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President's Report 

The start of a new academic year is 
always a busy and challenging period 
for those working in higher education. 
With the many changes that are now 
resulting from the higher education 
reform , this year is perhaps more 
tumultuous than nom1al. 

The papers abound with storie s 
of drops in student numbers and cut
backs as these impacts gain power. 
There are no doubt times when each 
of us wonders why we stay in higher 
education . It certainly poses some 
challenges as we adapt to meet many 
new expectations. The last year has 
seen a number of new thrusts : the 
Teaching and Leaming Performance 
Fund generated a number of ripples 
across our various communities 
as different universities were 
classified into bands and then allotted 
respective funding. The changing 
industrial conditions have now been 
implemented in most universities and 
will be likely to see more institutions 
offering workplace agreements to 
their staff. In line with the Federal 
Government's requirements , there 
is a strong focus on performance 
management in each university. The 
Research Quality Framework has 
generated a change of focus in research 
assessment and the valuing of research 
within institutions. This will take a 
much stronger hold this year . Many 
other initiatives are likely to gather 
momentum this year. It's certainly a 
time when those who work in higher 
education must keep a wakeful eye 
on new initiatives and become more 
aware of potential implications . In 
New Zealand, the names of new 
strategies and institutions may differ, 
but the sentiments and impacts remain 
similar in import and impact. 

By Shelda Debowski 

Over the last two years HERDSA 
has responded to some of the 
initiatives which have been generated 
by Minister Nelson, particularly in the 
areas relating to teaching and learning. 
However, we are aware that members 
would like to see a stronger collective 
voice emerging from their Society on 
a range of policy and practice matters. 
This year we plan to profile the 
"HERDSA Voice" more actively on 
matters of national and international 
importance. However, we need to 
draw you as members more strongly 
into these responses . For starters, your 
highlighting of issues to which you 
feel HERDSA should reply would be 
helpful. When an issue is identified by 
members or the Executive, the weekly 
bulletin will be used to canvass your 
opinions and experiences. These will 
then be analysed for common themes 
to incorporate in our responses. 

I would also value a feel for 
where our members are experiencing 
"pressure points" . Your responses to 
three questions would therefore be 
of value in guiding our activities this 
year. 

1. What role would you like to see 
HERSDA play in influencing 
Australasian policy and practice? 

2. In terms of your own work 
context, in which areas would 
you like more assistance from 
HERDSA? And what types of 
assistance would you hope to 
receive? 

3. What are the three biggest 
challenges you feel face your 
institution in the coming year? 
How might HERD SA support you 
in addressing those challenges? 

I would welcome your feedback 
on these questions. Please forward 
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From the Editor 
It is getting close to conference time 
again. This year's conference in Perth 
promises to be a great occasion with 
some high profile keynote speakers. 
There are many other good things 
promised by the organisers so make 
sure you read the insert with all the 
latest news and then register for the 
conference to ensure you catch the 
early bird rates. 

We have an international flavour 
to this issue with Lynn Sorenson from 
Brigham Young University providing 
valuable insights into the current 
state of educational development 
in the USA. Then there is the first 
contribution from the President of 
our sister organisation in Canada, the 
Society for Teaching and Leaming in 
Higher Education (STLHE). This will 
become a regular exchange of articles 
written by the Presidents of three 
Higher Education Societies. 

Last November academics m 
language and learning decided that 
the time had come to form their own 
professional association. The history 
of this development is charted by 
Kate Chanock in her keynote address 
to the Leaming and Academic Skills 
conference where the new association 
was formed. This address is reproduced 
in full in this issue by kind permission 
of the conference organisers. We wish 

the new association well as it gets 
under way. 

The Carrick Institute has now 
moved into its permanent home close 
by the University of Technology 
in Sydney.· The website (www. 
carrickinstitute.edu.au) has useful 
sections on news in higher education 
and forthcoming conferences and by 
subscribing (free) it is possible to get 
updates on postings. The Institute will 
be offering fellowships and it possible 
that there will be confusion between 
these and the HERDSA Fellowships. 
The President's Report in this issue 
attempts to clarify the differences 
between them. The two schemes have 
quite different emphases. 

At the branch level New Zealand 
continues to be extremely active and 
has been instrumental in effecting 
government m1tiat1ves in higher 
education. We welcome the new 
initiative toe-encourage researchers in 
NSW and encourage members in the 
area to get involved. 

Future issues of the News will 
feature reports of interesting research 
projects that have been conducted over 
the past few years. I would welcome 
more reports of this kind to include in 
the News so please contact me if you 
would be willing to contribute. 

Roger Landbeck 

The Presidents Three Questions 

1. What role would you like to see HERSDA play m influencing 
Australasian policy and practice? 

2. In terms of your own work context, in which areas would you like 
more assistance from HERD SA? And what types of assistance would 
you hope to receive? 

3. What are the three biggest challenges you feel face your institution 
in the coming year? How might HERDSA support you in addressing 
those challenges? 

She would welcome your feedback on these questions. Please forward 
your thoughts to Shelda.Debowski@uwa.edu.au and head your email as 
HERDSA questions. 

T 
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your thoughts to Shelda.Debowski@ 
uwa.edu.au and head your email as 
HERDSA questions. The results of 
your combined responses will be 
shared in the next HERDSA News and 
at the HERDSA conference in July. 
I strongly encourage you to take the 
time to share your thoughts. 

For the moment, your Executive 
has been focussing on a number of 
important initiatives which will benefit 
our members in various ways. At our 
most recent face-to-face meeting held 
last week in Melbourne we furthered 
a number of projects which will assist 
the Society. 

The Executive approved an initial 
website concept plan to upgrade 
the look and functionality of the 
HERDSA website. By July this 
year we hope to have a revised 
website strategy for you to explore. 
The proposed enhancements will 
increase the website's utility for 
you as a user and open up greater 
possibilities for us to interact 
electronically. Different regions 
and significant interest groups 
will also have more capacity to 
build discreet identities. There 
will be more information on the 
plans as they are finalised over 
the next few months. Our thanks 
to Gail Wilson for her guidance of 
this project. 

The Fellowship scheme continues 
to build shape and substance 
through the work of Cristina 
Poyatos-Matas, Kogi Naidoo, 
Mark Barrow and Geoff Crisp. 
This team has met several times 
to thresh out ever more specific 
process and principles of the 
scheme. A number of aspects 
have been under consideration . 

- The emerging Carrick 
Fellowships scheme has been 
carefully considered to clarify 
how HERDSA fellowships 
would complement the 
Carrick processes. It is clear 
from our discussions that 
Carrick Fellowships are 
focused on identifying those 
who are recognised for their 
expertise in particular fields 
or project areas, while the 

HERDSA fellowships explore 
the individual's growth as 
a reflective practitioner and 
learner who seeks excellence 
through development and 
ongoing challenges. They are 
quite different in emphasis . 
These differences will be 
explained in the guidelines 
to assist potential enquirers. 
Future fellows will also be 
supported with a letter to their 
Vice Chancellor and the head 
of their University's promotion 
committee outlining the status 
and recognition attached to 
being recognised as a HERDS A 
Fellow. 

- Another facet of the HERDS A 
fellowships to be explored 
includes the process of appeals 
and submissions. The group 
has been working intensively 
on refining and clarifying the 
standards and processes to 
ensure a consistent approach is 
applied . 

- In its initial development the 
HERDSA Fellowship criteria 
had a strong focus on those 
who were higher education 
teachers. We have had a number 
of requests to expand the focus 
of the criteria to better enable 
recognition of those who are 
leaders or policy makers in 
teaching and learning. The 
first draft of these revised 
criteria and guidelines are now 
developed and are currently 
being tested before their wider 
publication in July. 

- The professional development 
of our existing Fellows 
has been exceedingly well 
supported by Kogi . The fellows 
have been very supportive of 
the processes that are being 
developed and have assisted 
greatly in defining how they 
would like to see their needs 
met. It is very pleasing that our 
existing fellows remain a strong 
and vigorous community keen 
to see more members entering 
their ranks. 

••• 
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- A number of new fellows have 
been approved for recognition 
at the July conference. They 
will receive their certificates 
and badges at the Conference 
Cocktail Reception in Perth on 
July 10th. 

- Unfortunately, Cristina has 
decided that she cannot 
continue on the Executive. I 
would like to acknowledge 
her dedication, energy and 
passion over the last three 
years. Cristina was handed the 
Fellowship p011folio in her first 
year of Executive membership, 
and has valiantly pursued its 
many challenges during her 
term. Her commitment has 
carried it through the initial 
period of establishment and 
left it in very good shape for 
its future progress. From all of 
us I would like to acknowledge 
Cristina 's contribution. 

The building of our membership 
and marketing strategy has been 
a major focus of Maureen Bell's 
energies for some time. Maureen 
and her planning group have been 
actively increasing HERDSA's 
profile through letters to Directors 
of Academic and/or Teaching and 
Leaming Units, sponsoring of 
joint events with those units (such 
as the evening function associated 
with the Foundations ofUniversity 
Teaching Colloquium in Tasmania 
late last year) and encouraging a 
stronger regional presence. We 
have many ideas as to how we 
would like to generate further 
HERD SA presence in local higher 
education communities, but this 
is, of course, quite dependent 
on you as members, participants 
and initiators . Again, I would 
encourage you to consider how 
HERDSA might become a 
stronger presence in your life. 
One of our goals for 2006/2007 
is to assist local communities to 
strengthen their associations with 
other colleagues ~ both locally 
and nationally. Is this something 
you desire? We know that New 
Zealand and Western Australia 

3 
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have vibrant and very strong 
communities. New Zealand, 
in fact, is a very significant 
community which operates across 
a number of regions and has 
created a strong identity as a major 
player in the rapidly evolving 
sector. Kathryn Sutherland and 
her colleagues Mark Barrow 
and Kogi Naidoo have been 
tremendous contributors in many 
different activities. Sydney is 
actively building a vigorous 
research-focused HERDSA 
Community with the guidance 
of Simon Barrie. We would 
welcome volunteers to work 
with the Executive to increase 
the opportunities for members in 
Victoria, Queensland, Tasmania 
and the Northern Territory. Joint 
meetings, shared activities with 
teaching and learning units and 
even just a social gathering all 
offer an important way to meet like 
minded colleagues. If you wish to 
explore ways of collaborating, 
please contact Maureen via email 
on maureen_ bell@uow.edu.au/. 
Your membership fees are being 
used to support the current 
communities, and some funding is 
possible for other activities where 
they benefit HERDSA members. 

Another focus for the Executive 
has been the increasing demand 
for the Green Guides. We have 
experienced a huge growth 
in demand for these excellent 
resources. Allan Goody, who 
acts as editor for each title, has 
managed to ensure at least one 
new title each year. We are deeply 
appreciative of the many authors 
who have developed helpful 
guides for their colleagues. 
They are selling well both here 
and overseas, and provide yet 
another important service for our 
members. 

Similarly, our journal remains 
a flagship amongst our many 
services. Under the editorship of 
Gerlese Akerlind, we have seen 
an increase in submissions, a 
faster turnaround of articles and 
a strong recognition of the value 
of the journal. The Australian 
National University has offered 
invaluable support to HERDSA 
in generating an enriched and 
healthy journal for our members . 

The tender for the editorial team 
will be advertised this year in 
readiness for a new team in 
2007. We encourage those of you 
who are interested to consider 
tendering for this activity - it is a 
rewarding experience. 

Our HERDSA News and list 
continue to provide you with an 
important link. Our sincere and 
profound thanks goes, as always 
to Roger Landbeck who ensures 
our regular communications meet 
you in good time. 

HERDSA has been active in 
consolidating its links with 
various higher education groups. 
The Australian Universities 
Quality Agency is collaborating 
on the July conference and a 
scoping paper relating discipline 
based activities has been accepted 
by the Carrick Institute for 
Leaming and Teaching in Higher 
Education. Professor Richard 
Johnstone will be exploring the 
directions the Institute will take 
on this and other initiatives during 
his presentations at the HERDSA 
conference. 

The HERDSA conference is 
also progressing well. The Perth 
community is keen to provide 
you all with an exhilarating and 
thought-provoking experience. 
More can be found in the feature 
in this news, but suffice to say 
that this is where we would 
like to explore many of the new 
HERDSA initiatives with our 
membership and also discuss 
many of the new challenges facing 
higher education. This promises 
to be a very strong programme 
- don't miss out. Our thanks to 
those who are toiling behind the 
scenes to create a vibrant and 
exciting conference. 

Despite this extensive overview, 
not all Executive members have 
been cited by name. Others 
who are also contributing to 
our work include Sharon Parry, 
our Australian Vice President, 
Kaya Prpic, Judyth Sachs, BJ 
Johnson and Martin Hayden. 
Martin only joined us last July, 
but unfortunately has found that 
his work demands are too great 
to continue. We hope that most 
of our Executive will remain, as 

the continuity is obviously very 
helpful. 

You may have noticed that we are 
a very large Executive. The size 
can be quite challenging when we 
try to connect for planning. We 
are exploring ways in which we 
might create a two tier structure 
so that there is a core of portfolio 
leaders and teams who work with 
those people. This would reduce 
our costs of face to face meetings. 
The two meetings we have 
conducted over the last year have 
greatly assisted in progressing 
HERDSA, but we are conscious 
of being good fiscal managers. A 
Society with such a large range 
of services and a very modest fee 
base must be responsible with its 
resources. It is important that we 
also acknowledge the time and 
energy our Executive Committee 
have offered to HERDSA. The 
last meeting, held mid-March 
required members to fly in on 
their Sunday and fly home on the 
Monday evening. For many, this 
coincided with a long-weekend. 
We are very fortunate indeed to 
have such members of this calibre 
working toward the good of the 
society. 

Finally, I would like to 
acknowledge Jennifer Ungaro, 
the Manager of HERDSA office. 
Jennifer works tirelessly for 
HERDSA in her many different 
activities. She has noted the 
increase in communications 
from members, and this has 
been pleasing. Jennifer ensures 
our services are smooth and 
responsive and we thank her for 
her efforts. 

Hopefully, as you read this 
overview, you will have re-affirmed 
the value of HERDSA to you as 
a higher education member and 
considered your potential contribution 
to HERDSA activities. The coming 
year is likely to see a major advance in 
HERDSA's support for its members 
and we feel very excited at these man; 
initiatives and their likely impact. 

I wish you a successful start to your 
new academic year. I look forward to 
meeting many of you at the coming 
conference, but also encourage you 
to communicate with us on aspects of 
HERDSA that are important to you . 
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Learning and Teaching Spaces in 
the Digital Age-Build it and They 
will Come? Provoking Reflections 
By Reem Al-Mahmood, Christine Goodacre & Andrelyn Applebee 

Paper Origin 
This discussion paper is a result of the 
HERSDA 2005 Sydney Conference 
workshop titled: "New Technologies: 
Transforming the Academy" which 
was facilitated by Denise Kirkpatrick 
and Christine Goodacre. Participants 
were asked to consider the is ues 
faced by staff, students, the gaps 
ru)d silence and how to achieve 
transformation in the academy. 

Reflection 

visibly and fully as an exciting and 
emergent research field in the digital 
learning age. 

Why We Came to be in the 
Learning and Teaching 
Spaces (Lats) Group 
Lea rning and teaching spaces affect 
everyone in the academy, and often 
the be t spaces are vied for depending 
on tatu , subject information 
communication technology (I T) 
integration and so o.n. As universities 

It was interesting that out of the evolve to addres the multimodaJ 
myriad of issues brainstormed by all delivery methods o-f on campus and 
workshop participants and the three digital and networked learnjng aod 
selected discussion topics during the teaching, even more important are 
workshop, wefoundonlyfiveoutofthe the issues and questions i·nvolved in 
25 or so participants gravitating to the designing formal and informa l teaching 
learning and teaching spaces (LATS) and learning spaces. Who makes these 
discussion table! Our small group decisions? How are these decisions 
also included one of the facilitators, made? Who are the stakeholders? 
Christine Goodacre, and we engaged in Whose views are considered? What 
a vibrant and enthusiastic discussion. research drives the design issues for/ 
We acknowledge the participation in of teaching and learning spaces? 
our group of Sue Atkinson from The Our interest in being in this group 
University of Sydney who contributed comes from our fascination with the 
ideas and questions during the notion of "s ace" and 'emer ent 
discussion; unfortunately she . was spaces" from a vaifoty of al}J'ho( ro!~~
unable to be part of the authorship of -··rrom researcher educator lecturer 
this paper due to time restriction. lecturer/student ' staff dev~loper t~ 

' ' 
director. Based on our experiences of 
teaching and learning spaces within Aim 

What we aim to do in this reflective our respective institutions, we see a 
paper is to outline and open up some 
of the emergent questions/issues 
from the workshop discussion about 
learning and teaching spaces (LATS) 
in light of insights and reflections 
from the literature. More importantly, 
we wish to provoke questions and 
invite readers to explore LATS issues 
within their own institutions. We aim 
to create a space for collaborations, 
discussions and reflections for further 
LATS research cross-institutionally. 
We wish to foreground issues of 
learning and teaching spaces more 

need to (re)conceptualise possibilities 
of emergent learning and teaching 
spaces in the digital learning age. 
Digital technologies have the potential 

• to radtcaljy alter how ph ical ai1d 
virtual spaces are perceived, used and 
their affordances for all stakeholders. 
Crucial issues of on-campus 
integration of ICT space and place 
design for universities are summarised 
by Jamieson et al. (2000). Whilst some 
significant research has been based 
around formal bounded/unbounded 
spaces such as the classroom and 

academy (Nespor, I 994· Usher & 
Edwards 1998) , and some have 
elaborated on the newer unbounded 
potentiality of Leaching and learning 
pace and the ignificance of pace 

and place educationa l concept (e.g. 
Edwards & Clarke 2002 · Gmenewald 
2003; Nespo r, 1994; Edwards & Usher, 
2003 the digita l age of networked 
learn ing demand and provide new 
poss ibilities for exploring space of 
multiple types. Space conc~ tion i 
ve sig_~ificE! ! here! The material and 
ocial wor ld are linked and act together 

to shape experiences- Leaming 
doe n't only happen in a social 
world but is inextricably linked to 
the material- a socio-material view. 
From this perspective the social world 
cannot be tudied eparate ly from the 
material-spaces arepartofthenetwork 
of learning and teaching experiences, 
and so the notion of socio-materiality 
(or hybridity) is essential as is the 
notion of performativity of each on the 
other-no dominance of one over the 
other-the material or the social (this 
is an ontological positioning based on 
the ideas of Actor-Network-Theory 1 

(see for example, Latour, 2005; Law 
& Hassard, 1999) for some detailed 
theoretical elaborations) . 

We are interested in space because 
it is inextricably linked to learning 
and teaching in its multimodalities. 
Paechter et al. (2001, p. 1) emphasise 
this when they say that "We learn 
in a variety of spaces and places", 
where they see "learning as taking 
place outside as well as within the 
taken for granted spaces of the 
classroom, workshop and lecture 
theatre [that] bring to our attention not 
just the question of how our learning 
is affected by specific features of 
particular spaces, but also how we as 
embodied individuals are changed by 
our experiences in these spaces". We 

5 
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realise that learning happens in formal 
and informal spaces of our university 
spaces (Johnson & Lomas, 2005, 
p. 16). 

The (re)creation of different/ 
new/emergent learning and teaching 
spaces in the digital learning world 
provides scope for learning and 
teaching hybrids that demand a new 
imagination for understanding the 
nexus of spatiality, teachers, learners 
and learning. The prevalence of 
online learning combinations provides 
unprecedented and fertile ground 
for experimentation, reflection and 
research possibilities regarding 
learning spaces and pedagogies. The 
question is to what extent have these 
been taken up/explored/researched 
with "space" at the helm as a serious 
and engaging research consideration/ 
contender? Often for example much 
focus has been on issues of time rather 
than space, such as synchronous and 
asynchronous learning, at the expense 
of in-depth learning and teaching 
space research rich spatial analyses 
have predominantly simmered 
silently on the backburner-almost 
invisible in the digital learning and 
teaching literature. Consequently, we 
would like to provoke and pose some 
questions and issues based on our 
interest in spatiality, ICT and learning 
and teaching spaces (LATS). 

What are Some Issues of 
Emergent Learning and 
Teaching Spaces? 
Classrooms in the academy have 
moved beyond the formal physical 
spaces of "traditional" lecture halls, 
computer laboratories and seminar/ 
tutorial rooms to encompass various 
sites (libraries, resource centres, 
coffee shops, foyers, cafeterias, park 
benches) that encompass and recognise 
the more mobile nature of learning 
and students within formal and 
informal settings (Johnson & Lomas, 
2005). It is important to move beyond 
thinking about space in this traditional 
way described in the language of the 
"past", as the boundaries of learning 
and teaching spaces are now more 
blurred, more fluid and provide for 
new habitations and explorations. A 
central question to bear in mind when 
reading the rest of the paper is will 
building spaces facilitate the change 
to more learning centred pedagogy on 
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the part of staff or do we need to get 
to a certain point in changing practice 
before creating new spaces? 

In our discussions we noted a 
variety of issues that are critical to the 
design oflearning and teaching spaces. 
Their combinations and delivery 
modes can create a complex range of 
options for learners and teachers across 
a continuum of blended to fully online 
delivery modalities. Figure 1 brings 
together some of the issues regarding 
emergent hybrid physical and digital 
learning and teaching spaces in higher 
education. 

Whilst figure l does not mean to 
imply an importance of one aspect over 
another, rather that the aspects overlap 
and spill through and across each other, 
perhaps a better visualisation might be 
to imagine the spheres as movable to 
different degrees of overlap to form 
a kaleidoscope of intersections and 
possibilities. Some of these aspects 
are briefly outlined below: 

• Teacher-as-learner- 3learner-as
teacher. This involves the notion 
that teachers as digital immigrants 
learn from their digital native 
students (Prensky, 200 l ), and that 
there is hybridity of roles for both. 
Salmon (2003) also suggests that 
there are various roles that can be 
taken up by an online educator 
that assist in reflection on teaching 
roles. 

• Teaching-learning spaces. The 
potential combinations of using 
digital technologies to enhance 
learning presents a myriad of 
combinations where the notion of 
spaces may not be as demarcated 
as either/or but rather as spaces 
in-between. Some questions that 
arise are where are these spaces to 
be located within the academy and 
how accessible are they 24x7, and 
in terms of their inclusivity and 
accessibility? 

• Virtual-physical spaces. Whilst 
there has been some research on 
this, the general research trend is 
based on bounded models of each 
space. Much more interesting 
work is seen in the work of Anders 
(1999), an architect interested in the 
Design of 3-D virtual space, who 
explores hybridity of the virtual 
and physical to coin the notion 
of cybrids. There is a significant 
research gap in understanding the 

learning and teaching experiences 
of these spaces (although this is 
not the case in the game world and 
the work of Paul Gee for example). 
Further as Leander and McKim 
(2003) suggest we need to consider 
looking at these spaces not as 
either/or but more as connective 
spaces and consider connective 
ethnography approaches. 

• Integrated-dedicated technology 
spaces. This represents an 
important notion of where and 
how and the degree to which these 
technologies are integrated. This 
impacts on accessibility, design and 
use. Further questions are what are 
the ramifications for who provides 
user-support? And for timetabling
can students use so called "teaching 
spaces" if not booked for a formal 
classes? 

• Public-private spaces. As we see 
more and more students using 
flexible delivery modes what 
is happening to demarcation 
of public and private spaces? 
As Judy Wajcman (2004) has 
pointed out that in the digital age, 
the boundaries of technology 
between work, home and learning 
are blurring. Institutions must 
consider support for students 
using physical spaces which are 
off-campus, such as online access 
centres, libraries and for using their 
own machines in virtual learning 
situations. Foucauldian notions of 
surveillance are also important in 
this consideration and technologies 
of the self(Foucault, 1995). "Space 
is neither innocent nor neutral: it is 
an instrument of the political; it has 
a performative aspect for whoever 
inhabits it; it works on its occupants. 
At the micro level, space prohibits, 
decides what may occur, lays down 
the law, implies a certain order, 
commands and locates bodies. 
(Pouler, cited in Scheer & Preiser, 
1994, p. 175)" (cited in Jamieson 
et al., 2000, p. 222). 

• Formal-informal spaces. Similar to 
thenotionofpublic-private, learning 
and teaching is no longer bounded 
to the formal realm of classrooms 
but occurs across a whole range of 
spaces (e.g. Cannings, 2001). How 
are we to define and understand 
these formal-informal hybrid 
learning and teaching spaces? 
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What is the nexus between designers/creators, teachers and students (trans)forming learning and teaching 
spaces? 

What informs the design principles? 

How are design choices made and performed, by whom, and afforded for whom? 

Will learning intensive spaces encourage changes in pedagogy? 

Whose voices are considered in design and what discourses are there about Learning & Teaching spaces? 

What are the implications for the academy; for example, what are the strategic issues universities need to 
address to facilitate co development, design and management? 

Figure 1. Emergent Issues2/Questions for Design of Learning and Teaching Spaces 

• Wired-wireless. The new shifts 
towards wireless modes and mobile 
technology may well change how 
learning and teaching occur, with 
what devices we engage and so on. 
Although some recent literature has 
also suggested that we are ignoring 
the occupational and accessibility 
impact of the diminishing gadget 
size and screen reading (Wood, 
2003). 

• Local-global spaces. The significant 
effect of digital technologies is 
that staff and students can move 
beyond their local and regional 

spaces to explore opportunities and 
learning experiences globally. Such 
exciting and truly global learning 
and teaching links are being 
used creatively by for example 
The Global Learning Institute at 
Witchita State University in Texas 
led by Professor Rimmington 4

• 

There are some concerns though 
raised by Canning (200 l) in terms 
of whose learning and whose 
representation and the dominance 
of affluent Western and American 
online learning delivery programs? 
So how global is global and in which 

direction is the flow of learning 
and teaching? Edwards and Usher 
(2000) are some of the researchers 
that address intersections of 
globalisation, space and identity. 

Some of these points raise the 
issue that spaces are multiple and 
complex, we cannot see spaces as just 
one space, but rather as intersections 
of multiple spaces, and in Lefevbre's 
(1991) account of space, space is an 
event. Consequently a significant 
question is how can we start to 
consider researching space and 
talking about learning and teaching 
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spaces in a descriptively rich way? 
What we might want to consider is 
(re )conceptualising a more useful view 
of space to use in our research so that 
we can unpack and unfold teaching 
and learning spaces more interestingly. 
And this is where the geographers 
have been more adventurous and 
creative in their approaches to the 
study of "space" than educationalists 
and perhaps educational designers. 
However, regardless of how we 
move to (re)conceptualise emergent 
learning spaces, an imperative issue 
concerns the type of learning and 
teaching activities and values we 
consider to be important. Leaming 
space designers must now consider 
the instructional implications of these 
spaces. Although discussions about 
these spaces still need to be concerned 
with usage patterns, a more important 
issue is: What types of learning 
activities should be facilitated in these 
spaces, and what type of infrastructure 
is needed to support these activities? 
(Johnson &_Lomas, 2005, p. 16). 

So How might we 
Conceptualise these 
Hybrid/Evolving/Emergent 
Learning and Teaching 
Spaces? 
Borrowing, from . the significant 
work of a relational geographer 

f ' 
Doreen Massey (2005, p. 19) might 
meet our requirement for this 
(re )conceptualisation, where she 
invites us "to liberate 'space' ... (which 
embed it with closur~ and statis, ... ) ... 
in order to set it' ... ( ... alongside 
openness, and heterogeneity, and 
liveliness) where it can have a new and 
more productive life" (emphasis in 
original). This notion might provide a 
useful tool to explore the emergent new 
pedagogical spatial understandings of 
learning and teaching in the digital age. 
Space then from Massey's perspective 
is to be seen as a space ofjiows. This 
conceptualisation might well afford 
us with new ways and better ways to 
think about the hybrid possibilities 
of learning and teaching spaces. In 
terms of learning and teaching spaces 
online and offline- lived spaces and 
learning spaces- these can be seen 
as potentially new hybrid spaces of 
flow- providing affordances of the 
physical, emotional and occupational 

8 

dimensions and mobility intersections. 
So can it be as easy as flows? 

To What Extent is there 
a Change in Pedagogy 
as a Result of Changing 
Learning and Teaching 
Spaces and Technology Use 
for Flexible Approaches? 
Mcinnis (2003, p. 3) comments 
that "As with almost every aspect 
of society the digital revolution has 
permeated universities, especially 
development and adoption of flexible 
delivery with web-based resources 
and online learning". The digital 
learning revolution has been prone 
to the mantra of learning any place/ 
any time. However, higher education 
insitutions have responded differently 
to this notion and clearly different 
models may suit certain institutions 
based on their visions, drivers, 
resources, spaces, size, purpose and 
clientele for example. Much of the 
digital and technology literature is 
abundant with claims of the radical 
shifts in teaching and learning with 
talk of the digital revolution and the 
demise of universities as we have 
known them and the arrival of the 
postmodern university (e.g . Raschke, 
2002). However, some are more 
cautious about the notion of radical 
shifts such as Fox (2005) who still sees 
traditional pedagogical practices in 
assessment and teacher-based learning 
as happening despite the WWW and 
networked learning-so on the surface 
much has changed in modality but not 
in the teaching practices. He does see 
the WWW as providing opportunities 
to move beyond enclosed and fully 
controlled learning spaces through to 
open up a space for potential/imagined 
communities. 

However, some of the research gaps 
in our understanding of the emerging 
learning and teaching practises are 
highlighted by Mclnnis (2003, p. 3) 
where he comments that: 

Academics have on the whole 
embraced the opportunities 
that new technologies provide. 
However, their biggest challenge 
has been the increasing range of 
differences in student preparation, 
experiences and abilities in any 
given classroom. Meeting the 
needs of the students is almost 
impossible without an informed 

understanding of their approaches 
to learning. 

This is a serious challenge and 
opportunity provided by emergent 
learning and teaching spaces. He 
points out that "Many of the changes 
in the way students learn at university 
are well known although the nature 
and extent of their impact is not". 
(Mclnnis 2003, p. 3). This is why 
research on learning and teaching 
spaces is important because as he 
highlights: "Students are now more 
likely to study in multiple settings: 
in large lecture theatres, in groups on 
collaborative exercises, in computer 
laboratories with two or three others in 
an online tutorial, or simply working 
at home alone" (Mclnnis 2003, p. 3). 
He also points out that even though 
students are using information and 
computer technologies, they may 
not always be in ways that "enhance 
their engagement with the learning 
experience" (Mclnnis 2003, p. 3). 
He calls for further research on 
student learning experiences by 
saying that "The extent to which the 
management of these flexible learning 
experiences using these resources is 
directed by changing conceptions of 
the way students learn is not clear. 
Likewise, our knowledge of the 
nature and extent of student use of 
technologies and its impact on their 
learning outcomes is still sketchy" 
(2003, p. 3). Understanding the needs 
and expectations of the changing 
demographics of university student 
and teaching populations is paramount, 
given the predictions of the resurgence 
of mature and professional learners 
over the next 10 years (Fisher, 2005). 

What we are suggesting is that there 
are significant research questions to be 
explored in the changing pedagogical 
and learning landscapes, but crucially 
the notion of spatiality cannot be left 
simmering on the backbumer! It is 
an essential actor in unpacking our 
potential understating of the emergent 
learning and teaching environments. 
As Canning (2001, p. 41) so judiciously 
points out that "The literature often 
discuses spatiality as a dimension 
of flexibility or as a background or 
context. Space thus often becomes a 
disembodied dimension suggestive 
of positivist constructs ... ". We 
want to see the embodied aspects of 
spatiality foregrounded to infom1 
our understanding of these new and 



emergent learning and teaching 
spaces, if not only to also inform their 
design! 

So What are the 
Implications of Designing 
Learning and Teaching 
Spaces within/ for/ by the 
Academy? 
Many institutions are exploring and 
embracing new learning and teaching 
design spaces. For example, ANU as 
early as 2000 (Jamieson et al., 2000) 
embarked on the notion of "learning 
studios" where university teachers and 
students could manipulate their own 
learning classrooms. More recently, 
The University of Tasmania has 
refurbished space in its main libraries 
as learning hubs, where students can 
study in groups or individually, bring 
their own laptops, use wireless, talk 
and read. Students have access to the 
Service Desk, and support for use of 
the space is provided by the Library. 
By 2006 there will be "satellite" 
learning hubs in other parts of the 
campus where students congregate. 
These types of spaces are being 
developed in a number of universities 
and they are universally popular. 
Similarly, the University of Sydney 
has created three wireless regions 
on its Camperdown and Darlington 
campuses to improve the management 
and support models surrounding 
learning and teaching spaces for 
its approximately 47,000 students. 
Likewise, DVC Prof Peter McPhee 
(Academic) (2005) in the recent 
2005 Menzies oration noted that 
the University of Melbourne was to 
explore new multi-purpose activity 
learning "hubs" to create a sense of 
community. He stressed that learning 
community was "the single most 
important factor in students valuing 
their education"-in an "elongated" 
city of 50,000 students and staff. He 
alluded to the notion of hybrid spaces 
of flow by commenting that "We need 
to make the campus a good place to be, 
the interaction sociable and the learning 
collaborative". And he further stated 
that "If the University is to capitalise 
on the value of a face-to-face learning 
environment, supported by an array of 
digital technologies, then we must find 
ways of ensuring that we are providing 
the right mix of infrastructure and 
student facilities". His main plea was 

that better integration of "evolving 
technologies in teaching will require 
more flexible teaching spaces and a 
wider acceptance of the ways the new 
technologies may enrich face-to-face 
teaching and promote another sense of 
community" (McPhee, 2005). 

Based on some of the issues we 
have discussed so far, we want to 
suggest that spatiality and learning and 
the design of learning and teaching 
spaces needs to be based on embodied 
experiences of spatiality. There is 
clearly a need for more explorations 
of how the Net generation learn. It is 
encouraging to see that the issues and 
possibilities of new learning spaces is 
being discussed in dedicated chapters 
on Learning Spaces by Brown (2005, 
p. 12.20). Here he highlights the 
importance of rethinking learning 
space with an "underlying vision" for 
learning activities that the learning 
spaces should support based on 
learning theory, student characteristics, 
faculty, institutional culture and "fiscal 
circumstances". Barone (2005) echoes 
these points in her chapter on The New 
Academy. What is clear is that these 
emergent hybrid learning and teaching 
environments provide a broad research 
smorgasbord to foreground spatiality 
to inform learning and pedagogical 
practices in terms of some following 
possibilities: 
• perceptions/affordances oflearning 

and teaching hybrid spaces 

• changing behaviours and the role 
of individuals and artefacts in space 
interactions/formations 

• changing building functions such 
as libraries 

• power/knowledge and issues of 
voice 

• spaces for live reflection 

• imagination m teaching and 
learning 

• learning and teaching choices 
• multimodality of learning and 

teaching spaces 

• space-time aspects 
• technology interactions and 

software developments. 

If we are to accept a broad definition 
of learning spaces, institutions will 
need to consider strategic issues 
around governance and partnerships 
for their design and management of 
these spaces (Long & Ehrmann, 2005). 
Within the institutions, responsibility 
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for the development, design and 
maintenance of spaces crosses 
divisional boundaries ( or silos )-they 
include learning and teaching units, 
libraries and information technology 
areas, as well as property management 
staff. Collaborative management 
approaches will need to be developed 
and supported. Given many students 
will use off-campus facilities in 
libraries and online access centres, for 
example, some consideration might 
also need to be given to partnerships 
with community and local government 
groups to provide appropriate support 
and resources. This should be part of 
community engagement strategies. 

Clearly there are further 
implications for support of individual 
use of emergent teaching and learning 
spaces regarding how will we best 
inform/support these and how and 
where these spaces are constructed 
and so on. To understand learning 
and teaching in the digital age, there 
are many implications for global and 
local contexts, for providing learning 
and teaching support and for further 
research. As Barone (2005, p. 14.13) 
indicates "What we assume we know 
about students may not hold in today's 
rapidly changing climate. To create 
the context and justification for a 
new academy at a given institution, 
the college or university must 
objectively define the characteristics 
of its student body in relation to 
teaching, learning, and technology. 
Only then can it harness that reality 
to drive the necessary institutional 
transformation". These provide 
fertile spaces for opportunities and 
challenges for dialogue and research to 
consider the nexus between designers, 
teachers, students, creators, architects 
and researchers. For how we respond 
to and configure this agenda and 
vice verse we return to some of our 
questions at the beginning of this paper: 
Who and how will these decisions be 
made? Who are the stakeholders? 
And whose views will be considered? 
What and whose research will drive 
the design issues for/of teaching and 
learning spaces? What is crucial is 
that we don't forgot the students, 
as Barone (2005, p. 14.12) points 
out: "In comings days of wireless, 
blogs, swickis, wikis, gaming, virtual 
realities, students will not be mere 
consumers of education; they will be 
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critical allies in pioneering new ways 
of knowing and understanding." 

Yet another imperative in this 
discussion is the issue of evaluation of 
thespacesthatarecreatedandnegotiated 
" ... to determine a methodology for 
ongoing experimentation, evaluation, 
and improvement to assess whether 
the new space is a success. These 
steps combine to create an iterative 
dialogue among the design team 
and other stakeholders in the design 
process" (Johnson & Lomas, 2005, 
p. 22). We need to know what our 
clients/stakeholders/students want, so 
we need to ask the high school leavers, 
the mature-age learners returning to 
study, the globalised learners, the 
newer academics and the older ones 
what does this generation want/need? 
They also need to be consulted! 

Hence the design and building 
of learning spaces that include the 
myriads of formal and informal ways 
of engaging in learning and teaching 
with emergent mobile technologies 
and the changing nature of the student 
body all need to be considered. The 
nexus between all these elements is 
performative. These intersections and 
possibilities are ones that we must take 
up and "engender a spirit of adventure" 
(Long & Ehrmann, 2005) so that we 
move from "imitative" notions of 
"just another space", "just another 
classroom" to new and imaginative 
space possibilities. 

We need more dialogues, more 
research and more spaces ( virtual, 
physical and hybrid!) to further these 
discussions about designing learning 
and teaching spaces, within and across 
disciplines, with multiplicity of voices 
and experiences to inform design. 
"There is much more to space and 
place than meets the eye. Winston 
Churchill is reported to have observed 
that 'We shape our buildings and 
afterwards our buildings shapes us"' 
(Jamieson et al., 2000, pp. 221-222). 
Spaces are not neutral, nor innocent 
and neither are their stakeholders. 
Spaces perform and are performed! 
How we experience these emergent 
spaces has an important effect on how 
we learn and teach with the new flexible 
online learning facilitating complex 
hybrids and new opportunities beyond 
previously bounded categories of 
space, place and time. We leave you to 
ponder in terms of your own teaching 
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and learning these reflective questions: 
What is/are your formal and informal 
learning and teaching space/s? Where 
is/are your space/s? And how is/are 
your space/s performed? We invite 
you to join our dialogue spaces. Let 
the dialogue spaces begin! 

Postnote 
The authors are interested in hearing 
from you about your learning 
and teaching space projects and 
possibilities for setting-up an online 
discussion list titled HERDSA-LATS 
(HERDSA-Leaming and Teaching 
Spaces). If you are interested, please 
contact Reem Al-Mahmood <r.al
mahmood@pgrad. unimelb. edu.au>, 
Faculty of Education, University of 
Melbourne, who will also forward 
your interest to the other authors. 
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Endnotes 

1. This socio-material performative 
perspective provides a crucial 
ontological positioning that can 
radically transform ways of 
conceptualising space, teaching 
and learning, but due to word 
limitations cannot be outlined 
fully here. See references included 
above for detail. 

2. This diagram has been adapted 
from doctoral work in progress 
by Reem Al-Mahmood, but these 
issues also emerged during the 
workshop discussion. 

3. In the above it's important to 
highlight that the use of "-" is 
deliberate to denote the notion 
of hybrids and multiplicity rather 
than the either or meaning behind 
"/" and binary dichotomies. 

4. We are grateful to Dr Paul Gruba 
for alerting us to this work at http:// 
gl.wichita.edu/presentations/ 

The Carrick Institute for Learning and Teaching in Higher Education 

Log into 

http://www.carrickinstitute.edu.au/carrick/go 

for information about the Institute 

You will find guidelines for project proposals, for awards for University teaching and 
the latest news from the higher education sector. 

You can also subscribe to receive updates of web postings from this page. 
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The Robotics Peer Mentoring 
Program 

The Robotics Peer Mentoring (RPM) 
program is a joint initiative of the 
University ofSouthAustralia, Adelaide 
University, Flinders University and 
TAFESA in conjunction with the 
Australian Science and Mathematics 
School and local company 
eLabtronics. Undergraduates from 
the four institutions deliver 20 hours 
of curriculum into typically Year 
10 classes. The curriculum covers 
the construction of a robotic vehicle 
by soldering and programming it to 
follow lines through the use of the 
software package Corechart. 

The aim of the program is to 
provide an introduction to engineering 
to students and their teachers, with a 
particular emphasis on electronics. 
There is a well recognised shortage of 
Engineers in Australia . In particular 
in South Australia the electronics 
industry is continuing to grow at an 
annual rate of approximately 6%. The 
RPM program is seen as an important 
strategy for generating interest in 
further study and careers in electronics 
and associated industries to meet the 
growing demand for skilled workers . 

The program was developed 
initially as a pilot by staff and students 
from the School of Electrical and 
Information Engineering at the 
University of South Australia . As 
a part of their industry experience 
programs the students worked with 
local firm eLabtronics to develop the 
first version of the program which 
was implemented in two schools in 
2002. A number of the students who 
were involved originally became a 
part of the University's Students in 
Free Enterprise team, which won 
the national competition in 2005 and 
represented Australia in the world 
championships in Toronto in October, 
2005. 

With financial support of $50,000 
from the South Australian Department 
of Business, Manufacturing and 
Trade and $10,000 from corporate 
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sponsors, the program expanded to 
220 students from 13 Schools in 2003. 
Early in 2004 the program won a 
grant for $350,000 for 2004-06 from 
the Premier's Science and Research 
Council and obtained significant 
financial support from major South 
Australian Companies Clipsal 
Integrated Systems, Tenix Defence, 
Codan, Entech, SAAB Systems and 
Salisbury and Playford Councils . 
These resources have allowed the 
program to grow to 26 schools and 
570 students in 2005 with a target of 
1000 students in 2006. Participating 
schools come from across all three 
schooling sectors. 

The core curriculum is delivered by 
teams of2-3 undergraduates typically 
in one double lesson per week for 
l O weeks. There are a great many 
variations in the way that it is delivered 
with some schools electing to do some 
or all of the program at their local 
University or TAFE campus. We have 
also delivered the program in a block 
of 3 days in two country schools. 

The groups of students who 
participate in the basic curriculum 
have a variety of backgrounds and 
interests. In many schools the activity 
is used for extension science activities 
in Year l O or as an elective that 
students who are studying science can 
choose. In other schools it is used as a 
part of the technology curriculum as 
an electronics option or, occasionally, 
as an Information Technology 
component. 

One of our basic principles is to 
try and provide the program as a part 
of the curriculum within the school. 
A number of schools have integrated 
the program into assessment plans 
for stage l of the South Australian 
Certificate of Education (SACE) in 
integrated learning subjects such as 
Contemporary Issues in Science and 
Integrated Studies. 

The program seeks to work with 
Schools on developing a range of 

By Brenton Dansie 

experiences for students interested in 
Engineering and Technology. We have 
sponsored the development of Year 11 
Physics curriculum materials by Eddie 
Fabijan, a teacher at the Australian 
Science and Mathematics School. 
These materials can be viewed at the 
following website: http://curriculum. 
asms. flinders. edu . au/rpmphys ics/. 
We are currently seeking funding 
support to do further curriculum 
development of electronics across the 
Science, Mathematics and Technology 
curriculum areas in Year 11. 

One of the key issues at year 
11 is that there is a gap that appears 
between students who elect to follow 
a technology pathway and those who 
choose a science pathway. There are 
limited opportunities for students 
studying Science to experience 
electronics as a technology. Likewise 
the students studying technology 
courses often have little opportunity 
to study more science. The South 
Australian curriculum provides 
integrated learning courses such as 
Integrated studies at Year 11 and a 
new course, Extension Studies, at 
Year 12 to help with this problem . We 
have used both of these frameworks 
to provide opportunities for a small 
number of students to undertake novel 
industty based projects. 

In 2005 we successfully completed 
5 industry projects which have involved 
a total of 34 students in developing 
innovative new products. Students 
from Salisbury High School, the 
Australian Science and Mathematics 
School, Mitcham Girls High School 
and Seaview High School worked with 
a range of local companies to design 
and make innovative products under 
the guidance of mentors from the 
Universities. The projects involved the 
students in building a fault diagnoser 
for Codan, a turbo timer for Redarc, 
a physical and wireless connection 
between the robotic vehicle and 
the Clipsal C-bus home automation 



system and a semi intelligent video 
surveillance system (see picture). 

The video surveillance system 
project was carried out by 4 students 
from Salisbury High School who used 
it as their assessment for the Stage 2 
(Year 12)ExtensionStudiescourse. The 
students were supervised by final year 
undergraduate engineering 
students as a part of their 
final year project. This 
project was a significant 
learning experience for 
everyone involved. The 
students successfully 
completed the project and 
have all indicated that they 
want to pursue careers in 
electronics. 

In each of the other 
projects a number of 
students have indicated 
that the experience of being 
involved in the project has 
developed their interest in 
a career in Engineering. It 
was particularly pleasing 
to hear Year 10 students 

The companies who worked with 
the students used recent graduate 
engineers and apprentices to supervise 
the work. They expressed the view 
that they were delighted with the 
development of the leadership, project 
management and communication skills 
of their staff and are keen to continue 
their involvement with providing 
project work. The projects represent 
a unique and genuine collaboration 
between Schools, Industry and Higher 
Education with many benefits for 
the students, teachers, mentors and 
companies who participate. 

The feedback from the program 
has been very positive although it is 
a little early to judge the impact on 
the number of students enrolling in 
Engineering and Technology courses 
in the tertiary sector. The student 
evaluations given to classes as they 
complete the course generally show a 
satisfaction rate of75% or higher with 
the program. Typically about 50% 
respond favourably to questions about 
whether the program has stimulated 
their interest in a career in electronics. 

The response from teachers has also 
been very positive. They indicate that 
this is an opportunity for their students 
to experience a modem technology 
which they would find very difficult 
to provide without the participation 
of the University students. A number 
of schools have reported an increase 
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in student participation in follow on 
courses, particularly in electronics. We 
will begin tracking students entering 
the tertiary institutions during 2006 in 
order to gather further data about the 
impact of the program. 

The Robotics Peer Mentoring is 
based on a unique partnership between 
Government, Industry, Schools and 
Tertiary institutions. It provides 
opportunities for students to study 
a modem technology and develop 
useful skills. The advanced project 
work provides significant challenges 
for students and their teachers which 
allow them to develop their innovation 
and problem solving skills in an 
industry environment. 

Associate Professor Brenton Dansie 
is the Dean of Teaching and Learning 
in the Division of Information 
Technology, Engineering and the 
Environment at the University of 
South Australia. He runs a number 
of school based programs designed 
to stimulate interest in the study of 
Science, Technology, Engineering 
and Mathematics. These programs 
were collectively awarded an 
Australian Award for University 
Teaching in 2004 in the Institutional 
category for provision of services to 
the community. 
Contact: 
brenton.dansie@unisa.edu.au 

he Team 

from Mitcham Girls High PH-! LUP 
School (shown with their JUNE 
mentors) express this view ~!J-:J•.ll 1.r l/!J "I 

at a presentation they made 
of their project to Clipsal. 
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THE LEARNING AND ACADEMIC SKILLS CONFERENCE 

2005 KEYNOTE ADDRESS 

Critiquing and Reflecting 

The Learning and Academic Skills 
biennial conference was held last 
November in Canberra. The keynote 
address was the John Grierson 
Lecture given by Kate Chanock. It is 
reproduced here by kind permission 
of the conference organisers. The 
conference was significant for 
the formation of a professional 
association named the Association for 
Academic Language and Learning. 

What We Are Here For 
I want to start this address with a 
cliche . In my experience, cliches are 
cliches because they have proved true 
and appropriate again and again, and 
it's in this spirit that I wish to say how 
honoured I am to be asked to give 
this keynote address . It would be an 
honour , in any case, to be asked to open 
the LAS Conference, but this is more 
special sti II, because we are coming 
together to remember John Grierson . 
John's death in 2003 ending a working 

life whose trajectory resonates, in one 
way or another, with so many in this 
room. His enthusiasm for experiencing 
and appreciating cultures not his own; 
his movement into teaching ESL, and 
from there into a university learning 
centre; his involvement in teaching, 

in producing learning materials, in 
collaborating with faculty staff in the 
disciplines; his concern for students 
who faced more than the usual 
challenges to make equal opportunity 
a practical reality: we share these 
enthusiasms and these concerns, and 
John has been an inspiration to us in 
our work. His personal qualities, his 
ideas and their implementation were 
a gift to the colleagues who worked 
with him, and his efforts to establish a 
professional community in our region, 
through his moderation of the Ui:J.ilearn 
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discussion list, are a valuable legacy 
to all of us in LAS. 

Although it recalls our sadness· at 
losing John, therefore, it feels most 
appropriate to begin this conference by 
remembering him. John combined the 
qualities that we, as LAS practitioners, 
would most like to bring to higher 
education: a passion for teaching, 
combined with a critical perspective; 
and a commitment to developing a 
collaborative community around our 
work. We can only hope to do these 
things with the gentle humour, and 
sense of proportion, that his colleagues 
remember in John. 

This conference has been 
dedicated to examining the progress 
we have (and have not) made, as a 
professional community, over the last 
ten years, and the ways in which we 
would like to consolidate and advance 
our position . We have been invited to 
reflect critically on all aspects of our 
work and on our institutional roles 
and relationships ; and we hope to 
emerge with an association , a name, 
and a journal. The process of debating 
these matters over the last year or 
so has reveal ed dissatisfaction with 
the identities assigned to us by our 
institutions, though it has not produced 
unanimity about the identities we 
would prefer to project. The concerns 
expressed have been less about the 
work we do than about the ways that 
others perceive it. In this address, I 
would like to explore the implications 
of these discussions, for ourselves and 
for the kind of association we want to 
take into the future. 

What We Are Trying to 
Address 
The concerns brought to the surface 
by our collective decision to form an 
organisation have been present since 
the early days of LAS in our region. 

By Kate Chanock 

Well before the first LAS conference at 
La Trobe, there were annual Australian 
Study Skills conferences, at which 
many of these concerns were aired, 
including the difficulty of getting 
our work recognised and understood 
beyond our circle, and the very modest 
material rewards for doing it (see, e.g., 
Samuelowicz, 1990). Professional 
identity, institutional status, inadequate 
resources, and misconceptions about 
the nature of our work are discussed 
year after year, in our tea rooms, our 
conferences, our publications, and on 
Unilearn. Many ,of our publications 
have been exercises in self-definition , 
aimed at sharing, questioning, 
clarifying, elaborating, and extending 
the nature of our work, for each other 
as well as for outsiders, for we have 
had to work hard at building our field 
at the same time as working within 
it. A key moment in this collective 
exploration of what LAS is and should 
be about was the publication, before 
most of us were active in LAS (and, 
indeed, before LAS had a name), of 
Literacy by Degrees (Taylor et al., 
1988). 

The first LAS Conference , 
held at La Trobe in 1994, was not, 
therefore, the first conference of LAS 
practitioners, but it was a revival of 
collective activity after several years 
during which, though meetings had 
been shelved , the number of LAS 
positions in the region was quietly 
expanding. When we convened the 
first conference, in fact, we had no 
idea how many of us there were across 
Australia , and our surprise at the 
attendance (by around 150 people) was 
echoed by other participants. Many of 
us had felt isolated and uncertain, in 
some respects, about what our work 
should entail, and the chief benefit of 
that first conference was to establish a 
large and lively community of interest, 



a social and intellectual reference 
group for what we do. 

A year later, we felt strong enough 
to start squabbling amongst ourselves. 
The Working Conference at Bendigo 
in 1995, which produced the very 
useful "Position Statement: academic 
language and learning skills advisers/ 
lecturers in Australian universities" 
by Vanderwal, Hicks, McGowan, and 
Carmichael (1995), was not so much 
a meeting as an ordeal. I mention this 
because we are here to critique as 
well as to reflect. On the one hand, 
the document that resulted from that 
conference shows that we should not 
be afraid to disagree, for its apparent 
consensual quality belies the heated 
discussions from which it emerged. On 
the other hand, I would be sorry to go 
through such an experience again, and 
it is possible to identify some of the 
reasons for the difficulties that, at the 
time, the organisers did not in the least 
expect. First, some of the participants 
expressed suspicions about the agenda, 
and possible hidden agenda, of the 
conference organisers. This was partly 
because it was a small gathering, by 
invitation. The organisers had thought 
this likely to be more efficient, for co
drafting a document, than a larger free
for-all, and no doubt they were right 
about that; but to some, it suggested 
an intention to impose decisions that 
had not been democratically arrived 
at, and that is something we will be 
wise to avoid now and in the future. 
The other source of tension was that 
the working conference focussed on 
industrial matters which might affect 
our livelihood. In defining our values, 
our principles, and our objectives, 
we were in broad agreement; it 
was the section on "Qualifications, 
experience, and research" that exposed 
the differences among our visions 
of who we were and how inclusive 
our profession ought to be. Could 
anybody come into LAS work, from 
any intellectual background? Or must 
they be qualified in education, ESL, or 
linguistics? How far must they have 
gone up the ladder of postgraduate 
qualifications? How much experience 
must they have accumulated already? 
This section was eventually drafted 
to accommodate demands for greater 
inclusiveness, and this is something 
I hope to see maintained as we 
consolidate our professional identity. 

In the end, we emerged with a 
statement of enduring usefulness, 
the main features of which (briefly 
summarised) were LAS practitioners' 
commitment to: 
• Equality of opportunity for all 

learners, and appreciation of 
cultural diversity; 

• Enhancement of students ' skills 
and strategies for their courses and 
for lifelong learning; 

• Use ofa variety of teaching modes, 
and collaboration with discipline 
staff on curriculum, teaching, and 
assessment issues; 
Recognition that our role is 
developmental rather than 
remedial, academic rather than 
auxiliary, and "integral to the 
ongoing process of improving the 
quality of teaching and learning in 
tertiary institutions"; 

• Research and professional 
development of LAS practitioners 
(as individuals); 

• Development of LAS as a 
profession; 

Secure funding for LAS services 
"appropriate for the student 
population" ; and 
Development of appropriate 
working conditions and methods 
of performance appraisal that 
recognise the "unique nature of the 
work" and reward it fairly ( quoted 
passages are from Vanderwal et al., 
1995). 

In most of these goals, we have 
made considerable progress. With 
respect to funding, equitable working 
conditions, and opportunities to 
participate in research and professional 
activities , however, much remains to 
be desired, and some units have even 
experienced setbacks (Chanock, East 
& Maxwell, 2004). This underlines the 
urgency that many ofus feel about the 
need to form a national organisation 
to collect and make available the 
ideas, experiences, and information 
that may help us to resist erosion of 
our working conditions and perhaps 
to secure improvements . Vanderwal et 
al. put very succinctly the concern of 
LAS advisers, that 

Effective work with undergraduate 
and post graduate students and 
other academic staff requires 
that academic skills lecturers are 
personally engaged in academic 
work, both to advance the 
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theoretical basis of their field 
and to have advisory credibility 
within an academic environment . 
It is essential that academic 
and learning skills advisers are 
integrated within the academic 
structure of their institution 
(l 995). 

Despite the gains we have made, 
it is clear from themes of the last 
two LAS conferences as well as 
this present one, and from Unileam 
discussions throughout the time that 
the discussion list has run, that we 
continue to have problems in relation to 
our professional identity, and I would 
like to look at these more closely in 
the remainder of this address. 

What's in a Name? 
Many of our discussions have been 
about the words we do not want to use 
in describing ourselves and the work 
we do. The words most likely to be 
shunned include "skills" , "language", 
"English", "support", and "advisers". 
There are, I think, three reasons for 
our desire to distance ourselves from 
the denotations and connotations 
of these terms. One is that we are a 
diverse crowd, hailing from ESL, 
from linguistics, from counselling, 
from education, and a host of other 
disciplines, and terms like "English" 
and "language" seem to foreground 
some of us and background others. 
A second reason is the simple 
inconvenience of having people 
ring us up because they think we are 
the English or linguistics or foreign 
languages department, and having to 
transfer their calls; or else not having 
people ring us up for LAS advice 
because they think we are one of those 
other departments , and missing out on 
appointments that they really need. 
The most important reason, however, 
is our fundamental misgivings about 
the silent "mere" that accompanies 
words like "skills" and "support" : that 
is, we worry that these words will be 
understood to mean that if we teach 
skills, we merely teach skills, or if we 
support students, we merely support 
them. 

The first problem should just 
remind us, I think, that any form 
of words we settle on should be 
encompassing rather than apparently 
exclusive . Our diversity is a source of 
richness in our field, and should not 
be a source of division. The second 
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problem is trivial, but real. Perhaps 
it is futile to try to buck against 
Bock's Law (as enunciated by Hanne 
Bock, my colleague at La Trobe in 
the late 1980s) - "Whatever can be 
misunderstood, will be; and whatever 
cannot be misunderstood, will also 
be". However, it would be more 
efficient to have a name that generates 
less confusion, and perhaps we can 
accomplish this today and tomorrow. 

The third problem, however, is not 
at all trivial; it is at the heart of many 
problems we experience in our work, 
as well as the problem of finding a 
satisfactory public face to project. 
Nor are we alone in this dilemma of 
the silent "mere", for writing tutors in 
the United States have been struggling 
with it for decades. In "The idea of 
a writing centre" published in 1984, 
Stephen North complained, "My 
colleagues ... do not understand what I 
do. They do not understand what does 
happen, what can happen, in a writing 
center" (p. 433). Six years later, this 
problem was reiterated by Muriel 
Harris, who noted that "There seems 
to be a long and tenacious tradition of 
not understanding or misunderstanding 
what writing centers are about" (1990, 
p. 18); and Hemmeter (1990) wrote that 
"To read the publications of writing 
center teachers and administrators is to 
listen to a disenfranchised voice from 
the margins telling a tale of painful 
marginality" (p. 35). 

Ironically, we owe our jobs to 
the very misconceptions about the 
nature of academic skills that we 
deplore. The LAS profession would 
not have been established were it not 
for the perception, widespread among 
discipline lecturers, that many students 
arrive at university deficient in skills 
they should have learned at school, 
and that remedial work focusing on 
the correct use of language can make 
up this deficit. Ann Johns (1997) has 
found that lecturers across a range of 
disciplines believe there is a single set 
of academic values -
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good writing, effective reading, 
careful listening and note-taking, 
and sound critical thinking 
.. .. Most faculty believe quite 
sincerely that literacy instructors 
can teach students some 
generalized approaches to each of 
these academic values, which will 
serve the students in every context 
and disciplinary culture (p. 34; see 
also Odell, 1992, pp. 86-87). 

These "generalised approaches" 
are the "skills" from which we have 
come to distance ourselves as our 
experience of LAS advising has 
deepened. Immersed in the textual 
practices of higher education, we 
have come to realise that literacies 
are multiple, situated, and contested, 
as Lea and Street (1998) have 
argued, and that the common view 
of literacy as an autonomous set of 
mechanical skills (Street & Street, 
1991) is quite inadequate. On the one 
hand, it underestimates the novelty 
and complexity of the challenges our 
students face, such that their struggles 
to express themselves effectively for 
academic purposes are ongoing and 
developmental, rather than remedial. 
On the other hand, it fails to recognise 
the intellectual interest inherent in 
the work that we do (Johns, 1997, 
p. 73); and this is frustrating both 
personally and also professionally, if 
we are denied funding for scholarly 
activities. 

Perhaps itwould be useful to explore 
the nature of skill more thoroughly, 
but our inclination has been rather 
to reject the label of skills adviser. 
We do not wish to be identified with 
a dualistic way of thinking (Russell, 
1991) that artificially separates 
research from teaching, theory from 
practice, knowledge from skill, content 
from form, ideas from language, and 
thought from expression. It is the 
dualistic idea that language serves as a 
"vehicle" for thought which generates 
the familiar images of the "fix-it 
shop" (North, 1984), or the "grammar 
garage" working "on the sentence
level problems of underprepared 
student writers" (Waldo, 1990, p. 75). 
Our students are poorly served by 
such a limited understanding of the 
nature of skill, and we have been held 
back by it professionally. In each pair 
of terms above, the first is valued and 
privileged over the second, to which 
a silent "mere" becomes attached. 
Nor is it always silent, for as Squires 
(1990, pp. 42-43) has pointed out, 
the academy defines itself in terms of 
research, theory, and knowledge, as 
distinct from "mere" practice and skill. 
Because of this dualism, lecturers 

often fail to understand their 
responsibilities in promoting 
literacy in every class through 
the active teaching of reading 
and writing as related to "ways 

of being" in the disciplines, ... 
[and] the entire responsibility for 
student literacy, and its intricate 
relationship with communities of 
practice and their genres, falls, 
in many cases, on marginalized 
literacy units within an academic 
context. (Johns, 1997, p. 153) 

As we have come to understand the 
limitations of the dualistic conception 
of skills, we have gone beyond our 
original brief as LAS advisers to look 
at these "ways of being", and to look 
at the "intricate relationships" between 
students' literacies and the discourse 
communities to which they submit 
their work (e.g., Ballard & Clanchy, 
1988; Ivanic, 1998; Chanock, 1998 
& 2004; Moore, 1999). Not only our 
thinking but our modes of teaching 
have developed accordingly so that, 
as Vance and Crosling (1998) have 
noted, our offerings of "generic 
courses in academic skills" have 
been giving way, increasingly, to 
"more context-specific instruction 
. . . [ and] integrated programs run 
in collaboration with discipline 
specialists, to the benefit of the entire 
student cohort" (p. 362). Involvement 
in such programs has, in tum, raised 
our profiles in our institutions, but a 
residual misunderstanding of our work 
persists in many places. 

It is this misunderstanding that 
makes us want to dissociate ourselves 
from any terms which may suggest that 
our work is basic rather than advanced, 
autonomous rather than imbricated in 
the intellectual mosaic of academic 
endeavour (terms such as "language" 
or "English"); that it is mechanical 
rather than intellectual (terms such as 
"skills"); or that it is auxiliary rather 
than central (terms such as "support", 
"service", or "adviser"). As I noted 
earlier, the contestation and rejection 
of such terms has formed a large part 
of the discussion about the nature and 
naming of our professional association, 
suggesting a preoccupation both with 
our own identity and with the way that 
others in our institutions perceive us. 

I would like to suggest that these 
two aspects should be disentangled, in 
the interests of clarifying our thinking 
as we consider the names and aims 
proposed for our institution. There 
is nothing wrong with supporting 
and advising students, and there is 
nothing wrong with language or 
skills. Language is something that 
we value and enjoy, or we would not 



be in this line of work. A skill is an 
idea in action, an intention fulfilled, 
an ability to join action to thought 
that is no more divisible, despite the 
pervasiveness of dualism in Western 
thinking, than mind is divisible 
from body. It is possible to analyse 
and make visible the ways in which 
forms work with contents, but that is 
not the same as separating them out. 
Nor is it "mere"; it is, after all, what 
art historians do with paintings, what 
sociologists do with institutions, what 
literary scholars do with poetry, what 
historians do with events. I am sure 
that you can supply a great many more 
examples from fields beyond my area 
of humanities and social sciences. 

Nor are support and assistance 
unworthy activities. A large part of our 
job satisfaction comes from helping 
students to understand the contexts 
and cultures within which they work, 
and helping them to shape their 
performances in ways that make sense 
to them as well as finding favour with 
their audiences. Our problem is not 
with the roles and activities of LAS 
advising, but with the "mere" that 
others have attached to these; and ifwe 
collude by repudiating these roles and 
activities, we risk suggesting that they 
are inherently less worthwhile than the 
work of people in the disciplines. 

In combating the misperceptions 
that others have about our work, 
however, it may well make sense to 
use language that sidesteps these. The 
proposal that we name our association 
the Association of Academic Language 
and Leaming, which we are presently 
considering, has been arrived at after 
much discussion both of what we 
are and of what we are not, with a 
view to representing ourselves to our 
institutions and the wider public. At 
the same time, the enunciation of the 
association's aims in the draft mission 
statement - a document chiefly for 
ourselves - does not shy away from 
mentioning skills and support, but 
contextualises these as part of the 
development of learning. Similarly, 
the LAS Conference website this year 
describes the work of LAS advisers in 
the following terms: 

Our primary role . . . is to assist 
students to understand the cultures, 
purposes and conventions of 
different academic gemes and 
practices. In this respect, our work 
is developmental, not remedial. We 
don't "fix" problems - rather, we 

teach students the strategies and 
skills with which they can achieve 
the outcomes to which they aspire. 
This objective of teaching students 
how to take control of their 
academic writing and learning 
is fundamental to our pedagogic 
philosophy. http:/ /www.anu.edu. 
au/academicskills/las2005/las 
who_are_las_advisers.php -

What Benefits may a 
Professional Association 
Bring? 
As we embark on incorporation as an 
Association, we start a new chapter in 
our collective narrative; and this seems 
like a good time to ask ourselves what 
it is important to carry over from earlier 
chapters. I think our great strength, up 
to this point, has been our commitment 
to mutuality: with our students, with 
our colleagues in our institutions, and 
with one another. We have shared ideas 
and resources without reservation, and 
contributed to conferences without 
rivalry and without diffidence. I think 
it is important to keep this in mind as 
we expand and develop more formal 
procedures, to ensure that increasing 
professionalism will support, 
rather than undermine, our sense of 
community. 

We have achieved a great deal in 
the way of professional development 
without a formal association, but 
we have reached a point where our 
numbers are large enough, and our 
activities and interests various enough, 
to be able to benefit from a greater 
level of organisation. It will be good 
to have a website where we can lodge 
our resources and draw upon materials 
created, and information collected, 
by colleagues all around our region. 
Announcements of conferences and 
other professional activities will 
be easier to locate, and publishing 
opportunities should increase. But we 
will be wise to resist the temptation 
to establish our credentials by simply 
raising the bar for our members. It is 
all too easy for editors and reviewers 
to take on the mantle of gatekeepers, 
when their expertise is more usefully 
employed in helping less experienced 
writers to shape their papers for 
publication. It is easy to privilege 
theory over lore, and statistics over 
stories; but more useful to explore 
what kinds of insights can be gained 
from all these sources. 

Conclusion 
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The momentum that has brought us to 
this point of forming an Association 
has been developed by valuing our 
work and the people who do it. Our 
purpose in forming a professional 
organisation is to promote this work 
and demonstrate its value, as well 
as to improve the conditions under 
which we do it. At the same time, 
professionalism carries with it a 
responsibility to reflect critically 
on our own performance, so it is 
appropriate that the organisers of this 
Conference have asked us to address 
the theme, "critiquing and reflecting". 
In this address, I have tried to critique 
and reflect upon some aspects of the 
process that has brought us here; but 
mine is only one perspective, and I 
very much look forward to hearing 
many others over the next two days. 

Keywords: professional; community; 
identity. 
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Educational Development in the 
USA, 2006 

"What's happening with educational 
development in the USA?" Answering 
this question seems like a daunting 
task. However this year it's easier 
than ever before. A 2006 book 
published by Anker Publishing 
(Bolton, Massachusetts) has all the 
answers. Well, if not all the answers, 
it reports some solid research and 
offers expert analysis and strategising. 
This compendium of US educational 
development is entitled Creating 
the Future of Faculty Development: 
Learning/ram the Past, Understanding 
the Present. (N.B. For the sake of this 
HERDSA article, the North American 
term, "Faculty Development" has 
been replaced with the more common 
Australasian-UK term, "educational 
development"; "faculty" and "faculty 
members" with "academic staff' and 
"academics".) 

Well-respected senior researchers 
and professors, Dr. Mary 
Deane Sorcinelli (University of 
Massachusetts-Amherst) and Dr. Ann 
E. Austin (Michigan State University) 
headed up this impressive research 
project and publication. They were 
joined by up-and-coming junior 
professors and researchers, Dr. 
Pamela L. Eddy (Central Michigan 
University) and Dr. Andrea L. Beach 
(Western Michigan University). Their 
collaboration has produced a valuable 
volume. 

In the book's preface, Sorcinelli 
et al. lay out some of the motivations 
for their survey-research study and 
its resulting book: "Educational 
development is needed more than ever, 
but the ways in which educational 
development has been conceptualised 
at many institutions in the past may 
not fully meet the array of challenges 
facing the professoriate today. 

"Systems thinkers, such as Senge 
argue that effective organisations 
must be 'learning organisations' in 
which participants constantly engage 
in reflection, adaptation, and growth". 

The authors seem eager to help 
educational development units become 
those "learning organisations". This 
book, an outgrowth of their survey and 
other research, is designed to stimulate 
educational developers' and others' 
"reflection, adaptation, and growth". 

The Survey 

The well-designed survey was sent 
to the thousand-person mailing list of 
the Professional and Organizational 
Development (POD) Network in 
Higher Education (the US equivalent 
ofHERDSA). The researchers received 
nearly five hundred completed surveys 
from over three hundred North 
American institutions. 

"The Evolution of [Educational) 
Development" 

In Chapter 1, Sorcinelli et al. trace the 
history ofUS educational development 
by describing several periods: 

• Age of the Scholar ( 1950s and early 
1960s): Educational development 
consisted "primarily [ of] practices 
for improving [the] competence" 
of academic staff. 

• Age of the Teacher (mid 1960s 
through 1970s): "The field 
expanded to include [ educational], 
instructional, and organisational 
development, but primarily focused 
attention on improving teaching". 

• Age of the Developer (1980s): 
"Educational development 
broadened to address curricular 
issues, [ needs of academic staff] 
at different career stages, and 
collective as well as individual 
[instructor] growth". 

• Age of the Learner (1990s): "The 
number of teaching and learning 
centers continued to increase; 
the number of issues, their level 
of complexity, and the scope of 
activities expanded". 

• Age of the Network (2000s): 
"Development programs continue 
to grow. Developers will be called 

By D. Lynn Sorenson 

upon to preserve, clarify, and 
enhance the purposes of educational 
development and to network with 
[ academic staff] and institutional 
leaders to respond to institutional 
problems". 

"A Portrait of Current Faculty 
Development: Personnel and 
Programs". 

In Chapter 2, the authors categorise 
the common structures for educational 
development atthe survey respondents' 
institutions: 

• A centralised unit with dedicated 
staff(54%) 

• An individual [ academic staff] 
member or administrator ( 19%) 

• A committee that supports 
educational development (12%) 

• A clearinghouse for programs and 
offerings (4%) 

• Other structures, such as system
wide offices or combinations 
(11%) 

Primary Goals 

From the survey, the researchers 
discovered that the "primary goals for 
educational development programs 
are remarkably consistent across 
institutional types". The following 
aims emerged as the primary goals 
(with the percentage of respondents 
naming those goals listed beside 
them): 

• Creating or sustaining a culture of 
teaching excellence (72%) 

• Responding to individual faculty 
members' needs (56%) 

• Advancing new m1trntives m 
teaching and learning ( 49%) 

• Fostering collegiality (26%) 

• Acting as a change agent (26%) 

"Faculty Development in the Age of 
the Network". 

In Chapter 7, the authors synthesise 
their research, suggesting these three 
key priorities: 
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• The changing professoriate 

• The changing student body 

• The changing nature of teaching, 
learning, and scholarship 

The authors state that these 
pressing priorities will "require a 
larger investment of imagination and 
resources" than has been required in 
the past. 

An Emerging Agenda 
In addressing current educational 
development needs, Sorcinelli et al. 
formulate an "emerging agenda" of 
seven strategies. Several of these 
agenda items kindle the authors' 
thought-provoking "Questions for 
Consideration", some of which are 
included here. 

1. PromoteProfessionalPreparation 
and Development 

Because many educational developers 
are new, and because even experienced 
developers need support and growth, 
educational developers themselves 
need professional development. 

Questions for consideration 

• How can educational developers 
best prepare to support academic 
staff in times of considerable change 
and expanding expectations? 

• How can individuals best 
prepare for careers in educational 
development? 

• Should the profession identify 
core competencies for educational 
developers [ such as those held by 
the UK's Staff and Educational 
Development 
(SEDA)]? 

Association 

• What are the responsibilities of 
professional organisations for 
providing training, networking, 
and enhanced services for their 
members? 

2. Inform 
Scholarship 

Practice with 

The authors "believe that educational 
development is most effective when 
enlightened by [research]" in a variety 
of areas. 

Questions for consideration 

• How can educational developers 
stay current with expanding 
research in many areas and integrate 
it into practice? 
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• How can educational developers 
acquire/maintain skills and 
resources to research, write, and 
disseminate findings? 

• How can institutions offer 
opportunities for developers (e.g., 
exchanges, conferences, scholarly 
leaves) to research and share 
knowledge of higher education? 

• How can professional educational
development organisations 
encourage research and innovative 
practice that strengthen the 
profession? 

• How can educational-development 
professional organisations provide 
more direct support to developers 
in institutions ( e.g., services, print 
and web-based resources)? 

3. Broaden the Scope of Educational 
Ddevelopment 

Not surprisingly the authors' study 
indicated "that many educational 
development programs focus primarily 
on enhancing teaching and learning". 
However, the authors assert that this 
is not enough. They maintain that 
academic staff "must be supported 
in all the[ir] roles". This means that 
educational developers "will need to 
learn new skills or expand into new 
areas". The authors maintain that 
educational developers "should be key 
participants in institutional decision
making about how best to support 
academic work". 

Questions for consideration 

• Given your institutional m1ss10ns 
and the characteristics/needs of 
your faculty, what are the purposes 
of educational development at your 
institution? 

• How can your educational 
development program work in 
partnership with other units ( e.g., 
[ networking with] student affairs, 
graduate school, research affairs, 
planning, and assessment) and with 
university administrators to further 
mutual agendas? 

4. Link Individual and Institutional 
Needs 

Sorcinelli etal. believe "that the role and 
function of educational development is 
to foster the growth and development 
of [ academic staff] and institutions". 
They suggest networking strategies as 
ways to fulfill this role: Institutional 

leaders should work with academic 
staff and educational developers to 
examine the most important challenges 
confronting each institution. This 
should lead to "institutional leaders, 
educational developers and academic 
staff [ making] thoughtful decisions 
together about how academic 
staff can be best supported". They 
continue: "If institutions recognise 
developers' expertise, educational 
development will be well positioned 
to support not only academic staff but 
also institutional decision-making. 
Educational development will be ... a 
key lever for ensuring institutional 
quality, responsiveness, creativity, and 
excellence". 

Questions for consideration 

• What are the goals of your 
educational development program, 
based on the needs ofboth individual 
academics and the institution? 

• How does educational development 
fit within your institution's strategic 
plan to enhance academic staff 
development and institutional 
performance? 

• How can an educational 
development program help 
balance summative and formative 
evaluation? 

• How can your educational 
development program help 
individual academic units and the 
whole institution improve policies/ 
practices for the evaluation of 
academic staff, particularly the 
evaluation of teaching? 

5. Context Still Matters 

The authors remind readers of "the 
diverse array of institutional types" in 
the US. This, in tum implies that the 
work of academic staff"is not the same 
everywhere". Even though the survey 
results revealed remarkable consensus 
regarding the core goals common to 
educational development programs 
(seep. 19 in the HERDSAnewsletter), 
many modes, practices, and priorities 
will be shaped by diverse institutional 
influences. 

Questions for consideration 

• What are the key aspects of your 
institutional culture/mission to 
consider in planning educational 
development to address the 
needs of your academic staff and 
institution? 



• How can you best collect feedback 
from various stakeholders on issues 
facing your academic staff and 
institution? 

• What goals/outcomes do you wish 
to achieve through educational 
development for your academic 
staff, the institution and its 
academic leaders? 

6. Redefine Faculty Diversity 

Educational "developers share a 
commitment to honoring faculty 
diversity". This means that for 
educational development, "a one
size-fits-all model does not meet all 
needs". The researchers' "study found 
high interest among developers in 
mentoring and supporting the most 
recent and diverse newcomers to 
faculty". In addition, educational 
developers are concerned about "new 
appointment types-non-tenure
track, part-time, and adjunct roles". 
Furthermore, academics who take on 
management positions need leadership 
training and graduate students need 
support "as they travel on a path to 
the professoriate". These are diverse 
groups indeed! 

Questions for consideration 

• To what extent do you serve the 
various types of academics through 
your institution's educational 
development offerings ( e.g., 
early, mid-career, or senior 
faculty; tenure-stream or tenured 
faculty; non-tenure-stream 
or term-appointment faculty; 
interdisciplinary colleagues; 
faculty of color; international 
faculty; academic leaders)? 

• Are you providing services for 
part-time and adjunct faculty? For 
graduate student instructors? 

• To what extent is educational 
development offered in various 
forms (e.g., short-term versus 
long-term programs; [ on-line or 
in-person], different times of day 
or evening; during the semester or 
after)? 

• How can your institution provide 
all instructors with knowledge, 
skills, and values that respect and 
promote multicultural learning? 

7. Faculty Development is 
Everyone's Work 

The authors assert that educational 
"developmentprograms thatsupportthe 
full range of work in which academics 
are engaged will require institutional 
commitment and collaboration". They 
believe the only way to achieve this "is 
to recognise educational development 
as an institutional responsibility and 
develop an institutional plan to meet 
this priority". This may require new 
approaches, new structures, and 
new strategies. The institutions most 
effective "in meeting both individual 
and institutional needs will be those 
that approach educational development 
as collaborative, community work". 

Questions for consideration 

• Who should be responsible for 
educational development and what 
should be the scope of endeavor? 

• What organisational arrangements 
best fit your institution's culture, 
history, and needs? A centralised 
unit or office? A network of 
opportunities coordinated across 
various institutional units? 
Combinations of these? 
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• How might faculty support services 
be better coordinated? 

• What avenues beyond the 
institution might be valuable for 
faculty development opportunities 
(e.g., local communities, regional 
and national higher education and 
disciplinary associations, global 
communities)? 

• Does the institution plan to 
assess the impact of educational 
development efforts on individual 
academics and on the institution, 
to use the findings for institutional 
planning, and to disseminate results 
to help strengthen the [institution 
and the] profession? 

Concluding Thoughts 
Sorcinelli et al. again reference the 
study that serves as the research core 
of this excellent book: "The findings 
of this study validate our belief 
that educational development is a 
critically important lever for ensuring 
institutional excellence". They invite 
"students, academic staff, academic 
leaders, and all others committed to 
teaching and learning" to engage in 
dialogue and explorations of what 
educational development can-and 
will-be. [And I (Sorenson) extend 
that invitation from all of us North 
American educational developers to 
our counterparts in Australasia; let the 
discussion continue!] 

Lynn Sorenson is the Assistant 
Director in Instructional and Faculty 
Development at the Brigham Young 
University Faculty Centre at Provo, 
Utah, USA. 
Contact: lynn _ Sorenson@byu.edu 

The Brigham Young University Faculty Centre 

For details of their programmes and resources for teaching and learning go to 

www.byu.edu/fc 

See also back copies of their newsletter 'Focus on Faculty.' 
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I. T. IN HIGHER EDUCATION COLUMN 

The Copyright Times They Are 
A-Changin' 

Then you better start swimmin' 
Or you'll sink like a stone 
For the times they are a-changin'. 
(Dylan, 19631

) 

Perhaps the major commercial 
publishers of scholarly journals may 
not agree that they are starting to 
swim in order to avoid sinking, but I 
rather like the analogy, and also I'm 
an old fashioned Dylan fan. Let's 
consider, firstly, the reasons why 
journal publishers had "better start 
swimmin "', secondly some evidence 
that "swimmin'" is occurring, and 
thirdly let's speculate on whether 
particular kinds of scholarly journal 
publishers will "sink like a stone", or 
succeed in "swimmin"'. 

Very broadly, journal publishers 
have to be "swimmin' with the 
technological tide" constituted 
by a combination of Internet and 
other technologies. In an earlier 
column 2 I characterised these as a 
"technologically driven scope for 
price reductions", featuring marginal 
costs ... approaching zero in relation to 
three key areas, information storage, 
digital network transport and cost and 
efficiency of search processes . These 

features also create a technologically 
driven scope for self archiving of 
scholarly journal articles. It's cheap, 
easy and effective to self archive, that 
is, put your own articles on a website 
for free reading by any Internet user. 
As another sign of changing times, 
many institutions 3 recently have begun 
active facilitation of self archiving by 
promoting institutional repositories, 
usually based upon eprint tools and 
ideals4

• 

Of course, self archiving is 
irrelevant for open access journals, as 
these have all articles free to the Internet 
(see DOAJ5 and AERA CR SIG6 for 
definitions and lists of open access 
journals in education). However, for 
commercial publishers of scholarly 
journals, it's very different. If self 
archiving by a journal's authors gets 
to a high level, librarians may cancel 
the subscription. And publishers get 
nothing, no pay per view income 
from self archived articles! Could 
this happen to a significant extent? 
Consider Table 1 for an illustration of 
the current level of self archiving. 

Nearly all cases of articles found 
free were on an author's personal 

By Roger Atkinson 

website or a departmental website, 
with only a few found in a whole 
of university repository, whilst 
several appeared to be authorised or 
unauthorised copies put online for 
teaching purposes, without password 
restrictions . Most cases appeared to 
be the publisher's PDF file, with no 
referencing or documentation other 
than that contained in the publisher's 
page headers and footers . Some 
cases appeared to be preprints (ie, the 
version as submitted to the journal, 
not the version as published by the 
journal) in MS Word or PDF. 

The question of the thoroughness 
of the Google searches is difficult to 
assess, but my subjective estimate is 
that at least 95% of the eligible articles 
were found. The Google searches 
invariably found the journal's table 
of contents and abstract on the 
publisher's website, a citation in a 
subscription or pay per view service 
such as Ingenta 11

, and in one to 
several abstracting services such as 
ERIC 12

• Some had acquired numerous 
citations in other journal articles, 
but most articles had few citations. 
Sadly, in a significant number of cases 

Table 1: Extent of self archiving of articles in three commercial journals, 2002-05* 

2002 2003 2004 2005 2002-2005 
Journal 

No. % No. % No. % No. % No. % 

HERD 7 2/21 9.5 2/22 9.1 2/25 8.0 3/23 8.0 9/91 9.9 

DE8 1/16 6.3 0/14 0.0 2/13 15.4 4/20 20.0 7/63 11.1 

BJET 9 9/55 16.4 8/52 15.4 10/58 17.2 6/89 6.7 33/254 13.0 

* The No. column for each year records No. articles found free/No. articles published. The first figure is the number 
of articles found online with free access, as determined by Google to searches for each article's title (exact phrase). The 
second figure is the total number of articles, as listed by the tables of contents, excluding editorials and book reviews. 
Publisher's free sample copies that appear occasionally were not included in found free. Searches were conducted at 
various dates during 20 Feb to 11 Mar 2006, usually checking only the first 10- 20 occurrences. All articles counted as 
found free were checked by viewing. 
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the only citations, apart from those 
occurring in abstracting services, were 
in authors' CV s or departmental lists 
of publications. 

Is there a significant message in 
Table I? Whilst it's not at the level of 
a clear and present danger, my feeling 
is that the commercial publishers had 
"better start swimmin "'. Evidently 
the two publishers featured in Table 1 
agree, as suggested by relatively recent 
changes in their policies on copyright. 
The following brief quotations 
illustrate the key point: 

Blackwell Publishing [BJET) 

After acceptance: ... 

• you may post an electronic version 
of the Article on your own personal 
website, on your employer's 
website/repository and on free 
public servers in your subject 
area. (For some journals there is 
a requirement that posting of the 
Article online does not take place 
until a specified minimum period 
has elapsed.) Electronic versions of 
the accepted Article must include a 
link to the published version of the 
Article together with the following 
text: "The definitive version is 
available at www.blackwell
synergy.com". 

Please note that you are not 
permitted to post the Blackwell 
Publishing PDF version of the Article 
online. 13 

Taylor & Francis [HERD and DEi 

Can I post pre-prints and post-prints of 
my article? ... 

You are able to post, after a 12-
month embargo (STM journals) or 
18-month embargo (SSH journals), 
your revised text version of the 
final article after editing and peer 
review on your home page, internal 
university, college, or corporate 
network or intranet, or within an 
Institutional or Subject Repository, 
but not for commercial sale or for 
any systematic external distribution 
by a third party (for example a 
listserv or database connected to 
a public access server) so long as 
our standard acknowledgement is 
given and a single link is made to 
the fully reference-linked version 
of scholarly record on the journal's 
web page. For the avoidance of 

doubt, "your version" is the author 
version and not the publisher
created PDF, HTML or XML 
version posted as the definitive, 
final version of scientific record. 14 

The key point is that commercial 
publishers are . attempting to 
compromise with self archiving and 
the underlying technologies that these 
days make it so temptingly easy and 
effective. Whilst some cynics may 
say that publishers are giving authors 
a metre for otherwise they'll take 
a kilometre, let's stay with the Bob 
Dylan words - here is evidence that 
"swimmin"' is occurring, and the 
catalyst is the technologies. Copyright 
law is not a catalyst for "a-changin"', 
because it seems to be unchanging. 
Indeed, we could note that self 
archiving in accordance with the new 
"rnles of engagement" between authors 
of journal articles and publishers such 
as Taylor & Francis and Blackwell 
allows circumvention of some aspects 
of Australia's recent Digital Agenda 
amendments to the Copyright Act' 5

• 

Will this kind of "swimmin "' 
succeed in maintaining the high 
reputation of these journals, and the 
high prices of subscriptions to them 
( especially library subscriptions), 
whilst not falling into the "sink like 
a stone" scenario of subscription 
cancellations becoming rampant due 
to self archiving? Although at this 
stage I won't hazard a firm prediction, 
I would like to offer some absolutely 
firm recommendations to authors of 
research articles: 

I. Always submit only to journals 
and conference proceedings that 
are open access, or have a liberal 
policy on self archiving. 

2. Support your institutional 
repository by uploading, wherever 
possible, your own works, and if 
you don't have a repository, go see 
your librarians and ask to join the 
eprint chorus. 
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Technology. BlackwellPublishing. 
http://www. blackwel !publishing. 
com/journal.asp?ref-cc0007-l O 13 

10. Google. http://www.google.com/ 
11. Ingenta (IngentaConnect). http:// 

www.ingentaconnect.com/ 
12. ERIC (Education Resources 

Information Center). http://www. 
eric.ed.gov/ 

13. Blackwell Publishing. [viewed 
12 Mar 2006] http://www. 
bi ackwe l lpubl i shing. corn/ 
bauthor/faqs _ copyright.asp# 1.3 

14. Taylor& Francis. [viewed 12 Mar 
2006] http://www.tandf.co.uk/ 
journals/copyright.asp 

15. See, for example, Australian 
Copyright Council (2005). 
Digital Agenda amendments: 
An overview. Information Sheet 
G65. http://www.copyright.org. 
au/publications/G065. pdf 

Roger Atkinson retired from Murdoch 
University's Teaching and Learning 
Centre in June 2001. His current 
activities include publishing AJET 
and honorary work on TL Forum 
and other academic conference 
support and publishing activities. 
Website: http://www.users.bigpond. 
net. a u/atkinson-mcbeath/roger/ 
Contact: rjatkinson@bigpond.com 
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THREE HIGHER EDUCATION SOCIETIES AGREE TO 

SHARE NEWS 

In June 2005 the Presidents of HERDSA, STLHE(Society for Teaching and learning in Higher Education) and 
POD(Professional and Organisational Development Network in Higher Education) met in Canada and agreed to exchange 
international columns from 400-600 words in length for the societies newsletters. 

John Deam, former President of HERD SA, wrote the first article in the series entitled 'Measuring Student Leaming and 
Teaching Excellence: a view from Australia.' The article appeared in the Fall 2005 edition of the STLHE Newsletter. 

Julia Christensen Hughes, President of STLHE, has written the second article which appears below. The third article 
in the series will be contributed by Virleen Carlson, the Past President of POD, and will appear in the August edition of 
HERDSA News. After that it will be HERDSA'S turn again. 

Strengthening the Scholarship of 
Teaching and Learning in Canada 

As elsewhere, the scholarship of 
teaching and learning (SoTL) has 
recently emerged as important 
movement within Canadian higher 
education. This article provides a brief 
overview of the various SoTL activities 
that STLHE is involved with. 

Two years ago STLHE formally 
adopted Advancing the Scholarship 
of Teaching and Leaming as one of 
its four strategic directions. We also 
created a portfolio for its achievement, 
which is currently headed by Lynn 
Taylor from Dalhousie University. 
Several events have now occurred in 
support of this direction. 

Last spring the Society organised, in 
partnership with the Centre for Higher 
Education, Research and Development 
(CHERD), Canada 's first "National 
Symposium on the SoTL". Featuring 
Richard Gale from the Carnegie 
Foundation as keynote speaker, 
the symposium attracted over l 00 
university and college administrators 
who came together to explore what 
the SoTL is, why it is important, and 
what administrators can do to support 
it at their own institutions. One of the 
outcomes of this symposium was the 
call for the development of a National 
Framework for supporting the SoTL 
in Canada. For a draft copy of this 
framework please see www.mcmaster. 
ea/ s tlhe/ documents/So TL. strategy. 
paper.pd[ 
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By Julia Christensen Hughes 

This past October the University 
of British Columbia and Malaspina 
University College hosted the 2nd 
annual conference of the International 
Society for the Scholarship ofTeaching 
and Leaming (ISSoTL) in Vancouver, 
British Columbia. STLHE's Gary 
Poole and Nancy Randall were the 
Canadian organisers and the Society 
had a significant presence at the 
conference: the National Framework 
was further developed, with input 
from both Canadian and international 
colleagues; Lynn Taylor provided 
the keynote address; and I was asked 
to speak on a panel that reflected 
on the SoTL from various national 
perspectives . As I listened to my 
colleagues I was struck by the extent 
of government involvement in other 
countries and how "grass roots" the 
nature of the movement in Canada 
has been. Unlike elsewhere, within 
Canada there have been no multi
million dollar government grants or 
institutes created to support this work, 
or legislation introduced requmng 
faculty to participate in teaching 
development programs. 

This lack of government 
involvement in Canada is likely 
due in part to the mandates of our 
Federal and Provincial governments . 
The SoTL can be viewed as both a 
research/scholarly activity (which 
is primarily the responsibility of the 

Julia Christensen Hughes 
President STLHE 

Canadian Federal Government) and as 
an approach to improving the quality 
of the student learning experience 
(which is primarily the responsibility 
of the provinces) . While the SOTL has 
the potential to bridge these mandates 
(something that badly needs to occur), 
unfortunately, it seems to have largely 
fallen between the cracks instead. 
Despite this situation, much activity is 
occurring across the country in support 
of the SoTL. For example: 

• Many faculty developers are 
putting plans in place to support 
faculty interested in the SoTL. 

• Some institutions have expressed 
interest in studying the effects of 
various "signature pedagogies" 



--
( e.g., co-op education, inquiry 
based-learning, learner
centredness) on student learning. 

• The SoTL has begun to be explicitly 
acknowledged in faculty hiring, 
promotion and tenure policies. 

• Tenure track "teaching faculty" 
positions are being created, in which 
faculty are expected to engage 
in and provide leadership for the 
SoTL within their disciplines. 

Institutes for the SoTL have been 
founded on several campuses. 

• Several institutions have either 
established private Teaching Chairs 
or sought to fill Canadian Research 
Chair (CRC) positions with people 
expert in the SoTL. 

• Offices of Research have joined 
with Educational Development 
Centres to highlight the SoTL that is 
occurring on individual campuses. 

• At least one Canadian graduate 
program requires its PhD students 
to take a course on pedagogical 
theory and practice. 

• Conferences dedicated to the 
SoTL are being planned across 
the country, including this year's 
winter conference of STLHE's 
Educational Developer's Caucus. 

• National teaching awards 
coordinated by STLHE require 
evidence of the scholarship of 
teaching and learning. 

• Representatives of the Federal 
government have been very 
supportive of STLHE's efforts to 
raise awareness of the SoTL at the 
national level. 

Taken together these initiatives 
demonstrate that there is a lot of 
interest in the SoTL across the country. 
However, many of these activities 
exist in isolated pockets, lacking 
coordination and, most importantly, 
meaningful financial support and 
recognition. The question that we now 
face as a Society is how can we best 
build on these efforts to create a truly 
national movement? 

I had the opportunity to address this 
question at last November's National 
Dialogue on Higher Education, held in 
Ottawa and organised by the Canadian 
Federation for the Humanities and 
Social Sciences. In my presentation 
I called for enhanced cooperation; a 
new form of federal, provincial and 
institutional partnership in support 

of an integrated national plan for 
supporting teaching and learning in 
higher education. Such a plan would 
ideally include: 
• A strategy for supporting innovative 

curricular reform 
• A strategy for supporting the 

training and development of the 
future professoriate 

• A strategy for supporting the SoTL 

I also argued that rather that wait 
for such a plan to be developed, that 
there were concrete steps, well within 
the Federal Government's current 
mandate, that could be taken now 
in support of the SoTL. These steps 
include: 
• The development of a national 

research agenda for the SoTL in 
the disciplines, including the study 
of signature pedagogies ( e.g., 
labs in the sciences, seminars in 
the humanities, case studies in 
management, and clinical rounds). 

• The identification of sources of 
funds, including extending various 
national granting programs to 
support the SoTL. 

• Extending the Canada Research 
Chairs program to explicitly 
include the SoTL. 

• Introducing funding eligibility 
requirements that strongly 
encourage academic institutions 
to address potential barriers to the 
SoTL, such as ensuring promotion 
and tenure processes explicitly 
value this work. 

Response to these ideas was very 
positive and we are now in the process 
of planning follow-up activities. This 
is important work for the Society 
and we are excited by the progress 
we have made to date. We also look 
forward to continuing to work with our 
sister organisations such as HERDSA 
and POD as we all endeavor to bring 
increased focus and support to the 
SoTL. 

About POD and STLHE 

POD supports a network of nearly 
1,600 members faculty and 
teaching assistant developers, faculty, 
administrators, consultants, and others 
who perform roles that value teaching 
and learning in higher education. While 
POD members come primarily from 
the U.S. and Canada, the membership 
also represents twenty-three other 
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countries. The POD Network and its 
members lead and support change for 
the improvement of higher education 
through faculty, instructional, and 
organisational development activities. 

For more information about the 
organisation go to www.podnetwork. 
org 

STLHE is a national association 
of academics interested m the 
improvement of teaching and learning 
in higher education. Its members 
comprise faculty and teaching and 
learning professionals from institutions 
of post secondary education across 
Canada and beyond. 

The Society sponsors an annual 
conference, an electronic bulletin 
board, a national teaching and learning 
awards programme, and publishes a 
tri-annual newsletter, a membership 
directory and the Green Guides. 

For more information about the Society 
go to www.mcmaster.ca/stlhe/ 

Logo of STLHE 
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RESEARCH REPORT 

Conversations with an Examiner 

Brief Description of Project 
This project has been undertaken as an 
action inquiry. 

With this particular approach 
within practitioner investigation, the 
action inquiry emerges from practice 
rather than, as may happen in some 
traditional research approaches, a 
specific decision is made to investigate 
a specific issue. 

The practice out of which this 
investigation emerged was my 
fractional lecturer/examiner work for 
an Education Faculty at a Queensland 
University between 2000 and 200 I . 
The position required me to facilitate 
the learning for cohorts of students 
undertaking MEd projects in Action 
Inquiry and to be the sole examiner of 
their research reports. The facilitation 
was predominantly on-line, and in each 
of the cohorts there was a considerable 
amount of discussion about what 
constituted "good" action inquiry. 

Over the course of the contract 
I worked with three cohorts and my 
curriculum development to improve 
the nature of my teaching - particularly 
with regard to what constitutes "good" 
action inquiry- mirrored the action 
inquiry process and inevitably became 
action inquiry rather than curriculum 
development. By the third cohort I 
had developed an elaborated set of 
assessment criteria for "good" action 
inquiry based on five elements. 
I. There is a clearly framed practice 

that is being investigated. 
2. There is a well argued approach 

to investigating the practice. 
3. Following this argument there 

should be congruence between 
what the report says you will do 
to collect and analyse data, and 
what you actually did to collect 
and analyse data, or there is an 
explanation as to why, what you 
proposed was not possible. If the 
investigation has adopted an action 
inquiry or other iterative approach, 
then there needs to be clear links 
between the individual cycles of 
investigation. 

4. There is a statement of conclusions 
drawn and evidence to show that: 
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5. There is evidence of rigor 
throughout the report. 

Soon after this contract I began 
informally supervising a doctoral 
student undertaking an EdD. She 
graduated in 2004. I was later 
appointed as an associate supervisor 
for a second student. He will graduate 
this year. 

My conversations with those two 
students about what constitutes good 
action inquiry covered very similar 
ground to that which I had covered 
with my MEd students, and also 
elaborated on a sixth element: 
6. When the report has been prepared 

for a doctoral degree, there is an 
expectation that the investigation 
has made a contribution of 
knowledge. 

In the context of my own doctoral 
studies I had identified that the literature 
on thesis examination in contrast to say 
literature on thesis writing and thesis 
supervision, was small. Following my 
doctoral degree I continued to search 
for literature focussed specifically 
on thesis examination. The literature 
generally relied on examiner reports 
and focussed on improving the quality 
of theses. Some of the literature had 
been critiqued on the basis of the 
currency of the examiners reports to 
give insight into examiner practices. 

I could see that my making explicit 
of my expectations about "good" 
action inquiry was an important part 
of a more general focus on trying to 
improve the quality of a thesis. 

In 2002 I was asked to examine 
a Practitioner Research PhD. It was 
my first doctoral thesis to examine 
and I sent a copy of my elaborated 
assessment criteria to the student's 
supervisor, suggesting that as I was to 
examine, the student may like to see 
my explicit assessment criteria ahead 
of submitting the thesis. 

The invitation from the university 
to examine this thesis included the 
names of the other examiners and 
did not discourage examiners from 
speaking to each other. I initiated a 
conversation with one of the other 
examiners to see if the problems that 
I had identified in the thesis were 

By GeofHill 
identified by another examiner. They 
were, but our assessment of the thesis 
varied. 

Following the submission of 
our separate and different thesis 
assessment, I continued to meet 
with the other examiner and our 
conversations included a third 
academic. He had examined thesis, 
and as had been the case with my 
colleague and I, he and my colleague 
had both been examiners for another 
thesis. Our conversations eventually 
became documented as our stories as 
examiners and helped us to examine 
the assumptions of our practice. That 
has been recently published (Sankaran, 
Swepson and Hill, 2005) along with 
the elaborated assessment criteria 
in The Qualitative Report. A second 
paper, using our stories as examiners, 
has been included in the refereed 
section of the QPR conference. 

The inquiry method, discussed in 
both papers, has also been separately 
published in a paper for an Action 
Research journal. (Hill, 2006) 

References 
Sankaran, S., Swepson, P. and Hill, 

G. (2005). Do research thesis 
examiners need training? Examiner 
stories. The Qualitative Report, 
10(4), 817-835 http://www.nova. 
edu/ssss/QR/index.html 

Hill, G. (2006) Storytelling as Action 
Inquiry. ALAR, 10(2), 68-83. 

Geof Hill is the Managing Director 
of The Investigative Practitioner. 
Geof completed his Doctorate in 
Education in 2002. It examined the 
practices of thesis writing, thesis 
supervision and thesis examination. 
He is currently undertaking a 
project with Queensland University 
of Technology helping research 
supervisors to reflect on their 
practice via an on-line research 
supervision site. In April 2006 he 
will perform a one man academic 
cabaret on research supervision for 
Griffith University and at the QPR 
Conference in Adelaide. 
Copies of both papers are available 
from Geof at Geoj@bigpond.com 
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CONFERENCE REPORTS 

Making it Quantitative: Report on 
the 2006 Teaching and Learning 
Forum in Economics, Commerce 
and Business Disciplines 

In February 2005, a Forum entitled 
Quantitative Analysis of Teaching 
and Leaming in Higher Education 
in Economics, Commerce and 
Business was held at the University 
of Melbourne. Around 80 academics 
attended from the Economics, 
Accounting, Finance and Management 
disciplines, along with tertiary learning 
skills advisors, and other professional 
educators. The success of this Forum 
led to a second Forum on February 
10th, 2006 . This time 110 academics 
attended representing more than 36 
Australian and New Zealand tertiary 
institutions. This report will outline 
the tone and content of the day's 
proceedings. 1 

The "Melbourne Forum" provides 
an avenue where dedicated, empirical 
research into teaching and learning 
in Economics and Commerce-related 
disciplines can be heard and debated . 
As such, it represents (as one delegate 
put it): "a wonderful asset to teaching 
and learning for business education 
in Australia". In time-and funding 
permitting-the Forum may become 
an annual event. If this transpires, it 
will become an important item on the 
teaching and learning calendar for 
those working in these disciplines; a 
place in which quantitative work can 
be presented to a discerning audience 
of like-minded peers. 

Professor Peter McPhee, the Deputy 
Vice Chancellor (Academic) of the 
University of Melbourne opened the 
Forum by emphasising the increasing 
importance of teaching and learning in 
the tertiary environment (the newly
formed Carrick Institute being one 
example of this), and noting that there 

was a need for high quality empirical 
research into the area. Economics and 
Commerce Faculties are generally 
very large in Australia. At Melbourne, 
for example, the Faculty of Economics 
and Commerce educates more than 
13 percent of the total student cohort 
intake at Melbourne University at 
undergraduate level ( l O Percent at 
postgraduate level). Approximately 48 
percent of all students in the Faculty at 
postgraduate level are full-fee paying 
international students . In response 
to the clear need for good quality 
teaching, and research into teaching, 
the Faculty set up its own Teaching 
and Leaming Unit (TLU) in 1998, the 
first of its kind in Australia, and one 
of the few truly Faculty-embedded 
units anywhere in the world. This 
Unit now houses 10 staff, including 
four academics, who conduct research 
into teaching and learning issues in 
Economics and Commerce-related 
disciplines. The Forum was organised 
by the TLU in collaboration with an 
organising committee of academics 
representing every discipline in the 
Faculty. All papers were double 
refereed and published in the Forum 
Proceedings. 

The day's papers were divided into 
three themes : 1. Student Characteristics 
and Student Performance, 2. Online 
Leaming and Technology in Higher 
Education, and 3. Student and Staff 
Perceptions of Leaming: Strategic 
Issues. Under these themes a number 
of empirically rigorous papers were 
presented. 

Birch and Miller (UWA) 
presented findings concerning the 
characteristics of "Gap year" students 

By Martin Davies 

and their tertiary academic outcomes . 
Often the subject of qualitative studies, 
a "gap year" was defined adopting 
Krause et al (2005) and Lamb's 
(2001) definitions respectively: 1) 
students who begin university a year 
after completing secondary school, 
and 2) students who enter the labour 
force for a period before attending 
university. Birch and Miller's paper 
was significant in that few studies 
attempt a quantitative analysis of 
this issue . Using a probit model they 
found that the main determinants of 
taking a gap year were prior academic 
achievement, English language 
background, age and home location. 
They noted a negative correlation with 
students' TER scores, their age when 
completing high school and if they 
spoke a language other than English 
at home, and a positive correlation 
with the residential address being 
outside capital cities. They also noted 
that the gap year does have a positive 
impact on the academic performance 
of students, especially those who have 
lower TER scores or who are at the 
low end of marks distribution. 

Hutcheson and Tse (University 
of Technology, Sydney) addressed 
the important issue of the role tutorial 
attendance in academic performance. 
Using both a quantitative methodology 
and a qualitative survey they 
investigated the impact of tutorials 
on grades and students' perceptions 
of attending tutorials. They found 
empirical evidence for higher marks 
if students attend more than half of 
their tutorials. The results found were 
especially significant for international 
students . Of special significance was 
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the result that around a third of those 
surveyed indicated that they learned 
more studying on their own and not at 
tutorials! Implications of these findings 
were discussed. The study might have 
controlled for the unobserved variable 
of student motivation, which can 
increase both attendance and marks. 

Harris (University of Adelaide) 
compared the study patterns of 
three groups of students: a group of 
Australian students and two groups 
of international students (one group 
studying in Australia and the other at 
a twinning institution in Malaysia). It 
was found that some of the stereotypical 
cultural expectations were supported 
(a Confucian "family" orientation to 
study habits and groupwork), but it 
was also found that Australian students 
and those international students 
studying in Australia outperformed 
the international students in Malaysia, 
despite the students in Malaysia 
spending more time outside classes 
engaged in their studies than the 
other two groups. Issues associated 
with students' perception of their 
competence in the English language 
were also assessed. Implications for 
tertiary adaptation were considered . 

Wilmshurst (University of 
Tasmania) commenced the segment of 
the Forum on "flexible learning" in the 
implementation of a unit in corporate 
governance. He assessed two models 
or "hybrids" of flexible delivery: 1) 
a traditional face-to-face format with 
technological support in discussions; 
and 2) a technologically flexible 
format using WebCT and CD-Rom 
as the main mode of instruction. The 
two formats were compared and the 
implications for teaching and learning 
discussed. In both formats, the 
importance of face-to-face discussion 
was emphasised. Olaru, Thompson 
and Button (UWA) reinforced the 
importance of "human contact" in 
teaching with results from a separate 
study into "blended" learning 
formats (using WebCT as a flexible 
delivery model). Duncan, Uren and 
MacNamara (Bond) examined the 
performance effects of asynchronous 
and · synchronous interaction in 
virtual courses of study using three 
groups of students in an introductory 
Accounting course, in which students 
were allowed to choose their model of 
participation. They found effects for 
both synchronous and synchronous 
interaction on student performance, 
but the proposition that the quality 
of student engagement results in 
increased performance relative to 
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the quantity of engagement was 
rejected (in other words, there was no 
explanatory power for the quality of 
interaction after controlling for student 
engagement). 

Tan and Wilmshurst (University 
of Tasmania) began the segment of the 
Forum on student and staff perceptions 
of teaching and learning methods. They 
investigated the student responses to a 
flexible learning format on a unit of 
study, noting that students preferred 
the flexible format for reasons to do 
with access, but paradoxically, found 
that they disliked the sense of isolation 
and loss of motivation for studying 
that flexible learning engendered. 
Audley (NSW Directorate of Higher 
Education) presented a paper on an 
instrument developed to assess the 
relevance and utility of current and 
proposed tertiary courses of study. 
This involves assigning numerical 
values to courses of study in order 
to allow comparison and contrast. 
Ferreira, Balachandran, Santoso 
and Mudalige (Monash) conducted 
an empirical investigation of the 
perceptions of students of the subject of 
Accounting. They found a correlation 
between the negative perceptions of 
the subject of Accounting as "bean 
counting" and "number crunching" 
and predictions regarding the student 
performance in the subject. 

Finally, Davies, Hirschberg, 
Lye, Johnston and McDonald 
(Melbourne) presented findings on a 
study investigating systemic biases 
and influences on quality of teaching 
surveys from students in the Economics 
depattment of the University of 
Melbourne. The paper was interested 
in establishing whether student ratings 
were influenced by factors outside the 
control of the instructor (time of day of 
survey, type of subject studied, gender 
balance of students, qualifications of 
instructor, ethnic group of student, and 
so on). This paper is significant in so 
far as it is one of the first longitudinal, 
quantitative studies of QOT scores 
using Australian data. There are around 
2000 studies published on this topic 
which mainly emanate from the United 
States. The paper is a corrective to the 
literature and found, amongst other 
things, that the type of subject taught, 
i.e., whether quantitative or qualitative, 
has little bearing on the evaluation 
scores (unless the subject was very 
large or is an upper-level subject). 
The study also found that evaluation 
scores of entire departments were 
important (ratings by your colleagues 
influenced your own rating). The 

paper also found evidence of some 
degree of influence on evaluations by 
the ethnic group of students (students 
from Hong Kong and Singapore tend 
to rate lecturers lower than students 
from other countries). 

In conclusion, the Forum 
represented the interests and considered 
academic work of individuals from 
a range of institutions in Economics 
and Commerce-related fields . The 
delegates seemed to enjoy the papers 
and the hospitality provided by the host 
institution. It was certainly pleasing to 
see so many colleagues from around 
Australasia attend the Forum. We 
hope that this. exchange . of views and 
academic dialogue will continue in the 
future. 

Endnote 
1. The impetus for the 2005 event 

was a grant from the Faculty 
of Economics and Commerce 
at Melbourne into empirical 
research on the quality of teaching 
instrument (known commonly 
as the QOT or SET survey) now 
used routinely in most tertiary 
institutions. The Forum organisers 
gratefully acknowledge the financial 
assistance from the Faculty at the 
University of Melbourne. be added 
to the database. 

Martin Davies is a Senior Lecturer 
in the Teaching and Learning Unit 
(TLU) in the Faculty of Economics 
and Commerce at the University 
of Melbourne and an Honorary 
Research Fellow in Economics. The 
TLU were AAUT .finalists in 2005. 
Davies has published in education, 
cognitive science, political science 
and philosophy journals as is the 
author of three books. He coordinated 
the Quantitative Analysis of Teaching 
and Learning in Economics, 
Commerce and Business Forum in 
2005 & 2006. 
Contact: wmdavies@unimelb.edu.au 
NOTE: Copies of the 2006 Forum 
Proceedings are available for 
purchase at cost price. Send a cheque 
for $20 made out to "University of 
Melbourne" to Dr Martin Davies, 
C/- Teaching and Learning Unit, 
the University of Melbourne, Royal 
Parade, Parkville, 3010. Abstracts 
for papers, can also be sent to the 
above address and email. These will 
be considered as submissions for 
the 2007 Forum . Those interested 
in attending the Forum in 2007 
can send an email requesting to be 
added to the database. 
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ASCILITE 2005 Balance, Fidelity, 
Mobility: Maintaining the 
momentum? 

The ASCILITE annual conference 
was hosted by Queensland University 
of Technology (QUT) from 4--7 
December, 2005. Titled Balance, 
Fidelity, Mobility: Maintaining the 
momentum ?The focus was on emerging 
issues for educational institutions as 
technology enriched environments 
become inevitable was undertaken 
through the three themes. I have lifted 
these from the comprehensive website 
of the conference. 
• Balance - a dynamic construct 

across many interrelated issues such 
as Student Expectations/Demands; 
Staff Life/Work; Approaches to 
Pedagogy/Technology; Efficiency/ 
Effectiveness; Cost/Benefit; On/ 
Off campus environments. 

• Fidelity often difficult to 
achieve in rriodern educational 
environments where blended 
and distributed learning, 
telecommuting, work-integrated 
learning are commonplace. The 
scholarship of teaching and its place 
in contributing to scholarly practice 
and quality learning must explore 
the social, intellectual, emotional, 
physical and occupational 
dimensions of these issues. 

• Mobility - the deployment of 
mobile devices in educational 
settings brings a plethora of 
emerging issues onto the horizon 
e.g. technological advances, 
internationalisation, boundaries 
and censorship, accessibility in its 
broadest sense and new continua 
for engagement in learning -
what are/will be the impacts and 
considerations? 

While this brief report does not 
provide a critique of the papers of 
the conference you should visit the 
website and peruse the topics http:// 
www.ascilite.org.au/conferences/ 
brisbane05/proceedings.shtml. 

The opening of the conference 
respectfully engaged with a welcome 
from the indigenous peoples of the 
land of the inner Brisbane area and 
we were treated to an extraordinary 
dance performance. The audience was 
deeply appreciative and the tone was 
certainly set for the descent into the 
business of the conference. 

The first keynote address was 
presented by Professor John Munroe, 
Professor of Health promotion at the 
University of Wisconsin, Stevens 
Point, USA. With a focus on wellness 
it took the conference delegates 
outside their comfort zones to explore 
the notions of how effective teaching 
styles can address conceptual learning 
vs. specific content learning. Using 
a seven dimensional wellness model 
he spoke about how teachers can 
organise content learning and apply 
the knowledge. He had the delegates 
on their feet and actively engaged 
in the topic area. Feedback was 
varied but the side-theme of wellness 
established. 

Wellness became a significant sub
theme of the conference with a range 
of sessions devoted to how healthy 
we are. These included sessions from 
health to financial wellness and were 
very well attended. Delegates also 
signed up for a pedometer which they 
attached to belt buckles and proceeded 
to record how many steps they 
achieved as they traveled around the 
conference . .I.t was a timely reminder 
for all that health matters. 

The conference proceeded along 
the themes and in four parallel 
sessions. There was plenty to attend 
and delegates were asked prior to 
the conference to work together 
in groupings that reflected similar 
concerns. This was a unique way in 
which to prepare for the conference 
and in some cases worked extremely 
well. The attempt to move away from 

By Belinda Tynan 

the typical paper format was a brave 
one and too few of the sessions took 
advantage of the opportunity to explore 
ideas in a complementary way. Wikis 
and blogs were also established so that 
dialogue continued alongside and after 
the conference. 

Keynote 2 took on an alternative 
mode of the typical address. Professor 
Erica Williams and Professor John 
Gough engaged in a debate where they 
took pole positions to discuss the theme 
of the conference. The cleverness of 
both was a delight as each argued for 
their theoretical positions of cultural 
theory and computing science. 

Day 2 ended with the conference 
dinner at a Gold Coast theme park an 
hour drive from QUT, four coaches 
descended on the theme park for a 
pre-dinner exploration of the latest 
rides and a Bengal tiger display. I 
unfortunately got carried away with 
the Claw and the power of persuasion 
of overly enthusiastic colleagues. 
Nonetheless it was good fun and with 
stomachs in tact we moved towards 
a fun evening of food and further 
embarrassment on the dance floor 
before returning to Brisbane. 

I always seem to go to conferences 
with the aim to catch up with friends, 
make new ones and if I take away one 
idea then all is well with the world. As 
is typical the quality varied, but that 
is a personal opinion, as what I might 
consider is quality might not be the 
same as another. Increasingly I believe 
conferences are what you make 
of them. While some of what was 
presented was not always necessarily 
of interest to me or new it needs to 
be said that I think ASCILITE brings 
together a wide range of expertise that 
provides opportunities for those who 
are established in their fields and for 
others an introduction to the field. 
This I believe is an important function 
of a conference. 
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ASCILITE like HERDSA is a 
multilayeredcommunityofpracticethat 
extends from practitioners researching 
practice and process, theorists defining 
the field and trailblazers who are 
engaging with emerging technologies. 
So while the content is important on 
one level it is probably the networking 
and opportunity to stand outside of the 
usual work environment and talk with 
others that is most useful. However, 
I am sure that many will have gone 
home from the conference with new 
contacts and opportunities to pursue. 

New Zealand 

The New Zealand branch elected a 
new, and expanded, committee at its 
AGM in Auckland in November 2005, 
and now has representation from all of 
New Zealand's main urban regions. 
The new committee follows: 

Chairperson: Neil Haigh (AUT) 

Secretary: Mark Barrow (Unitec) 

Treasurer: Lorraine Parker (AUT) 

Committee members: 
Stanley Frie lick (Northland 
Polytechnic) 

Barbara Grant (University of 
Auckland) 

Julia Hallas (AUT) 

Tony Harland (University ofOtago) 

Alison Holmes (University of 
Canterbury) 

Kogi Naidoo (Massey University) 

Dorothy Spiller (Waikato University) 

Rachel Spronken-Smith (University 
ofOtago) 
Sarah Stein (University ofOtago) 

Gordon Suddaby (Massey University) 
Kathryn Sutherland (Victoria 
University of Wellington) 

Mark Barrow, Kogi Naidoo and 
Kathryn Sutherland represent NZ in 
the Australasian executive. 

Planned Activities for 2006 

The New Zealand branch has another 
active year planned for 2006. Post-
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I return to an earlier claim that 
conferences are of course only as useful 
and exhilarating as to the energy and 
effort you put into them. Overworked 
and pulled in multiple directions as 
we may be, I returned with new ideas 
and plenty of new perspectives on 
things I should reconsider. The format 
was challenging and a brave attempt 
by the organisers to try new ideas. 
Some which worked and others that 
did not. I applaud the organising team 
and encourage others to do the same. 
The next conference is in Sydney, 

BRANCH REPORTS 

December 2006 and I would encourage 

HERDSA members to attend. 

Belinda Tynan is the Academic 

Leader of the Academic Unit for the 

Teaching and Learning Centre at the 

University of New England. She has a 

keen interest in learning and teaching 

in higher education and associated 

policy and practices in relation to 

academic staff development. 

Contact: Belinda.tynan@une.edu.au 

By Kathryn Sutherland 

conference colloquia are planned for 
August/September in at least 3 regions, 
where local HERDSA members will 
re-present their Perth papers to a NZ 
audience. Also, we will host Professor 
Mick Healey as the HERDSA NZ 
2006 Visiting Scholar. Mick will visit 
tertiary education institutions the 
length and breadth of the country in 
July. His itinerary follows: 

Mon 10 July Arrive Auckland 

Tues 11-15 July Auckland 

Thurs 20-21 July Palmerston North 

Mon 24-25 July Wellington 

Thurs 27- 28 July Christchurch 

Mon 31 July- I Aug Dunedin 

Wed 2-5 Aug Travel to Christchurch, 
fly home 

TERNZ Conference 2006 

HERDSA NZ is proud to be co
sponsoring the fifth annual TERNZ 
(Tertiary Education Research in New 
Zealand) Conference, in Canterbury 
in November 2006. 

HERDSA New Zealand's influence 
on national government policies, 
issues, and decision-making 
processes 

Working with National Teaching 

Award Winners 
We are pursuing the idea of a retreat for 
National Tertiary Teaching Excellence 
Award (NTTEA) winners. We are 
exploring other funding avenues, 
besides NZQA and the Government, 
and putting together a detailed 
proposal for corporate sponsorship 
for the retreat , in particular, possibly 
targeting 3M (the sponsors of the 
Fellowship scheme in Canada). In the 
meantime, we are carrying on with 
our seminar series, and using these 
regional seminars as an opportunity 
to promote the HERDSA Fellowship. 
The lower North Island region plans 
to host a small, pilot NTTEA winners' 
retreat sometime this year, organised 
by Gordon Suddaby and Kathryn 
Sutherland. 

Proposed Centre for Tertiary 

Teaching Excellence 
The proposed Centre for Tertiary 
Teaching Excellence (tentatively but 
not yet unanimously or formally named 
"Ako Aotearoa - Tertiary Teaching 
for Leaming Centre") is at a proposal 
stage now, with a call for interested 
institutions to act as hosts. The call 
closes in April, so until then, we won't 
know where it will be or what form it 
will take. More information available 
from: http://cms.steo.govt.nz/ 



N ews+and+ Info/Teaching+ Matters/ 
Teaching+Matters+F orum.htm 

HERDSA members in NZ played 
a significant role in a nation-wide 
consultation about the proposed centre 
and Mark Barrow has participated in 
subsequent meetings, convened by the 
Tertiary Education Commission, to 
deal with setting up issues. 

Student Component Performance 

Measure 
The NZ Government is devising 
mechanisms to rank tertiary 
institutions on their teaching and 

learning performance. It is envisaged 
that data related to the retention and 
success of students and levels of 
student satisfaction (as ascertained 
by national learner surveying) will be 
used to determine such performance. 
The survey development is not 
unproblematic and is an area of 
ongoing work. Both Mark Barrow and 
Neil Haigh are members of the Tertiary 
Education Commission's technical 
reference group ( along with Tom 
Angelo - another , active HERD SA 
member). 

Research 
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HERDSA New Zealand has been 

working on a review of indigenous 

higher education research in New 

Zealand and is planning on completing 

and publishing this review later this 

year, either as an occasional paper or as 

part of the HERDSA Guide series. We 

encourage Australia to consider doing 

the same. Contacts for this review are 

HERDSA (NZ) committee members: 

Neil Haigh (AUT) and Barbara Grant 

(Auckland). 

New Local NSW HERD SAN etwork for 
Higher Education Researchers 

Late last year the Phenomenography 
Interest Group held a symposium at 
The University of Sydney. The event 
was organised by Gerlese Akerlind, 
Anna Reid, Jo McKenzie and Simon 
Barrie. The symposium was so popular 
we had to limit registrations to keep the 
interactions as wanted and we ended 
up with 45 participants attending over 
the two days. Discussion papers were 
provided by international visitors and 
local phenomenographers however the 
event was especially intended as a forum 
for higher education research students 
using phenomenography in their 
research and 20 students came along 
and shared their ideas and discussed 
their research work in progress. The 
remainder of the group comprised 
experienced phenomenographers 
from NSW, Queensland and Victoria 
in Australia as well as visitors from as 
far abroad as Hong Kong and Sweden. 
The students found the opportunity 
to receive the generous feedback and 
suggestions offered by the group of 
experts particularly helpful. 

The symposium was a fantastic 
experience .. . it had a great sense 
of camaraderie ... it was such a 
good forum .. . it was timely, a 
good mix of people, small enough 
to connect genuinely with people, 
focused on doing ... and above 
all it was inspiring. I particularly 
appreciated the opportunity to 

meet ... they are all such clear and 
helpful people ... it was such fun. 

Supervisors too found the event a 
helpful forum in which to share ideas 
about their students' approaches and 
ideas as well as a great opportunity 
to further their own understandings 
of the use of phenomenographic 
research approaches and forge 
new research collaborations with 
colleagues. The forum also provided a 
wonderful opportunity for the launch 
of John Bowden and Pam Green's 
new book on Doing Developmental 
Phenomenography and RMIT Press 
kindly supported the launch with a 
morning tea for participants. There 
was a website set up for the symposium 
which has details of the event as well 
as many of the student presentations 
on it and participants are using a Wikki 
to continue to discuss and share ideas, 

By all accounts the event was a 
great success. Participants commented 
that they found the opportunity 
to engage with a small group of 
colleagues who shared their interest in 
higher education research a valuable 
one - and an experience they would 
like to repeat. 

At the close of the symposium 
we devoted some time to discussing 
how HERDSA might support such 
interactions in the future. In particular I 
was interested to gauge support for the 

By Simon Barrie 

idea of a local presence for HERDSA 
in NSW, focused specifically on the 
research dimension of HERDSA's 
role. As many of you will be aware 
there is no NSW branch ofHERDSA, 
despite attempts in the past to establish 
one. The idea of a local HERDSA 
network focused on research was 
enthusiastically supported. We 
discussed how we might enact such 
an idea, given the usual constraints 
of no budget and the busy work life 
of organisers and participants. There 
were several suggestions made which 
seem feasible to pursue: 

• Similar meetings on other research 
approaches based around key 
international visitors or local 
experts 

• Similar meetings bringing together 
students and researchers using 
different research approaches to 
investigate a common topic 

• Key Thinkers in Higher Education: 
This would involve several 
volunteers taking the writings of a 
key thinker and producing a series 
of short seminars around the ideas 
in the "key thinker's" work. 

Research "work in progress" 
sess10ns which might include 
participants from graduate 
certificate programs 
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Local (re)-presentations of papers 
presented at overseas conferences. 
This is an idea that has worked 
successfully in other HERDSA 
regions and seems a great way of 
sharing some of our members' 
research activities without the costs 
involved in attending overseas 
conferences. 

• Meetings to collaborate in research 
and research supervision 

Zealand seeking their assistance in 
finding out more about the students 
currently engaged in doctoral research 
in higher education in theiruniversities . 
It seems to me that these students are 
the future of much of HERDSA's 
higher education research work and it 
would be helpful to make contact with 
them. I will use the replies to help build 
a network of PhD students who might 
wish to collaborate and participate 
in HERDSA's research activities. I 
am hoping that this initiative might 
bring together the small numbers of 
students in individual universities to 
build a viable community of research 
students involved in higher education . 
If you are a PhD student (or if you are 
know somebody who is!) and would 
like to be included please contact me 
at the email address below. 

visit it and have a look at the ideas for 
future events and the resources from 
the phenomenography symposium. 
Future events will be advertised on 
the HERDSA listserve; so as well as 
bookmarking the site - please keep an 
eye out for notices and please get in 
touch with me if you would like to be 
involved in leading any sort of event. 

Finally I would like to thank 
all the participants who helped to 
make the recent phenomengraphy 
symposium such a wonderful event. 
It certainly left me with new insights 
into phenomenography and with a 
renewed enthusiasm for tackling some 
ofmy own neglected research! 

The network is intended as a 
local complement to other HERDSA 
research activities such as the 
conference and journal. In moving 
forward with the idea of a HERDSA 
NSW network I would be interested 
in hearing from HERDSA colleagues 
who are interested in taking a role in 
organising such events or meetings. Dr Simon Barrie 

The Institute for Teaching and 
Learning 

The University of Sydney 

One thing I have already done 
is contact Directors of academic 
development units in Australia & New 

A website has been set up for the 
network at http:/ /www .itl.usyd.edu.au/ 
community /nswresearch.htm so please 

32 

HERDSA 2006 International Conference 
10-13 July 2006 

The University of Western Australia, Perth, Western Australia 

Great Keynote Speakers 

• Australian of the Year, Professor Ian Frazer, from the University of Queensland and renowned 
worldwide for his groundbreaking work in immunology and cancer research; 

• Professor Ron Barnett, Institute of Education, University of London, who has published 
widely on critical thinking; 

• Professor Allan Luke, previously Foundation Dean of the National Institute of Education, 
Nanyang Technological University, Singapore. Centre for Research in Pedagogy and Practice 
and now at the Queensland University of Technology, will speak on internationalization of 
teaching and learning ; 

• Professor Richard Johnstone, Executive Director, Carrick Institute for Learning and Teaching 
in Higher Education; 

• Associate Professor Helen Milroy, a leading indigenous educator from the University of 
Western Australia; 

• Ms Tracey Hodgkin, a recent Telstra Business Women Award recipient for her support to 
tertiary students through Curtin Advantage; and 

• Professor Richard James, Centre for the Study of Higher Education (CSHE), University of 
Melbourne. 

Website: www.herdsa.org.au/2006 
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Bell, M. (2005). Peer Observation Partnerships in Higher Education. HERDSA Guide. Milperra, NSW: Higher 
Education Research and Development Society Australasia 

There is something about the peer 
observation of teaching that seems to 
make academics a little nervous - at 
least initially. It is not often that we are 
watched as teachers and it is certainly 
not common practice to invite our 
colleagues to offer us systematic 
feedback about our practice and how to 
improve it. And while as a community, 
we are schooled at critically reading 
and engaging with the research of our 
colleagues and peers as a matter of 
regular communal discourse, and as a 
fact of our academic existence; when 
we turn to discussions of the peer 
observation and review of teaching, 
the ground becomes somewhat shaky. 
Perhaps it is also because teaching is 
often conceived as a private affair; a 
pedagogical encounter that takes place 
between students and their teacher 
behind closed doors without the 
monitoring or gaze of another. Randy 
Bass ( 1999) once observed that having 
a "problem" in one's teaching is not 
something that academics want to share 
openly. A "problem" is something to 
be got rid of, to be kept quiet. In a peer 
observation partnership , the status of a 

problem transforms · into an invitation 
for collaborative inquiry. 

The Peer Observation 
Partnerships in Higher Education 
guide written by University of 
Wollongong academic developer 
Maureen Bell is representative of a 
larger conceptual shift in thinking 
about the productive capacities of peer 
collaboration as a form of professional 
academic development, and a signal 
of academic professionalism. The 
first noticeable shift is in the use of 
the word "partnership" . This is not a 
matter of fussing over nomenclature. 
The tenor is different. The purpose 
is different. Bell writes very early on 
that it is a focus which is intended 
to "provide a structured process for 
mutual support in which colleagues 
can share their knowledge and 
experience and develop their skills 
and approaches within the immediacy 
of their own teaching environment" 
(p. 1). So it is a process characterised 
by support, reciprocity and challenge. 
Bell draws on the educational image 
of a critical friendship to describe the 
spirit of the partnership . And in an era 
where teaching and learning is subject 

Reviewed by Tai Peseta 

to systems of accountability and audit 
- often in ways we have yet to fully 
grasp and sometimes in ways that we 
might to resist, the peer observation 
partnership provides an opportunity 
for academics to reclaim and make 
meaningful the work of teaching as it 
relates to their learning. 

The Guide itself is thorough , 
scholarly , informative, and provides 
practical advice for academics willing 
to engage in an open process of 
learning about teaching. It provides a 
background to a number of theoretical 
frameworks for collaborative and peer 
learning; guidance with a process for 
developing a focus to the partnership; 
an introduction to the nature of 
critical reflection ; and suggestions 
for evaluating the success of the 
process . What is also helpful, are the 
templates included in the appendices. 
These should be used as a basis for 
conversation and be adapted so that 
the partnership has relevance within 
the contexts of those who engage 
with it. Bell makes a convincing case 
for the collegial nature of the peer 
observation partnerships as informing 
a sense of higher education renewal. 

Nightingale, P. (2005). Advising PhD Candidates. HERDSA Guide. Milperra, NSW: Higher Education Research 
and Development Society Australasia 

Peggy Nightingale's Advising PhD 
Candidatures might be read in some 
ways an extension of Ingrid Moses' 
1985 HERDSA Guide Supervising 
postgraduates. The 2005 guide argues 
that there is something fundamentally 
different about advising PhD 
candidates; and that they are in 
fact closer to being colleagues then 
students suggests a different and 
perhaps more detailed attention to 
the forms of its pedagogy. While the 
precise nature of this difference is 
not really fleshed out at length in the 

guide, Nightingale takes advisors 
(her preferred term for supervisors) 
through a journey that engages them 
in considering their own readiness for 
the work entailed. For instance, there 
are suggestions for how to assess a 
student's readiness to undertake the 
task of a PhD; questions to be asked 
the integration of a new candidature 
within an academic's research 
program; a consideration of topics 
for the first meeting; the importance 
of knowing and understanding the 
institutional terrain; and an emphasis 

on negotiatmg a set of expectations 
early on so the relationship begins 
with a shared understanding of it 
will work and proceed . In Chapter 
3 "First Meeting and Early Stages", 
Nightingale reminds us of the factors 
which can complicate the advisory 
relationship - and here her focus rests 
on common kinds of dimensions such 
as gender, culture and co-supervision. 
The messages err on the gentle side : 
develop self-awareness and establish 
open lines of communication. The 
most interesting chapter for me is 
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Chapter Five "What does it mean to 
do a PhD" since it raises a more vexed 
set of issues about how to advise in a 
time where the nature of the doctorate 
is changing. 

Those starting out with their first 
experience of advising will find 
this Guide a useful beginning. 
Supplemented by ongoing conversation 
with more experienced colleagues, 
together with systematic scholarly 
attention to the pedagogy of advising, 

the Guide provides an insight into 
unpacking the work of research higher 
degree supervision. 

Tai Peseta is 

Institute for Teaching and Learning, 
The University of Sydney 

Contact: tpeseta@itl.usyd.edu.au 

References 
Bass, R. (1999) . The Scholarship of 

Teaching: What's the Problem? 

Inventio: Creative Thinking About 
Learning and Teaching, 1(1), 
available online at http://www. 
doit.gmu. edu/ Archives/feb98/ 
randybass.htm. 

Moses, I. (1985). Supervising 
postgraduates. HERDSA Green 
Guide No.3. Jamieson Centre, 
ACT: Higher Education Research 
and Development Society of 
Australasia. 

The Good Supervisor: Supervising Postgraduate and Undergraduate Research for Doctoral Theses and Dissertations 
by Gina Wisker (2005). Palgrave McMillan, New York. Pal grave Study Guides ISBN 1-4039-0395-6. vii + 388 pp. 
References, index. 

Gina Wisker has produced an 
excellent book for research students 
and academics on the processes and 
problems in research and supervision 
at all levels (for undergraduate 
research projects and postgraduate 
theses or dissertations) and how to 
address the main issues. If you wish 
to read or buy only ONE book on this 
topic, I recommend this one as the 
best, up-to-date, most topical and easy 
to comprehend guide/handbook. It is 
underpinned by and built on the recent, 
comprehensive international literature 
in the field (the outcomes of research) 
on the one hand, and on Gina's own 
and her workshop participants' 
actual, shared experiences of good 
supervisory practice worldwide (the 
outcomes of action and reflection on 
and in action) on the other hand. 

In this book, research is defined 
as "the crucial element of learning 
- a fascination with questioning the 
world, ways of inquiring, problem 
solving, creating and innovating and 
developing discourse, strategies and 
interpretations" (p. 1). Therefore, 
Gina Wisker's intention is not to 
"train" supervisors nor to provide 
"recipes", but to encourage reflection, 
and exchange of good practice and 
dialogue between supervisors and 
supervisors, between students and 
students, and between supervisors and 
students. 

Gina Wisker practises what she 
preaches by combining research 
and action, theory and practice, and 
existing literature, with activities that 
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produce new insights and principles 
of learning and research, generated by 
the participants/readers themselves. 

This book is useful not only to 
supervisors (novice, intermediate and 
experienced alike), but also to research 
students individually or in groups, 
with or without their supervisors. It 
invites the reader to consider: 

• Academic and administrative 
elements of enrolment 

• The development of a research 
proposal and a clear theoretical 
framework 

• The choice of appropriate research 
methodologies and methods 

• Information searches and a 
reflective literature review 

• The acquisition, management and 
analysis of information and ideas 

• Theory drawn from solid research
based evidence 

• A narrative paradigm with stories 
and interviews enacting theories 
in practice for sharing and 
development 

• A logically oriented "good practice" 
paradigm. 

The book is structured in four 
parts mirroring the student's stages of 
research, completion and beyond: 

Stage 1: First Stages of Research 
Supervision Getting 
Started 
(Establishing and 
maintaining effective 
working relationships; 
academicstaffdevelopment 
programs) 

• Time management Stage 2: Establishing Research 
• The support that students need 

throughout their project and in 
the final stages of successful 
completion, including writing for 
an audience, conceptualisation and 
original contribution to knowledge 
in the field, final presentation of the 
research project or thesis and the 
viva (oral examination). 

Apart from these main aspects of 
research and supervision, the book Stage 3: 
also considers issues of supervising 
international students, of gender, 
learning styles, supervision at a 
distance and collegial relationships 
after the viva. The book utilises three 
kinds of paradigms: 

Processes and Practices 

(Defining the research 
question( s ), developing 
conceptual frameworks 
and proposals; literature 
review and a theoretical 
perspective 
methodologies, 
and ethics) 

chapter; 
methods 

Working with Students: 
Issues for Supervisors 

(Issues of interpersonal 
relations; helping students 
to help themselves and 
each other, support groups; 
different learning styles; 



Stage 4: 

issues related to gender, 
international students 
and distance learning; 
maintaining momentum; 
new ways to gain 
credentials: professional
based research degrees and 
PhD by publications) 
Managing the Research 
Process to Completion and 
Beyond 

(Writing up, the 
examination process and 
examiners; supporting 
students' viva preparation 
and any necessary post
viva work; preparing 
students for life after the 
degree award: conference 
presentations,publications, 

research and recogmsmg 
students' research skills). 

The only criticism of the book 
I might have relates to the sub
title "Supervising Postgraduate and 
Undergraduate Research for Doctoral 
Theses and Dissertations". 

For the second edition I would 
suggest either: "Supervising 
Undergraduate Research Projects 
and Postgraduate Theses and 
Dissertations" or briefly: "Supervising 
Undergraduate 'and Postgraduate 
Research and Writing". 

Apart from this minor cnt1c1sm, 
I think the unique features of this 
excellent book are the highlighted 
(boxed in) important texts - some of 
them taken from other sources - and 
the tasks, activities and interactive 
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questions for reflection that make 
this book more than a handbook 
or guide . It is also a workbook 
and encourages the reader's active 
engagement through participation in 
and development of the four stages 
of research and supervision: getting 
started; establishing effective research 
processes and practices; working with 
students on various issues of research, 
writing and examining; and managing 
the research process to successful 
completion. 
Ortrun Zuber-Skerritt is Adjunct 
Professor at Griffith University; 
Director of OZI (Ortrun Zuber 
International Pty Ltd); and Professor 
of [MCA (International Management 
Centres Association, UK based). 
Contact: ortrun@mac.com 

Over the years HERDSA has published numerous Green and Gold Guides, now known as 

HERDSA Guides. These books have stood the test of time - they are successful because the 

information is pithy, considered, easy to read and supplies ideas to meet the changing needs 

of those working in Higher Education. The Guides are peer reviewed, and have been written by 

some of Australasia's leading academic teachers and researchers. 

For a complete list and description of the Guides go to www.herdsa.org.au and follow the links 

from "Publications". 

Guides may be ordered on-line. They cost A$13.50 for members and A$16.50 for non-members. 

Postage and packing are extra. See website for prices outside Australia. 
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Have you seen Deliberations? 

Deliberations is a website on teaching and learning in higher education maintained by the 

London Metropolitan University in the UK. 

www.londonmet.ac.uk/deliberations/ 

There are many very useful links a wide variety of resources in higher education. Here is a selection of 

those, which are subject-specific learning and teaching resources. 

Annual Reviews 

The mission of Annual Reviews is "to provide systematic, periodic examinations of scholarly advances 

in a number of fields of science through critical authoritative reviews". The review covers biomedical 

sciences, physical sciences, social sciences and biomedical engineering. It also has a gateway of 

extensive links in science generally. 

The Arts & Humanities Data Service (AHDS) 

AHDS is a national UK service to collect, describe, and preserve the electronic resources which result 

from research and teaching in the humanities. A comprehensive site for the arts and humanities, which 

includes guides for setting up and managing digital collections. 

BUBL Information Service 

This link in BUBL, a service for the UK higher education community, provides a gateway to selected 

internet resources covering all academic subject areas. A menu system helps you to search for the 

information you want. 

Education Index 

This site provides a listing of subjects where you will find at least one that is related to your discipline . 

Each subject link will take you to a fully annotated list of links to resources in the subject. 

Resource Discovery Network 

RDN is a free Internet service dedicated to providing effective access to high quality Internet resources 

for the learning, teaching and research community. A set of free "teach yourself' tutorials delivered over 

the Web for students, lecturers and researchers who want to learn what the Internet can offer in their 

subject at The RDN Virtual Training Suite. 

Social Science Information Gateway (SOSIG) 

SOSIG is a UK site, which helps you locate high quality sites on the Internet, which are relevant to social 

science education and research. 


