 
practice and effective feedback.

Deborah Peach, Queensland University 
of Technology for a significant contribution 
to building systematic and sustainable 
partnerships (both institutional and sector-
wide) for the enhancement of student 
learning.

Alexis Esposto, Swinburne University 
of Technology for implementing and 
evaluating innovative curriculum design, 
which significantly improves student 
engagement, motivation, participation and 
student grades in undergraduate economics 
education.

Debbi Weaver, Swinburne University of 
Technology for outstanding mentoring of 
academic teachers, to support reflection, 
evaluation and the scholarship of teaching, 
leading to improved outcomes for students.

Diane Robbie, Swinburne University 
of Technology for the implementation 
of social networks to motivate students 
to capture, analyse and critique the visual 
image, producing effective and sustainable 
learning outcomes.

Merran Govendir, University of Sydney for 
sustained commitment in creating learning 
cultures that encourage undergraduate 
students to be active learners and encourage 
postgraduate students to optimise learning 
throughout their candidatures.

Susan Rice and Kristine Sodersten, 
University of Sydney An innovative 
approach that establishes effective, 
collaborative studio learning enabling 
previously failing architecture students 
to excel in design which is crucial to their 
professional success.

Jane Mummery, University of Ballarat for 
the development of a vibrant philosophy 

community which engages students, 
facilitates their development as critical 
thinkers, and inspires further study in 
philosophy.

Ting Wang, University of Canberra 
for exemplary transnational education, 
using culturally sensitive, dialogue based 
approaches to inspire education professionals 
taught in China to think critically about 
education leadership

Jacquie McDonald and Cassandra Star, 
University of Southern Queensland 
for institutional leadership in creating 
and sustaining a university-wide situated 
professional development initiative to 
improve learning and teaching quality by 
empowering academic teaching staff.

Geraldine Lefoe, University of Wollongong 
A scholarly contribution to learning and 
teaching leadership development in higher 
education through design, facilitation and 
dissemination of staff programs that impact 
on student learning.

Editors Note. If I have omitted anyone 
please let me know so that you can be 
mentioned in the next issue.

Judy Nagy (centre) with Deakin University colleagues
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By Lawrence Cram 

How much do Students pay for University Research?

The ethical and economic debate 
about using the tuition fees of 
students to pay for university 

research and graduate studies has been 
active in the USA for well over a decade. In a 
passionate plea and widely respected agenda 
to redress excesses, the Boyer Commission 
claimed that the students paying the tuition 
get, in all too many cases, less than their 
money’s worth.

In the USA the problem is confined to 
the small proportion of higher education 
institutions classified as research universities. 
Not so in Australia where all public 
higher education institutions are research 
universities. The issue led Cutler’s innovation 
review to recommend full funding of the 
cost of competitive research grants to prevent 
cross-subsidisation of research from teaching 
which short-changes teaching. Likewise, the 
Bradley review recommends an increase by 
10% to the Commonwealth base grants for 
teaching … to reduce student-to-staff ratios 
to a more reasonable level. Unfortunately, 
under current policy settings full funding 
of research is not likely to prevent short-
changing, nor would an increase in 
teaching base grants be likely to reduce 
student-to-staff ratios. Both recommended 
investments are urgently required (and 
have been initiated by government in the 
2009–10 Commonwealth budget) but 
to be successful they require associated 
policy changes designed to discourage ever 
increasing cross subsidy.

Expenditure patterns in the unified national 
system are shaped by three major forces: (1) 
a time-worn Relative Funding Model, (2) 
almost explosive growth of non-government 
revenue, and (3) chronic under-indexation 
of government funding. Under these forces 
expenditure on education has been reduced 
to the bone and all universities pursue 
research remorselessly. Not surprisingly, 
a unified and homogeneous system has 
emerged. The degree of uniformity is 
surprising, as revealed in a paper I presented 
at the Darwin HERDSA conference (Cram, 
2009). The paper claims to determine 
the rate of expenditure by Australian 
universities on education outputs (measured 

as completions of awards) and research 
(R&D) outputs (measured as HERDC 
publication points) with a remarkable lack 
of statistical uncertainty. The remainder of 
this note reports the outcomes of applying 
the method to time series data 1996–2007.

The analysis implies that between 1996 
and 2007, average expenditure per student 
completion declined from $37,647 to 
$20,576 (throughout this note money 
values are expressed in CPI-adjusted 2007 
prices). The majority of the reduction relates 
to expedients such as reduced contact hours, 
larger class sizes, and increased reliance 
on low-cost casual staff that are unlikely 
to be associated with the maintenance of 
quality educational outcomes. Remarkably, 
the inferred total expenditure on student 
completions fell from $5.438 B in 1996 
to $4.663 B in 2007, alongside a rise in 
total completions from 144,470 in 1996 to 
226,655 in 2007.

The analysis implies that the average 
expenditure on a research publication 
was little change through the period 
1996–2007, being $234,774 in 1996 
and $223,225 in 2007. However, the 
production of research outputs increased 
from 16,222 points to 47,292 points and 
hence the total expenditure on research rose 
from $3.808 B in 1996 to over $10.557 B 
in 2007. Even more telling is the fact that 
in 2007, the research-specific revenue from 
government and industry to universities 
was approximately $3.8 B. The research 
funding gap or cross-subsidy of $6.7 B was 
met from other university revenues, notably 
income received “as a benefit to students” 
under the Commonwealth grant scheme 
and other grants ($4.3 B), and all forms of 
student fees (totalling $6.5 B). 

It cannot be denied that Australian 
universities achieve remarkable business 
outcomes from revenue lines that are 
provided to support a mix of education 
and research. Nor can it be denied that a 
component of student fee revenue could be 
spent on achieving status for the student’s 
Alma Mater through research excellence. 
However, it is debatable whether the 

current practice of using more than 60% 
of student fees and other education grants 
to cross-subsidise research is sustainable or 
just, especially when expenditure per unit 
of education outcome is falling. And very 
pointed questions should be asked about 
the location of students’ interests in current 
proposals for deregulation of fee levels 
which would certainly provide further fuel 
for the pursuit of research.

Australian universities undoubtedly try 
to do the best they can for their students. 
However, they operate with public policy 
settings oriented towards the relentless 
pursuit of growth in R&D activities. With 
unit expenditure on education outcomes 
falling and quality audits focussed merely 
on process, there might well be an emerging 
and serious problem with the quality of 
university education in Australia. 

It is true, of course, that the Lisbon 
Council policy brief “University Systems 
Ranking: Citizens and Society in the Age 
of the Knowledge” found the Australian 
university system to be healthy relative 
to comparators. On the other hand, for 
all its faults, the 2002 Allen Consulting 
report for the BCA “Higher Education 
in Australia: Developing a New Data 
Framework and International Comparisons 
and Issues” hinted at problems with the 
quality of educational outcomes, as did the 
Bradley report. The initial signs of decline 
in educational quality are bound to be 
insidious, and it would be highly desirable 
to see more attention paid to developing 
and measuring early indicators of stress and 
decline.

I am claiming that the pattern of 
change over the period 1996–2007 is an 
understandable response by universities to 
fairly stable public policy settings. Insofar 
as the changes represent a growing and 
undesirable trend towards short-changing 
students, it is thus the pubic policy settings 
that must be changed. Three linked policy 
developments would go a long way to 
redressing the drivers of excessive cross-
subsidies for research:
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Retrieved from http://www.herdsa.
org.au – from the Home page click 
on “Publications” and then onto 
“Conference Proceedings”. So to 2009 
Conference Papers.

Lisbon Council paper Retrieved from http://
www.lisboncouncil.net/media/lisbon_
council_policy_brief_usr2008.pdf. 

This article presents a personal view. 
All dollar values are expressed in CPI-
adjusted 2007 prices.

Lawrence Cram is Deputy Vice Chancellor 
at the Australian National University. 
His academic interests include astronomy, 
engineering and applied physics, physics 
education, and the identification and 
formation of university affordances.

Contact: DVC@anu.edu.au

None of these proposals should ignite 
significant opposition, nor are they 
inconsistent with recent announcements 
by the relevant Ministers. The government’s 
election commitment to establish 
mission-based compacts provides a ready 
mechanism for implementation. Additional 
government funding for our universities 
is certainly required, and students and the 
public would no longer be short-changed if 
the perverse policy incentives were repaired.
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1. Provide full funding (including indirect 
costs) for all research supported by 
Commonwealth competitive grants to 
eliminate any ambiguity or conflation 
of government intentions in relation 
to education and research excellence 
outcomes;

2. Allocate the Bradley-recommended 
10% addition to base funding for 
teaching and learning in a way that 
is tied to coursework completions, 
thereby directing attention towards 
improving education outcomes (rather 
than increasing research activity or 
student load); and

3. Establish output quality standards for 
education and research, and require 
institutions to monitor and report 
against them, to ensure that the pursuit 
of quality rather then volume powers 
developments in both activities.

3rd Biennial Threshold Concepts Symposium 

University of New South Wales, Sydney Australia

1–2 July, 2010

UNSW in conjunction with the University of Sydney, is hosting the Symposium 
which is focussing on the theme of 

“Exploring Transformative Dimensions of Threshold Concepts”.

This international symposium will bring together researchers and practitioners 
from across the world to present, critique and discuss new research 

and developments in this area, including the originators of the concept,                 
Erik Meyer and Ray Land. 

The website - including the call for papers - is available at 

http://www.thresholdconcepts2010.unsw.edu.au/
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By Steph Ellis

From a Road Less Travelled

Riding a bicycle through the 
countryside of Thailand provides 
plenty of opportunity for reflection 

and not for the first time I thought back 
to the circumstances that had brought me 
here. I was on Day 5 of a 9-day bike ride, 
covering 780km of road from Bangkok 
to Khao Lak, a seaside village in Phang 
Nga. The purpose of the ride was to raise 
awareness and funds for Hands Across The 
Water Australia (HATWA), an organisation 
established to support children in Thailand, 
orphaned from the 2004 Indian Ocean 
Tsunami. HATWA was co-founded by 
Peter Baines, who worked in Thailand, 
as a forensic scientist for the NSW police 
immediately after the Tsunami hit. Along 
with victim recovery work, Peter was in 
charge of leading International relief teams 
with members representing 36 countries. 

The Indian Ocean Tsunami devastated 
the Phang Nga province, as it did coastal 
areas of Indonesia, Sri Lanka and India. In 
Thailand alone, 1,500 children had been 
left orphaned. These children had nowhere 
to go as in many cases, not only did they 
lose their parents but also members of their 
extended families. 

Touched by his experience working on 
relief efforts, and with a deep affection for 
the Thai people and their culture, Peter 
returned to raise funds for the orphaned 
children. Since then, HATWA has built 2 
orphanages housing 65 children and has 
started construction of a community centre 
to cater for the education and health needs 
of these children and those of the local 
community. To achieve sustainability, local 
businesses have been created to generate 
income to meet running costs. Peter now 
travels the world speaking on leadership 
lessons learned from managing crises on 
the world stage, whilst raising money for 
HATWA. 

I first heard about HATWA when attending 
one of Peter’s keynotes at the Australian 
International Education Conference last 
year. Inspired by the ability to translate a 
passion into practical outcomes, I wanted 
to assist with the work being done. So here 
I was in Thailand, having raised $10,500, 
from sponsors based in Canada, China, 

Korea, Thailand and of course Australia: 
many individuals across Victoria University 
contributed to the funds raised.

Eighteen cyclists from four countries 
participated in the ride and collectively 
raised $187,000, none of which was spent 
covering the riders’ costs. One of the key 
principles of HATWA is that all donated 
money is spent on services for the children 
and local community; not a single cent is 
spent on HATWA administration. The bike 
ride provided an opportunity to learn more 
about HATWA’s principles of operation. 
HATWA does not call for all NGOs to 
work to a zero-administration model—it’s 
a rare operation which is able to achieve 
such a target—however, it does call for 
full transparency. It believes people have 
the right to know how NGO funds are 
distributed. 

Having experienced first-hand, the good 
work that HATWA was achieving and the 
breadth of its activity, I realised that the 
English language Institute (ELI) for which 
I work was well-positioned to make a 
contribution to the children, young adults 
and volunteers at the orphanages. It would 
be a win-win scenario. The benefits in 
making a contribution to HATWA’s work 
in Thailand would include professional 
development for our staff, experience 
delivering in a new market, an extension to 
the range of our educational services, and 
a high level of staff satisfaction engaging in 
highly value-driven work. The certainty I felt 
that interest would be shown to engage in 
this work was proven right. Now, less than a 
year later, University members from Further 
Studies, TAFE, and Higher Education 
are involved in program planning. We are 
on track to start delivering our English 
language/Hospitality program through the 
local hospitality industry in Phang Nga this 
time next year, involving the older children 
who show interest in pursuing education in 
this field. For those younger, we are running 
an assisted-volunteer program: volunteer 
English language teachers will work with 
local teachers in the schools attended by the 
children, to support training to the local 
curricula. In addition, our staff exchange 
program will commence early next year, 
with a visit from one of the orphanage 

managers for English language training 
and exposure to organisational culture. 
In a short time, we have developed a full 
program and it’s only just the beginning. 

As the old saying goes, it takes a village to 
raise a child; in today’s world that village is 
global. The results achieved by HATWA, 
from across the water, are a tribute to 
the work of a committed team of people 
prepared to question common practice 
and innovate. TNE providers have an 
opportunity to assist with this and other 
activity of its kind. As global business 
grows through the practice of Corporate 
Social Responsible (CSR), so to education 
providers can choose to work alongside 
NGOs, industry and community groups to 
provide education for social good, and to 
experience the many returns engagement of 
this kind brings. 

Peter Baines has received international and 
national recognition for his work in world 
crisis events, including the 2004 Tsunami 
and Bali Bombing: he is the first Australian 
to receive the international, Rotary 
Professional Award 2008, for outstanding 
service in professional and community life 
and received the 2008 Rotary Paul Harris 
Fellowship; 2008 Socialprenuer of the 
Year; 2008 ICSP awarded internationally 
for services to the community; the 2006 
Humanitarian Overseas Service Medal; 
and, the 2006 NSW Govt Award for 
Meritorious Service, for his work performed 
in Thailand.

For more information, visit: http://www.
handsacrossthewater.com.au

Steph Ellis, B.A. (Hons – Criminology), 
M.Ed (Educational Leadership), 
has worked in the context of Trans-
National Education (TNE) for 15 
years; she currently manages delivery 
of English language course components 
in offshore programs for Victoria 
University. Her  recent activity includes 
developing  models of education  which 
integrate CSR (Corporate Social 
Responsibility.) strategies, for delivery to 
the local TNE market. 

Contact: steph.ellis@vu.edu.au
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By Maureen Bell

Exploring Gross National Happiness and Higher 
Education in the Dragon Kingdom

Bhutan is Drukyul, The Land of the Thunder Dragon. It is a fascinating country situated between Tibet and India, about the size of 
Switzerland. The fourth Dragon King, his Majesty Jigme Singye Wangchuck, originally developed the concept of Gross National 
Happiness (GNH) for Bhutan as a sustainable response to the concept of Gross National Product. He recently abdicated the throne 

in favour of his son Jigme Khesar Namgyel Wangchuck, at the same time transforming Bhutan into a parliamentary democracy. 

I count myself very lucky to be involved in educational research at the Royal University of 
Bhutan (known affectionately as “Rub” to the academics). The Royal University of Bhutan 
(RUB) was founded as recently as 2003 and comprises 10 institutes at various locations 
around the country. Even though Bhutan is small it is such a mountainous country that roads 
are few and walking for two days between one centre and another is quite normal. Whole 
sections of roads are often wiped out by landslides. So travelling to the various institutes to 
conduct interviews and observations by car will take time.

Two of the institutes are in the capital city, Thimphu, and on my recent visit I was able to 
tour these. At the Institute of Traditional Medicine I had the privilege of observing a class 
and speaking with the students. There I was escorted by Phurpa Wangchuck who recently 
completed a masters degree in medicinal chemistry at the University of Wollongong. 

The Vice Chancellor of RUB, Dasho Pema Thinley, who in previous years studied at the 
University of New England, was kind enough to accept my research proposal. The research 
aims to explore conceptions of teaching and learning and teaching strategies at RUB and 
investigate the inter-connections between GNH and the RUB curriculum. My enthusiastic 
research collaborators are Yang Gyeltsin, Nar Raika and Deki Gyamtso. Deki is the director of 
the Centre for University Learning and Teaching (CULT) and Yang and Raika are discipline-
based academics. All are based at Samtse College of Education, one of the RUB institutes in 
the south-west of Bhutan, which is where I first met with them.

Having been to the northern part of Bhutan some 10 years ago I had a picture 
in my mind of Samtse as a quaint college tucked away in a corner of the high 
Himalaya. Snowy peaks, deep blue glacial lakes, rushing waters, and tinkling yak 
bells. I discovered that Samtse was very different. Set on the plains at the foot 
of the Himalaya, Samtse is tropical, monsoonal, quite hot and humid. But I 
soon discovered that the people of Samtse are just as friendly and welcoming as 
those in the mountains. At my first meeting with the College Director, Kaylzang 
Tshering, I was given a very warm welcome and invited to make a presentation to 
college staff. Indeed the Director and staff made me feel part of the college from 
the moment I entered the beautifully decorated portals. 

Back in the northern part of Bhutan, after a really productive and interesting 
ten days in Samtse, I was able to visit the wonderful Takshang monastery. This 
monastery is perched on the very edge of a precipice so it is easy to believe that 
one of the great Buddhist teachers, Guru Rimpoche, arrived there during the 8th 
century on the back of a flying tigress.

Our research project will run to the end of 2010 with data gathering in the 
early part of the year followed by a writing retreat. My Bhutanese colleagues are 
very interested in concepts such as “approaches to learning” and “student centred 

learning”. For me the challenge for the research project lies in avoiding the imposition of western frameworks and models onto higher 
education in Bhutan. Whatever emerges from our data gathering will hopefully inform higher education generally about the unique 
connection between learning and teaching and GNH. 

Phurpa Wangchuck at the College of 
traditional Medicine

Yang Gyeltsin, Maureen Bell, Kaylzang Tshering 
(College Director) and Nar Raika

continued page 35
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Written for HERDSA/POD/STLHE newsletters by Joy Mighty, STLHE President 

Educating for Change: The Potential of 
Interdisciplinary Teaching and Learning for Solving 
Complex Problems of the 21st Century1

intERnAtionAl Column ExCHAngE

The complex problems of the twenty-
first century are transforming the 
practice of postsecondary education 

throughout the world. These problems 
require new ways of thinking and of seeing 
the world so that we bring together in a 
fully integrative and cohesive way all of our 
available knowledge, methodologies and 
resources to help us solve these problems, 
or run the risk of failing. What are some of 
these problems that require such radically 
new approaches? 

Arguably the most critical problem is the 
current economic crisis. This crisis is truly 
global, and reaches well beyond those in 
the financial industry with its litany of 
woes, including failed mortgages and the 
subsequent failure of the banking system, 
bankruptcies, job losses, foreclosures, 
national and individual debt burdens, 
and plummeting stock markets. But, the 
global recession is only one of a myriad of 
problems we face at this particular time of 
human existence. To these we might well 
add: climate change (more specifically 
global warming), poverty – especially the 
worldwide hunger crisis, the HIV/AIDS 
epidemic, war and armed conflict, the lack 
of potable water; sustainable energy, and so 
on. 

The enormity and complexity of these social, 
political, economic, and environmental 
problems that face the global community 
demand remedies and solutions that far 
exceed the capacity of any single discipline 
or specialisation. Traditional academic 
disciplines, with their discrete and 
autonomous structures, pedagogies and 
research methodologies will not suffice in 
the changing contexts of higher education. 
Instead, these problems call for collaborative 
approaches that transcend disciplines 
and draw on multiple perspectives 
and integrative techniques. In short, 

interdisciplinary approaches are needed to 
help us solve, or at least understand, these 
problems. What implications does this have 
for teaching and learning in post-secondary 
institutions whose graduates will be charged 
with finding solutions to these problems? 
Are we preparing graduates who have the 
interdisciplinary skills necessary for tackling 
such problems, and what interdisciplinary 
qualities, skills and competencies are 
required? 

To be able to tackle these complex 
problems, we need people with the ability 
to communicate not only with people who 
speak different languages, but also with 
people who have different disciplinary 
orientations and backgrounds. We need 
people who can think critically and 
innovatively, and people who are willing 
and able to confront challenges about 
themselves and the world. We need people 
who can appreciate others’ perspectives, 
evaluate information from experts, tolerate 
ambiguity, and finally, people who can 
synthesise and integrate all this information. 

These attributes transcend the technical 
knowledge associated with specific 
disciplines and professions, and represent 
the total outcome of all the formal and 
informal learning that students experience 
during their post-secondary education. 
We must therefore ask ourselves whether 
the education we offer provides enough 
opportunities for students to acquire these 
competencies and attributes. 

The educational, faculty or academic 
developer has a critically important role 
to play in this context by helping our 
institutions address pedagogical questions 
about what to include in our curricula, 
what learning processes to use and what 
kinds of learning environments to foster. In 
other words, what specific courses, learning 
experiences and pedagogical approaches 

should we offer, and how should we 
structure our education system if we want 
to develop the interdisciplinary graduate?

If we want to educate students who will 
transform the world and contribute 
to the solutions for some of its most 
complex problems, we must transform 
our educational system by being more 
interdisciplinary. For Klein and Newell 
(1998), interdisciplinarity is “… a process 
of answering a question, solving a problem, 
or addressing a topic that is too broad or 
complex to be dealt with adequately by a 
single discipline or profession.” (p. 3) 2 

Interdisciplinarity involves drawing on 
the specialised knowledge, concepts, tools 
and methodologies of several academic 
disciplines and integrating them to create 
new knowledge or deeper understanding 
that is greater than simply the sum of its 
disciplinary parts. Moreover, it requires 
us to use active and collaborative learning 
pedagogies such as problem-based learning, 
case-based learning, team-based learning, 
learning communities, inquiry-based 
learning, community service learning, 
and internationalisation. Together, 
interdisciplinary curricula and pedagogies 
have the potential to develop in our 
students the skills, attitudes and ways of 
thinking that are necessary for engaging in 
responsible citizenship locally, nationally 
and internationally, and solving the 
complex problems of our world. 

Endnotes
1 Adapted from a public lecture presented at 

the University of Technology in Kingston 
Jamaica on March 30, 2009.

2 Klein, J. T., & Newell, W. H. (1998). 
Advancing Interdisciplinary Studies. In 
W.H. Newell (Ed.), Interdisciplinarity: 
Essays from the Literature (p. 3–22). New 
York: College Entrance Examination Board.

Contact: mighty@queensu.ca
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By Robert Cannon

Meanderings

Scorn (with added vitriol) by Matthew 
Parris (Penguin, 1995) contains 
stories and hints that lecturers and 

authors of columns such as this one should 
always keep in mind. For example, when 
asked by his clergyman about whether there 
was anything he would like his sermon to 
be about, the Duke of Wellington replied 
“Yes, about 10 minutes!” (p. 258). Quite 
possibly this was the same clergyman as 
that encountered by a Mr George Canning 
(p. 257):

Clergyman:  How did you like my 
sermon, Mr Canning?

Canning:  You were brief!
Clergyman: Yes, you know, I avoid being 

tedious.
Canning:  But you were tedious!

It is striking how much humour is about 
public speaking and that it focuses on the 
matters of boredom and sleep. Looking over 
my Meanderings column in the previous 
issue of HERDSA News, I could not help 
noticing the frequent reference to sleep and 
to dreaming. This prompted me to look 
up my favourite sleep story that I used to 
good effect in workshops with new lecturers 
over many years at Adelaide University. It 
was published in a newspaper long since 
ceased publication, The National Times. The 
21 October 1983 edition has a review of a 
book edited by Home Dow called Memories 
of Melbourne University (Hutchison, n.d.). 
It contains this gem:

But could students be blamed for 
inattention when, on one occasion, 
… the lecturer himself fell asleep as 
he droned out the printed lecture. The 
whole room remained perfectly still to 
see how long he would be “out”. Some 
few minutes passed … his eyes opened, 
and he continued on from where he he’d 
stopped, without so much as taking a 
breath. 

John Powell and Lee Andresen make a 
similar point about sleep in their landmark 
paper Humour in Teaching in Research and 
Development in Higher Education, Volume 
6, 1983, p. 349–355 (HERDSA). They 
begin: “There is something rather amusing 

about the idea of engaging in a serious 
discussion about humour: it reminds us of 
the professor who dreamt that he was giving 
a lecture and woke up to find that he was” 
(p. 349). Powell and Andresen go on to 
outline the serious application of humour 
as a learning and teaching strategy. Their 
work has since been followed by several 
other studies. 

One empirical study that caught my eye 
has a rather novel evaluation instrument 
for assessing student reaction to humour, 
the “Humor Effectiveness Evaluation”, 
otherwise known as HEE! (Berk. R. A. 
(1996), “Student ratings of 10 strategies for 
using humor in college teaching”. Journal 
on Excellence in College Teaching, 7(3), 71–
92.) 

I suppose it is only a matter of time before we 
encounter the development of a companion 
classroom observation instrument called 
HO – Humour Observation.1 

Both of these papers, by the way, provide 
a good introduction to the serious 
consideration of humour in teaching.

Berk reports a three-year study that evaluated 
the effectiveness of ten strategies for using 
humor as a teaching tool. Student ratings 
at the end of eight statistics courses assessed 
the extent to which each humour strategy 
reduced anxiety, improved the ability to 
learn, and made it possible to perform 
at one’s best on problems and exams. 
Encouragingly, for humour enthusiasts, 
Berk found that median student ratings of 
the three outcomes for all of the humour 
strategies across all of the classes over three 
years indicated consistent evaluations of 
“Very Effective” to “Extremely Effective”. If 
such results are achievable for seemingly un-
funny disciplines such as statistics, imagine 
what can be achieved in “funny” disciplines 
such as, perhaps, education (see below for 
more on this).

A standard source for academic humour 
is Stephen Leacock’s well known book 
Humour, Its Theory and Technique with 
Examples and Samples: A Book of Discovery. 

With a long and enticing title like that, it 
is won’t be a surprise to learn that it was 
published quite a few years ago – 1935 in 
fact – by John Lane The Bodley Head. It 
is well known simply because interested 
scholars have had sufficient time to locate 
and study the book! (Curiously, my 
University of Adelaide Library copy has 
stamped across it “Colonial Edition” so 
quite possibly no one remembered to tell 
the publisher that the Australian colonies 
had federated and become independent 
in 1901 (although there is some lingering 
debate on this last point, doubtlessly to be 
re-kindled at some time soon by an active 
politician or two). 

Apart from being a rich source of humour 
and analysis, Leacock’s book also contains 
some constructive ideas for these troubled 
economic times, because it was written in 
the midst of the Great Depression. Leacock 
proposes that humour should be taught at 
degree level to raise funds for universities. 
It is possible that that the PhD will come 
to mean “Doctor of Pedagogical Humour”. 
Such a proposal is quite surprising from 
a man who, according to Wikipedia, left 
university to go to work teaching  — an 
occupation “he disliked immensely”. In fact, 
it is clear Leacock did not like academics 
either! In a Chapter IX, “Humour Through 
the Ages”, Leacock writes:

This Chapter … is appended only for 
scholars; and they wont read it. Scholars 
write, but they don’t read. They talk but 
they don’t listen. Anyone who has lived 
among them knows that. (p. 235)

Today, courses in humour are sure to attract 
enthusiastic students and wide-awake 
scholars and earn wide appreciation, just as 
his imagined testimonial from the Eureka 
School of Fun demonstrates: 

“Gentlemen: I desire to express my 
appreciation of the effect that your Course 
Number 6 (Applied Humour) had upon 
my mother-in-law. Before taking the course 
her disposition was of a melancholy if not 
morose character. Now she keeps us in fits 
at meal times. Please give her another six 
weeks. PS: What would it cost to send her 
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Maybe the obscure words that are finding 
their way into current educational writing 
are of a kind our friend Leacock would 
describe as being “rushed forward into a 
significance which they won’t bear on closer 
inspection”. But these words are no match 
for the delightful examples Leacock gives us 
of words that, when used together, seem to 
make sense but ought not too, such as: 

“The rejected lover who, in a wild frenzy of 
emotion, leaped upon his horse and rode 
off in all directions …”; and: 

“The legendary Bulbeks were a fabulous 
race, half man, half horse and half bird.” 
(p. 39). 

Similarly, my meanderings through much 
of current education journal writing reveals 
writing that ought to make sense, but does 
not seem to.

Robert Cannon is an education 
consultant who has worked in Indonesia 
with the University of Indonesia, the 
Asian Development Bank, AusAID, The 
World Bank, UNICEF and USAID,). He 
was Director of the Advisory Centre for 
University Education at the University of 
Adelaide from 1977 until 2001. 

Contact: cannon@indo.net.id

Endnotes

1  Stop Press: It has been drawn to my 
attention that I forgot to reference the 
short form of the Humour Observation 
instrument, the Humour Inventory. 
The two questionnaires are sometimes 
used together and known as HI–HO. 
Now, while we are down here together, 
I wish to acknowledge that long-
time colleague and friend, Professor 
Christopher Knapper of Queen’s 
University, Ontario, contributed 
this important piece of educational 
information.

locate in a dictionary). Such is the volume 
of such novel/amusing/confusing writing 
in journals, I have no doubt that you can 
match or better these selections. Dark 
secrets indeed!

But I do seriously wonder how we have 
arrived at a situation in professed age of 
inclusivity. Such writing actually excludes 
so many readers, myself included, and 
those readers from non-English speaking 
countries addressed by the so-called 
“international journals”. When I showed 
one of the above articles to several 
Indonesian education colleagues here (all 
with overseas postgraduate qualifications 
in social sciences), none could understand 
what either the title or the abstract was 
about. Worse, some expressed shame that 
they did not understand. What business 
are we in if we exclude and shame our 
professional colleagues in this way? All grist 
to Leacock’s mill of academic courses and 
formal academic awards in humour – or 
just a better effort from authors and editors? 
And, just as I was finishing this, another 
obscure word arrived in the most recent 
edition of Teachers and Teaching (15(2), 
2009) “The Happiness of Teaching (as 
Eudaimonia)”. As with other obscure words 
above, this is not in many of the commonly 
used quality dictionaries and not in the 
dictionary in Word.

But quite possibly my not-so-kind remarks 
here would not fit with Leacock’s definition 
of a form of humour known as “Irish bull” 
which, he says, “is able to give us the cream 
of wit, without losing any of the milk of 
human kindliness” (p. 224). One simple 
example of Irish Bull that again relates to 
lectures and public speaking is offered by 
Leacock; one can imagine an aggrieved 
professor saying something similar to her 
students: “If you could have been here 
this morning to see the empty seats you 
would have been ashamed of yourselves for 
stopping away” (p. 225).

abroad for a two year postgraduate course?” 
(p. 6).

One of my current pre-occupations is with 
the funny and mysterious titles of journal 
articles and abstracts in education. Among 
current items are “Teacher Education 
as a Democratic Sphere” and “Feathers 
in the Nest: Establishing a Supportive 
Environment for Women Researchers” from 
recent editions of The Australian Education 
Researcher. I can imagine a recently arrived 
postgraduate student from overseas 
wondering if there are also democratic 
cubes, cylinders and pyramids and puzzling 
about the role of nesting birds in support 
of women researchers. An abstract in 
the International Journal for Academic 
Development (12(1), 2007) contains this: 
“Academic developers are very often 
disciplinary migrants, performing hybrid, 
liminal roles at the ‘fault lines’ between 
teachers and learners, between academics 
and managers, and between teaching and 
research. As a result, their identities as 
scholars can be described as ‘unhomely.’” 

All this is part of a “post-colonial” 
exploration”, according to the title of 
the article. Here we see a wonderful 
range of disciplines collapsed into one 
short statement: demography, geology, 
psychology, family studies and political 
history! This writing achievement certainly 
deserves solid praise for attaining excellence 
in interdisciplinary studies!

Hoping for some insights into the mysteries 
of such verbal complexity and disciplinary 
compression, I turned to a very recent paper 
titled “From Simplicism to Complexity 
in Leadership Identity and Preparation: 
Exploring the Lineage and Dark Secrets” 
in the International Journal of Leadership 
in Education, (volume 12(2), 2009) but I 
am sorry to report no new insights into the 
challenge at all (nor insight into the term 
“simplicism” either, a word I have yet to 

Humour in Higher Education

If you have any references to humour in higher education that could be included 

in our regular column “Meanderings” please send them to Robert Cannon at 

cannon@indo.net.id
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By Ann Kerwin 

Breath of Fresh Air: The Cosmic Swerve

tHE PHiloSoPHER’S Column

Recipe for Innovation. Step 
One: Make a Mess. Step Two: 
Leave it

Some of the best things in life just 
happen.

Absurdities, impossibilities, flukes, 
they fall through cracks in good order, 
bursting into life. Some of the most brilliant 
advances in art, science, and technology we 
owe to chance. 

“When I woke up just after dawn on 
September 28, 1928, I certainly didn’t plan 
to revolutionise all medicine by discovering 
the world’s first antibiotic, or bacteria killer,” 
Nobel laureate Alexander Fleming recalled. 
After a fortnight’s holiday, the young 
investigator returned to his characteristically 
untidy laboratory and noticed something 
out of place, theoretically speaking. He’d 
forgotten to stow his staphylococci colonies 
in warm incubators. Unsupervised, with 
no threat of washing up, the bacteria had 
grown luxuriant, brilliant green—except on 
one part of one plate. There an unidentified 
fungus had squatted, and there bacteria 
retreated. Curious, Fleming queried the 
accident. Who was the invader? By what 
powers had it disarmed staph? Could 
the interloper be what Fleming had been 
seeking—a means to protect humanity 
from fatal bacterial predation? 

In the case of the discovery of penicillin—
eventual cure of syphilis, gangrene 
and tuberculosis, among other ancient 
mortal ills—chance encounters catalysed 
improbable revelations. 

Unseen and unmanaged, a rare spore from 
a mycology laboratory the floor below had 
breezed into Fleming’s lab, settled onto a 
lone dish, and prospered. London had been 
unseasonably cold. The chill bench afforded 
perfect conditions for one wandering 
fungus to start a new life on an open dish 
during a rare interval of noninterference. 
Penicillin needs cold to grow, staph warmth. 

Obligingly, London warmed, and Fleming 
returned to find a serendipitous anomaly. 

He did not wash up first thing. He pursued 
the puzzle. 

Step Three: Leverage it
Few of us will alter history grandly, as did 
Fleming, but we, too, have stories. 

Imagine I’ve been doing much the same 
thing for longer than I care to tally. Others 
might not notice, but my routine’s grown 
more mechanical, as have I. Colleagues find 
me reliable, predictable, system-adept, but 
rarely do I engender, or enjoy, the surges 
of inspiration and innovation my practice 
once evoked. This won’t do, I declare: I’m 
epiphany-ready, ripe for experimentation, 
on the prowl for new ideas. Aha, I think: 
what better catalyst for renewal than a 
“cutting edge” conference? 

I enroll, I pay. 

I come. I see. 

I yawn. Credentials dazzle. Pundits 
pronounce. Power points stupefy. Eagerly 
I sample wares. Worthy they are, yet their 
magic’s not for me. On a whim, I take 
refuge in a quirky workshop. Who’s offering 
it? No one anyone’s heard of. What’s it 
about? I’m not sure … Intrigued, I find 
myself in an Aladdin’s Cave of unexpected 
riches. Marvelous exchanges! Stimulating 
suggestions, transformative insights! You 
might not notice, but it’s as if a quietly 
exhilarating breeze has wafted in, stirred my 
mental molecules, and deposited a spore—a 
still-invisible nascent colony of hope and 
novelty, which nests improbably in the 
thicket of my well-worn ways. 

Unobserved by the outside world, change 
brews within me. If I am wise, I won’t tidy, 
prod or manage it. I’ll take a Fleming-esque 
holiday. I’ll leave my mental, emotional and 
professional laboratory fruitfully disheveled, 
let the interloper insinuate itself and thrive. 

It’s a gentle uplift I feel: a spring breeze, 
not a hurricane. That suits me: like James 
Bond’s preferred quaff, I’m best stirred not 
shaken. Childishly curious—I’m keen to 
read, watch and listen deeply. I’m nudge-
able—inspired to entertain new ideas and 
contacts. Conditions being right, inchoate 
novelty will gather strength, penetrate the 
protective fringes of my default living, 
infiltrating layer upon layer of my all-too-
familiar practice. Cell by cell, molecule by 
molecule, I’ll decamp from auto pilot. I’ll 
invite the unexpected. 

I’ve experienced a cosmic swerve. Call it a 
re-boot, a subtle re-birth. Call it a clinamen.

The Philosopher, the Poet and 
the Bandit
We owe to two gentlemen of the ancient 
world the enchanting notion of the clinamen 
or Cosmic Swerve. The first, Epicurus, was 
a Greek philosopher, the second a Roman 
poet. Their combined brilliance—and an 
unlikely string of cosmic swerves, including 
a pilfering priest—wafted the concept our 
way.

Let’s begin with the philosopher. 

Born on Samnos in 314 B.C., seven years 
after Plato’s death, Epicurus re-located 
to Athens where, on land adjacent to 
Plato’s famed Academy, he established 
a philosophical school and benevolent 
community. From Epicurus’ name we 
derive “epicure” and “epicurean;” thus many 
wrongly identify him as the philosopher 
of wine, women and song. Epicurus was, 
in fact, abstemious. He prescribed simple 
living, ataraxia (untroubledness, minimalist 
desire) and virtuous friendship for happy 
living. But Epicurus was scandalous in this 
regard: his Garden, a commune of sorts, 
accepted women and slaves on conditions 
of equality with free Athenian males. For 
this—and not for any unseemly devotion 
to sensual excess—was he vilified. Epicurus 
was practical. Philosophy, he held, ought to 
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be therapeutic: it should help us live. Empty 
are the words of that philosopher who offers no 
therapy for human suffering, Epicurus wrote. 
For just as there is no use in medical expertise 
if it does not give therapy for bodily diseases, so 
too there is no use in philosophy if it does not 
expel the suffering of the soul.

Epicurus’ therapy was warmly received by 
an obscure but gifted Roman poet 200 
years after the philosopher’s death. Reading 
Epicurus had changed Titus Lucretius 
Carus’ life. Blessed, he shared: in six books 
of hexameter verse, grandly titled De Rerum 
Natura (On the Nature of Things), Lucretius 
brought Epicureanism—materialist 
atomism, sensible ethics and guide to 
tranquility—to vibrant, compelling life. 
We who relish De Rerum Natura today 
wish every brilliant philosopher to inspire 
a poetic magician like Lucretius—lucid 
expositor, skilled word smith and vivid 
image maker—to “honey” their medicinal 
prose for mass consumption (as the poet 
described his labour). Not long after 
publication of his master work, Lucretius 
died, virtually unknown. Cicero praised it, 
Vergil lauded it. But the magnificent poem 
was soon lost—and with it, all mention of 
the clinamen, the Cosmic Swerve. 

We owe its return to a book thief. 

Poggio Bracciolini, Florentine monk and 
scholar, was an Apostolic Delegate, a roving 
ambassador for the Holy See, at the dawn of 
the Italian Renaissance. Traversing Western 
Europe, he lodged in great monasteries. 
After the fall of Rome (fifth century A.D.), 
barbarians had pillaged classical relicts while 
Christian scholarship (which had officially 
repudiated Greek, Hellenistic and Roman 
art, literature and philosophy) hunkered 
down in isolated monastic retreats. In the 
spirit of Rinascimento (renewal of classical 
brilliance), Bracciolini covertly repaired to 
his hosts’ libraries in search of pagan classics 
long consigned to oblivion. He came; 
he saw; he liberated. The Papal nuncio 
plundered not to enrich himself but to 
preserve and disseminate a precious legacy; 
visiting Cluny in 1417, he absconded with 
two ninth century translations of Lucretius’ 
masterwork. Later, Bracciolini entered the 
employ of the rich classic-loving Medici 
who ensured his purloined treasures reached 
enthusiastic scholars. Gassendi, Montaigne 
and other seventeenth-century luminaries 
admired De Rerum Natura, which became, 
and remains, a Great Book of the Western 
canon. Thus Epicureanism and the Cosmic 
Swerve re-entered Western thought. 

What a cascade of improbabilities! We can 
only marvel: how likely was that? 

The Good Life: Virtuous Atomism
Epicurus taught: To be happy, be wise. To 
be wise, know what not to believe in and 
what not to care about. Know what is. 

All that is consists of atoms and empty 
space. Atoms are fundamental units of 
matter, life’s legos. Plants, rocks, animals are 
atomic configurations, as are the plurality 
of worlds, known and unknown, which 
comprise our universe. Aside from atoms—
which combine and re-combine to form 
matter of astounding variety—there is only 
void. While rocks are tightly bound, dense 
atomic structures incapable of locomotion 
and witty repartee, humans are composite. 
Our bodies are robust atoms, our emotions 
light volatile atoms—easily agitated, prone 
to reactive fluctuation. Our minds are 
minute, active atoms. Lodged mid-chest, 
they’re responsible for our racing thoughts 
and swift deductions, our fancy, whimsy 
and darting imagination, our distracted 
attention, will-of the-wisp-memory and 
fleet forgetting. We identify with our 
quicksilver consciousness and personal 
history, but they are atomic minuets, 
nothing more. Death will disrupt them. 

Atoms are indestructible; I am not. 

When I die, my corporeal atoms will 
slacken and stall, my emotional and mental 
atoms cease to function. The atomic 
bonds in my body will dissolve, releasing 
atoms in three distinct weights into the 
void. Rising undetected, they’ll encounter 
other atoms, intermingle, and eventually 
descend, forming new life. Just as rocks 
erode atom by atom, just as suns, moons, 
stars and galaxies explode, implode, cycle 
and recycle, so must I. There is no grand 
purpose, no enduring significance in all 
this, just eternities of atoms and emptiness. 

What’s so consoling about this, you ask? 
What I have: a lifetime—a fortuitous, 
incomparably precious series of daily 
opportunities to create and savour 
experience. 

Why worry about illness and death? Why 
pine for fame and riches? Why darken 
others’ brief atomic fling with pettiness or 
cruelty? There are no gods or afterlife, no 
karma, no immortal soul. I’ve no cause 
to disdain earthly existence, nor prolong 
it unduly. Death shouldn’t daunt me, nor 
desire for gain distract me from the austere, 
virtuous pleasure which enriches daily life. 

For humans—atoms in transit—simple 
goodness pays. 

Uplift: Ride a Gentle Wind of 
Change! 
Here’s the rub. 

All that is, was, will or can be derives 
from the same atoms, weighted variously, 
ascending into the same void, then 
descending, commingling and co-creating, 
only to dissolve and climb again, aeon after 
aeon. What then accounts for novelty? 
Given the utterly mechanical nature of 
things, how does the “same old” yield the 
truly new?

Epicurus answered: every now and then, “at 
no fixed place or time,” a gentle breeze, a 
clinamen, stirs the atomic mix. Atoms who 
would not otherwise meet jostle, embrace, 
interpenetrate and produce something 
new. Cosmic swerves happen. We can’t 
say why, where or when; we can’t control 
or manage them. Their gentle flutter 
injects improbability into an apparently 
impregnable determinism, adding a jiggle, 
a grace move, to atomic routine. 

How the cosmos works I’ll never know, 
but Epicurus’ medicinal metaphor has long 
sustained me. A smile is a cosmic swerve. 
An encouraging word, an idea from left 
field, a passage randomly sighted in a book 
we’ve no business reading, a frivolous film, 
a seaside ramble: all are Cosmic Swerves. 
HERDSA is a Cosmic Swerve. I like to 
think there’s no academy so corporate, no 
educational accountancy so entrenched 
that we can’t feel, and be, Cosmic Swerves. 
If atoms can dance on sprightly updrafts; if 
freak wind and weather can birth penicillin; 
if manuscripts lost and found can bless 
HERDSA 2009; then surely we creative 
beings can elude mass management: Un-
tidy, I urge; entertain wandering brilliance; 
smile; be the uplift we require! 

Quietly confident, I celebrate the 
unexpected. 

Ann Kerwin was the HERDSA Visiting 
Scholar in 1994. Ann migrated from the 
U S.A. to be Philosopher-in-Residence at 
Auckland University of Technology. New 
Zealanders may know her as Resident 
Philosopher on Radio New Zealand 
National, Nights with Bryan Crump, 
where she speaks on philosophy and 
philosophers. 

Contact:akerwin@aut.ac.nz
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Podcasting and Recording Revisited: A Lecture 
Theatre Perspective

After a number of IT in higher 
education columns exploring the 
impact of technologies upon 

scholarly publishing in journals and 
books, I’m prompted to draw attention to 
the impact technologies are having upon 
another great, enduring activity in academia, 
the presentation of lectures. In part, this 
revisits an earlier column about podcasting 
[1], and in part responds to some phrases 
that crossed my screen recently. Attention 
getting phrases! To begin with several of 
these:

Book to take part in one or more of the 
forthcoming free ALT/ELN 90 minute 
webinars…
All webinars will be run using Elluminate 
Live! …
Below is a brief description of each…
15 October – Video on a Shoestring…
James Clay, Gloucestershire College
Session Title: Me, my camera and I

… will show how he creates, edits 
and delivers videos quickly, easily and 
without a large crew or lots of money.
Rob Hubbard, LearningAge Solutions
Session Title: How I shot my client

… Tired of paying people 500+ a day 
to shoot and edit video for him Rob 
instead spent the money on equipment 
and did it himself… [2]

Well, “video on a shoestring”, a free 
professional development “webinar” – 
that’s one way to highlight the generational 
change in video recording capabilities now 
available to educators. Here is another 
snippet, from only 16 years ago, that 
highlights for me the great reductions in 
prices for a component that is now almost 
mandatory for presentations, the lecture 
theatre projector:

The price jump in moving to new 
technology, providing larger and 
brighter images, such as LCD projectors, 
in the very large venues is substantial. … 
In this case a decision was made to use a 

$30,000 Sony VP–1271 video projector 
although the initial budget had included 
a $70,000 Barco Data 5000. … It has 
subsequently been discovered that the 
Sony projector is at the limits of its 
performance. (Roberts, 1993) [3]

Well (again), I’m old enough to remember 
the big Barco projectors with their three 
beams, and I also remember doing the 
leg work for Murdoch University’s first 
purchase of a portable video and data 
projector, priced at $15,000 – that is 
enough musing for one column! The 
wonderfully economical new technologies 
for recording and digitising video and 
audio, and for projecting it in a lecture 
theatre, are only two parts of a modern, 
comprehensive “technological resource 
kit” for lecture presentations. Other parts 
include software for creating and displaying 
a presentation, such as the ubiquitous MS 
PowerPoint, software and hardware for 
audience response systems (“clickers”) [4], 
interactive whiteboards, now gaining much 
attention in the schools sector [5], and 
server software for on-demand delivery as 
in podcasting and similar applications [6]. 
Amongst these many topics, and another 
class of topics that could be characterised as 
a “pedagogical resource kit”, there is one I 
seek to concentrate upon especially for this 
column. This is web based lecture recording 
technologies [7, 8, 9], though at present the 
topic is probably better known under brand 
names such as iLecture [10], Lectopia [11], 
Mediasite [12] and CourseCast [13], perhaps 
to be joined in the future by Opencast [14]. 

What’s so interesting about web based 
lecture recording technologies? The phrase is 
too cumbersome to be “attention getting”, 
it’s usually shortened to web based lecture 
technologies, or “acronymed” to “WBLT”, 
and anyway brand names like Lectopia are 
nicer and easier to remember. Nevertheless, 
it is interesting on numerous counts, 
including recent and rapid adoption in 

Australia and internationally, its origins in 
universities followed by commercialisation, 
its large scale integration of numerous 
component technologies, and its potential 
impact upon the pedagogical role of lectures 
and the lecture theatre. To illustrate the last 
point, consider this quote from HERDSA 
Darwin 2009:

“But they won’t come to lectures ...” The 
impact of recorded lectures on student 
experience and attendance

Helen Larkin

The move to provide increasingly flexible 
platforms for student learning and 
experience through provision of on-line 
lecture recordings, is often interpreted 
by students as meaning attendance at 
lectures is optional. The trend toward 
the use of such recordings is often met 
with resistance from some academic staff 
who cite anecdotal evidence that student 
attendance will reduce. [15]

After many years of engaging with barriers 
and objections to adoption of educational 
technologies, naturally I find “But they 
won’t come to lectures ...” to be an attention 
getting phrase. Although differing from the 
usual suspects (too difficult, too expensive, 
too unfamiliar, too unreliable, etc), “But 
they won’t come to lectures ...” is not an 
especially novel apprehension. I recall in the 
early 1980s a similar apprehension about 
allowing on campus students to purchase 
the booklets of lecture notes that in some 
subjects constituted the major part of the 
university’s provision for external students. 
Also, some adopt the contrary view that IT 
may increase rather than decrease attendance 
at lectures, as illustrated by another quote 
from HERDSA Darwin 2009:

Passion or Podcasts? Students’ views 
about university lectures

Helen Cameron

… academic staff members feel 
increasing pressure on them to attract 
students’ attendance by employing IT 
and other media. [16]

i.t. in HigHER EDuCAtion Column

By Roger Atkinson 
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Back to the more technological matters, 
Lectopia in particular has achieved rapid 
adoption in Australia and New Zealand. 
Lectopia states that:

The Lectopia technology is currently 
licensed by a range of educational 
institutions, including over 50% of 
Australian universities, and three 
universities outside of Australia. [17]

Of course the number of licensees, or the 
length of the customer list (for example, the 
Echo360 list [18]), does not give any evidence 
about the extent of implementation within 
an institution, but it does give an indicator 
of growth since developments commenced 
about ten years ago. Developments 
originated mainly in universities, most 
notably The University of Western 
Australia’s creation of iLecture [10], before 
migrating into commercial environments – 
perhaps not unlike the migration of WebCT 
from the University of British Columbia 
[19]. Another example of university origins 
is Panopto [13]:

Developed at Carnegie Mellon 
University, Panopto is the product of 
years of advanced research in scalable 
rich media systems that harness the 
advantages of today’s video, capture, 
stream, search and archival technologies. 
The Panopto team includes industry 
leading researchers and developers from 
Carnegie Mellon University.

Web based lecture technologies are 
not really new. Like very many other 
information technologies, Lectopia and 
its competitors are “aggregations” or 
“integrations” of existing technologies or 
suites of technologies. One of Lectopia’s 
current web pages illustrates this is a 
colourful way, displaying 18 logos for the 
major information technologies used by 
Lectopia [20], plus using the qualifying 
phrase, “the system does make use of many 
other technologies.” Other pages by Lectopia 
and its competitors emphasise “integration” 
with other systems, such as learning 
management systems (Moodle, Blackboard, 
etc) and learning object repositories, and 
with numerous suppliers of lecture theatre 
and presentation hardware (the projector, 
lights, microphones, etc, that respond if 
and when you find the right button on the 
console!). It is interesting to observe that 
podcasting is simply one of a number of 
“Delivering” options, it is not by itself a 
“system”, and that “digitising” is mentioned 
infrequently, although replacement of 
analogue recording technologies by digital 

recording is the basic enabling feature for 
web based lecture technologies.

Returning to the matter of impact upon 
the pedagogical role of lectures and the 
lecture theatre, Table 1 gives a very brief 
and perhaps idiosyncratic selection of 
examples, maybe biased towards attention 
getting phrases, though attempting in the 
third column to highlight a range of generic 
information, styles, issues and perspectives 
relating to web based lecture technologies, 
rather than a particular institutional policy. 

Table 1 is not comprehensive, or rigorously 
systematic, but hopefully it will help to 
stimulate your own browsing on this topic. 
I know how precious “browsing time” can 
be (for me, it competes with grandchildren 
time, Le Tour de France and Ashes watching 
time, gardening time, conference support 
time [21], etc), but “browsing time” is, I 
hope, core business in academia, as it has 
been since the mediaeval beginnings of 
universities.

To reflect, I consider how much the lecture 
theatre perspective has changed, from Geoff 
Roberts’ concerns about the cost of the 
Barco projector [3], to Helen Larkin’s phrase 
“But they won’t come to lectures ...” [15]. 
Is this an indication that the technologies 
supporting the presentation of lectures have 
become so good, so affordable and so usable, 
that students may feel that “… attendance 
at lectures is optional”? Probing deeper, 
does that question really matter, should we 
consider instead what’s more important, 
their attendance at lectures or their enrolment 
(these days, persons on the roll is more 
important than bums on seats!) and their 
satisfaction with the learning opportunities? 
As another reflection, perhaps for a future, 
“why is it so” IT column, how come some 
of our Australian edtech developments, for 
example Lectopia, migrate to “offshore” 
ownership and leadership, whilst others, 
for example Moodle [22] and AJET 
(Australasian Journal of Educational 
Technology) [23] internationalise with their 
leadership continuing to be Australian or 
Australasian?
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University Main page title, system and URL Illustrative quotations from the website

The University of Western 
Australia

Lectopia @ UWA – Welcome. http://lectopia-
service.uwa.edu.au/welcome

Lectopia (known as the iLecture System from 1999–mid 2006) was developed 
by staff in UWA’s Multimedia Centre in response to the institution’s commitment 
to flexible modes of teaching and learning. Initially implemented at UWA in 1999, 
Lectopia is an innovative, easy-to-use system that facilitates the recording of 
lectures and events for delivery via the internet.

The University of Sydney Lecture Recording. Lectopia. http://www.
usyd.edu.au/ict/audiovisual/elearning/lecture_
recording.shtml

Lectopia is a lecture recording and web publishing tool, and students can 
access lecture recordings on the web at their own convenience. Lectures can be 
automatically recorded and processed into a variety of streaming media formats. 
All that is required is for the lecturer to turn on the microphone for the recording to 
begin. The audio and visual recordings are then incorporated into unit pages on 
WebCT, Blackboard or Medicine LMS system for students to access.

The University of 
Melbourne

Lecture capture. Lectopia. http://trs.unimelb.edu.
au/lec/

… survey results suggested that students rely upon this flexible and convenient 
tool for selective reviews of content from classes that they have attended, rather 
than as a substitute for class attendance

The University of Adelaide MyMedia Lecture Recording. Lectopia. http://
www.adelaide.edu.au/myuni/mymedia/

… it is not intended that lecture recordings be a replacement for attending face to 
face lectures…
… There are three main steps to making recordings of your lectures available to 
students online: Capturing ... Processing ... Delivering ...

Curtin University of 
Technology

Curtin iLectures. Lectopia. http://ilectures.curtin.
edu.au/

… now the reality here at Curtin University in 40 lecture theatres which have all 
been equipped with Automatic Digitisers as part of the Curtin iLectures Project… 
… the iLecture system should not however be viewed as a replacement for 
traditional face-to-face lectures… good teaching practice involving engagement 
and dialog with lecture participants…

The University of New 
South Wales

Lectopia Service. http://www.elearning.unsw.edu.
au/lectopia/content/default.cfm?ss=1

Session 2 2008 – Lectopia Now an Opt-Out Service … if classes are scheduled 
in a Lectopia enabled venue, the classes will be scheduled for recording 
automatically, UNLESS the instructor “opt’s out”. Opting out of recording for ALL 
current and future recordings, or for selected courses only, is controlled via the 
Lectopia Self Service Wizard.

Queensland University of 
Technology

Lecture Video and Audio Recording. Mediasite. 
http://www.ihss.qut.edu.au/about/services/
lecture_recording.jsp

QUT lectures and seminars can be captured in Mediasite format. Staff may borrow 
a recording device from AV Services to record lectures in rooms not equipped with 
recording facilities ... Recordings are available through the Mediasite server for 
academic staff to link to Blackboard.

Victoria University of 
Wellington

Lecture & Presentation Recording Information. 
Mediasite. http://www.vuw.ac.nz/teaching-
services/bookings_enquiries/LPR_info.aspx

ITS Teaching Services have recording technology integrated into 11 teaching 
venues… 

Table 1: Some examples of university web pages for web based lecture technologies
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Technology has an unnerving habit 
of letting you down at the most 
critical moment. Equipment that 

worked perfectly well in rehearsals suddenly 
breaks down just at the time when it can 
cause the greatest embarrassment to you and 
your students. As classrooms become more 
equipped with electronic equipment the 
chance increases of something going wrong. 
Starting from the belief that technology 
universities should know something 
about educational technology, I asked 
the AV departments in the five Australian 
Technology Network (ATN) universities 
what they recommend lecturers do when 
equipment fails in the classroom.

Call for Help
The commonly advertised strategy for 
dealing with equipment not working in 
the classroom is to call the AV department 
for help. Most ATN universities have a 
telephone or intercom system in their 
main lecture theatres with which staff can 
contact the help service and talk through 
any problem that might arise during a 
lecture. The key is not to go too far into 
trying to solve the problem yourself before 
you call for assistance. Far better for the 
technical support to be called out on a false 
alarm than to run out of time for your class 
through spending all your time on getting 
the technology working. Find out who is 
responsible for the room you are in and 
what the expected response time for help is 
likely to be. There may be only one person 
on-call for the whole university and it will 
take some time for the AV technicians to 
come and fix the fault so you should have 
an activity like revising last weeks class in 
reserve to fill the gap. 

Prepare Beforehand
To minimise problems in teaching spaces 
ATN universities have attempted to 
standardise the equipment provided in each 
classroom. QUT provides an operating 
manual for all audio-visual equipment 
used in its teaching spaces which Gordon 
Howell recommends lecturers read before 
using lecture theatres. Teaching spaces 
across the University are grouped into 
different categories that indicate the type 
of audiovisual equipment available for use 
in the space so lecturers can be confident 
that what they learn about one kind of 
equipment applies in different rooms. A 
common problem occurs when lecturers 
do not anticipate the delay caused by 
equipment warming up. In this case, 
continually switching between equipment 
can extend the warm up period or mix up 
the signals being sent to controller circuits. 
Keep the instructions to the controller 
simple. Go through the start-up sequence 
one step at a time and give the computer 
time to do the things it needs to do. If 
everything freezes it is most unlikely that 
it is because you have broken the system. 
When in doubt, switch everything off and 
start again.

Read the User Manual
Technology is continually being upgraded 
bringing a wide range of equipment models 
and formats into the classroom. This means 
lecturers need to know more about the 
equipment they plan to use before they 
bring it into the classroom. For example, 
many models of overhead projectors have 
a second bulb which can be used when 
a lamp blows, some which simply slide 
into place while others need the machine 
opened to be changed. Morris Ewings 
from UniSA says that a major issue he faces 
when laptops are brought into a classroom 
is that a laptop can only project an image 

through its external VGA port after the port 
has first be made active. All laptops have a 
simple way of doing this but each model 
will have a slightly different combination 
depending on the operating system and 
keyboard. The only solution for resolving 
the problem of greater variety of equipment 
is having a better knowledge of the unique 
settings for your particular model. Have 
the equipment’s user manual on hand 
and familiarise yourself with its trouble-
shooting guide that is usually printed in the 
back of most technical manuals. 

Check the Cables
A lot more people are bringing their own 
equipment into the classroom which 
require their own adaptors to connect 
to the university’s AV equipment. For 
example, power adaptors are likely to be 
purpose built for a devise and it is unlikely 
that a spare can be found on short notice. 
Morris Ewings says that after several years of 
experience he has seen people try to fit cables 
into many places they shouldn’t go resulting 
in other problems like bent or snapped pins 
on the cable and possibly pins snapped off 
in the port which can be rather expensive 
to get fixed. It is good to do a quick check 
of the pins on the cable before using it. If 
the pins are bent, do not bend them back, 
get a new cable. Bending them can result 
in connection issues so you might end up 
seeing only the green or red in the image. 
Check that all connections are made firmly. 
Cables in classrooms are continually pushed 
in and out of connectors, which tend to 
loosen over time, making them easier to slip 
out and give a poor connection.

Check the Inputs
Most AV consoles allow for multiple 
inputs and will have some means by which 
the different inputs are mixed together. 

How to…

Survive Equipment Failure in the Classroom

By Peter Kandlbinder 

tHE How to ... tEACHing SERiES
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of the presentation are also installed on the 
classroom computer. Even links to the web 
need to be tested as some universities limit 
access to some sites, especially in YouTube.

Add your comment on this issue and other 
dilemmas of academic practice on the How 
to… web site of HERDSA News: http://
herdsanews.wordpress.com/

HOW TO… is a series that looks at the 
contemporary challenges in academic 
practice facing university teachers. Each 
issue presents a new dilemma in higher 
education and explores the prevailing 
attitudes of HERDSA members looking 
for solutions to these new problems. You 
can suggest a modern dilemma of academic 
practice for this series by emailing Peter.
Kandlbinder@uts.edu.au and outlining an 
incident or situation you have come across. 

Check software compatibility
Kathy Gratten at UTS has found that the 
large number of different versions of software 
needed to run AV equipment has made 
software compatibility an issue. The only 
real solution for software incompatibility is 
to go into the class early and test that the 
software will work in the room in which 
you are going to use your equipment. It is 
not possible to assume that every computer 
will be set up with all the codecs you’re 
using on your office or home computer or 
that it will be possible to upgrade software 
before the class. Two common problems 
of compatibility are reference files that 
are linked to a particular hard drive that 
can’t be found on the classroom computer. 
Also when using Powerpoint you can’t 
assume that fonts you used in the design 

At RMIT a common mistake they have 
found with complex mixing systems is not 
setting the input to the device intended. 
For example, a VCR and a DVD might be 
labelled Video 1 and Video 2 on the remote 
control and without clear labelling it is 
necessary to have the video playing in order 
to check that the correct device has been 
selected. As well as checking a microphone 
input on the sound mixer it is important 
to position a radio microphone and lectern 
microphone to avoid the annoying squeals 
of feedback. If you’re showing video from a 
laptop the sound is likely to require its own 
cable that goes into an auxiliary sound input 
which needs to be selected during playback.

 By Peter Kandlbinder

Higher Education in the Headlines

A summary of the top stories on higher 
education from the last 3 months 
of the Australian Higher Education 

Supplement (www.theaustralian.news.
com.au/highereducation/), Times Higher 
Education (www.timeshighereducation.
co.uk) and the Chronicle of Higher 
Education (chronicle.com) found that 
the impact of the global financial crisis 
dominated the higher education press. 
Other themes included: research review 
and funding, staff recruitment, quality, 
future directions for universities and 
student learning

The impact of the Global 
financial crisis
In March the Australian Higher Education 
Supplement (AHES) reported a chase 
among Australian universities for unmet 
student demand and that student numbers 
were up in the economic downturn 
although an Australian VC’s warned that 
universities will be forced to specialise and 
amalgamate. The Chronicle of Higher 
Education (CHE) reported on California’s 
budget problems leaving community 
colleges in debt and that some universities 

are beginning to eliminate jobs or merge 
programs to deal with budget cuts. In April 
staff layoffs were impacting on small US 
college towns. Also in April, the Times 
Higher Education (THE) reported that 
business links had boosted university 
income in some universities but a think-
tank still preferred failing universities to be 
allowed to go bankrupt. The CHE reported 
a ‘debt bomb’ created by borrowing to 
improve campus facilities was ticking in 
the US. AHES reported that Australia’s 
export education industry continued to 
grow although some universities have 
been hit by lack of income due to losses in 
investments. In May it reported that the 
federal Government was linking funding 
increases with performance targets and that 
universities were facing a tough two years 
as they wait for the Government’s budget 
money to come through. CHE reported 
cutbacks in college sports and community 
colleges had begun to re-skill auto industry 
workers. In May it reported that economic 
uncertainty has led many colleges admit 
more students than they did last year 
and that most college student managed 
to graduate with low levels of student 
loan debt.  In June CHE reported that 

some colleges are refurbishing their larger 
lecture theatres as a way of cutting costs. 
In July AHES reported that an Australian 
university is facing a financial crisis due 
to a decrease in the international student 
market.

Research Review and Fraud
In March THE reported that the 
universities that saw some of the biggest 
improvements in research funding actually 
declined in their overall research output 
and CHE reported on a thriving industry 
of student research papers for cash in the 
US. In April, UK scholars in arts accorded 
highest esteem ratings in the RAE. In 
May THE reported that the lack of time 
to assess research grant proposals was 
bringing the peer-review system to the 
brink of breakdown. In July impact was 
thought to account for 30% of researchers’ 
marks in RAE. AHES reported Australia 
remained one of the worst performers in 
the OECD on innovation and education. 
In July it reported the government planned 
to set up an independent body to deal with 
the hardest cases of scientific fraud while 
CHE reported that doubtful HIV research 
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Hong Kong 
President: Dr Anna Kwan Siu Fong, The 
Open University of Hong Kong, akwan@
ouhk.edu.hk

Hong Kong Branch has held four meeting 
and “dinner dialogues” continue to be 
popular with members. Expert speakers 
included Professor Richard G. Bagnall 
and Dr. Susan Gano-Phillips. Recent 
themes have included Student Evaluation 
of Teaching, E-learning, Epistemology 
of Outcomes-based Education, General 
Education and Curriculum Development. 

Forthcoming activities include further 
dinner dialogues and HERDSA promotion 
activities.

Popular regional “HERDSA revisited” 
seminar was held after the 2008 conference. 
Visiting speakers included Professor Geoff 
Crisp (e-Assessment) and Professor Ray 
Land (Threshold Concepts and Teaching 
Research Nexus). Dr Stanley Frielick and 
Dr Neil Haigh represented HERDSA at the 
Tertiary Education Summit and members 
are working with Ako Aotearoa to build 
capability. 

Forthcoming activities include post 
conference colloquia in Auckland, 
Wellington and Christchurch. The

TERNZ conference will be held in 
Hamilton in November. Visiting HERDSA 
Fellow, Dr Philippa Levy, University of 
Sheffield, an expert in problem-based 
learning will visit in December.

HERDSA Branch News

HERDSA Branches are active in 
New Zealand, Hong Kong, WA 
and ACT. Members from Victoria 

are in discussions as to the continuation of 
branch activities on Peter Ling’s retirement. 
Watch this space for developments. All 
HERDSA members are encouraged to 
network in local/regional groups.

New Zealand 
President: Ms Alison Holmes, University 
of Canterbury, alison.holmes@canterbury.
ac.nz

Stanley Frielick has retired as President 
and his contribution is greatly appreciated. 
Alison Holmes has taken over as President 
of HERDSA New Zealand which held 8 
committee meetings over the last 12 months. 

shows that conflict-of-interest rules in the 
US need to be toughened.

Research Funding
In March AHES reported the federal 
Government was ready to lift research 
funding while in the UK THE reported 
a large drop in Russell Group funding 
allocations per researcher. In April it 
reported that a “Big Brother”-style system 
was being planned to track what academics 
produce with their grant money and that 
academics are bracing themselves for cuts 
to research programmes ordered by the 
Government. In May AHES reported 
research universities using marriages 
of convenience with medical research 
institutes to inflate their research income 
and prestige. In June THE reported UK 
plans for higher education to take a more 
active approach to building higher-level 
skills in areas of economic growth. In July 
AHES reported that the federal government 
will tie teaching and research performance 
funding to negotiated compacts.

Staff recruitment
In March CHE reported that the hard 
financial times are making hiring easier for 
some and in April that academic pay raises 

actually beat inflation despite a national 
recession while Hong Kong universities 
were on a worldwide search for professors. 
In April the AHES reported Union warnings 
of strikes over casual lecturers pay and that 
a university agreed to a 15pc pay rises as 
well as cuts to casual teaching workforce. 
In May THE reported mounting criticism 
of tertiary sector’s union leadership and in 
July that academics are facing attempts to 
silence them during election periods. THE 
reported that academic freedom means 
appointing their own vice-chancellors.

Quality and Administration 
Fraud
In March THE reported on an inquiry into 
claims that academic standards are slipping 
because of pressure to increase grades. In 
April AHES found that four Australian 
universities had set ambitious targets in 
world rankings. In June CHE reported on a 
Dean’s fraud case to secure funding to create 
an elaborate research centre and AHES 
reported the need for higher education 
providers to set aside money as a financial 
safety net for international students. In the 
UK, THE thought that quality auditing 
had failed to stop fears about standards or 
a London university from repaying tens of 

millions of pounds for breaching student 
dropout rules.

Future directions for 
universities
In May THE reported that Britain’s 
university libraries contain historical 
riches and that the largest for-profit 
university in the US is planning to buy 
a London institution to move into UK 
higher education. In June THE reported 
an Australian VC’s preference for a Goethe 
expert for his personal advise. In July AHES 
reported a call for reviving the Colombo 
plan to recalibrate Australia’s relations with 
overseas students. In July CHE profiled the 
University of Phoenix which pioneered the 
for-profit revolution in the US.

Student Learning
In May CHE reported on research that 
shows the best study method is to read once, 
then attempt to recall what you’ve read. In 
June AHES reported violence against Indian 
students risked the foreign student market 
and that Australian graduates will be left 
behind unless they learn Asian languages or 
language learning became an integral part 
of tertiary education. 

Contact: Peter.Kandlbinder@uts.edu.au
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last 12 months. Popular activities were 
the workshop on Teaching Philosophies 
by Dieter Schonwetter from University 
of Manitoba, the post 2008 conference 
networking seminar and the education 
forum: How to get universities to really 
focus on student learning. A regional cohort 
of reflective practitioners has been formed 
and other activities included discussion on 
assessing work-integrated learning, sharing 
experiences and reflections on the HERDSA 
conference, a seminar on publishing, and 
talks from editors of HERD, AJET, and 
JUTLP.

Forthcoming activities include the TATAL 
group (Talking About Teaching And 
Learning) which meets every 3 weeks, and 
the Regional writing group which meets 
monthly. A post 2009 conference meeting 
will be held and a Christmas seminar. One 
of the  TATAL participants, a HERDSA 
member, Ting Wang has received an ALTC 
citation.

News prepared by Maureen Bell    
<mbell@uow.edu.au>

Dentistry, University of Manitoba, Canada 
was held earlier this year. 

Forthcoming – South Australian HERDSA 
members are invited to become office 
bearers in the Branch. Contact Dale if 
you are interested in supporting and/or 
attending HERDSA activities in South 
Australia.

Victoria
Peter Ling has retired as President and 
thanks go to him for his work in Victoria. 
A Workshop on ALTC grants program 
applications with Elizabeth McDonald held 
last year.

Forthcoming – Victorian members are in 
discussion about continuing the branch. 
Watch this space. 

ACT
President: Mr Robert Kennelly, Robert.
Kennelly@canberra.edu.au

This branch goes from strength to strength. 
7 informal meetings were held in the 

Western Australia 
President: Dr Iris Vardi,Curtin University, 
I.vardi@curtin.edu.au

Iris Vardi took over as President of this 
active branch in early 2008. 6 committee 
meetings were held over the last 12 months. 
Following the 2008 conference the popular 
“HERDSA Rekindled” half day forum 
was held with 10 speakers. In addition, 
5   “Scholarship Profiled” seminars were 
well attended. The branch has developed 
its own website for publishing future events 
and providing the PowerPoint presentations 
from past events. This is linked to the 
HERDSA website.

Forthcoming activities include HERDSA 
Rekindled Seminar, 2009 and two further 
seminars. All are welcome.

South Australia
President: Ms Dale Wache, University of 
South Australia, dale.wache@unisa.edu.au

A very successful seminar and workshop 
by Dr Dieter Schonwetter from Faculty of 

By Maureen Bell

Exploring Gross National Happiness and Higher 
Education in the Dragon Kingdom cont ...

Addressing graduates in 2007, His Majesty King Jigme Khesar Namgyel 
Wangchuck has stated, “I believe that Gross National Happiness today is a 
bridge between the fundamental values of kindness, equality, and humanity 
and the necessary pursuit of economic growth”. Who knows, with the recent 
development of interest in “graduate attributes” our research project might help 
inform and enlighten Australian universities about ways in which RUB supports 
Bhutanese graduates in contributing to their country’s GNH.

Maureen is about to retire from the University of Wollongong when she will be 
able to devote more time to projects like this and to HERDSA News for which 
she has provided valuable help in assembling this edition.

Contact:mbell@uow.edu.au Takshang Monastery

from page 23



INVITATION FOR CONTRIBUTORS TO A SPECIAL ISSUE OF HERD

Critical Thinking in Higher Education

Contributions are invited for a special issue on the topic: Critical Thinking in 
Higher Education to be edited by Dr W. Martin Davies from the University 
of Melbourne. Papers should be submitted by December 30th, 2009 for an 
issue to appear in June 2010 or to meet the production date to be scheduled 
by the publishers. 

Papers should be no longer than 7000 words inclusive of references and 
follow the stylistic conventions of the HERD journal. All papers will undergo 
peer review. Papers should be submitted to the guest editor, Dr W. Martin 
Davies by email: wmdavies@unimelb.edu.au or via ordinary mail to the 
following address:

Teaching and Learning Unit

Faculty of Economics and Commerce

198 Berkeley Street, Parkville 3010

Melbourne, Victoria, Australia.

For manuscript guidelines see: http://www.informaworld.com/smpp/title~db=
all~content=t713423834~tab=submit~mode=paper_submission_instructions 

Papers should be original, previously unpublished papers. They can be 
comparative reviews, empirically-based papers or reflective case studies. 
For the HERD Editorial Policy, see: http://www.herdsa.org.au/?page_id=189

For further information contact: Dr W. Martin Davies, Guest Editor

email: wmdavies@unimelb.edu.au


