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When I was asked to provide 
an article outlining 
my achievements and 

approaches to teaching and learning as 
a national teaching award winner and 
HERDSA member, it was tempting to 
copy and paste the synopsis printed in 
the 2007 Awards Booklet. Putting my 
communication discipline to practice, 
however, I decided to first undertake 
an audience and task analysis and 
investigate back issues of HERDSA 
News and the HERDSA website. Two 
revelations emerged.
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Revelation no. 1 was the high 
number of HERDSA fellows and the 
executive committee who have won 
awards. Not surprising really as the 
HERDSA and Teaching Awards are 
both about the learning experiences 
of learners and of teachers as learners. 
Not unexpected either as I recalled 
my colleagues at the University of 
Southern Queensland (USQ), one 
a HERDSA fellow and others my 
colleagues in learning and teaching 
projects, who are also both HERDSA 
connected, regularly presenting at 
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Jill Lawrence begins this issue amazed with 
the high number of HERDSA members 
who win awards or have gained teaching 
grants. The list of HERDSA members who 
have won an ALTC Citation is a testament 
to her observation and we profile those 
HERDSA members who have received 
ALTC citations in 2008.  We also have 
two reports from ALTC projects, one that 
has developed a taxonomy for embedding 
intercultural competence into business 
education curricula that is applicable across 
disciplines and another that seeks to develop 
a comprehensive mentoring program at the 
University of South Australia. Intercultural 
education is also the subject of a monograph 
reviewed by Gordon Joughin that readers 
will find relevant to the Australian 
scene while a reflection on staffing and 
management issues from Jenny Stewart 
challenges university management to assert 
a stronger identity.

Ann Kerwin continues her reflections on 
philosophical aspects of teaching & learning. 
In this issue she reminds us of the ancient 
tradition of reflection and its importance in 
knowing who we are so that we can become 
someone worth knowing. HERDSA Fellow 
Jackie Walkington takes up the theme of 
reflection and talks about the importance 
of the examined life to being an effective 
teacher, especially in an unfamiliar setting.

 We also have our regular contributors. 
Roger Atkinson takes us through the 
evolution of the electronic book which is 
revolutionising the way we are finding our 
information. Wikipedia has already largely 
supplanted the traditional encyclopaedia 
and Atkinson is hinting that free, online 

textbooks may do the same for traditional 
books. HOW TO… in this issue looks at 
encouraging students to come to lectures. 
Some people think we shouldn’t bother, but 
the strong association between attending 
class and performance indicates something 
of value still happens in lectures. Higher 
Education in the Headlines notes that the 
higher education press has become focussed 
on university funding and how universities 
will deal with the expected increase in 
student numbers as world economies begin 
to slow. This will come as no surprise to 
anyone following the financial crisis in the 
media and will no doubt impact on staffing 
and management decisions. HERDSA 
branch news keeps us up to date with our 
active branches. 

On a sadder note, one of the HERDSA 
life members and past President passed 
away in August. John Powell chaired the 
inaugural meeting that led to the formation 
of HERDSA in the early 1970s and was a 
member of the first Interim Executive. He 
made a major contribution to establishing 
HERDSA as a scholarly society by being 
largely responsible for publishing its 
first annual conference proceedings and 
establishing the Society’s reputation for 
producing high quality publications. A 
number of his former colleagues have 
written a short recollection as a tribute to his 
influence to educational development and 
they are all remarkably consistent; John was 
a man deeply committed to academic ideals 
with a strong sense of humour. These are 
characteristics that continue to be necessary 
to work in universities today.

Maureen Bell & Peter Kandlbinder
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conferences, and national award winners. 
And, also in common with the HERDSA 
committee and fellows, we are beginning 
to transform the learning teaching culture 
at the University of Southern Queensland 
(USQ). Many of us, for example, are now 
Associate Deans (Learning and Teaching 
and Academic) or leaders in the Learning 
and Teaching Support Unit while others are 
engaged in encouraging a cultural learning 
and teaching shift with their learning and 
teaching fellowships. I think also of other 
collegial networks, the Queensland First 
Year Experience Network for example, with 
its disproportionate number of members 
winning Australian Teaching Citations and 
Awards: Sally Kift, Alf Lizzio and Janet 
Taylor among others, winners who are 
now transforming Australian learning and 
teaching culture through HERDSA and the 
Australian Teaching and Learning Council 
(ALTC). 

Revelation no. 2 also gleaned from the 
back issues of HERDSA News, concerned 
the personal stories interspersed with the 
research articles. To me this highlights a 
second characteristic common to HERDSA 
and the Award process: the one related to 
the reflective nature of lifelong and life-
wide learning (closely coupled with the 
use of the first person – a key ingredient 
in award nominations). The reflective and 
lifelong nature of learning underpins my 
teaching practice. Generated and sustained 
by formal study, in a Bachelor of Arts and 
in Graduate Diplomas in Education and 
Educational Administration, and enriched 
by my doctorate in Higher Education (HE) 
and communication (investigating how 
students learn to be successful in an often 
unfamiliar university culture), my teaching 
has been enhanced by my leadership and 
membership of a range of teaching and 
research teams. The teaching teams include 
preparatory, international and access/equity 

teaching teams; teams teaching very large 
core first year communication courses 
offered across USQ and in different modes, 
often to uncommitted audiences; and in 
cross-disciplinary teams working across a 
range of faculties. Reflection, spurred on 
by evidence-based evaluation, feedback 
mechanisms, moderation, peer review and 
benchmarking are key capabilities cultivated 
in these teams, capabilities also keenly 
pertinent to developing Award/HERDSA 
Fellow applications. 

The research teams also testify to the reflective 
nature of learning. The teams I belong to 
investigate issues related to HE learning and 
teaching: for example, teachers’ values, best 
practice/transnational teaching, students’ 
learning profiles, communities of practice 
(in both learning and teaching and learning 
and teaching research and publication), 
cultural sustainability, first year transition 
and retention, and flexible learning in first 
year, interdisciplinary nursing courses. Peer 
review, which plays a natural, if rigorous role, 
in these research processes and is integral to 
strengthening research arguments, is also 
applicable to both the HERDSA fellowship 
and ALTC award processes. The Associate 
Dean and learning and teaching projects I 
also belong to or lead, confirm this reflective 
nature of learning and teaching leadership. 
The learning and teaching projects, for 
example, include Tablet PCs, e-portfolios, 
live classroom (Wimba), etc, indisputably 
confirming the need to be, on one hand, 
innovative, adaptable and flexible and, on 
the other, constantly learning, reflecting and 
evaluating (otherwise innovation doesn’t 
work), again critical characteristics of the 
Award/HERDSA processes.

These learning and teaching and research 
teams and projects, thus confirming for me 
the collegial nature of learning and teaching, 
are also emulated in my teaching practice. 
Whether the context is a classroom where, 

to borrow Prosser and Trigwell’s (1999) 
ideas as well as those of Vygotsky (1978), 
learning is student centred, a dynamic, 
interactive process in which students and 
teachers work collaboratively, learning to 
engage with a multiplicity of languages, 
differences and perspectives. Or whether 
the context is a community of practice, 
where, using Wenger’s (1998) template, we 
share practice to improve our curriculum 
design and delivery choices to ultimately 
benefit the student learning journey. Of 
course, the collegial process of learning is 
also keenly relevant to the role of Associate 
Dean (Learning and Teaching) where the 
incremental role of (quietly) influencing a 
Faculty’s learning and teaching culture is 
indeed a collegial and reflective experience.

That I teach at USQ in mainly first year 
core courses has also enriched my learning 
and teaching practice. USQ is a regional 
university imbued with a social justice 
perspective and buffeted by increasing 
student diversity. Thus Bourdieu’s (1992) 
observations, about how different forms 
of social capital present implications for 
higher education, are particularly relevant 
for me. They provide insights about the 
experiences (or literacies and languages) 
students bring with them. Such insights 
are critical if students are to effectively 
engage and master the new discipline, 
faculty and university literacies they need 
to demonstrate if they are to succeed. 
Bourdieu’s ideas underpin my philosophy 
of learning-teaching, fortifying my desire to 
embed and scaffold key literacies to foster 
student success. As teachers we also need 
to make continual shifts in our teaching/
learning practices if we are to accommodate 
the diversity present in our classes. These 
shifts are described in a number of journal 
articles and conference papers and have led 
to two models developed in my PhD. 

Achievement and Approaches to Teaching and 
Learning: Reflections from a National Teaching 
Award (2007) Winner

from page 1
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The first model, the Framework for 
Engagement, illustrates the complexity 
involved in the first year experience (FYE) 
(see Figure 1). The model characterises the 
university as a dynamic culture embodying 
a multiplicity of subcultures, each with 
its own language or literacy. Students’ 
transition is symbolised as the processes of 
engaging these literacies and perseverance 
as the processes of demonstrating them. 
My courses thus embed and scaffold key 
literacies to assist students to be confident 
and study effectively at university. 

The second model, the Model for Success 
Practices, presents three dynamic strategies 
that present practical ways of engaging and 
mastering an unfamiliar culture, whether 
that of higher education learning and 
teaching or research culture or, for that 
matter, ALTC Award or HERSDA cultures. 
These strategies include reflective, socio-
cultural and critical practice (see Lawrence, 
2005 for their application to higher 
education transition and retention).

This article has outlined the reflective, 
collegial, evidence-based and evaluative 
nature of learning and teaching underpinning 
my learning and teaching philosophy and 

practice. They are also 
elements that, I believe, 
are characteristic of 
the roles of Teaching 
Awards and HERDSA 
in transforming 
learning and teaching 
culture in Australian 
higher education.
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Figure 1: Framework for Student Engagement
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Biography

John Powell was born in 1930, trained 
and taught as a primary school teacher. 
As an undergraduate student John 

developed an interest in philosophical 
issues associated with time and returned 
to the University of Bristol to complete 
an Honours degree in Philosophy. After 
graduating he became a teacher educator in 
the education department at Trinity College, 
Dublin. He left Trinity to complete a PhD 
on the philosophy of higher education at 
the Australian National University. John 
returned to England in 1966 to take up a 
lectureship in Philosophy of Education at 
University of Manchester. 

In 1969 he left Manchester to work in 
the Education Department in the newly 
established university in Papua New 
Guinea. While in New Guinea John chaired 
the inaugural meeting that led to the 
formation of HERDSA, and in 1972 was a 
member of the first Interim Executive. He 
was subsequently President of HERDSA 
at which time he oversaw the broadening 
of HERDSA membership, a conference in 
NZ and he established the Society’s journal 
Higher Education, Research & Development. 
For his major contribution to establishing 
HERDSA, John was made an Honorary 
Life Member in 1987.

In 1974 John went to the Tertiary Education 
Research Centre at the University of New 
South Wales as an Assistant Director. In 
1975 UNSW hosted the first HERDSA 
Conference and John editing the conference 
proceedings. John became TERC’s Acting 
Director when Fred Katz died overseas. As 
Acting Director he was a great supporter 
of the production trigger film materials for 
academic staff and had a career long interest 
in producing selected bibliographies based 
on his own interest in the literature. He 
is best known for his research on group 
dynamics, pioneering leaderless groups to 
facilitate student learning.

John Powell retired as Director of the 
Centre in 1988 to his house in Berrowa 
Heights overlooking the Hawkesbury River. 
In retirement, he started a small publishing 
business with his wife Jocelyn specialising 

Tribute to John Percival Powell

in the historical and environmental aspects 
of the Hawkesbury area. In 2007 John 
contributed to the HERDSA oral history 
of early educational developers. John passed 
away on August 31, 2008, aged 78. 

John Powell: Wandering 
Scholar, Seafaring Gentleman
John was the last of the handful of people 
who influenced me most in my intellectual 
life. I remember him more sharply and 
with perhaps greater affection than any of 
the others. Writing this tribute is therefore 
bitter-sweet. I wish I would never have had 
to do it, but I’m grateful and honoured to 
have been asked.

More than any other model, John’s example 
– his scholarship, generosity and impish 
humour, plus his commitment to ruthless 
honesty – shaped my intellectual habits 
and set my standards. His quiet, guiding 
influence helped me shape my own academic 
persona during a formative decade when I 
worked under him at the UNSW.

It was a painful sorrow on returning from an 
overseas trip to find John had died without 
my even knowing he had been ill. I opened 
a copy of his completed Memoirs and read 
a note inside saying, in his nonchalant way, 
that his time was short. I later learned that 
he had already left us 
by then. 

So I was never able 
to say “thank you” to 
John personally. This 
tribute is as close as I 
will ever get to it.

We first met in April 
1978 when I fronted 
up to an appointments 
interview in the 
UNSW Chancellery. 
Two others were on the 
panel but John both 
impressed and slightly 
frightened me with 
his keen, respectful 
questioning. He 
seemed actually 
interested in 
knowing about this 

newcomer. He took the task of interviewing 
seriously and subsequently taught me much 
about being a decent interviewer.

During those first years after knock-off time 
I’d often pass his office for the obligatory 
“Cheerio’ only to find him hungry for 
company. He’d invite me in and we’d sit and 
talk. About anything – people, happenings 
in Tertiary Education Research Centre 
(TERC), projects we were involved in, 
issues where he needed help before making 
up his mind. 

John’s modesty, open-mindedness and 
intellectual humility contrasted with so 
much around me on the campus (not 
to mention in the Centre). It won me. 
Without compromising earnestness or due 
seriousness, John could unexpectedly turn 
a conversation into laughter. His listeners 
would fall about as he gave his inimitable 
impersonations of some BBC Goons 

TERC staff of 1982 Back row from left: Lee Andresen, Anthony Hill, 
Elizabeth de Rome, Max Dunstan. Front row from left: John Powell, 
Eve Barrett, Doug Magin, David Boud Source: University of New South 
Wales Archives. Reproduced with permission.
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characters (senior Administration figures 
found that utterly bewildering). There are 
still times when I hear a good joke and hear 
John’s unforgettable voice.

Our shared sense of humour led John to 
suggest that we write a paper on Humour 
and Teaching in Higher Education. I 
researched it and we wrote the final 
piece together (HERD published it). As 
newcomer without even a Masters degree I 
was privileged to be co-author with someone 
who had a PhD in Philosophy. John was 
unfailingly generous. I can recount many 
a time when that generosity was graciously 
shown to myself and others during the 
1980s in TERC.

John rarely mentioned his pre-academic 
career. The Memoirs reveal that he began 
teaching infant classes after the war. His 
interest in learning-that-lasts (what he called 
the “residues of learning”) seems to have 
started then. The toughest research Eve 
Barrett and I were to help him with involved 
analyzing tapes of academics he interviewed 
on that topic. He was quite proud of that 
work. 

A preoccupation, greatly annoying to certain 
others inside and outside the Centre, was 
to wonder to what extent teachers could 
be dispensed with. Why couldn’t students 
learn by themselves? For several Semesters 
John “taught” an adult learning program 
for visiting overseas health professionals. He 
wanted to know whether they could design 
their own program and thus study the things 
they either wanted or needed rather than 
what John (or the Faculty) presumptuously 
thought they should learn.

The full story of this is in the Memoirs. My 
story concerns being John’s interlocutor 
after each workshop he spent with this class. 
He would return from the Med School 
around 5 and I’d meet him in his office. I 
had to turn tape recorder on, ritually ask 
“How did things go today, John?” then shut 
my mouth.

He’d spend up to an hour reflecting on the 
job just done, particularly whether he’d 
made any progress getting through to them 
the importance of being in control of their 
own learning. Watching and listening as he 
opened his mind, studied his motives and 
intentions, and interrogated his skills, was 
illuminating. It gave life to Socrates’ dictum 
about the “unexamined life” by exemplifying 
the opposite. 

John showed no aesthetic pretensions, but 
he did have a longstanding interest in theatre 
and the arts. He acquired a copy of VA 
Howard’s “Artistry – the work of artists” and 
got me to read it. That helped revolutionise 
my professional perspective on teaching. 
With John’s support it led to rewarding 
projects researching and publishing on 
artistry as an inherent, irreducible quality of 
the teaching act. 

As a consequence of this “artistry” bent, 
TERC inevitably developed a character 
of its own. John would invite staff from 
the National Institute of Dramatic Art 
across the road to run workshops on the 
dramatic element in lecturing. He fiercely 
defended the permanent retention on staff 
of a talented full-time cinematographer, 
George Pashuk. When moved to protect a 
person or value he prized, John could be 
indomitable.

This made TERC probably the only Centre 
in an Australian University with such a staff 
position, and John defended to the hilt 
George’s autonomy and artistic freedom. 
The output of “Discussion Trigger” shorts 
plus longer features on student life was 
phenomenal. John took a direct personal 
interest in every film, often sitting with 
George in the cutting room or helping him 
push scripts into shape. 

A precursor of John’s determination to leave 
academia early may well have been the 
failure of one of the best of those “long” 
films to be ever shown publicly by the 
commissioning organisation. They wanted 
a film that would show them to be perfect 
– John and George gave them an honest 
film delicately revealing a few of their more 
obvious warts. John’s integrity wouldn’t 
allow him to remake it, so it never saw the 
light of day.

That wasn’t the first event where honesty 
and refusal to compromise frustrated John. 
TERC had once done a large commissioned 
study into teaching in a major Medical 
School. It was shelved and quarantined after 
completion because the University involved 
didn’t like the results. John often spoke 
disparagingly of this and similar cases of 
intellectual weakness indicating the decline 
of scholarly integrity. 

The Memoirs describe the appalling way 
the University treated John during the years 
before he was made Director (eventually 
Professor). His Staff merely watched on 
in sad, impotent silence as, year after year, 

he was unjustifiably refused the modest 
elevation in rank that he deserved and the 
Centre needed. We were probably the only 
major Academic Development Centre in the 
country without a Professor as permanent 
Director.

One of my special jobs was to edit the 
occasional campus newsletter “TERC-
News”, principally a vehicle to advertise 
the Academic Development Program. It 
originally included news and reviews of 
challenging or stimulating articles about 
teaching and learning. John would let me 
spend a day or two each month in the 
library searching for interesting material. I 
gained an abiding sense of the importance of 
libraries and scholarly publishing, alongside 
a commitment to meticulous care in citing 
others. As a skilled Bibliographer John 
exemplified the importance of that practice 
and made sure it rubbed off onto me.

The rot finally set in as a new generation of 
Pro-Vice-Chancellors began appearing. The 
University was morphing from a community 
of scholars into a hierarchical Corporation. 
Corporate newsletters are for informing, 
entertaining and raising staff morale, not 
(like TERC-News) for challenging values 
or asking hard questions. Criticism can 
come only from The Top, never from the 
bottom (or the margins, which was TERC’s 
geographical location in ex-military huts). 
The newsletter died, just as the Centre and 
its successor (The “PDF”) were eventually 
to die, victims of the Corporatism cult.

No doubt John saw these and other signs 
as evidence of an accelerating decline of 
academia. Being no fool, he knew he would 
be powerless to stop it. That knowledge 
would generate an unassailable reason for 
him to retire early. The depressing alternative 
would be to preside over the collapse of a 
beautiful enterprise he had spent his best 
years constructing. We often wanted him 
to “stand and fight” the bastards; he was 
wiser.

Part of John’s personal tragedy was that 
only a year or so before retiring, he’d shared 
with us his personal pride at having reached 
his hundredth scholarly publication. That 
should have guaranteed him another decade 
or more as a distinguished professor, but it 
was not to be. 

I recall vividly the last staff meeting of the 
year before his retirement. We finished the 
business, plans in place for the following 
year, and all without a hint of the bombshell 
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about to drop. As we folded our papers and 
got up to leave he simply mentioned as a 
passing afterthought that he “wouldn’t be 
coming back next year so we’ll be working 
for a new Director”. We left in stunned 
silence. It was the end of an era.

During his last year or two in office, John 
wrote up a private diary where over many 
years he had kept detailed notes of how 
decisions got made at Professorial Board 
(later Academic Board) Meetings. It 
would be a useful insight into the natural 
of academic management processes. Ever 
committed to propriety, John showed 
a draft to (I think) the VC for an “okay” 
before journal submission. Approval should 
have been a mere technicality; John was 
aghast when it was refused. 

John may have recognised that as constituting 
all the evidence needed to demonstrate that 
the institution was past redemption. It 
had decayed to a point where it could no 
longer tolerate self-examination. The view 
that scholarly work entails continuous self-
examination and self-questioning, which 
John’s mentors at Bristol (Körner, Edgley 
and Feyerabend) doubtless implanted, had 
disappeared from UNSW.

Every Christmas for the first few years I’d 
known him, John would invite us all to 
nibbles, beer and cask wine in the TERC 
staffroom for the “Annual TERC Magic 
Lantern Slide Extravaganza”. We’d sit 
enthralled hearing the hilarious stories that 
accompanied his extensive slide collection, 
taken mainly from his time in Papua New 
Guinea. Then, after the slides ran out, or 
we’d seen them all several times, he later 
took to inviting us once a year to spend a 
Sunday on the Hawkesbury.

Some chapters in the Memoirs take flight 
with the most lively detail and inner energy. 
They are where he tells how and where his 
love for the sea and for boats was formed. 
I have little doubt that John would have 
been more at home sailing a boat than 
lecturing in an academic classroom. 
Anyhow, we’d annually cruise with him and 
Joc on his now-reconditioned small ferry 
(the “Pelican”) taking lunch on the river-
bank barbecuing fresh oysters and pippies. 
Priceless memories!

That outing was just one of John’s typical 
acts of generosity and we loved him for it. 
John came to life in a special way when for 
a day he stepped aside from directing TERC 
and Captained his very own little ship. No 

doubt being on the Hawkesbury took him 
back to the years he’d spent speed-boating 
tourists around the harbour at Portsmouth 
earning pocket-money during holidays, and 
the years studying Philosophy at Bristol 
when he’d lived on his own little houseboat 
(the Taurus) moored on the River Avon.

John was a wanderer at heart, an outdoors 
adventurer, whether by land or on sea. 
It’s fitting therefore to say goodbye to this 
seafaring teacher with Walt Whitman’s 
words. I make them my final “Hail and 
Farewell” to an old Sailor.

“Now finale to the shore,
now land and life finale and farewell,
Now Voyager depart, (much, much for thee is 
yet in store)
…
Often enough hast thou adventured o’er the 
seas,
Cautiously cruising, studying the charts,
Duly again to port and hawser’s tie 
returning;
But now obey thy cherish’d secret wish,
Embrace thy friends, leave all in order,
To port and hawser’s tie no more returning,
Depart upon thy endless cruise old Sailor.”

Lee Andresen
Ballina, October 2008

Lee Andresen was formerly Senior 
Lecturer, PDC, UNSW. 

John was a greatly loved colleague who ran 
the Tertiary Education Research Centre 
(TERC) at the University of New South 
Wales for many years as Acting Director. 
He was an unusual and gentle person with 
rejected any sense of managerialism in the 
university. He was greatly respected by his 
colleagues and found exasperating by senior 
managers. He was a true academic who 
believed that we should address teaching 
and learning problems because they were 
important and they affected students, not 
because they met the priorities of someone 
else. 

I recall one occasion when, on John’s day 
off writing at home, I received a call from 
the Pro-Vice-Chancellor who demanded 
to speak to John, immediately. When I 
explained where he was, and that he did 
not possess a telephone at home, I was 
confronted with an outpouring of venom 
which made clear he thought I was covering 
for him. Of course, as the person that he 
was, John did not have a telephone at home, 

and was simply going about his academic 
work!

Not long after I started in TERC in 1978 I 
remember showing John something I had 
written and asking for his comments on it. 
His response shocked me: “I don’t think it 
appropriate to comment on the work of my 
colleagues”! He believed that giving feedback 
was a sign of disrespect. This did not however 
inhibit the staff of TERC producing a range 
of high quality publications. The general 
conditions of support and collegiality he 
created and his own model as an academic of 
great integrity enabled me, for example, to 
establish a strong base for my own academic 
career and I progressed from Lecturer to 
Associate Professor under his “leadership” 
and increased my own writing productivity. 
I wanted him to think well of what I had 
done, but I knew that he would respect me 
for making my own judgements.

His low-key everyday style belied a great 
humorist. He was a great speech-giver with a 
dry sense of humour who was greatly sought 
at HERDSA events for his characteristically 
wry comments. John had great respect for 
academe but he was never captured by the 
organisation. I feel privileged that I had 
the opportunity to work alongside such an 
independent spirit.

David Boud

David Boud is Professor of Adult 
Education at the University of Technology 
Sydney and a Senior ALTC Fellow.

John Powell set many good examples for 
those of us fortunate enough to work for 
him at the University of New South Wales.

He was committed to developing 
understanding of learning in higher 
education and to improvement of teaching 
and learning. That commitment was 
demonstrated not only within UNSW but 
also through his many contributions to 
HERDSA and to the literature of our field. 
He seemed to know everyone and everything 
about how higher education research and 
development had itself developed. And he 
shared that knowledge generously with the 
inexperienced and uninformed (like me 
when I arrived at TERC).

John had a well-developed sense of the 
absurd and was able to keep – and share 
– his sense of humour even when others 
failed to understand and appreciate what 
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he/we were trying to achieve. Laughter was 
important in our workplace.

He also illustrated the importance of having 
another life and interests – in his case his 
boat and history. When he retired, he 
seemed to look forward to another stage 
of life, another good example for all of us 
about balance and perspective in addition 
to commitment to our professional life.

Peggy Nightingale

Peggy Nightingale was formerly Director 
of the PDC, UNSW.

When I think of John I see him waving the 
large teapot getting morning and afternoon 
tea underway. TERC when I was there from 
1976–79 was a stimulating environment. It 
was alive with people and activity – Ruth 
White and nursing projects, folk in the 
Educational Testing Centre then part of 
TERC, Indonesian lecturers on a tertiary 
teaching training course and various staff/
educational development projects – and 
teatime was where John excelled at asking 
questions that challenged “taken-for-
granted” ideas in education, provoking 
endless discussion. He was very prepared 
to take risks in his research and try new 
technologies. He worked with the resident 
film maker experimenting in the making of 
trigger films for various purposes including 
doctor/patient interactions to test medical 
students’ communications skills. He ran 
a leaderless course for a semester for what 
seemed to me to be fairly senior academics 
and professionals and just sat there 
refusing to lead the discussion, all recorded 
afterwards in a taped debriefing session 
with a participant observer. His ideas were 
not always appreciated of course as when he 
advised a medical Dean that the best way to 
choose his students was to put all the names 
of those eligible in a hat. He stood out in his 
Hawaiian shirts telling funny stories about 
officialdom, but he was most importantly 
a fierce proponent for professionalising 
educational development and promoting 
educational research. He played a major 
role in the establishment of HERDSA and 
the journal HERD which have been so 
successful in this regard. 

Margot Pearson 

Margot Pearson is a Visiting Fellow 
at CEDAM, ANU and past Editor of 
HERD.

Selected Publications of           
J. P. Powell
Below is a selection from a much larger 
body of scholarly work by John Powell.

Powell, J. P., & Jackson, P. (1963). Learning 
through unsupervised discussion. 
Hermathena, (Dublin) 97, 99–105. 

Powell, J. P. (1964). Tutorials without 
tutors. Vestes, 7, 207–210.

Powell, J. P. (1965). Philosophical models 
of teaching: Some comments. Harvard 
Educ. Rev., 35, 494–496.

Powell, J. P. (1966). Universities and 
University Education: A Select 
Bibliography. Slough, NFER.

Powell, J. P. (1967). On learning to be 
original, witty, flexible, resourceful, etc. 
Procs PE Soc GB, 43–50.

Powell, J. P. (1968). Philosophy of Education: 
A Select Bibliography. Manchester U.P.

Powell, J. P. (1969). Universities of the 
Midlands and West. British Universities 
Annual, 20–26.

Powell, J. P. (1970). University teaching 
methods. In H.J. Butcher & H.B. Pont 
(eds.), Educational Research in Britain, 
II, 193–206.

Powell, J. P. (1972). Student evaluation of 
university teaching: A survey of research. 
Research in Education, 8, 1–15.

Powell, J. P. (1974). Small group teaching 
methods in higher education. 
Educational Research, 16, 163–171.

Powell, J. P., & Wilson, M. (Eds.) (1974). 
Education and Rural Development in the 
Highlands of Papua New Guinea. Port 
Moresby: University of Papua New 
Guinea Press.

Katz, F. M., & Powell, J. P., assisted 
by Allsop, C., & Dunn C. (1975). 
Alternative admission systems for 
tertiary institutions in N.S.W. and the 
A.C.T. Sydney: Tertiary Education 
Research Centre. 

Powell, J. P. (1976). Competent teaching: 
Some pre-requisites and some 
implications. Monograph, No. 11. 
Sydney: TERC, UNSW.

Powell, J. P. (1976). Tertiary shock: 
From schooling to higher education. 
Monograph, No. 10. Sydney: TERC, 
UNSW.

Powell, J. P. (1977). Tertiary teachers 
learning about learning: A case study of 
constraints and opportunities, Research 

& Development Paper No. 49 Kensington, 
NSW: TERC, University of New South 
Wales. 

Powell, J. P. (1978). Students in Australian 
Higher Education: A Study of their Social 
Composition since the Abolition of Fees. 
Kensington NSW: TERC, UNSW, 
(with D. S. Anderson et al.).

Powell, J. P. (1978). Higher education in 
a steady state: Proceedings of the third 
annual conference of HERDSA, Sydney, 
15–17th July, 1977. Sydney: Higher 
Education Research and Development 
Society of Australasia.

Powell, J. P. (1979). New roles for units? 
In R. A. Cannon (ed.), Educational 
Research and Development Units: A 
Report. Adelaide: ACUE, University of 
Adelaide.

Powell, J. P. (1980). Students in Australian 
Higher Education: A Study of their Social 
Composition since the Abolition of Fees. 
E.R.D.C. Report No.23. Canberra: 
A.G.P.S., xxi + 258 (with D.S. Anderson 
et al.).

Powell, J. P. (1981). The experiences of a 
group of older unqualified women at 
university. Women’s Studies International 
Quarterly, 4(2), 117–131, (with Jenny 
Martin and Chris Wieneke).

Powell, J. P. (1981). The academic life: 
University teachers talk about their work.

Powell, J. P. (1982). The course planning 
and monitoring activities of a university 
teacher. Higher Education, 11, 289–301, 
(with V.S. Shanker).

Powell, J. P. (1985). Humour and teaching 
in higher education. Studies in Higher 
Education, 10(1), 79–90. (with L.W. 
Andresen).

Powell, J. P. (1987). Competent teaching 
and its appraisal. Assessment and 
Evaluation in Higher Education, 12(1), 
66–72, (with L.W. Andresen and E.M. 
Smith).

Powell, J. P. (1994). Placenames of the 
Greater Hawkesbury Region, Berowra 
Heights: HRE.

Powell, J. P. (1997). Cross Currents: Historical 
Studies of the Hawkesbury. (editor) 
Berowra Heights: Deerubbin Press.

Powell, J .P. (2004). Cruising Guide to the 
Hawkesbury River, Cowan, Broken Bay 
and Pittwater (with J.M. Powell) 3rd 
edit. Berowra Heights: Deerubbin 
Press.
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In 1995 the Hoare Review of Higher 
Education Management found little to 
praise in the way universities managed 

their people. Performance management, 
the report noted, was implemented only 
patchily and even then was largely restricted 
to appraisal. There was excessive rigidity in 
the academic promotion system, and few 
opportunities for staff to receive feedback 
about their performance. Beyond that, the 
industrial relations system was insufficiently 
flexible. There were missing links to strategy: 
if universities did not know where they 
were going, it was difficult to engage staff 
meaningfully in the journey. 

The report was particularly critical of 
what it saw as the relative indifference of 
universities towards the career prospects 
of their people. Academics were expected 
to develop their own careers, while the 
situation of general staff was almost totally 
neglected. Overall, the review observed 
that universities were “less interested in 
the explicit development of their staff than 
many other organisations”. 

Although the intervening years have brought 
improvements in many of these areas, staff 
development has yet to assume the priority 
it deserves. Compared with (say) the public 
service, universities lag in recognising the 
importance of nurturing good staff. 

Meanwhile, the burden of teaching vast 
numbers of students, many of them poorly-
prepared for university work and not 
well-motivated towards it, has eroded the 
appeal of academic life. The problems are 
compounded by the fact that the burden is 
difficult to distribute fairly or efficiently. It 
falls disproportionately on academics at the 
lower to middle levels, and on those in areas 
of high student demand.

The depressing nature of this experience 
has been documented by a number of 
researchers. The National University Stress 
Study, led by Professor Tony Winefield, 
found in an initial survey conducted in 
2000, that job satisfaction among academic 
staff was low compared with other 
occupational groups. A follow-up survey 
in 2003 and 2004 found no significant 
improvement (Winefield et al, 2008). A 

hard-hitting study by Anderson, Johnson 
and Saha reported that few academics would 
recommend an academic career to their 
children – the rewards were too small, and 
the demands too great (Anderson, Johnson 
and Saha, 2002).

There are, nevertheless, things that 
universities do, that make the position of 
their long-serving staff even more difficult 
than it would otherwise be. There are a 
number of areas of concern. 

Firstly, there is the problem of the balance 
between insiders and outsiders. Increasingly, 
universities compete with each other for the 
most desirable employees, and for those in 
high demand. But instead of seeing staff as 
investments, desirability is often conflated 
with the ability to “bring in money”. 

Those with large dowries are particularly 
sought after, despite the fact that these staff 
often find it difficult to integrate well with 
the overall teaching and research effort of 
the university that hosts them. Competitive 
research grants, and the networks that go 
with them, must be sustained at all costs. 
Yet while universities gain prestige in this 
way, the net benefit is often difficult to 
discern, because so many applications come 
to nought. 

Other problems go deeper, and relate 
to the form of managerialism practised 
in universities. The flat structures of the 
traditional university have given way to 
more conventional hierarchies. The senior 
positions thus created are busy and onerous, 
but the most time-consuming functions are 
determined by the rhythms of committee 
work, and the exigencies of administration 
and reporting, rather than the systemic 
needs of the organisation. 

Except where the old collegial bulwarks are 
in place (and these can present problems of 
their own), senior staff tend to see their role 
as transmitting imperatives of one kind or 
another to the troops. Few have the time to 
do what they should be doing – facilitating 
the work of those who actually do the work. 
For those on the frontline, senior managers 
may seem remote at best, and at worst, 
completely out of touch.

While performance indicators abound, 
true accountabilities are often blurred or 
confused. And for those who wish to take 
advantage of it, there is power aplenty, to 
be exercised for good or ill. There is little 
to stop senior staff, other than their own 
innate integrity and good sense, from 
behaving badly or in some cases, setting up 
petty tyrannies. 

Given this level of risk, procedures for 
choosing senior managers are of the 
utmost importance. In some universities, 
these positions (certainly up to the level 
of Department Head or Dean) are semi-
collegiate, in that the senior staff members 
are expected to do them. In others, they 
are competed for and awarded (although 
on what basis is never entirely clear), by 
selection committees. 

The collegiate processes often work 
surprisingly well. As one colleague put it, 
once the obviously dysfunctional people are 
removed from contention, there are often 
only one or two left who are both able and 
willing to do the job. 

Where universities favour outside 
applications and more competitive 
appointment processes, the churn at senior 
levels may be considerable. People’s lives may 
be transformed for the better by the arrival 
of a wise, even-handed and experienced 
people manager. They may be turned into 
a living hell by someone who has none of 
these qualities. 

Insiders, for better or worse, are a known 
quantity. But the risk of an unsuitable 
appointment is compounded by recruitment 
procedures that do little to plumb character 
and competence. Selection committees are 
often too big, with too many people on them 
who do not have to bear the consequences 
of a bad appointment. Most universities 
compound the problem by insisting that 
contenders for management positions give 
presentations, usually about the strategic 
directions of the department or faculty or 
whatever. The fallibility of these processes 
is legendary.

Unless they are prepared to bring on a 
grievance procedure, academics (and general 

It’s The People, Stupid

By Jenny Stewart 
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staff) are almost powerless in situations 
where a bad appointment has been made. 
The union is often the only recourse, but 
even here, the union may be able to do little 
other than to give some support to those 
under pressure, and to explain to them their 
(often extremely limited) options.

It might be argued that the balance is 
redressed through internal promotion 
rounds held within the university itself. 
Internal rounds are necessary because most 
departments have very stable structures, 
and a limited array of positions with a rank 
attached to them. If the internal round 
did not exist, most academics would be 
condemned to a lifetime of little or no 
preferment. 

But “getting up” in the internal round is not 
easy. Indeed it is almost universally agreed 
that universities are far more demanding 
when it comes to this form of promotion, 
as distinct from filling a position at a similar 
level through external advertisement and 
application. 

Just why universities practise this form of 
discrimination against their own staff is 
not clear. Perhaps they assume that those 
denied advancement have few other options 
anyway, so they can afford to be picky. The 
result is that, once again, the insiders are 
disadvantaged.

There are further difficulties related to the 
unusual nature of internal promotion. 
While universities have jobs that must 
be done, promotion is not based on 
performance of particular tasks but, rather, 
on the attainment of an expected level of 
achievement. Achievement is assessed in 
a number of areas – commonly research, 
teaching and service. (Service can mean a 
variety of activities – from leadership to 
taking part in committee work, to service 
outside the university).

The curious thing is that applicants 
for internal promotion are expected to 
achieve above their current level, while still 
performing well at the level they currently 
occupy. This is a difficult trick to perform 

in itself. In addition most promotions 
committees are comparing applicants across 
quite diverse fields and circumstances. 

It is all very fluid, and critics would argue, 
very susceptible to the strategisings of the 
shrewd. Further problems arise because the 
criteria used in internal rounds send powerful 
messages to any university’s hardest-
working and most ambitious staff. There 
are significant reasons for aligning these 
criteria with the institution’s fundamental 
needs and aspirations. But if the institution 
is constantly buffeted by the winds of 
change (and most are) priorities may also 
shift. Where the internal promotions round 
should be relatively stable, in fact, the 
goalposts move about continually.

Anderson, Johnson and Saha (2002) showed 
that this was an often-cited complaint 
of those denied promotion. Even worse, 
failure may compound itself. Feedback (if 
any is given) may, for example, suggest a 
deficiency in relation to committee work. 
The candidate throws himself or herself into 
innumerable committees, only to be told 
when next they apply, that they should have 
more evidence of industry engagement. 

The expectations seem overwhelming and 
unrealistic. At the extreme, doing one’s job 
well (which generally means teaching, and 
undertaking teaching-related scholarship), 
means that it is difficult to display the kinds 
of walk-on-water performance that many 
institutions demand of their staff. The 
suspicion arises that those who do “get up” 
have been able to do so because in effect 
they do not do much of the ordinary work 
of the university. 

So, what about some practical suggestions 
for improvement? One of the big problems 
is that it is difficult to find the right scale, 
the right venue and the right orientation to 
make progress with these issues. Academics 
who write in an academic way about 
their own professional development must 
effectively problematise themselves – not 
a good basis for practical change. But the 
cut and thrust of industrial debate and 
negotiation does not seem right, either.

Perhaps it is time that university management 
asserted a stronger identity of its own. 
This would have a number of advantages. 
It would encourage some much-needed 
reflection and innovation, and it would 
acknowledge the key importance of the 
contribution of general staff to the running 
of all universities. Given the complexity 
and challenge of university administration, 
it is puzzling that the issues of information 
technology, human resources, and above all 
financial administration, have not produced 
lively professional associations or at least sub-
sections of existing ones, devoted exclusively 
to the tertiary sector. While there is an 
association of university managers, there is 
no institute of university administration, 
and few courses for administrators to 
attend, other than generic ones. Perhaps the 
competitive pressures facing all universities 
mean that most are too defensive to learn 
from each other. 

Universities need to start thinking 
of themselves as organisations with 
responsibilities towards their staff. They have 
to respond to their external environments, 
but between the day-to-day work of 
teaching and research, and the demands of 
senior management, an important element 
of an effective response – the nurturing of 
academic and general staff careers – has 
been overlooked.
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For a full list see the HERDSA website: www.herdsa.org.au
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This is the second in a series of brief 
articles by former HERDSA Visiting 
Scholar (1994), Ann Kerwin. Ann has 
migrated from the U S. to be Philosopher-
in-Residence at Auckland University of 
Technology. New Zealanders may know 
her as Resident Philosopher on Radio New 
Zealand National, Nights with Bryan 
Crump, where she converses on philosophy 
and philosophers. 

I begin with an old tale.

Once upon a time in ancient Greece, 
at Delphi, there lived an Oracle. 
“Oracle” means “connecter.” The 

Delphic Oracle worked in a cavern formerly 
dedicated to the Python Goddess Pythias. 
Above the Oracular site was a carved sign. It 
read: “Know thyself.” 

By the time our tale unfolds—about 465 
B.C.—Pythias, along with the rest of the 
female deities, had been dethroned by Zeus’s 
Olympians. Accordingly, Apollo reigned as 
master of Delphi. The Oracle retained her 
title of Pythian Priestess. The old sign still 
loomed above her chamber. But clients eager 
to know what they did not know themselves 
stopped first at the treasury manned by the 
priests of Apollo. There they paid. Then 
“querents”—“those who ask”—walked up a 
long hill, under the ancient sign, into the 
oracular sanctuary. There they presented 
their queries to Pythia. Her task was to 
“connect” with a larger Information Source, 
then relay the inspired reply, often in poetic 
form. Those who sought divine guidance 
generally wanted knowledge: unequivocal 
answers in “just-in-time delivery.” 

They rarely got it. For Delphi promoted not 
knowledge, but wisdom. 

The oracular “answer” might take the form 
of a puzzle. It might initiate a quest. The 
seeker might have to examine himself, to 
look within. Century after century, kings, 
emperors and commoners, Hellenes and 
non-Hellenes alike, had trod the Delphic 
path. They had gazed at the sign. They had 
inquired. They had heard the oracle. Then 
away they went—to listen to themselves, to 
choose, to live. History records: the Pythian 
Priestess perplexed and provoked. She could 

be infuriatingly enigmatic. But few in the 
ancient world doubted Delphic insight. 

Fast forward to 399 B.C, Athens, where a 
man stood trial for his life.

Many called him teacher. He took no fees. 
He taught by questioning. He published 
nothing. His own teacher, Diotima of 
Mantinea, was a woman, a priestess. Settled 
opinion did not suit him; thus, he inquired. 
The defendant claimed no expertise. Rather, 
he called himself a “midwife of thought:” 
he helped others birth their ideas. Some 
found it laborious. His self-appointed job 
was to prod others to think; to promote 
democracy by encouraging young and old 
to care for the common good; to unmask 
and uproot deceit, hypocrisy and venality. 
Accordingly, he got “in the face” of the 
“high and mighty” of Athens—politicians, 
artists, priests, professors. He was, to be 
sure, a provocateur on a mission. 

The accused’s name was Socrates. 

His crime was to encourage the youth of 
Athens to look within (“to know themselves”) 
and to think critically, especially about 
power, virtue, social responsibility and 
authority. Today we can read what Socrates 
said, in his own defense, to the 501 jurors 
who sentenced him to death. Plato, who sat 
in the audience horrified, recorded it all. 
Not that Socrates minded the verdict. Thrice 
decorated as a war hero, the defendant 
declared himself delighted to die in the 
service of Athens. But—he noted—it had 
not been his idea to interrogate the city’s 
“know-it-alls.” 

The Pythia had inspired him. 

Three and one-half decades earlier Socrates’ 
friend Chairephon had paid, trudged up 
the hill and asked her: “Is any man wiser 
than Socrates?” “No one is wiser,” the Oracle 
had declared. 

This Socrates doubted. He questioned it.

When I heard of this reply, I asked myself: 
Whatever does the god mean? What is 
his riddle? I am very conscious that I am 
not wise at all; what then does he mean 
by saying that I am the wisest? For surely 
he does not lie; it is not permitted…For 
a long time I was at a loss as to his 

meaning, then I very reluctantly turned 
to some investigation…I went to one 
reputed to be wise, thinking that there, 
if anywhere, I could refute the oracle and 
say to it: this man is wiser than I, but 
you said I was. Then, when I examined 
this man…one of our public men…I 
thought he appeared wise to many 
people and especially to himself, but he 
was not. …I thought to myself: I am 
wiser than this man; it is likely neither 
of us knows anything worthwhile, but 
he thinks he knows something when he 
does not, whereas when I do not know, 
neither do I think I know; so I am likely 
to be wise… to this small extent: I do 
not think I know what I do not know. 

“Even now,” Socrates told the jury, 

I continue the investigation as the god 
bade me…What is probable, gentlemen, 
is that in fact the god is wise and that 
his oracular response meant that human 
wisdom is worth little or nothing, and 
that when he says this man Socrates, he 
is using my name as an example, as if he 
said: This man among you, mortals, is 
wisest who, like Socrates, understands 
that his wisdom is worthless.

This seems an extraordinary confession for 
an educator to make. After all: if the wisdom 
of the wisest is worthless, why pursue it? If 
Socrates truly believed we are all ignorant, 
and he most profoundly…why teach? 

Why investigate? Why interrogate? 

Accused of corrupting Athenian youth, was 
Socrates guilty of promoting cynicism and 
apathy? Had he undermined their zeal to 
learn? Had he encouraged juvenile indolence 
and insolence? Had Socrates counselled: 
“You’ll never know anything. So chill! It’s 
pointless to think.”? No! Quite the opposite. 
His adversaries’ ire, ludicrously exaggerated 
charges and ruthless prosecution derived 
from the defendant’s all-too-public battery 
of their inflamed egos and demolition of 
their inflated claims to know. Nevertheless, 
we who learn and teach today, might ask 
the master of uncomfortable questions: 
“Socrates, don’t your assertions about 
ignorance invalidate your profession—
and ours? If wisdom is knowing that you 
don’t know, why should nations subsidise 
education—to help us learn what we don’t 
know?”

Reflective Practice Then And Now

By Ann Kerwin 
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Socrates derogated his knowledge. But 
he defended his life work. He died for his 
craft. 

The Oracle of Delphi had incited him. 
She, who offered her best wares free, 
publicly advertised, above her sanctuary, 
had delivered a puzzle whose meaning 
uncoiled, python-like, as he examined it. 
Attempting to refute her words, Socrates 
had validated them; thus he earned the 
very accolade he had rejected. Querying 
Pythia, Socrates elected “to live the life of 
a philosopher, to examine myself and others.” 
In Ancient Greek, philo sophia means love 
of wisdom. To live philosophy is to live the 
love of wisdom. It is a pursuit, not an end 
state. It is ongoing transformative process, 
purposive and productive. 

Socrates came to know himself, as best a 
human can. He explored his limits. He 
exhorted—and yes, he taunted—others 
to do likewise. To practice philosophy, 
in Socrates’ sense, is to self-interrogate; 
it is to foster communal learning, daily, 
dynamically, dialogically. It is humble, 
invigorating work, a labour of love. It is 
the highest form of self-care. Some aimed 
to silence Socrates. Others, who loved him, 
urged him to “lie low” until trouble passed. 
But the aging philosopher was adamant. “As 
long as I draw breath and am able, I shall not 
cease to practice philosophy,” he announced.

But, in a “Socratic” spirit, we might ask: 
“Socrates, if we can know only that we 
do not know, why self-examine? Won’t 
‘Whatever!’ do?” 

Socrates thought not. Since we do not live 
in isolation, since we affect each other, we 
owe it to each other to be wise, to refrain 
from harm. Ethics is neither private nor 
arbitrary. As communal beings, “we’re all in 

this together.” But to be ethical, we must be 
aware of what we do and omit to do. We 
must query what we believe and how we 
live. Condemned, Socrates exhorted: “It is 
the greatest good for humans to discuss virtue 
every day and those other things about which 
you hear me conversing and testing myself and 
others, for the unexamined life is not worth 
living.” Moreover, because communities 
act—because they do and omit to do—civic 
responsibility entails rigorous, unrelenting 
societal self-examination. However 
unwelcome, inquiry is not optional. 

As a technical aside, the “knowing” Socrates 
claims not to possess must be pretty high-
grade stuff. After all, any mortal, like 
Socrates, who claims he doesn’t know claims 
to know at least one thing: that he doesn’t 
know. If Plato’s Protagoras recalls Socrates’ 
actual interrogation of a committed 
relativist, Socrates rejected cynicism, 
skepticism and epistemic relativism as 
logically self-defeating. In recent years, 
postmodernist debates about foundations 
of knowledge have re-ignited. Today, as in 
ancient times, epistemology—the study of 
knowledge and human claims to know—is 
hotly disputed. But Socrates did not die for 
epistemology. 

Perhaps we can interpret him this way: 
“The one thing we know (the one thing our 
experience reliably validates) is that we don’t 
know for sure. We are always learning.” 
Delphic wisdom (“to know thyself ”) is 
human wisdom, never attained, only 
pursued. 

Humans are distinctive. When it comes to 
character (who we truly are), we choose. 
We choose who we are. We become as we 
choose. Hence, to know ourselves, or try 
to know ourselves, we must strive to be 
lucidly, exquisitely aware of what we think, 

feel, say and do. We are be-ings. Hence, 
knowledge, especially self-knowledge, 
unfolds continuously, as we do. Moment by 
moment we experience more. Moment by 
moment we become, however imperceptibly, 
altered selves. When we introspect and 
reflect, we touch base with the beings we 
make, moment by moment. Moreover, 
since we are complex beings, always under 
construction, our inner knowing is always 
imperfect and provisional, always tinged 
with ignorance. Hence, to strive to know 
ourselves is the unfulfillable task of a life 
time. 

Why bother? 

Delphi and the dying philosopher agree: 
imperfect as we are, fallible as we must be, 
this is how we humans make of ourselves 
be-ings worth knowing, from the inside 
out. 

This is reflective practice—then and now.

 (Notes to the reader: I quote from The Apology 
translated by G.M.A. Grube in The Trial 
and Death of Socrates, Hackett Publishing, 
Indiana, 1987, pp. 21–42. Today, an apology 
conveys: “I am sorry. I did wrong.” However, 
the Greek word apologia means a defense, 
or a defense speech….Socrates was NOT 
sorry; he said so. The young aristocrat Plato 
recorded Socrates’ extemporaneous defense 
speeches. Xenophon left a briefer account, 
which accords with Plato’s recall. Socrates’ 
words stir today. I urge people to read The 
Apology. Ignore the archaic bits. Skip anything 
you don’t understand. Modern readers should 
know: there are 3 speeches: Part one: Socrates 
answers the charges, after which: the jury 
finds him guilty; Part two: Socrates suggests a 
penalty, after which the jury sentences him to 
death; Part three: Socrates bids farewell.) 

Contact: akerwin@aut.ac.nz

New Peer Review Handbook Launched

An ALTC funded project involving collaboration between the Centre for the Study of Higher Education 
(The University of Melbourne) and the Centre for Educational Development and Interactive Resources 
(University of Wollongong) has culminated in the launch of a handbook attended by staff from 29 
institutions. 

The handbook was developed from the experiences of staff across Australian universities and 
supports institutions in developing policies and practices for peer review of teaching. 

Download the handbook from the CSHE website www.cshe.unimelb.edu.au
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Depending on your perspective, 
electronic books have been 
developing for many years, or are 

a very recent innovation. To illustrate the 
longer term perspective, Project Gutenberg 
[1] is a well known example of an electronic 
book developer, originating in 1971 [2], 
although development was very slow until the 
1990s. To represent the “recent innovation” 
perspective, a plethora of references could 
be cited (Table 1 is a very small sample), 
reflecting a great diversification in the 
concept of an electronic book and the 
practices of electronic publishing. What I 
seek to do in this brief column is outline 
key features of this “post-Gutenberg” 
diversification, with particular reference 
to text books for undergraduates, and to 
the descriptors traditional, online and free 
(especially the last two, which just happen 
to be my favourites).

To begin with, we are all familiar with 
traditional textbooks as used very widely 
in undergraduate teaching and learning. 
We are familiar with a text book’s physical 
presentation in hard cover and soft cover 
versions printed on paper, its logical 
structuring into chapters and sections 
designed for learning, navigating through 
it using tables of contents, index, chapter 
summaries, etc, and how to integrate it into 
a unit of study. We have some experience 
with selection of text books and the 
marketing and other processes that deliver 
text book purchases to students, usually via 
the university’s bookshop and very often 
sourced from a multinational corporate 
publisher. However, whilst many lecturers 
may be alert and sympathetic to students’ 
complaints about the cost of textbooks, it’s 
probable that relatively few have experience 
with the new growth direction which has the 
potential to reshape the picture concerning 
cost to students. This is electronic books, 
or e-books, or ebooks, or online books. To 
digress briefly, whilst online is my preference, 
the order of popularity, according to the 
number of Google “Results” [3], is ebooks 
most popular, e-books upper intermediate, 
electronic books lower intermediate, online 

books less popular, and “open textbooks” 
[4] little used. Whichever one of these terms 
you prefer, it is important to remember 
that enduring academic aspects such as 
logical structuring and how to integrate 
into a unit of study are to a large extent the 
same, irrespective of whether the book is 
traditional or online.

The descriptors online and free are also quite 
familiar, though perhaps more so in the 
context of reading related to research projects 
or to references for teaching and learning 
purposes, than for textbooks prescribed for 
a unit of study. Certainly we are all familiar 
with research articles published in open 
access journals and conference proceedings, 
particularly in the context of publishing by 
professional societies such as ascilite (AJET 
[5] and all Proceedings [6] free online) 
and HERDSA (only Proceedings [7] free 
online). Free online references are widely 
used in teaching, and such use is likely to 
expand under a range of stimuli such as the 
development of learning object repositories, 
for example MERLOT [8], Connexions 
[9] and OER Commons [10]. Indeed, one 
could argue that the traditional textbook is 
becoming the last bastion of the dominance 
of academic publishing by large scale 
multinational publishers such as the Wiley 
group [11], Taylor & Francis Group [12], 
and Reed Elsevier [13]. It is a bastion under 
attack, for example as illustrated by a New 
York Times editorial, “That book costs how 
much?” [14], media articles such as “Online 
“open textbooks” save students cash” [15] and 
“Don’t buy that textbook, download it free” 
[16], and campaigns such as Make Textbooks 
Affordable [17]. The attack strategies are 
based upon familiar ICT fundamentals, 
marginal costs approaching zero for three 
“… key factors: cost of information storage, 
cost of digital network transport, and the 
cost and efficiency of search processes that 
enable readers to find the content they are 
seeking.” [18] It is rather difficult to give 
away free books in print format, but online 
books for free is becoming increasingly 
feasible and competitive.

Apart from the money question, online 
and free have another special significance. 
Complaints about being “forced to read on 
screen”, or about having to use one’s own 
ink and paper if needing a printed copy, 
are much less likely to occur if “the price 
is right!!” (Table 1). Another perspective 
was highlighted in a recent AJET Editorial 
marking the retirement of its printed 
version:

Another increasingly important 
factor is that with a whole new suite 
of environmental and conservation 
concerns now gripping the world, many 
people feel that the print medium should 
be used more sparingly, as illustrated 
by the common occurrence of email 
signature file messages such as “Please 
consider the environment before printing 
this message” or similar. [19]

However, enthusiasm for online books, 
especially free online, has to be tempered by 
two considerations. Firstly, as the study by 
Austin, Heffernan and David (2008) [20] 
has shown, Australian academics are not 
markedly enthusiastic about open access 
publishing of their research. Attitudes 
towards prescribing online commercial 
textbooks or online free textbooks are likely 
to be more conservative, although that is 
a hypothesis to be tested rather than an 
evidence based finding. Secondly, the major 
commercial publishers will fight hard to 
maintain their dominance and protect their 
income streams, with innovative use of 
ICTs, discounting, and possibly innovative 
licensing practices analogous to those now 
in widespread use for academic journals. 
Major commercial publishers conduct 
research into online book delivery (see [21] 
and [22], for example) and no doubt their 
counter attacks are well-informed.

Table 1 presents an initial attempt at a 
“taxonomy of online textbook business 
models”, based on a discrete spectrum 
ranging from wholly free online to fully 
commercial. It is intended to show that 
there is considerable diversity, and that the 
dividing line between the free categories and 
the commercial categories may be blurred 
by innovative licensing and discounting 

E-books, eBooks, Freebooks:  Will Online Replace 
Traditional Books?

By Roger Atkinson 
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(model 4). In particular, fears about rampant 
piracy as occurred in the recorded music 
industry may be addressed by techniques 
which deliver licensed textbook access to 
an institutional LMS (Blackboard, WebCT, 
Moodle, etc) for reading by a defined class 
of students, who do not pay individually 
(model 5), instead benefiting from an 
institutionally negotiated (and paid) “mates 
rate”. Put in another way, major commercial 
publisher offers may tend towards this kind: 
“If you site licence online textbook X, and 
facilitate our anti-piracy measures, and 
assist our marketing by bulk buying, we will 
offer a big discount and give up on sales to 
individual readers”. From the institutional 
perspective, if there is no discounting, then 
turn to model 2. 

To return to my beginning, “Will online 
replace traditional books?”, the simple 
answer is “yes”, but that’s not enough. We 
must look to a more precise, though more 
complex, formulation of the question. Under 
the influence of online (and its underlying 
technologies), traditional business models for 
textbooks will be replaced by new models, 
somewhere in the tentative spectrum 
in Table 1. Exactly where, I hesitate to 
predict. It’s dependent upon the aggregated 
outcomes from decisions by a large number 
of individual lecturers, “What textbook(s) 
shall I prescribe for next year’s presentations 
of the units I teach?” Without hesitation, 
I predict (or urge, nag, cajole, plead, 
etc) that the most scholarly positioning 
will be towards upward movement in the 
Table 1 spectrum. Never forget that the 
undergraduate textbook market is populated 
by relatively weak buyers (who do what their 
lecturer says) and powerful, sophisticated 
sellers (adept at drawing lecturers’ attention 
to their wares). It is an imperfect market 
and given our recent, dramatic exposure 
to a quintessential example of imperfect 
markets, the subprime mortgage market, 
there is no excuse for failing to detect this, 
especially when the technological signals are 
so clear.

One more prediction. The role and 
integration of the prescribed textbook in 
tertiary teaching and learning is a “growth 
topic” (for AJET and ascilite examples, 
see [23] and [24]). If you spot an online 
textbook research opportunity within your 
teaching activities, grab it. One way to 
develop an opportunity is to be an active 
proponent for upward movement in the 
Table 1 spectrum. 
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Most university teachers would 
say that students benefit from 
attending their lectures. While 

studies show a distinct benefit in attending 
lectures (Stanca, 2006), results from the 
2007 Australasian Survey of Student 
Engagement (AUSSE) reveal that less than 
a quarter of students in Australia and New 
Zealand spend significant amounts of time 
on campus.

Clay & Breslow (2006) found that most 
American students tried to go to every 
lecture, basing their decision to attend on the 
quality and clarity of the lecture, conflicting 
deadlines, use of relevant examples, and the 
lecturer’s ability to engage and entertain the 
students. In a trial of podcasting, Shannon 
(2006) found that although 87.5% of 
students believed that attending lectures was 
important, 60% did not attend all lectures. 
Non-attendance was due largely to family 
and personal issues (including illness) and 
university workload.

The simplest way to maintain high 
attendance rates is to force students to 
attend. Mark attendance or have in-class 
quizzes that cannot be accessed outside 
the classroom. Universities in the UK have 
students sign good behaviour contracts that 
include a requirement to attend lectures 
and seminars (Meikle, 2006).

Rogers (2002) shows that while compelling 
students to attend makes for high attendance, 
it does not necessarily correspond to 
increased performance. Nor does it respect 

of adult learning principles that students 
ought to choose for themselves the best way 
to learn. Tony Herrington agrees that there 
are very good reasons why students don’t 
attend lectures and instead of encouraging 
students to attend we should be searching 
for alternatives to lectures.

In many cases, students make a simple, 
pragmatic decision whether it is worth 
going to a lecture. The most important 
factor is the expectation that they would 
learn something by attending class. Make 
sure that students leave the class knowing 
what they have learned. Integrate new 
knowledge with what students already 
know and explain to the students where the 
new bits of information fit in the overall 
structure.

Students are also more likely to go to highly 
challenging classes. Explain to students 
what an outstanding contribution to the 
subject would be so that they have a goal 
to aim for. It is important when setting 
high standard that the level of challenge is 
not so high that students see no chance of 
achieving the outcomes.

Not surprisingly, students are more likely to 
attend a class on a topic they are interested 
in than those they are not. Activities with 
high levels of credibility within their future 
profession are going to contribute to your 
students’ interest in the subject. Take the 
time to discover your students’ interests 
through icebreaker activities that review 
their background knowledge. Survey your 

students about what they have heard about 
the subject area and what motivates their 
interest in the topic.
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How to… is a series that looks at the 
contemporary challenges in academic 
practice facing university teachers. Each 
issue presents a new dilemma in higher 
education and explores the prevailing 
attitudes of HERDSA members looking for 
solutions to these new problems. You can 
suggest a modern dilemma of academic 
practice for this series by emailing Peter.
Kandlbinder@uts.edu.au and outlining 
an incident or situation you have come 
across. 

How to…

Encourage Students to Come to Lectures
By Peter Kandlbinder 

tHe How to ... teacHing SerieS

First Year Experience (FYE) Curriculum Design Symposium 
Brisbane, 5–6 February 2009, ALTC event

An outcome of Professor Sally Kift’s ALTC Senior Fellowship project.

Theoretical and practical assistance in designing customised and responsive first year undergraduate curriculum. 

For further information: http://www.fyecd2009.qut.edu.au/index.jsp  
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Internationalisation and 
Intercultural Competence

In recent years globalisation and 
internationalisation have highlighted and 
compounded the need for intercultural 

competence (IC). As institutions moved 
to meet strategic challenges and grasp new 
opportunities posed by global economics, an 
agenda for “internationalisation” emerged 
across the sector. Subsequently, intercultural 
dynamics profoundly impact universities, 
and are immediately recognisable at the 
organisational and individual (students and 
staff) levels. 

Since emerging within higher education, 
drivers of internationalisation have 
expanded—from the initially perceived 
economic imperatives of globalisation— 
to broader cognisance of environmental 
imperatives related directly to teaching and 
learning (concerning what graduates must 
learn in terms of intercultural efficacies), 
and recognition of opportunities for the 
enrichment of student learning and staff 
fulfillment (how and how well learning 
and teaching to support acquiring 
intercultural efficacies occurs). In addition, 
the concurrent higher education agendas 
of embedding graduate attributes and 
curriculum alignment have overlapped 
internationalisation. Accordingly IC has 
been identified alongside other important 
graduate capabilities which must be 
demonstrable within degree outcomes.

The ALTC Project
In business education there is keen interest 
in how cultural diversity might be used to 
develop culturally competent graduates 
capable of managing a diverse workforce 
operating in global markets. Recognising 
this, in 2006 the Carrick Institute 
(now ALTC) funded the Embedding the 
Development of Intercultural Competencies 
(EDIC) project, currently involving 
business faculties at Queensland University 
of Technology, University of New South 
Wales, University of South Australia, and 
University of Sydney (Treleaven, et. al, 
2007).

Initially, the project identified existing 
work relevant to defining IC and describing 
the development of IC. The project 
undertook a literature review which, in 
addition to describing and illuminating the 
relationships between internationalisation 
and intercultural competence, identified 
existing perspectives, including both 
numerous field-specific frameworks as well 
as authoritative generic-developmental 
first principles. The net was cast widely 
to identify sources relevant to answering 
“What is IC?” and, further, “How should 
the development of IC be conceptualised in 
order to develop and implement effective 
embedding strategies?” 

Definition of IC
The definition of IC was a major task in 
itself. After the literature search and much 
discussion and reflection amongst team 
members, the following working definition 
for the project was agreed, describing of IC 
as

A dynamic, ongoing, interactive self 
reflective learning process that transforms 
attitudes, skills and knowledge for 
effective communication and interaction 
across cultures and contexts.

Taxonomy for Developing 
Intercultural Competence
The project goal of developing strategies 
and resources to embed development of IC 
required a framework which, while accurately 
reflecting the variables and dynamics of 
intercultural learning and development of 
IC in individuals, must also provide a basis 
for determining the scope and sequencing 
of teaching and learning elements required 
to operationalise a curriculum in IC. 

The review identified and considered IC-
related frameworks proffered by writers 
from diverse fields including Cross Cultural 
“sensitivity”, (Greenholtz, 2000, Bhawuk 
and Brislin, 1992, Bennett 1993, Chen, 
G. 1997); Cross Cultural Competence 
(Baumann and Shelly, 2006, Sercu, 2004, 
2002, Sue, 2001, Byram, 1997, Chen and 
Starosta, 1996, Sue, Arredondo and Davis, 
1992); and the development of cross- 
cultural curriculum, courses and assessment 
(Emert and Pearson, 2007, Crichton and 
Scarino, 2007, Mahoney and Schamber, 
2004). These sources yielded relevant 
insights toward a compilation of variables 
and dynamics surrounding IC development. 
Next, the need to transfer these ideas into 
actionable teaching and learning approaches 
aimed at curricular outcomes of knowledge, 
attitudes and skills, indicated a need to 
return to developmental first principles. 
First principles which were stalwartly 
apparent in relation to such curricular goals 
included guidance from Bloom’s Taxonomy 
(Bloom et. al., 1956; Krathwohl, Bloom and 
Masia, 1964), Bennett’s (1993) Model of 
Intercultural Sensitivity and Biggs’ SOLO 
Taxonomy (1999). In the initial application 
of first principles to goals it was apparent 
that a useful framework would identify 
progressions through levels of development. 
The initial arrangement of these curricular 
elements and their respective first principles 
was visualised as shown in Figure 1.

The taxonomy for development of IC was 
subsequently developed (see Figure 2). 

Developing Intercultural Competence: 

ALTC Project Update

By Simon Ridings, Lyn Simpson, Betty Leask, Mark Freeman, 
Prem Ramburuth, Lesley Treleaven, Chris Sykes & Marty Fletcher
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It is an explanatory device rather like a 
map or checklist for the incorporation of 
relevant, structured and sequenced 
teaching (content), practice (activity) and 
assessment in the area of IC. The taxonomy 
presents three domains and three levels of 
development. The domains are typical of 

those found in the literature, although it is 
often observed in the literature that there 
has previously been no final consensus as 
to the range, number or definition of the 
“areas” or aspects of cultural sensitivity or 
awareness or competency. The definition 
adopted, also dictates an understanding of 

the taxonomy as showing IC development 
as ongoing and iterative rather than linear. 
The taxonomy is internally cohesive with 
corresponding levels of development 
across the domains. In diagrammatic form 
the taxonomy clearly identifies that the 
development as an on-going process and 
not simply a linear progression. 

Figure 1: Domains and levels of Intercultural Competence as informed by first principles

Figure 2: Taxonomy for Developing Intercultural Competence (Ridings, Simpson & Leask et.al. 2008)



1�

HERDSA NEWS
December 2008

Applications for Taxonomy as a 
Key Resource for Embedding IC
In pilot workshops during the project, 
the taxonomy provided an operational 
mechanism for both reflecting upon and 
extending curricula aimed at IC. The 
taxonomy encourages practitioners to 
identify and reflect upon learning activities 
and assessments currently in use and ask 
“Which domain/s and which level does that 
activity/assessment item best address? Does 
it address more than one domain? In terms 
of extending current practice, the questions 
are “How could you adapt current activities/
assessment items to address all domains? 
How could you implement that activity at 
another level?

Looking ahead, the development of scales 
that measure IC related outcomes, such as 
“intercultural sensitivity” (Greenholtz, 2000) 
and “intercultural intelligence” (Thomas 
et. al, 2008) may provide opportunities to 
evaluate and validate curricular approaches 
to IC development, particularly in terms 
of their efficacy in relation to positioning 
within the taxonomy, and/or coverage 
across the taxonomy.

Availability of Project Deliverables and 
Invitation to Readers to Participate and 
Contribute

The project deliverables, in addition to the 
project report (scheduled completion Dec 
2008) will consist of:

• Contributions to scholarly publications 
and conferences on themes of

• Defining and Exploring Intercultural 
competence (IC)

• Development of Intercultural 
Competence (DIC), and

• Embedding the Development of 
Intercultural Competence (EDIC)

• Web and print based curricular and 
workshop resources, (available early 
2009)

• Working seminars (early 2009) 

Readers are encouraged to contact project 
team members with contributions of 
both insights and curricular resources. All 

interested practitioners are also encouraged 
to look out for announcements regarding 
local working seminar dates and times in 
the New Year.
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Building Innovation in Learning 
and Teaching (BuILT) is an 
elite mentoring program at The 

University of South Australia. The program 
is funded by the Australian Learning and 
Teaching Council’s “Promoting Excellence 
Initiative”. 

The purpose of BuILT is to develop and 
implement an integrated, University-wide, 
program of development activities designed 
to create a sustainable system for building 
and disseminating excellence in teaching. 
The focus on mentoring acknowledges the 
importance of context and discipline in 
higher education teaching and learning. 
However, it is also important to look 
beyond one’s discipline to the teaching 
and learning that occurs in other, perhaps 
quite disparate disciplines for innovative 
ideas. For this reason BuILT is about the 
sharing of knowledge and ideas in Teaching 
and Learning between all the University’s 
Schools and Divisions.

Ultimately, the aim is to improve the quality 
of teaching and maximise the learning 

By David Birbeck, Colleen Smith, Kelly Lewis & Sue Gilbert-Hunt 

BuILT - A New Mentoring Program Takes Shape:    
ALTC Project Update

BuILT team members, left to right David Birbeck (BuILT coordinator), Colleen Smith, Kelly Lewis, Sue Gilbert-Hunt. 

outcomes for our students. BuILT supports 
this aspiration by providing a structure 
for peer observation, reflection, discussion 
of feedback, development of a personal 
philosophy of teaching, and engaging with 
education literature. 

Across the University’s four Divisions and 
21 Schools including two rural and regional 
campuses BuILT has 35 mentor facilitators 
and 50 participants. There is a strong focus 
on dissemination most particularly through 
Teaching Awards and Grants. For this 
reason BuILT works in close collaboration 
with Dr Peter Hill the University’s Teaching 
Awards academic facilitator.

Contact: David.birbeck@unisa.edu.au
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As a HERDSA Fellow I keep my 
own professional development plan 
with the collegial support of other 

HERDSA Fellows. One activity that I 
added to my plan was to teach a Masters of 
Education unit in China. Not having taught 
outside of Australia before, I saw this as an 
opportunity to challenge my boundaries 
and to learn from the experience. It is this 
valuable experience that I would like to 
share with HERDSA colleagues. While 
upon reflection I did not learn anything 
new to add to my repertoire of pedagogical 
practices, I was forced to explicitly examine 
my practice in the totally “unknown” 
socio-cultural and philosophical context 
of northern China and modify my practice 
accordingly.

While I have taught international students 
in English, actually teaching in English 
through an interpreter to non-English 
speaking students was a rich experience for 
reflection. My continual reflection during 
the intensive teaching period, the feedback 
forms from the students, a peer review 
report from my experienced colleague and 
further reading have provided the material 
for my own learning. 

They sit in the classroom, quiet and 
polite, waiting for you to speak. They 
look at you attentively when you do 
speak but have no idea if they understood 
anything you said. Then, after a slight 
pause, your interpreter steps in. He/she 
does his/her best to explain to the class 
what your thoughts, comments and 
ideas consist of, however you are not sure 
communication really occurred. This is 
the challenge of teaching to non-English 
speaking students. (Barber, 2003)

Well, this is sort of right. My cohort 
represented a range of “status” levels – from 
high level administrators in universities 
and school principals to classroom teachers 
and administrative staff. The notion of full 
attentiveness was not quite the case. Many 
people just can’t seem to leave their mobile 
phones at home, so my next communication 
following my brief introduction was non-
verbal. I walked to the blackboard and 
drew a mobile phone in a circle with a 

line through the circle. Some symbols 
cross boundaries! I received lots of smiles, 
affirmative sounds and head nods. Next 
lesson: while they understood the meaning, 
it didn’t necessarily follow that they would 
conform. 

It was a significant step at the beginning 
of a sharp learning curve for me. Whilst 
I had been told a little of what to expect, 
nothing prepares you like the experience 
itself. After 35 years of teaching, the past 
17 in higher education, I was on shaky 
ground. My experience of teaching adults 
in an unknown culture had begun. 

Going back a few months, the preparation 
for teaching this unit was more like preparing 
a distance education unit than a face-to-
face one. I have taught this unit face-to-face 
to Australian students, but it was obvious 
that my approach to teaching as well as 
the content were in need of deep scrutiny. 
Because the materials – study guide, unit 
outline and book of readings – needed to 
be translated, I found myself going back to 
my work of 15 years ago when I actually 
designed distance education courses. 

To appreciate my personal dilemma, it needs 
to be understood that while I prepare my 
work diligently, I regularly adapt my plans at 
the last minute in response to both current 
changes in the educational environment 
as well as to the reactions of the students 
to my teaching. I consider myself flexible 
and responsive. Planning major study 
notes and activities a long way ahead of 
time was unsettling for me. I incorporated 
diagrams, tables and activities for group 
and individual work in class. I developed a 
DVD as stimulus material and used pictures 
as means of sharing understanding (worth a 
thousand words they say). 

Lessons Learned: Lessons 
Worth Sharing
Through this experience, reflection and 
feedback, I have enhanced my pedagogical 
knowledge and I am determined to take 
advantage of this when I return in early 

2009. Using the categories of learning 
culture, communication and quality, these 
are but a few of the things I learned. 

Educational culture: 
Through listening, talking and reading 
I became aware of just how different 
the Western and Chinese educational 
expectations and beliefs were. To the 
Chinese, the teacher is an authority role 
which does not need legitimisation as in 
the West. The relationship is a vertical 
one. A horizontal relationship between 
postgraduate student and the teacher (more 
like a friend or colleague) can be confusing 
for many Chinese students (de Man, 2006). 
While I incorporated many opportunities 
for activity and discussion into my teaching, 
I became aware of the expectation the 
students had of me to explicitly lead. 

Chinese students mostly listen attentively. 
It is a very active process. They want to 
find out what the teacher wants of them 
and they try to please him/her. The lesson 
I learned was not to request discussion or 
activity too early. The students expected 
me to provide the “knowledge” base; the 
boundaries and parameters for them. To ask 
them their thoughts at an early stage was 
uncomfortable and alien to them. 

Initially I was afraid to tell “stories” as 
explanations of contextual application for 
fear of misinterpretation. I soon realised 
that stories to link Australian and Chinese 
experience were what the students wanted 
– and needed to fully engage with the 
learning. However the Chinese pragmatic 
view of learning is a challenge when dealing 
with theoretical subject matter. While I 
provided scenarios for them to consider 
in order to clarify or challenge meaning, it 
was requested of me that my examples be 
“more useful – ones that they could use”. 
While I accepted their concrete approach, 
I still strove to highlight the usefulness of 
abstraction as a way of solving problems. 

Also along this line of thinking, I gradually 
became aware of some of the reasons that 
many of these students were doing their 

By Jackie Walkington

Reflections of a HERDSA Fellow on Continuous 
Learning
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Masters of Education – it was a requirement 
for their job rather than an intrinsic desire 
for education. This pragmatic view of 
education is a common Chinese view (de 
Man, 2006). The motivation to do well 
had very tangible rewards. On the other 
hand, it explained to me the often lack of 
engagement when mobile phones called 
them to attention. The lesson I learned 
was to emphasise the practical value of 
knowledge. The assumption that students 
have an intrinsic quest for knowledge is 
questionable for many in the Western 
setting, but even more so for those in the 
Chinese setting. 

These, and other revelations from my 
experience with the educational culture 
of China, challenged by own cultural and 
educational assumptions. Being sensitive to 
difference is paramount if the creation of 
greater boundaries is to be avoided.

Communication 

Sounds obvious, but things do take twice 
a long when working with an interpreter. 
Keeping your thoughts consistent and 
injecting warmth and a sense of humour 
at the same time are challenging when 
you wait for the delayed response. Getting 
to know how much to say before you 
hand over to the interpreter takes practice 
and worthy of daily reflections with the 
interpreter. Choosing language that avoids 
colloquial expressions and providing 
scenarios and examples that are relevant is 
not easy. It can be an added burden for the 
interpreter in a situation where you have 
to trust that communication is happening 
unambiguously. Providing him/her with 
as much material beforehand to provide 
familiarity is important. It took me a while 
to have the confidence in the interpreter to 
divert from the very “scripted” approach.

I am not a novice, yet I chose the novice path 
when talking with students during class. I 
only chose to ask questions of those that I 
was confident could respond as I expected. 
Requiring the interpreter (or a Chinese 
co-teacher) as an intermediary seemed just 
“all too hard” at first. My notions of sound 
pedagogical practice were adversely affected 
by my feelings of uncertainty. I initially 

allowed the language differences to become 
an almost insurmountable barrier. 

My major lesson here was to learn to trust 
the interpreter. Preparing her ahead of time 
helps potential problems to be alleviated, 
and also provides an opportunity to build 
a relationships of understanding. It lays 
bare some of the “hidden curriculum”. The 
relationships developed wit students as I 
took greater steps into the unsure territory 
of mediated communication.

Quality 
The language barrier makes quality 
assurance difficult to monitor. Does the 
interpreter get the right message across? 
Having an Australian-Chinese colleague in 
the audience was helpful as she could alert 
me to the accuracy of the interpreter. 

In assessment activity, ensuring quality is 
time-consuming. As we had Chinese co-
teachers marking the assignments, very 
detailed rubrics for marking were essential. 
For each piece of assessment, I asked 
the co-teachers to answer the questions 
themselves and talk about them to me. 
This was for to check their understanding 
of the material. Next we worked through 
sample answers, discussing how the rubric 
would be interpreted. Most importantly 
was the moderation once they had finished 
marking. An Australian-Chinese colleague 
marked a few assignments when we got 
home. These could be used for comparison 
with the Chinese co-teachers. Then I asked 
her read a few other assignments to me so 
that I could mark them. All the marking by 
various people was compared. 

Again I learned to trust the colleagues I 
am working with. Additional strategies 
are necessary to moderate and confirm 
that marking against the criteria is as fair 
as possible. In this situation, I was at the 
English-only end of the continuum; most 
students were at the Chinese-only end. 
Having an interpreter, two co-teachers 
and a Chinese speaking colleague provided 
“triangulation” and some confidence in the 
teaching and assessing accuracy.

Teaching in an unfamiliar environment 
heightens the need for team work. Each 
person brings something valuable and 

acts as a support, a mentor, a friend or 
counterpoint. To ensure quality it is an 
essential element. I was fortunate that I 
had an Australian colleague who had been 
through this experience a number of times 
and, while she assisted in preparation, she 
was most valuable in my reflection. 

I’m Going Back
Western education models emphasise active 
individual learning and the reduction of 
power differentials. They promote debate, 
group work and a collegial learning 
environment. My experience so far in 
China has shown that these approaches are 
possible in the different context, but need to 
be adapted through critical reflection of the 
assumptions I have about education. The 
Chinese students wanted to participate in a 
Western style of education, but this is only 
possible with consideration for the cultural 
views and expectations. Therefore I need to 
go back and put into practice what I have 
learned and to continue to learn. 

Ultimately for me, teaching in an unfamiliar 
setting was about pushing my boundaries. 
Northern China not only offered a teaching 
and learning context that was filled with 
uncertainties and differing abilities and 
expectations, if offered me an experience 
in life. Away from the spotlight of the 
Beijing Olympics, my colleague and I saw 
no other non-Chinese for two weeks. We 
ate, shopped, walked and swam in a world 
quite different to our own. Every teaching 
experience is a new learning opportunity.
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A summary of the top stories on higher 
education from the last 3 months 
of Australian Higher Education 

Supplement (www.theaustralian.news.com.
au), Times Higher Education Supplement 
(www.thes.co.uk) and the Chronicle of 
Higher Education (chronicle.com) found 
that throughout October the funding 
crisis has dominated the higher education 
press. Other themes included: the review 
of research and university performance, 
assessment & evaluation, international 
students, curriculum renewal, leadership 
problems at UNE and university housing 
in the US.

Funding Crisis
In October the Chronicle of Higher 
Education reported that in the United 
States universities are feeling the squeeze 
on investments caused by the financial 
crisis and are beginning to put in plans 
to deal with the financial downturn and 
were considering rising tuition fees. The 
Australian Higher Education Supplement 
reported the vice-chancellors are attempting 
to guarantee infrastructure spending to 
repair of deteriorating facilities, while the 
ANU vice-chancellor criticised funding for 
poor performers and community support for 
extending HECS to student living expenses. 
The Times Higher Education reported that 
is a £100m shortfall in funding for student 
grants and plans to linking funding to 
employability outcomes. There are also calls 
to reform the market in bursaries and for 
the Oxbridge universities to go private to 
leave government funding for universities 
that “transform lives”. 

Research Review
In August the Times Higher Education 
reported calls for peer review to remain in 
research review processes as well as showing 

that one in three academics succeeded in 
overturning decision to be excluded from 
the RAE and that the research council 
has seen a rise in applications for research 
grants but fewer successful candidates. In 
the Chronicle of Higher Education it was 
reported that researchers are attempting 
to receive royalties for research that lead 
to a profitable invention, while in the UK 
research elite universities rejected any focus 
on innovation. In September the Australian 
Higher Education Supplement suggested 
that money will depend on universities 
collaborating and specialising in research 
and in October it reported that the Science 
and Research Minister has the tools needed 
to improve university research. 

University Performance
In August the Australian Higher Education 
Supplement reported on doubts over 
universities meeting criteria in the next 
round of quality audit, revealing that private 
higher education now takes a student load 
as big as a large metropolitan university. 
The University of Sydney moved into a 
top 100 place in the Jiao Tong ranking. 
In September the Chronicle of Higher 
Education reported that China has become 
the fifth largest importer of students, taking 
in more students than it sends abroad. Also 
in September the Times Higher Education 
reported bold new directions for higher 
education policy promised by the UK 
shadow education Minister and in October 
the there were changes to the UK ministry 
line up.

Assessment & Evaluation
In August the Times Higher Education 
reported that British academics were being 
rated on a US website and the Chronicle 
of Higher Education reported on the 
battle by public universities to hold on to 

their tenured faculty as more prosperous 
institutions attempt to lure them away. In 
September a report called for universities to 
scrutinise their testing requirements and an 
US university was investigated for a grade 
inflation problem. In October the Times 
Higher Education discussed innovative 
assessment techniques are being used to 
challenge students.

International Students
In September the Australian Higher 
Education Supplement reported an 
immigration crackdown that will make it 
harder to recruit students from India while 
the Chronicle of Higher Education found US 
universities are turning to global agents to 
win over international students.

Curriculum Renewal
In September the Australian Higher 
Education Supplement reported UWA plan 
for radical curriculum restructure that 
will cut the number of undergraduate 
courses and discussed how universities are 
transforming their courses in advance of the 
Rudd Government’s policy overhaul.

Leadership Crisis at UNE
In August the Australian Higher Education 
Supplement highlighted the concern being 
caused by battle between the Chancellor and 
Vice-Chancellor at UNE and in October 
outlined the details of the long-running 
leadership crisis.

University Housing
In August the Chronicle of Higher Education 
uncovered sub-standard student housing 
infested with pests and in September 
reported that universities were using 
computer system to match roommates.

Contact: Peter.Kandlbinder@uts.edu.au

Higher Education in the Headlines

By Peter Kandlbinder 
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HERDSA Members win ALTC Citations

In 2008 a large number of HERDSA 
members received ALTC citations for 
their contributions to teaching and 

learning. We are proud to publish their 
citations and have included photographs 
where available.

Associate Professor Rebecca Albury, 
University of Wollongong. For enabling 
university recognition of diversity in 
teaching excellence and guiding cross-
disciplinary teams to design a flexible arts 
curriculum. 

Mr Alex Barthel, University of Technology 
Sydney. For outstanding leadership in the 
provision of sustainable academic language 
and learning support that has influenced 
and enhanced learning and teaching. 

Mr Colin Beasley, Murdoch University. 
For sustained commitment to enhancing 
the academic skills and adjustment of 
first-year students through a special credit-
bearing general elective unit.

Dr Fiona Bird, La Trobe University. 
For engaging students in an exciting, 
well-structured learning environment 
and motivating them towards a deeper 

understanding of biology by modelling 
scientific enquiry. 

Dr Bruce Calway, Swinburne University 
of Technology, (shared citation). For 
leadership and research-led development 
in flexible pedagogy and online learning 
within the Information Technology Systems 
and Multimedia (ITSM) discipline. 

Dr Richard Cummings, Murdoch 
University. For sustained leadership in 
strategic change in assessment and flexible 
learning to enhance student learning across 
the university. 

Associate Professor Barbara De La 
Harpe, RMIT University. For specialist 
expertise and leadership in professional 
development support for academic staff and 
the scholarship of teaching and learning 
aimed at enhancing student learning. 

Professor David Dowling, University 
of Southern Queensland. For sustained 
leadership in using graduate attributes to 
design and deliver programs, courses and 
resources that enhance students’ learning 
and their achievement of career goals. 

Dr Katrina Falkner, The University of 
Adelaide. For enhancing learning and 
contributing to the successful transition of 
first-year computer science students through 
cooperative learning activities. 

Dr Josie Fisher, The University of New 
England. For sustained commitment to 
motivating off-campus students to form a 
community of learners which encourages 
critical engagement with issues in business 
and professional ethics.  

Professor Joy Higgs, Charles Sturt 
University. For two decades of exemplary 
contributions that blend personal and 
research capabilities development to 
postgraduate research training through 
supervision, mentoring, group learning and 
scholarship. 

Dr Clair Hughes, The University of 
Queensland. For enhancement of assessment 
practice through effective and sustained 
institutional leadership and educational 
support of academic teachers and leaders. 

Ms Laurine Hurley, Australian Catholic 
University. For sustained commitment to 
enhancing the transition to higher education 
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through improving accessibility to science, 
peer mentoring and leading the First-Year 
Experience program. 

Associate Professor Adrianne Kinnear, 
Edith Cowan University. For a lifetime 
commitment to the education of young 
scientists and science teachers through 
inspirational teaching and leadership. 

Professor Alison Lee, University of 
Technology Sydney. For the development 
and sustaining of an innovative research and 
learning environment for doctoral students 
in education and the broader university. 

Dr Iwona Miliszewska, Victoria University. 
For 15 years’ exemplary contribution to the 
scholarship and practice of transnational 
computing education, especially the 
development of a unique transnational 
computing project model. 

Ms Alisa Percy, University of Wollongong, 
(shared citation). For sustained work to 
collaboratively integrate contextualised 
academic integrity into curricula. 

Dr Margaret Wallace, University of 
Wollongong. For creating stepping stones 
to evidence-based practice in nursing by 

drawing teaching teams into the ongoing 
process of curriculum development. 

Professor Shelley Yeo, Curtin University of 
Technology. For the design, development, 
implementation and evaluation of Curtin 
University of Technology’s approach to 
academic integrity and new plagiarism 
policies and procedures. 

Associate Professor Marjan Zadnik, 
Curtin University of Technology. For 
20 years enhancing students’ learning of 
physics through innovative and research 
based curricula, and for scholarly activities 
and leadership in physics education. 

MonograpH review

Chinese students represent the largest 
number of international students 
studying in Australian universities, 

with Australian Education International 
reporting close to 100,000 students from 
Mainland China and Hong Kong in 20071. 
Many of these students are Chinese, from 
mainland China, Taiwan, Singapore, Hong 
Kong or elsewhere. If you are teaching at 
an Australian university, chances are you 
are teaching at least some Chinese students, 
in which case Enhancing the Experience of 
Chinese Students in UK Higher Education 
– Lessons from a Collaborative Project is 
sure to be of use. This recently published 
(June 2008) SEDA Special from the Staff 
and Educational Development Association 
reports on lessons learnt from a collaborative 
project between Napier University in 
Scotland and two Chinese universities 
— Shandong University of Finance and 
Zhengzhou University of Light Industry. 

Each of the 14 short (1–1½ page) 
contributions are quick to read and provide 
practical advice as well as useful insights 
for working with students from different 

cultures. Several contributors highlight 
the contrasts in learning cultures between 
China and the UK, including differences 
in communication, teacher-student roles 
and interactions, the place of memory in 
learning, and motivations for learning. 
Each chapter provides insights into cultural 
differences, offers concrete suggestions 
for dealing with the challenges that arise 
from these differences or raises questions 
that can guide us in developing new ways 
of interacting with and supporting our 
Chinese students as they come to grips with 
a new culture, new ways of learning, and 
new academic expectations. 

Eight contributions focus on culture and 
learning approaches, while five focus on 
language skills. Three chapters indicate 
the flavour of the work reported. Mary 
Fisher, in the opening paper, notes the role 
of listening in Chinese societies, compares 
this with Western preferences for self-
expression, and highlights the potential for 
misunderstanding that can arise from these 
contrasting approaches to communication. 
Monika Foster provides a set of challenges 

that arise from different learning and 
teaching cultures, including the challenge of 
making Chinese students, local students and 
teachers aware of their different approaches 
to learning and providing opportunities to 
try new approaches. Yang provides twelve 
tips on developing English language skills 
in reading, listening, speaking and writing. 

This collection of short papers does not 
contribute new research or perspectives on 
teaching international students, but it does 
provide a set of resources and prompts for 
discussion that many teachers and academic 
developers will find useful.

Endnote
1. Australian Education International, 

International student numbers1, 
h t t p : / / a e i . g o v . a u / A E I /
PublicationsAndResearch/Snapshots/
37SS08_pdf.pdf

Gordon Joughin is a Senior Lecturer 
in Educational Development at the 
University of Wollongong. 

Contact: Gordonj@uow.edu.au

Enhancing the Experience of Chinese Students in UK Higher Education – Lessons 
from a Collaborative Project. SEDA Special 23. Edited by Monika Foster. London: 
SEDA. 2008. 45 pages.

By Gordon Joughin
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HERDSA branch members are 
involved in a variety of interesting 
events and activities.

HERDSA Hong Kong Branch: 
Fulbright Scholars Meet with 
HERDSA Members to Discuss 
General Education
The development of four-year university 
degrees has been a major project among 
Hong Kong higher education institutions. 
General Education is a major component 
of most four-year curricula and thus a 
hot topic among colleagues. So this was 
an appropriate topic for the HERDSA 
Dinner Dialogue in October led by Dr. 
Susan Gano-Phillips from University of 
Michigan-Flint, currently Fulbright Scholar 
at City University of Hong Kong. Dr. Gano-
Phillips enlightened HERDSA Hong Kong 
members on the topic of General Education 
Curriculum Development and presented a 
rationale for the addition of GE into the 
university curriculum. She spoke about 
ways faculty could make GE courses and 
programs meaningful for students who have 
been increasingly career-oriented. Integrative 
program design and curricular alignment 
were discussed as mechanisms to contribute 
to the development of essential skills, 
knowledge and values through GE curricula.   
While HERDSA members were stimulated 
to think about how to approach GE and 
issues related to its implementation, they felt 
very pleased to meet with other Fulbright 
Scholars, Dr. Kristine Utterback from 

HERDSA Branch News

University of Wyoming and Dr. Spencer 
Benson from University of Maryland, who 
are in the Fulbright Hong Kong General 
Education Project sponsored by the Hong 
Kong-American Centre. In fact, members 
enjoyed this dinner dialogue so much we 
did not close the dinner until it was really 
late. 

Guest speaker at the November HERDSA 
Hong Kong Dinner Dialogue will be 
Professor Bagnall.

Details of HERDSA Hong Kong activities 
can be found at: http://herdsahk.edublogs.
org/

HERDSA Victoria Branch
Branch President – Peter Ling. Email: 
pling@groupwise.swin.edu.au

HERDSA South Australia 
Branch
Branch President – Geoff Crisp. Email: 
geoffrey.crisp@adelaide.edu.au

HERDSA Western Australia 
Branch
Branch President – Iris Vardi. Email: 
ivardi@curtin.edu.au

The branch seminar was held in September 
and Dr Iris Vardi spoke on Providing 
Effective Feedback that Makes a Difference. 
The branch held their November meeting at 
Murdoch University.

HERDSA ACT Branch: ACT 
Branch re-formed
The ACT Branch has now been successfully 
re-launched with twenty-eight colleagues 
attending a celebratory seminar for the 
reconstitution of the Branch at which all 
four Canberra Universities were represented. 
The organising group includes HERDA 
Fellows Robert Kennelly (President) and 
Jackie Walkington, with Peter Donnan and 
Jim Cumming. {insert photo: ACT Branch. 
Photo caption: The HERDSA ACT organising 
group Jim Cumming ANU, Peter Donnan, 
Robert Kennelly and Jackie Walkington all 
from UC}

ACT Branch is now developing three 
interest streams:

• reflective practice
• assessment in relation to workplace 

integrated learning 
• research and publishing in IT.

ACT Branch will present workshops with 
Dieter Schonwetter, educational specialist 
and author of a well known paper on 
developing educational philosophies. 
Dieter’s workshops are very popular so if 
you are in the region don’t miss out. The 
workshops are scheduled for 10 and 11 
February, 2009. For information email 
Robert Kennelly: rmkennelly@homemail.
com.au.

Hong Kong Branch Dinner Dialogue The HERDSA ACT organising group Jim Cumming ANU, Peter 
Donnan, Robert Kennelly and Jackie Walkington all from UC
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HERDSA NZ Branch 
Branch activity in the second half of 
the year included a regional ‘HERDSA 
revisited’ seminar in Auckland and a series 
of workshops around the country presented 
by Professor Geoff Crisp (University 
of Adelaide and HERDSA Executive 
member).

1. HERDSA 2008 Conference Revisited 

In July 2008, the conference of the Higher 
Education Research and Development 
Society of Australasia (HERDSA) was 
held in Rotorua and entitled “Engaging 
Communities”.  Local members of 
HERDSA, in conjunction with CEPD 
hosted a post-conference colloquium on 
Monday 15 September, where colleagues 
from the Auckland region re-presented their 
papers to an appreciative audience.  

Approximately 40 colleagues from AUT, 
Unitec and the University of Auckland, 
gathered to hear  and participate in a 
diverse range of lively presentations.  
Conference topics included:   Unpicking 
‘excellence’, writing higher education 
differently, selecting reading texts for a 
diverse community of learners, preparing 
to engage in education for sustainability, 
inter-professional teamwork in health care 
settings, NZ academic developers, rural 
medicine and student engagement with 
communities.  One of the highlights was an 
inspiring presentation by two 5th year medical 
students from the University of Auckland, 
who shared their authentic experiences of 
learning about rural medicine, while living 
and working amongst the people in a rural 
community.  

The colloquium ended with drinks and 
nibbles, where participants relaxed, 
networked and continued to discuss ideas 
from the event.     

2. Geoff Crisp tour (in association with 
ODLAA)

Geoff presented workshops and seminars at 
5 venues in NZ over the period of a week: 

• Auckland – UNITEC (2 October).  32 
participants.

• Hamilton – University of Waikato (3 
October).  37 participants.

• Palmerston North – Massey University 
(6 October). 30 participants.

• Dunedin – University of Otago (9 
October). 28 participants.

• Christchurch – University of Canterbury 
(10 October). 43 participants.

Those familiar with NZ geography will 
appreciate the demanding schedule! This 
was an excellent series of sessions with 
highly positive feedback e.g.

“Geoff presented ideas about e-assessment 
tools and included examples and 
demonstrations of some of them. What 
I found impressive is that he used  sound 
principles of assessment as his starting point, 
so that he was able to emphasise the real 
purpose for using the tools, and prompted 
participants to think about what is really 
important when they are making decisions 
about what to use and how to use it - 
student learning, management, consistency 
….. there was a very positive buzz about the 
place afterwards during the lunch.”

“His presentation was excellent and there 
was considerable interest in what he had to 

say.  A number of staff, especially from the 
Veterinary Science area discussed his work 
at some length after the event.”

“Staff found Professor Geoff’s presentation 
engaging, interesting and useful.”

The branch would like to thank Geoff for 
the effort and the associated publicity for 
HERDSA across the country (the total of 
170 participants has considerable potential 
for attracting new membership).

Looking ahead

The branch committee decided not 
to go ahead with the annual TERNZ 
conference this year, and will now hold 
TERNZ annually in the years in which 
the HERDSA conference is not held in 
NZ (TERNZ is now a significant event 
attracting close on 100 participants and it 
was felt that organising 2 conferences in the 
same year would overload the resources of 
the branch).

The NZ branch continues to grow and will 
build on its close relationship with Ako 
Aotearoa (NZ National Centre for Tertiary 
Teaching Excellence) in 2009.

Check the HERDSA New Zealand website 
for future events: http://herdsa.org.nz/

Stanley Frielick (NZ branch president)

Like to have a HERDSA 
branch in your area? 
Branches are not yet active in NSW or the 
Northern Territory, while some members 
are stirring in Queensland and Tasmania. 
Contact Maureen Bell, m.bell@uow.edu.au

HERDSA members at the regional seminar ‘HERDSA Revisited’ in Auckland



Perfect Darwin Weather, 
Intellectual Stimulation and 

Scholarly Camaraderie

A perfect combination offered by the 
2009 HERDSA Conference in Darwin 

HERDSA Conference – The STUDENT EXPERIENCE
Conference host: Charles Darwin University

6–9th July 2009
http://conference.herdsa.org.au/2009/

Charles Darwin University is located in Darwin in the Northern Territory of Australia, 
providing easy access to the world famous Kakadu National Park. This is the best time to see 
Kakadu in all its glory. Check out the “Top End” (of Australia) by viewing the 2 minute video 
on the conference website. 

Keynote speakers will address topics related to student engagement, diversity, experience and 
off-campus learning. 

*** This is peak season for the Top End so book your flights and accommodation by the end 
of January before prices rise things start to get booked out. ***

Deadlines for contributions: 
20 November 2008 – early bird submission 

20 February 2009 – final submission deadline

Refereed papers are published in the conference proceedings.


