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Comment: The Integration 
of Teaching and Resear~h in 
Higher Education 

Introduction 
Most, if not all academics would 
accept that the major elements of 
what they do, on a day-to-day basis , 
is, or at least should be, teaching 
and research. Together they are a 
given. The other two branches of the 
academic 's portfolio, administrative 
responsibilities and community 
service, fonn lesser, subservient 
roles . Indeed, the suggestion is that 
the defining characteristic of an 
academic 's life within the community 
of scholars we know as a university is 
that teaching and research will form 
the central function (Crittenden, 1997). 
Furthermore , for most academics they 
would generally teach/research in the 
areas that they research/teach. The 
relationship is symbiotic, mutualistic 
(Neumann, 1992). 

However, in the 1990's this 
teaching/research nexus has been 
questioned - we now ask questions as 
to whether research does necessarily 
accompany teaching, and whether it 
is necessary that the university fund 
every academic to undertake research . 

· In addition , we see the establishment 
and maintenance of research led 
institutions and specialised research 
centres, with, by contrast , increasing 
teaching being completed by casual , 
part-time and teaching fellows . 
Further splintering can be found with 
the now common division of separate 
Pro-Vice Chancellors for teaching and 
research; faculty based "Teaching and 
Leaming Committees", and "Research 
and Postgraduate Committees" awards 
dedicated to teaching excellence with 
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promotions criteria that calls for the 
separation of these items within the 
application. As commented in the 
Nelson Report (2003, p . 28): 

Although teaching is recognised 
as a core activity of all higher 
education institutions, current 
Commonwealth funding, internal 
staff promotion practices and 
institutional prestige tend to 
reinforce the importance of 
research rather than teaching 
performance. 

Support for this conclu sion can 
be seen in a survey conducted by 
the Centre for the Study of Higher 
Eduction, University of Melbourne, 
which found that 91 % of academics 
still see research as dominant in 
the reward system for promotion, 
as against 44% of academics who 
identified teaching (Mcinni s, 1999). 
Furthermore , workload allocations see 
a separate weighting given to teaching 
and research. Finally, from this 
writer's perspective, they have always 
been treated differently in terms of 
performance managem ent. In addition 
to this administrative separation, 
which could simply be rationalised as 
an example of the most efficient way of 
management , or alternat ely, as a means 
of promoting the generally accepted , 
and previously neglected poor relation 
of the two - that of teaching, Barnett 
(1992, p. 38) suggests that teaching 
and research are, in the present 
environment necessarily separated. He 
argues that the present and persistent 
deficiencies in primary and secondary 
education see students a1Tiving at 
university less prepared than ever 

continu ed JJage 3 .-
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From the Editor 
One of the aims of a publication like 
HERDSA News is to address topical 
issues. Unfortunately this is not 
always attainable, given people need 
time to write relevant articles plus the 
practical point that the News appears 
only three times a year. By way of 
an aside from the Editors viewpoint 
that is quite enough! However in 
this issue we have two articles that 
are very topical. First, Jayne Keogh 
and Barbara Garrick investigate the 
conditions facing the casual academic 
employee in the changing industrial 
relations world of Australia. Given 
the numbers of casual academics their 
on-going research will be of great 
interest. Then Jo Reidy reviews the 
book "Education , globalisation and 
the state in the age of terrorism:" 
Three dilemmas facing us, identified 
from the book, would provide very 
valuable topics for discussion in 
tutorial and seminar groups across 
higher education institutions. 

For the remainder of the issue 
there are a wide variety of articles 
that relate to academics in different 
sectors. Academic developers, who 
have not come across the collective 
Challenging Academic Development 
before, should find much to challenge 
and consider from Barbara Grant and 
her colleagues . Their article is written 
in an unusual style, which I suggest, 
will either delight or infuriate-so read 
on. Academics who have ascended 
into the realms of administration may 
wish to ponder on the questions raised 
by Kon Kuiper. Some of you may be 
moved to undertake the research he 

suggests. I hope so. Then we revisit the 
important issue of research informed 
teaching and the research-teaching 
nexus . 

I am indebted to our new President , 
Shelda Debowski , for a very full 
account of recent developments in the 
Society and I urge readers to take time 
to look at her report. The Fellowship 
Scheme continues to evolve with a 
group from the Executive looking at 
widening the criteria to fit a broader 
group of academics, for example, 
those in leadership roles. Kogi Naidoo 
describes the pilot project of the 
Development Scheme . 

In addition to her role of President, 
Shelda is also convening the planning 
group for the 2006 conference in Perth . 
This promises to include some new 
features, which are described on the 
confer ence web site. Those intending 
to submit papers should note the 
closing date of 30 January 2006. 

By the time this appears in print the 
Association of Academic Language 
and Learning will have been formed. 
Kate Chanock, a long-term advocate 
for academics in these areas, has written 
about the historical developments that 
led to the formation of this association . 
I wish the association well and look 
forward to close co-operation with 
HERDSA. 

Thanks once again to those who 
have supported and encouraged me 
during the year, especially those who 
have willingly given time to write 
a11icles. 

Roger Landbeck 

HERDSA 2006 International Conference 
CRITICAL VISIONS 

Thinking, Learning and Researching in Higher Education 
10-13 July 2006 

The University of Western Australia 
Perth, Western Australia 

Deadline for all submissions 
30 January 2006 

Website: www.herdsa.org.au/2006 
Contact: HERDSA2006 @uwa.edu.au 

We look forward to seeing you there 
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before. This requires spending greater 
time with these people, an activity that 
is irreconcilable with research. He 
continues: 

The notion that research enhances 
teaching, a staple argument of 
those who defend the status quo, 
is not a compelling justification 
for the unprofitable marriage that 
now exists. While the exposure to 
new knowledge and the thoughtful 
reflection that accompany research 
can do much to enliven a teacher, 
the fact remains that the skills 
and abilities essential to prolific 
publication have little to do with 
good teaching. Good teachers can 
retain their intellectual vitality 
without publishing ( or at least 
without publishing much), but 
professional success as a scholar/ 
researcher depends on substantial 
publication. 

Barnett is not alone in this view. In 
a meta-analysis of 58 articles where 
the link between teaching and research 
was discussed, Hattie and Marsh 
( 1996) reported a near zero correlation 
between the two primary functions 
of the academy. Their view was that 
the "common belief that research and 
teaching are inextricably entwined is 
an enduring myth" (Marsh and Hattie, 
2002, p. 605). Clark (1997, p. 243) 
expresses a similar sentiment: 

But in many settings now found 
in universities and colleges the 
connection [between teaching and 
research] must be kept together. 
But in many settings now found 
in universities and colleges the 
connection is greatly loosened ... 
Professors may spend part of their 
time in esoteric research and then 
spend another part lecturing from 
codified materials... Traditional 
utterances by academics about 
their need to engage in research and 
teaching , voiced by the academics 
in every modem society, can then 
unwittingly support the claim that 
students are left out, especially 
when universities supply one large 
lecture hall after another where 
students in the thirty-fifth row can 
just about make out the face of the 
teacher, peering at her as if through 
the wrong end of a telescope. 

Arguably, this development 
directly flows from the transformation 
of the education market over the 

last decade. A raft of government 
reports made the argument that the 
competitive market place could only 
improve the quality of the education 
experience - the scarce resources of 
the customer would be allocated to 
their highest value. Education output 
would be maximised and innovation 
encouraged. With almost a religious 
zeal, successive governments across 
the globe saw the attainment of a pure 
competitive process as the panacea for 
many of the ills of society- universities 
were to be treated no differently from 
any other part of the economy, greater 
competition would be good for students 
(McMahon, 2001, p. 105). Education 
was to be commodified, (Fels, 1998, 
p. 4) the student (consumer) obtaining 
their "positional good" (Marginson, 
1996, p. 25). The value of course 
offerings determined by the market 
(Nelson, 2003, p. 11). 

In effect, universities have been 
subject to the same sorts of 
economic rationalism applied in 
other areas of the public sector 
as a Pavlovian response to the 
fiscal stringency of nation state 
capitalism and which has resulted 
in the partial privatisation of many 
public goods and services. (Symes 
& Hopkins, 1994, p. 47) 

This contemporary fervour for 
competition policy, and with it, its 
reduction in reliance on public funding 
and notionally less government 
regulation has seen, ironically, 
academics under greater scrutiny than 
ever before. The lexicon for most now 
includes performance management, 
accountability, transparency and 
key objective indicators. These 
developments combining to impose 
a fracturing of what was previously 
accepted as the concomitant nature of 
the academic's two principal functions. 
Today, the norm is larger class sizes, 
increasing staff-student ratios and a 
student clientele that is demanding 
more time and greater answerability, 
lucidity and justification within the 
assessment process. The separation 
between teaching and research 
appears to be increasing, with the gap 
ever growing - this despite the vision/ 

mission statements of most universities 
referring explicitly or implicitly to 
both teaching and learning. 

Because of these reasons, it will 
be argued that the need for the nexus 
between teaching and learning to 
be made explicit is greater than ever 
before. Higher education is now the 
norm for a greater number of young 
people. Furthermore, there is an 
increasing demand for qualifications 
of a global nature and courses must 
inculcate skills that will allow 
individuals to seamlessly undergo 
change in their work practices. 
These factors combined with the 
dynamic evolution of communication, 
necessitates that the society of scholars 
reinforces that university is not simply 
about further education, but higher 
education. 

Why should Teaching and 
Research be Combined? 
From the University Perspective 

The first reason is practical, and in one 
respect, represents the raison d'etre 
of the academe. Higher education 
institutions are presently funded 
to undertake teaching and research 
- a point explicitly recognised in 
the National Protocols for Higher 
Education. If there were no correlation 
between the two, then the necessity to 
fund universities in the present manner 
would disappear. Accordingly, if for 
this reason and no other, it is imperative 
that the connection be made. 

Second, in an era of globalisation 
and the need to successfully position 
oneself, not only on a national basis 
but internationally, to link teaching 
and research can only further the 
claims of that university to being a 
supplier of labour for the workplace 
of the 21 st century, and a research 
institution at the cutting edge of 
innovation and new information. 
As governments increasingly seek 
to have a market return on the use 
of public funds, universities will 
have a distinct advantage if they can 
combine the two roles of a supplier 
of a competitive jobseeker and a 
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creator of new knowledge (Zubrick, 
Reid & Rossiter, 2001, p. 84). They 
will have broadened the base of their 
funding. For these reasons universities 
need to be cognisant of the dangers 
of teaching only, or research only 
staff, and provide incentives for staff 
where the connection is made explicit 
(Woodhouse, 2001). 

In addition to these aspects, as 
noted by Scott, (2004, para. 19) 
universities are unique in that they, 
to a degree, set their own standards. 
The basis of this authority to self
select the norm, at least to some part, 
is research. Research synthesising 
the existing knowledge and opening 
it up to criticism and comment. 
Without this being undertaken, that 
authority is removed. Furthermore, 
those universities that have an active 
research profile are likely to be in the 
position to attract the highest quality 
staff, with this seeing the good student 
discriminating in their selection of that 
institution. 

From the Academic's Perspective 

Again, a number of practical reasons 
exist. An active researcher will be at 
the forefront of her or his field, aware 
both of changes in substance, but 
also within the context of their unit. 
"Active researchers are more effective 
at instilling an actively critical 
approach to understanding complex 
research findings rather than a passive 
acceptance of facts" (Marsh & Hattie, 
2002, p. 603). Similarly, teaching will 
also assist in the conceptualisation 
of one's unit, requiring as it does the 
logical ordering of principles and the 
ability and capacity to communicate 
those values in a structured and 
understood manner (Marsh & Hattie, 
2002, pp. 603-604). Jenkins (2003) 
also considers that the linkage is the 
distinction between further and higher 
education. Floud (2002) is of a similar 
view. 

The vinculum of teaching and 
research also allows the academic to 
respond to the changing needs of the 
market place. With increased emphasis 
on the necessity for transnational 
skills, increased research in this area 
can only assist the student in meeting 
the labour needs of the modern 
workforce. Furthermore, greater 
emphasis on research into the theory 
of teaching in each discipline can only 
improve the learning environment for 
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each student. As the need for students 
to master a body of knowledge 
becomes less, teaching can be seen as 
a critical element within the process of 
knowledge creation and not simply its 
outcome - this enabling the college to 
maintain its environment dedicated to 
scholarship. 

Rather than hypothesizing a 
conceptual distinction between 
teaching and research (which 
then have to be brought together 
in some way), teaching may 
be seen as an insertion into the 
processes of research and not its 
outcomes. What is required is not 
that students become masters of 
bodies of thought, but that they 
are enabled to begin to experience 
the space and challenge of open, 
critical enquiry (Barnett, 1997, 
p. 110). 

To this end, the instructor becomes 
less of a transmitter of information, 
but more in the nature of a facilitator 
drawing out the conceptual paradigms 
within the subject, the process of 
change and the relationship between 
the law and the external environment. 

Zubrick, Reid and Rossiter (2001, 
p. 14) also suggest that to be included 
as an institution of higher education, 
the discipline must have its foundation 
in scholarship: 

It must be able to describe, specify 
and evaluate its philosophical 
bases, its historical emergence 
and discursive practices. Without 
the application of such criteria 
it would be possible to admit 
new disciplines merely on the 
basis of market values ( either 
student demand for a course or 
the availability of research grant 
moneys) to the detriment of shared 
academic values. 

An association between teaching 
and research may possibly lead to a 
wider categorisation of what constitutes 
research, or indeed, it may see a 
broader term adopted (i.e. scholarship) 
(McKenna, Bickle & Carroll, 2002). 
As academics would be aware, 
the focus on research is primarily 
successful grants, publications in peer 
reviewed journals and postgraduate 
enrolment and completion. By an 
acceptance of a different set of values 
brought about, not by seeking to 
balance or divisionalise teaching and 
research, but by a recognition of the 
very different priorities and goals and 
outcomes of academics, the product of 
the academic 's labour (be it law reform 
report, newspaper article, public 

or private consultancy, discussion 
paper, issues paper, occasional paper, 
continuing legal education seminar) 
may be more highly valued (Elton, 
1986). "[R]esearch and teaching have 
always been broad churches - and 
they are getting broader" (Scott, 2004, 
p. 10). 

From the Student's Perspective 

Students represent the next generation 
of scholars, community leaders, 
corporate entrepreneurs and the 
many other myriad of ways in 
which they may occupy themselves 
post university life. Given this, as 
academics we have an obligation to 
demonstrate the connection between 
research and teaching, the growth in 
knowledge and understanding, the 
creation of new fields of inquiry and 
thought, so that the next generation 
will "participate actively in the 
construction of their own practices of 
learning" (Zubrick, Reid & Rossiter, 
2001, p. 27). Without this correlation, 
students will see knowledge in a static 
vacuum, as if was as "adornment, 
possession, or competence" (Zubrick, 
Reid & Rossiter, 2001, p. 27). 
Knowledge will be seen as static. 
Furthermore, by the nexus of teaching 
and researching, students will gain 
an appreciation of the link between 
the university and the community in 
which it sits - this demonstrating the 
environment in which the theoretical 
problems are applied. The linkage of 
teaching and research will illustrate 
the scholars "love of learning which 
ought to be nurtured in the context of a 
commitment to vital and free enquiry" 
(Zubrick, Reid & Rossiter, 200 l, 
p. 30). Complexity and ambiguity 
should not be seen as impediment, but 
merely as a challenge to be met. 

In summary, a link between 
teaching and research: 

• Justifies the present funding 
arrangements; 

• Rationalises the reason for higher 
education, and not just further 
education; 

Allows a connection between 
industry stakeholders and the 
university community; 

• Enriches student life by engaging 
the student with the external 
environment, with community 
groups, with the college and with 
the lifelong process of learning; 



• Allows for greater critical reflection 
of the student's own life within 
their studies - thus bringing the 
relevance of the ivory tower to the 
streetscape; 

• Diversifies the responsibilities 
and role of the academic; and, 
critically 

• Establishes the importance of the 
relationship between the academic 
and the student in a situation of 
mutual confidence and trust. 

To establish this link further, 
universities may need to: 

• view research more holistically; 

• appraise staff of current thinking 
in educational and curriculum 
design; 

• ensure that the most active 
researchers implant their thoughts, 
processes and ideas in the minds of 
new students; and, 

• promote the scholarly nature of 
good teaching (Woodhouse, 2001). 

Conclusion 
Higher education has a number of 
goals - central to these must be the 
ability to think "rationally, logically 
and dispassionately" (Thomas, 1994, 
p. 245). As part of this, university units, 
it is submitted, seek to impart a critical 
analysis with the encouragement to the 
student to take this critical thinking 
capability and apply it to ethical and 
moral dilemmas, both within and 
outside the discipline in which the 
unit is studied. Accordingly, for this 
reason alone, if for no other, the link 
between research and teaching must 
be established. 
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Supporting Research Informed Teaching 

Background Information 
The Higher Education Funding 
Council for England (HEFCE) 
Board, at its meeting in September 
2005, approved: "additional funding 
to support teaching informed by 
research, for 2006-07 and 2007-08, 
to be allocated in inverse proportion 
to an institution's research funding." 
This funding, which will supplement 
learning and teaching funding from 
HEFCE, should be seen in the context 
of the growing interest nationally 
and internationally in developing the 
teaching-research nexus. 

Linking teaching and research 
is an issue for all higher education 
institutions. The Higher Education 
Academy, UK, held a conference 
in London on 8th November 2005 
on "The Teaching and Research 
Relationship: Developing Institutional 
Policy and Practice" 

The conference saw the launch 
of a 68-page booklet written by 
Alan Jenkins and Mick Healey 
on Institutional Strategies to Link 
Teaching and Research. The booklet 
uses existing research evidence and 
practice about ways of developing the 
beneficial aspects of the linkage and 
draws on examples from a wide range 
of institutions in the UK, Australia, 
Canada, New Zealand, US and 
elsewhere. A pdf version is available 
on the Academy website Jenkins A 
and Healey M (2005) Institutional 
Strategies to Link Teaching and 
Research . York .Higher Education 
Academy http://www.heacademy. 
ac. uk/resources. asp ?process=full _ rec 
ord&section=generic&id=5 8 5 

This article contains extracts from 
the booklet, which should be ofinterest 
to readers in the Australasian region. 

Examples of Specific 
Initiatives to Develop 
Research-teaching Linkages 
Below we give some examples of 
different ways in which a range of 
institutions in the UK, North America 
and Australasia promote linkages 
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By Mick Healey & Alan Jenkins 

between research and teaching. Most 
are adaptable to other institutional 
cultures. 

As the money (from the HEFCE 
in the UK) is being allocated through 
the Teaching Fund we emphasise in 
this note those cases where there is a 
direct benefit to the student learning 
experience. This supports Elton's 
(2001, p. 43) view that there "may 
well be a positive link (between 
research and teaching) under particular 
conditions."These he sees less in terms 
of the outcomes (e.g. published papers 
of staff), which have been prominent 
in the research correlations studies, 
than in the extent to which students 
learn through some form of student
centred or inquiry-based approach e.g. 
problem based learning. 

We have interpreted this student
centred approach broadly to include 
examples of where students gain 
discipline and professional based 
knowledge, understanding and skills 
through: 

• undertaking research, scholarship 
and/or consultancy type activities, 
either on their own or in groups; 

• being involved in research-related 
activities, such as running student 
research conferences and publishing 
student research journals; 

• working with staff on research and 
consultancy projects; 

• collaborating with students in 
other institutions on inquiry-based 
learning projects; 

• working with communities in 
their local area, on what would be 
called in the US the "scholarship of 
engagement" (Rice, 2003); and 

• investigating the nature of research, 
scholarship and consultancy within 
their insitutions. 

We have included some examples 
of a) subject-based initiatives and b) 
institution-wide initiatives from a 
wide range of countries. A list of some 
Centres for Excellence in Teaching 
and Leaming (CETLS), which focus 
on inquiry and research-based learning 
are also included. A key source for 

further information is the Research 
and Teaching Symposium (2004). 

Subject-based Initiatives 
Bournemouth University: Community
based Project 

http://www.gees.ac. uk/pubs/planet/ 
index.htm#PSE5 

Environmental students work with a 
consortium of stakeholders including 
local authorities, the Environment 
Agency, water companies, English 
nature, NGOs, and private businesses 
on a variety of projects (Shah & Treby, 
2003). 

Chester University College: Student 
Research Journal 

http://www.chester.ac.uk/origin/ 

Operates an undergraduate journal, 
called Origin, to publish research 
work completed by students studying 
biology. 

Cornell University: Research in Large 
Classes 

http://ws.cc. stonybrook. edu/ 
Reinventioncenter/spotlight.html; 

http:/ /bio g-101-104. bio. cornell. 
edu/BioG 101_104/explorations/ 
explorations.html 

The "Explorations Program" 
introduces biology first year 
undergraduates to research by Cornell 
staff but in the context of a course of 
700-900 students. Large scale funding 
has created 100-120 faculty-designed 
"experiences", each of approximately 
3--4 hours, for groups of 6-8 students. 

Sheffield Hallam University: Carvey 
Women Writers on the Web Project 

http://www. shu. ac. uk/schools/cs/ 
corvey/ 

Students research and publish on 
selected authors from this database. 

University of Maryland: Project-based 
Leaming 

http://www.gemstone.umd.edu/ 

This innovative programme 
(Gemstone) is a four-year research
based enquiry where teams of 10-15 



students investigate technological and 
social issues. 

University of Michigan : Arts of 
Citizenship 

http :/ /sl 1. stanford. edu/proj ects/ 
tomprof/newtomprof/postings/222 . 

html 
Arts, humanities and design students 
learn through community-based 
research directed by academic staff 
and community leaders. 

University College London: Students 
Interview Staff about their Research. 
First-year geography students 
interview a member of staff about their 
research as a possible model to link 
research and teaching in the university 
(Dwyer, 2001). 

Institution-wide Initiatives 
Anglia Polytechnic University (UK) 

http ://web.apu.ac .uk/uclt/uclt/fellows . 
phtml 

An institutional teaching fellowship 
enabled a librarian to investigate how 
institutional library policies could 
better support effective teaching
research links (Garfield, 2005). 

Auckland University of Technology: 
Excellence in Teaching and Research 
Awards 
http: //www.aut.ac.n z/staff/office _of_ 
the vice-chancellor /awards.htm 

http://www.aut.ac.nz /resources/staff / 
vice_ chancellor /vicech _excellence _ 
awards04.pdf 

These individual and team awards 
are intended to recognise and reward 
excellence in both teaching and 
research, recognising the dynamic 
interaction of the teaching/research 
nexus. The Academic Audit process 
highlights the need for universities to 
demonstrate the interactive nature of 
the teaching-research nexus. Having 
such an award will encourage A UT 
staff to reflect on and enact this link. 

King Alfred's College: Aligning 
Research with Teaching 

http:/ /www.ncteam.ac . uk/resources / 
project_ briefings/its _J>ublications/ilts. 

pdf 

Case study 6 describes an institution
wide realignment of staff research 
explicitly to support the curriculum 
and student learning (now the 
University of Winchester). 

Oxford Brookes University: 

Implementation of an Institution-wide 

Policy to Demonstrate Research

teaching Links in the Curriculum 

http:/ / www.brook e s.ac.uk/ 

publications /bejlt/volume l issue2/ 

perspective/hugginsetal _ 05 .html 

In 2002-3 a University-wide 

requirement agreed for all courses 

to demonstrate how the "linkages 

between research and teaching and 

learning are realised in the formal 

curriculum and the wider student 

experience" . Supported by a team of 

senior staff and indicative resources. 

University of Alberta: Institution

wide Project "Research Makes Sense 

to Students" 

http://www.uofaweb.ua1berta. 

ca/researchandstudents /nav0 1. 

cfm?nav01=19717& 

An "Integrating Teaching and Research 

Awareness Week" linked to the student 

orientation week was organised by 

the Research Office and the Student 

Guild. Events included seminars and 

workshops and activities aimed at 

students , a university-wide audit, and 

then specific proposals to strengthen 

teaching-research connections. 

University of Calgary 

http:/ !commons. ucalgary.ca /inquiry / ; 

http: / /www.communitiesofinquiry. 

corn/ sub/ coi _ model.html 

The University has an institutional 

strategy that sees student inquiry 

as "core to a research-intensive 

university" . The e-leaming strategy 

has been reshaped to directly support 

student inqui1y with a focus on 

developing "communities of inquiry" 

using computer conferencing . 

University of East Anglia : Students 

Research Teaching-Research 

Relations 

http://www.uea.ac.uk/lhi /rltl/ 

Working with the Student Union, 

an educational researcher "trains" 

selected students to investigate the 

student experience of staff research 

at UEA; and then develops proposals 
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to strengthen research-based teaching 
(Zamorski, 2002). 

University of Maryland : Student 
Research as Part of Widening 
Participation Agenda 

http://www . hhmi. org/bu lletin/ 
may2001/intractable/umbc .html 

www.umbc.edu/Programs /Meyerhoff/ 
Undergrad 

Minority undergraduate students- in 
what is largely a "white" institution
work with faculty in summer and 
term research programmes, with the 
institutional policy aim to increase 
"minority" graduates in the sciences 
(see also this related programme at the 
University of Missouri 
http ://web .missouri.edu /~grad schl/ 
special/LS-MoAMP/ . 

University of Sydney: University
wide Partnership Approach 

http://www.itl.usyd .edu.au/rlt/ 
This involves a collaboration between 
educational developers in the Institute 
for Leaming and Teaching and staff 
in faculties. The aim of the project 
is to enhance students' learning 
experiences by progressing the ways 
in which teaching is informed by 
research and scholarship at all levels 
of the University. They are developing 
both general and discipline-specific 
strategies to enhance research-led 
teaching and the scholarship of 
teaching. 

University of Toronto: Awards for 
Linking Teaching and Research 

http://www. alumni. utoronto . ea/ 
events/awards/fiye.htm 

The Northrop Frye Awards are co
sponsored by the University ofToronto 
Alumni Association and the provost of 
the university. Annually one individual 
faculty member and one department or 
division are recognised with the award 
for demonstrating exemplary and 
innovative ways of linking teaching 
and research. 

University of Victoria, Wellington 
(New Zealand) 

http : //www . u tdc. vuw. ac .nz/ 
excellence/awards2005/ 

Teaching Awards are "awarded to 
applicants who demonstrate excellence 
in integrating their academic research 
effectively in their teaching , engaging 
undergraduate students in research, and 
or carrying out research on teaching 
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and learning in their disciplines" 

(Angelo & Azmar, 2005). 

University of Warwick: Student 
Research Scholarships_ 

http://www2.warwick.ac.uk/services/ 
cap/curriculum/rbl/urss/ 

Departments and research centres 
nominate potential projects which 
offer good opportunities for students 
to gain insight into research work. 

University ofYork (UK) 

http://www. york. ac. uk/fel t/ 

gpresource/research&teaching.htm 

In 2004 the Forum for the Enhancement 
of Leaming and Teaching initiated 
surveys into ... focused on the inter
relationship of teaching and research. 
The three objectives of the survey 
were: to ascertain how teaching is 
currently informed by research within 
departments; to determine whether 
research is ever informed by teaching, 
either by individuals or as departmental 
policy; and to collect examples from 
individuals of the inter-relationship of 
their teaching and research. 

UK Centres for Excellence in 
Teaching and Leaming Related to 
Inquiry and Research-Based Leaming 

Over the next five years significant 
outputs may be expected from these 
and other CETLs which will support 
the linkages between teaching and 
research. 

I. University of Gloucestershire, 
the Centre for Active Leaming 
in Geography, Environment and 
Related Disciplines (www.glos. 
ac.uk/ceal/) 

2. University of Manchester, Centre 
for Excellence in Enquiry-Based 
Leaming 

(http:/ /www.eps.manchester.ac. uk/ 
tic/sip/ enquiry-based-learning/) 

3. University of Oxford Centre 
for Excellence in Preparing for 
Academic Practice 

(http://www.leaming.ox.ac.uk/iaul/ 
CETL +main.asp) 

4. University of Reading Centre for 
Excellence in Teaching & Leaming 
in Applied Undergraduate Research 
Skills 

(http://www.rdg.ac.uk/cdotl/cetl

aurs/) 
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5. University of Sheffield, Centre for 
Inquiry-based Leaming in the Arts 
and Social Sciences (CILASS) 

(http:/ /www.shef.ac. uk/ cilass/) 

6. University of Surrey, Surrey Centre 
for Excellence in Professional 
Training and Education 
(SCEPTrE) 

(http://portal.surrey.ac. uk/portal/ 
page? _pageid=736,3 l 6367 &_ 
dad=portal& _ schema=PORTAL) 

7. Universities of Warwick and 
Oxford Brookes, The Reinvention 
Centre for Undergraduate Research 
(http://www2.warwick.ac.uk/fac/ 
soc/sociology /research/ cet 1 /) 
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Branch News 
New Zealand 
The New Zealand branch has 
maintained a satisfying level of 
activity this year. 
Three regions organised post
conference colloquia in August and 
September, where local HERDSA 
members re-presented their Sydney 
papers to a NZ audience. Held 
in Auckland, Wellington and 
Christchurch, these colloquia are now 
a regular feature of the HERDSA NZ 
calendar. 
HERDSA NZ is currently hosting 
Professor Jean McNiff as the HERDS A 
NZ 2005 Visiting Scholar. Jean is an 
UK educator who has a particular 
interest in forms of educational 
research that enable scholars to 
engage in "the production of ... living 
accounts of practice, as they tum 
their ideas into action and show how 
they hold themselves accountable for 
what they are doing in their real life 
practices." Reflecting this interest, she 
is well known internationally for her 
work in the area of action research 
and professional learning. She is 
visiting tertiary education institutions 
the length and breadth of the country 
throughout October and November. 

This year, for the first time, 
HERDSA NZ is proud to be co
sponsoring the fourth annual TERNZ 
(Tertiary Education Research in New 
Zealand) Conference, held this year in 
Auckland on November 23, 24, and 25. 

More information about this unique 
conference is available at: http://hedc. 
otago.ac.nz/temz/2005/home.asp. 

We have also continued to 
seek opportunities to influence and 
contribute to national government 
policies and initiatives. For example, 
as a follow-up to last year's conference 
and our post conference colloquia we 
contacted the body responsible for the 
National Tertiary Teaching Excellence 
Awards (New Zealand Qualifications 
Authority: NZQA) and indicated that 
we would like to contact all award 
nominees to inform them about the 
HERDSA Fellowship scheme and 
also indicated that we would like to 
assist award recipients to share their 
insights and practices with other 
teachers. For the latter we proposed a 
"National Roadshow" and/or a retreat 
at which the recipients would prepare 
resources for other teachers. NZQA 
has undertaken to inform all nominees 
about the fellowship. While supportive 
of the other initiatives that we have 
proposed, NZQA has not been able 
to assist with funding for the retreat 
or a national roadshow. We are now 
exploring other funding avenues, and 
putting together a detailed proposal 
for corporate sponsorship for the 
retreat, in particular, possibly targeting 
3M (the sponsors of the Fellowship 
scheme in Canada). 

We have two representatives (Neil 
Haigh and Mark Barrow) representing 
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future possibilities, conference 
held at Chilworth, Southampton, 
19-20 January 2000 http://www. 
sol ent. ac. uk/rtconference/ default. 
asp?levell id= 11597 

Zamorski, B. (2002). Research-led 
teaching and learning in higher 
education: a case. Teaching in 
Higher Education, 7(4), 411-427. 

Alan Jenkins is at Oxford Brookes 
University and Mick Healey at the 
University of Gloucestershire. 

Contact: alanjenkins@brookes. 
ac.uk, mhealey@glos.ac.uk 

Note from the Editor-Readers 
should find the HEFCE website, www. 
hefce.ac.uk, worth a look 

HERDSA on a Technical Working 
Group that is developing proposals for 
a National Leamer Opinion Survey. 
The survey would be an element of 
the Government's new Performance 
Based Teaching Fund policy. Students' 
responses to the survey together with 
retention and successful completion 
data, will be used to rank tertiary 
education institutions. Institutions 
which have a very low ranking 
according to this aggregated data will 
be required to engage in a dialogue 
about their circumstances and may 
be required to develop new learning 
and teaching enhancement plans. If 
they do not do this, they may incur 
financial penalties. Understandably, 
there is continuing debate about the 
policy, including the feasibility of 
developing a sound survey that can be 
used for this purpose. Mark and Neil 
and endeavouring to ensure that the 
debate is informed by scholarship 

HERDS A was also well represented 
on the Teaching Matters Forum, set 
up to advise the government on a 
proposed Centre for Tertiary Teaching 
Excellence and many HERDSA 
members contributed to a sector-wide 
consultation on the proposal. The 
Government has adopted most of the 
recommendations that followed from 
the consultation and an establishment 
phase is now underway. 

continued page 18 
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From the President 
No doubt you are breathing a sigh of 
relief as the semester draws to a close 
and the summer season starts to loom. 
This is a good time to reflect and 
consider both outcomes and future 
directions. Your HERDSA Executive 
has been doing much the same thing. 
We met in Melbourne recently to 
review our progress against the major 
priorities outlined at the AGM, and 
to ensure we continue to develop our 
strategies in an appropriate manner. 

The planning meeting was well 
attended, and focused on four major 
aspects ofHERDSA activity. First, we 
explored HERDSA's website. A review 
of the website will be undertaken to 
examine how it can be modernised in 
both appearance and functionality. As 
the revamp progresses, we will keep 
you informed of the changes which 
are likely to emerge. I am sure you 
also have ideas about the features 
you would value. There will be a 
notice soon to invite comment and 
suggestions as the project progresses. 

The second topic of discussion 
related to the HERDSA Fellowship 
Scheme. We have been pleased with 
the progress of the scheme and its take
up by new candidates, but realise there 
is still some room for improvement. A 
working group has been convened to 
review the criteria. The Committee 
has received feedback from a few 
members indicating that the criteria 
are too focused on being a teaching 
practitioner. We hope the resultant 
(small) changes may enable those 
in teaching leadership or facilitation 
roles to be more readily considered. 

The Executive Committee is keen 
to strengthen its membership base and 
the impact of HERDSA communities 
in each region. We have learnt much 
from the very successful models 
evident in New Zealand and Western 
Australia, where a strong HERDSA 
presence operates. In the next issue of 
HERDSA News, we will be exploring 
the ways in which Branches might 
operate to stimulate a stronger sense 
of community. This is important 
for the well-being of our members. 
Many academics feel very isolated 
as they undertake their daily work 
roles. Opportunities to explore issues 
and meet those who can share their 
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experiences is a critical mechanism 
to assist our colleagues. We see this 
building of community as an important 
priority. 

Fourthly, we considered the 
importance ofHERDSAas an advocate 
and policy agent. Last year we 
responded to a number of government 
initiatives on behalf of our members. It 
is our intention to maintain a watching 
brief over new discussion papers 
and to explore their implications for 
higher education generally. We will 
also be encouraging you to share your 
perspectives - particularly following 
the web-site redevelopment. This is an 
important time in our history as we see 
massive policy changes that impact 
hugely on how we work and the loads 
we carry. While each of us perhaps 
feels a little powerless in the face of 
massive changes in higher education, 
collectively we can make an impact. If 
you have thoughts on how HERDSA 
should be responding or contributing 
to policy, please let us know. 

HERDSA also sponsored the wine 
and cheese function at the Foundations 
Colloquium held at the University of 
Tasmania in Launceston. We were 
very pleased to support this event, 
as the inaugural colloquium was 
conceptualised by HERDSAmembers. 
The 2005 colloquium illustrated the 
strong desire of practitioners to explore 
applied issues that impact on their 
work roles. We are seeing a number 
of colloquia and mini-conferences 
emerging across Australia as people 
realise the value in sharing their 
strategies and issues in a collaborative 
forum. Unfortunately, universities 
are not resource-rich any longer, and 
funding to attend such events is going 
to be harder to find in the coming years. 
As a higher education community we 
will need to think of ways in which 
we can share our knowledge without 
necessarily "being there". 

TheCarricklnstituteofLearningand 
Teaching in Higher Education will be a 
major force for collaborating virtually. 
In the last few months the Institute 
has initiated a number of projects 
which will encourage greater sharing 
across our learning communities. 
The Resource Identification Network 
will be particularly valuable, as it 

will encourage the dissemination of 
our resources and knowledge more 
fully. The discipline-based activities 
project will be a complementary 
strategy designed to support several 
major nodes of teaching across the 
Australian community. HERDSA is 
currently drafting the scoping paper 
for that initiative. When the calls for 
comment on the draft are made, please 
take the time to read and consider the 
proposal, as this will be an important 
initiative to assist Australia's growth 
as an educational community. 

In the last issue ofHERDSANews 
you received the 2006 HERDSA 
Conference Call for Papers. Please 
make sure you take the time to put 
in a submission. While the various 
colloquia and communities of 
practice around the countryside are 
important forms of applied, focused 
discussion, they cannot offer the more 
expansive picture of higher education 
theory, policy and practice which 
a comprehensive conference can 
provide. Next year's conference will 
be supported by three colloquia prior 
to the conference, exploring teaching 
and learning, research and leadership 
in higher education. These one-day 
colloquia will all be held concurrently 
on the Sunday, offering an intensive 
opportunity to explore some of the 
real complexities now facing our 
sector. The conference itself will 
be a rich event offering refereed 
streams, workshops, symposia and 
many opportunities to meet with 
those in your own areas of interest. 
The conference also backs onto the 
Australian Universities Quality Forum 
which will be held in the week prior, 
so it certainly makes the trip to Perth 
most worthwhile. The feedback from 
the very successful 2005 conference 
has been carefully considered to pick 
up on any major changes that need to 
be made. Members will be pleased to 
note that the major complaint has been 
firmly addressed: lunches will be much 
more exciting with less waiting! 

On another note, HERDSA is 
pleased to report that its Green Guides 
have been hugely popular since the 
2005 conference. There are still copies 
available from the HERDSA office. 



From next year, we hope to report 
on Branch initiatives in HERDSA 
News. Now is a good time to start 
thinking about your local community 
and how it might build more collegial 
networks. If you haven't met as 
a HERDSA collective, but would 
like to do so, it simply takes one 
person to get the ball rolling. If you 
are willing to be a state contact for 
HERDSA, please contact Jennifer 
Ungaro at the HERDSA office. It 
takes very little to commence building 
a community. This is a good season 

to commence some networking - and 
many university teaching and learning 
units are more than happy to host 
events at their facilities. Those states 
or regions that have little interaction 
occurring are strongly encouraged 
to think about how they might start 
sharing their knowledge and goodwill. 
It's a marvelous way to keep people 
sustained mentally and emotionally. 

Hopefully this overview has 
provided you with a good sense of 
HERDSA's cur-rent activities and 
focus. It also perhaps poses some 
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potential new year resolutions for 
you as a HERDSA member! In the 
meantime, your HERDSA Executive 
wishes you a restful and enjoyable 
closure to your 2005 programmes and 
hopes that 2006 commences in a very 
positive way for you. 

Don't forget that if you have 
an issue or idea for HERDSA, 
you simply need to email me at 
Shelda.Debowski@uwa.edu.au/. I 
look forward to hearing from you. 

Shelda Debowski 

Preparing for a HERDS A Fellowship 

Applying for a HERDSA Fellowship 
was an important developmental step 
for me. As a typical university lecturer, 
I had assumed my role on the basis of 
my doctoral research and publication 
skills, rather than on those associated 
with an ability to educate others. 
After fourteen years in the role, I felt 
a real need to formally document and 
reflect in a more structured way on my 
professional practice as an educator. 
Preparing a teaching portfolio that 
examined my practice and identified 
areas for future development was 
something I wanted to do for its 
intrinsic formative value and future 
guidance. 

In terms of the Fellowship 
programme itself, receiving 
recognition for my work as a teacher 
was a motivating factor in applying, 
but secondary to the prospect of 
becoming part of a community of 
peers genuinely interested in teaching 
and educational matters. My own 
host institution has undergone a 
significant strategic "repositioning" 
to become a "research" university, 
with an increasingly exclusive focus 
on this aspect. I had found the lack of 
collegial interaction on educational 
matters frustrating, especially given 
the obvious needs in view of the 
second-language undergraduate 
characteristics, and the wider changes 
in both the university and Hong Kong 
society environments. Membership 

of HERDSA generally, and specific 
involvement in the Fellowship 
programme, with its consequent 
relating of applicant and mentor, 
provided a much needed forum for 
me. 

In preparation for beginning my 
portfolio, I actively noted those features 
that I felt constituted good teaching 
and tried to distil the essence of what 
I had been trying to achieve in a few 
concise "underpinning" statements. 
I then attempted to place these in the 
context of both general educational 
theory, and the more specific concepts 
which had been applied to second
language environments like Hong 
Kong. While such "contextualising" 
of one's philosophy does sound like 
a largely academic exercise, it does 
allow the underlying subconscious 
framework to your work to become 
surprisingly evident. It also allows an 
appreciation of how one's philosophy 
integrates with institutional and 
societal goals. 

In terms of portfolio presentation, 
I decided upon a web-based portfolio. 
Over the past several years I have 
been developing web-based courses 
for (multi-institutional) distance 
education and use in blended-learning 
environments. It seemed appropriate 
to develop a web-based portfolio to 
demonstrate some of the advantages 
implicit in this technology 
accessibility, ease of navigation within 

By Sue Donoghue 

the document, and the effective and 
concise use of graphics for evidence 
( e.g. photographs portraying different 
learning environments and teacher
student interactions). A paper-based 
document would have had definite 
limitations when it came to presenting 
and integrating the material that I had 
selected for my criteria evidence. 

Planning the content of my e
portfolio proved an enjoyable activity, 
and the web-based format allowed me 
to be creative with my material. The 
process of documenting and examining 
various initiatives and approaches to 
teaching and learning was revitalising. 
Looking at where I was tpree years 
ago, and where I am now certainly 
made me feel that my efforts and 
focus had been worthwhile. Preparing 
my portfolio had proven the "ultimate 
exercise in self-reflection" and further 
provided a road-map of what I hope to 
achieve in the coming three years. 

For all those contemplating the 
Fellowship programme, I would have 
to say that the preparation of a teaching 
portfolio can provide an unparalleled 
formative exercise, regardless of 
whether your work is ultimately 
recognised with an award. 

For those that do receive 
recognition through a Fellowship, I 
would strongly recommend that you 
attend the conference to receive your 
award. In fact, attend the conference 
under any and all circumstances! 
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The atmosphere at last year's Sydney 
conference was especially warm, 
inviting, and exciting. I'm glad I did 
not miss this opportunity to meet, 
discuss, learn and revitalise .. . 

Originally from New Zealand, Dr Sue 

in Earth Science at The University of 
Hong Kong. Her research specially 
is volcanology, with particular focus 
on the Pacific Rim. Her developing 
interest in teaching and learning 

has particular teaching interests in 

the use of web-based and project

based teaching in the Hong Kong 

context. Dr Donoghue received her 

has seen her assume roles in staff HERDSA Fellowship in July 2005. 

Donoghue is an Associate Professor professional development, and she Contact: donoghue@hkucc.hku.hk 

Update: HERDSA Fellowships 
Professional Development Scheme 

The HERDSA Executive approved the 
Pilot Guidelines of the Professional 
Development of the HERDSA 
Fellowships Scheme for implementation 
over one year, July 2005 until June 
2006. As the Fellowships Professional 
Development convenor it is a pleasure 
on behalf of the HERDSA Executive 
to invite all HERDSA Fellows to renew 
their HERDSA Fellowships by June, 
2006. There are presently seventeen 
Fellowship holders, ten Fellowships 
were awarded in 2003, three in 2004 
and four in 2005. Fellows range from 
being mainstream academics in various 
disciplines to researchers and academic 
developers at various stages in their 
higher education careers. As agreed to in 
the HERDSA Fellowships Recognition 
Scheme and in order to maintain 
HERDSA Fellowship status, Fellows 
are expected to engage in ongoing 
professional development. Fellows who 
elect to renew their Fellowship status 
will be part of the implementation of the 
Pilot of the Professional Development 
Scheme. Guidelines for the Pilot were 
approved by the HERDSA Executive 
Committee in March, 2005. 

All Fellows wishing to maintain their 
Fellowship status will need to: 

• Complete and submit "Development 
Schedule" ("Development Record" 
and "Development Plan"); and 

• Assess (read and provide feedback 
on) another Fellow's Development 
Schedule. 

The "Development Schedule" has 
beendevelopedusingamodelofreflective 
practice. It is a record of the actions 

12 

and acttv1ttes undertaken, respective 
outcomes, and professional development 
goals. The "Development Schedule" is 
intended to support Fellows in reflecting 
on how the professional development 
activities have contributed to their 
understanding of university teaching and 
learning. In the "Development Record" 
Fellows will identify the activities that 
have contributed to their own teaching 
and/or scholarship related development. 
In the "Development Plan" Fellows 
will look ahead and set out objectives, 
actions and activities to be undertaken to 
achieve them. 

As participants in the Pilot, Fellows 
will be contacted for feedback on the 
Pilot Guidelines and the process for 
renewal of Fellowships. A sample of 
submissions will be sent for external 
review (similar to that followed for the 
Pilot of the Recognition Scheme). 

For HERDSA members interested 
in becoming a HERDSA Fellow 
and maintaining the Fellowship, 
the purposes of the Professional 
Development Scheme are to: 

• Improve the quality of teaching 
across the higher education sector 
and thereby to improve the quality 
of student learning and academic 
development outcomes; 

• Enhance the professionalism of 
teachers; 

• Provide a way for universities to 
recognise and reward those who 
facilitate high quality learning; 

• Give individuals a means for making 
statements about the quality of their 
professional practice; 

By Kogi Naidoo 

• Provide opportunities for further 
professional development in cross
institutional groups; 

• Enable HERDSA to recognise and 
reward good teaching through the 
process of peer review; 

• Provide a process for critical 
reflection into teaching practice and 
the learning process 

• Provide a forum for peer evaluation 
and dialogue; and 

• Provide a forum for discussion 
and dissemination of research and 
scholarship of teaching. 

The following are some of the benefits 
of engaging in continuing professional 
development. As a HERDSA Fellow you 
will be able to: 

• Maintain your professional 
Fellowship status; 

• Showcase your achievements; 

• Enhance your curriculum vitae; 

• Enhance your career prospects; 

• Attain enhanced job satisfaction; 

• Enhance your collegiality; 

• Contribute to the scholarship of 
teaching and learning; and 

• Develop and participate in networks. 

Anyone interested in the HERDSA 
Recognition Scheme or the HERDSA 
Professional Development Scheme 
can contact the HERDSA Office or 
check the HERDSA website for further 
information. 

Kogi Naidoo is the HERDSA 
Fellowships Professional Development 
Convenor. 
Contact: K.Naidoo@massey.ac.nz 
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The Growth of the Two Cultures: How 
Did Academics Become Change Leaders 
in University Administration? 

During a period of social upheaval at 
my university termed "restructuring", 
the administration brought in a 
change facilitator from Australia. She, 
amongst other things, mentioned that 
during processes of restructuring, 
20% of the staff of an institution or 
department are change leaders. They 
are no problem. 60% are undecideds 
and the battle for change is for their 
hearts and minds. When asked what 
one did about the other 20%, the reply 
was that you take them out and shoot 
them. 

Social change, so everyone says in 
one of the cliches of the last decades, 
is inevitable. It is also supposed to be 
proceeding at a faster rate than ever 
before. But unlike the extinction of the 
dinosaurs with which humans probably 
had little to do, human agency has and 
does play a role in social change. It is 
simply not true, as Margaret Thatcher 
is supposed to have said, that there is 
no other way. 

In the case of universities in 
Australasia changes have been 
radical. Jan Currie in her keynote 
address at Herdsa 2005 asked, "Can 
universities in the 21 st century be 
more like scholarly communities than 
corporations?" She spends most of her 
address, however, documenting the 
changes wrought by corporatisation 
and the external factors which led to 
its introduction. 

The conclusion to be drawn from 
these changes is also a radical one. 
The institutions called universities 
are now primarily managed entities. 
Institutional values are management 
values. The discourses that prevail at 
the institutional level are management 
discourses. 

The vocabulary of management is 
easy to satirise but it is pre-eminent, as 
Gramsci would have predicted. See, 
for example, the small glossary below 

and check how familiar you are with 
its terms. 
accountability n. having the donkey 

report back to its handler to 
the effect that it has gone in the 
direction the handler intended 
consuming as few carrots as 
possible and with having had 
as few rods broken across its 
hindquarters as possible. 

competition n. a race where a number 
of donkeys are lined up and 
the winner is the donkey who 
gets to the tape first, carries the 
heaviest load, eats the fewest 
carrots 

contestability n. coercing a number of 
donkeys in the same direction 
but feeding only the one that 
gets there first 

disincentive(s) n. carrot or stick placed 
in the wrong location; the 
carrot at the rear of the donkey 
and stick in front causing the 
donkey to go in a direction not 
intended 

efficiency(ies) n. using as few carrots 
and sticks as possible to get 
the donkey to move as fast as 
possible while at the same time 
placing greater burdens on its 
back 

equity n. attempting to ensure that all 
donkeys get the same small 
number of carrots and are hit 
about as frequently as other 
donkeys ( see fairness) 

excessive central input controls n. 
using too many carrots and 
sticks 

fairness n. attempting to ensure that 
all donkeys get the same small 
number of carrots and are hit 
about as frequently as other 
donkeys (see equity) 

feedback (or feedback loop) n. a 
process whereby the donkey 
is beaten some more if it does 
not account satisfactorily (see 
accountability) 

flexibility n. a property of donkeys 
which allows them to move 
quickly in new directions and 

By Koenraad Kuiper 

quickly to get used to different 
loads 

government subsidies n. carrots and 
sticks given by the government 
to business people so they can 
use them without paying for 
them and thus make a bigger 
profit out of donkeys 

incentive(s) n. carrot and/or stick 
used to make a donkey move 
in a particular direction, the 
carrot being used in front of 
the donkey to attract it in the 
direction its handler requires it 
to move and the stick to beat it 
with thus moving it forward 

innovative adj. a property of donkeys 
who are prepared to be coerced 
into going boldly where no 
donkey has gone before (c.f. 
responsive) 

internationalisation n. trafficking in 
cheap overseas donkeys 

market trends n. second guessing 
where donkeys ought to go and 
how much they ought to carry 

neutral policy environment n. a 

situation where every donkey 
regardless of size, shape, age, 
sex, ethnicity is urged to bear 
the same burdens and move in 
the same direction 

overheads n. the number of carrots 
and sticks which a handler 
must have in store so as to be 
sure the donkey keeps moving 
in the desired direction 

privatisation n. selling donkeys 
owned by the government to 
businesses 

quality assurance n. being able to 
say exactly what direction the 
donkey is going in and how 
much it is carrying 

quality control n. not permitting the 
donkey to stray off line 

regulatory controls n. blinkers placed 
on the eyes of donkeys so they 
cannot see where to go 

13 
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resource(s) n. money used for buying 
carrots and sticks and the time 
it takes to buy them 

responsive adj. said of donkeys who 
move quickly to take on bigger 
burdens and move faster on 
fewer carrots at their handler's 
bidding 

the private sector n. donkeys being 
driven by business people 

the public (or state) sector n. 
donkeys being driven by the 
government 

transparency n. a property of windows 
out of which the well-heeled 
can see the donkeys being 
attracted by carrots which are 
just out of reach and beaten 
when their frustration at not 
being fed makes them cussed 

If you recognise most of these 
terms and understand the conceptual 
universe that lies behind them, then 
you understand the institutional culture 
of a contemporary university. 

One, by no means unhappy 
conclusion, to be drawn from the 
hegemonic incursions of management 
and management speak on the 
institutional fabric of universities is 
to accept that universities are now, 
institutionally, managed entities. What 
other option does a sane individual 
have? One can resort only to subversion 
or satire. The Anglophone world is not 
much good at either of these. 

Where does that leave the 
university and academic values of 
the traditional kind? It leaves them, 
happily, where they have always been, 
in the community of scholars which 
is and who are the university. Joan 
Currie seeks the restoration of some 
institutional sense of community. That 
is currently not a likely option. 

I take it therefore that the university 
has moved from having an institutional 
form to being solely a community 
which is materially resourced by 
an institution. Just as the buildings 
were never the university, so now the 
institution is not the university. The 
function of management therefore is 
to ensure that that community is being 
resourced rather than being sustained. 
The price for that relationship is that the 
academic community, which used to 
have a some say in its own resourcing, 
has lost any significant control over its 
own institutional affairs where these 
concern resourcing. 
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If I am right in these observations 
then there must be two cultures 
existing under the same institutional 
roof: the management culture and 
the academic culture. Evidence for 
this position is that the two cultures 
frequently talk past each other and both 
seem barely to see the relevance of the 
other. Management imperatives such 
as rationalising, downsizing, resource 
allocation, transparency, marketing 
(and the list goes on), seem to have 
nothing to do with the academic 
life of teaching, research, reading, 
collegial discussion, conferences, 
getting footnotes in order and making 
sure that your graphs are statistically 
significant. Academic staff frequently 
despise budget setting processes and 
the new student database, as well as 
the subtle distinctions between capital 
and operating expenditure, while 
some managers appear to think that 
thinking and reading are some kind 
of self-indulgent holiday activity. 
Some academics think that they are 
regarded as revenue generating units 
by managers; and some managers do 
think that. 

As so often happens when two 
different cultures inhabit the same 
space, suspicions of the members of 
the one culture by those of the other 
abound. The motives of managers are 
frequently interpreted as malevolent by 
academic staff. Managers constantly 
seek to control as much of the life of 
academic staff as possible sensing that 
the academic staff may not be doing 
what they are supposed to be doing. 
Managers are seen as travelling first 
class, earning huge salaries and sitting 
in meetings all day wasting everyone's 
time. Academic staff who make a 
splash of some kind are used by 
management for marketing purposes 
provided the splash is one that is able 
to be sold. A cure for cancer is always 
more saleable than a breakthrough in 
the philosophy of mind. Management 
is cynical; academics are high-minded. 
Academics are petty and small
minded; managers are the only ones 
who really care about the institution. 

One of the most remarkable aspects 
of the growth of the two cultures is 
that those in the management culture 
are almost all former academics. 
They came through the universities as 
students, graduate students, post docs, 
junior faculty and so into management 
positions having never been out of 

an educational environment and 
having had no training or real-world 
experience in management. What could 
have led to the current members of the 
management culture of universities 
being attracted to management at all? 
Why would you want to give up on the 
capacity to work with students in the 
lecture room and the tutorial and lab, 
to do original research and supervise 
students doing original research? 
What is so attractive about having 
a PA and a chauffeur-driven car and 
sitting in endless meetings, talking to 
politicians and showing VIPs around 
bits of the institution that you hardly 
know your own way around, other 
than the money and a sense of having 
power? 

There is critical research to be 
done here since, if I am right, the 
corporatisation of universities has 
been implemented from within as 
much as from without. The agents 
of change have probably been from 
amongst the 20% early adopters. All 
the early adopters were nurtured in 
the university system which was, at 
the time, antipathetic to managerial 
culture. If it can be understood how 
the radical social change that has 
altered universities in the last decades 
has been facilitated from within then 
we will have a clearer understanding 
of how the community of scholars 
which still live in the institution 
which materially supports them, but 
whose institutional culture no longer 
does, may regain some influence over 
the latter-day abbots of our modem 
monasteries. 

Only then may the academic 
community be on the way to answering 
Joan Currie's question at Herdsa 
2005. 

Koenraad Kuiper is currently 
Professor of Linguistics at 
the University of Canterbury, 
Christchurch, New Zealand. He 
holds a PhD in linguistics from 
Simon Fraser University and was 
awarded a DSc by the University of 
Canterbury in 2001. He was awarded 
the University of Canterbury teaching 
medal in 2004. 

Contact: 

kon.kuiper@canterbury.ac.nz 
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On the Need t~ Investigate the Situation 
of Casual Academic Work in New Times 

Introduction 
Universities in Australia are subject to 
the increasingly neoliberal workplace 
trends associated with industrial 
reform (IR). A notable feature of 
the Australian workplace in new 
times, reflected in universities, is 
the increased casualisation of the 
workforce. A number of past research 
projects (including, for example, 
Acker, 1994; Krefting, 2003 ; Pocock , 
1998 & 2005; Valien, 1998) have 
focussed on the structural employment 
arrangements and conditions pertaining 
to universities in general. However, a 
search of the literature has revealed 
that apart from the work of Junor 
(2000; 2004a; 2004b) and Junor and 
Wallace (2001 ), little, if any research 
has been undertaken in relation to 
the particularities of casual academic 
workplace conditions. Present moves 
towards IR within Australia make 
it particularly timely to investigate 
the situations of the ever-growing 
number of academics employed on a 
casual basis, the majority of whom are 
female, and to consider the possible 
effects of these on the long-term career 
prospects of casual academic staff. It is 
with this in mind that we commenced 
our present research project. 

The Workplace in New 
Times: The Move Towards 
"WorkChoices" 
From the 1970s to the present there 
has been continuing industrial reform 
(IR) in workplace arrangements in 
the western world . Contemporary 
Australian Government policies 
and documents are perpetuating and 
consolidating neoliberal workplace 
reforms. Media are presently 
publicising the present Government's 
arguments in favour of IR, under the 
banner of "WorkChoices" in the form 
of a $ l 5m advertising "overkill" 
(Canning, 2005). It is likely, with 
the present Coalition balance of 
power in the Australian Senate, that 

By Jayne Keogh & Barbara Garrick 

these reforms will go ahead in the 
near future . As such , it is timely to 
research the effe,cts of such reforms, 
particularly on those who have been 
identified as being most at risk of 
being disadvantaged by the workplace 
arrangements associated with such 
workplace reforms. 

Some of the effects of continuing 
workplace reforms have been a rise 
in female workforce participation, an 
increasing incidence of part-time and 
casual work, a greater importance 
of educational attainment as a pre
curser to employment, and a shift in 
employment from manufacturing to 
service industries (Wooden, 2000, 
p. 18). As in other industrialised 
countries, it seems that women in 
Australia are under-represented 
in the paid work sector, and over
represented in the unpaid sectors 
(Pocock, 2005, p . 33) . Furthermore, 
there has been "a growth in part-time 
jobs, three quarters of which are held 
by women. Of Australian women in 
paid jobs, 44 per cent work part-time, 
which compares with 26 per cent in 
the OECD countries" (OECD, 2002, 
p. 43). Pocock (1998) suggested that 
women are doubly disadvantaged 
through contemporary workplace 
reform such as the introduction of 
individual enterprise bargaining 
processes, one of the key tenets of the 
Howard Government's IR package. 

Setting the Scene: The 
Academic Workplace 
Like other workplaces, universities in 
Australia have experienced the same 
reforms, including structural change 
and its effect on labour markets, 
increased competition and product 
markets, technological change, 
changing work organisation and 
changing values (Wooden, 2000: 18). 
Indeed, it seems that "the New Right 
has largely succeeded in projecting 
its economic and ideological agenda 
into mass education" (Walsham, 
2001/2002 : 21), and the language 

of neoliberalism has become 
normalised within the academy (Gale 
& Densmore, 2000). Neo-liberal 
workplace reform has resulted in a 
reduction in the employment of a core 
of permanent, tenured staff and an 
increase in the employment of many 
part-time staff in universities, putting 
additional pressure on that core of 
tenured staff, and impoverishing 
the working conditions of part-time 
staff . It seems that "the growth in the 
proportion of workers who are casual 
has effectively reduced rights to basic 
sick and annual leave, undermining 
long-established entitlements that are 
vital to working careers" (Pocock, 
2005, 41). University workers are 
becoming increasingly alienated from 
their institutions because of unrealistic 
workloads and an increasingly 
competitive environment. "This is 
especially so for those who do not 
want to compromise their values or 
'play the game"' (Currie, Harris & 
Thiele, 2000, p. 289). 

There is no doubt that the 
pattern of academic employment is 
hierarchically gendered (DeLaat, 
2001; Finch , 2003; Krefting, 
2003; Pocock, 2005) . Universities 
primarily reflect and perpetuate male 
perspectives, and women and their 
interests have historically been absent 
or marginalised within academia. As 
such, "both faculty jobs and academic 
knowledge are gendered in that they 
are disproportionately based on and 
consistent with male experience" (J. 
Martin, 1994, cited in Krefting, 2003, 
p. 261). It seems that union moves to 
"improve '" the working conditions of 
academics have represented primarily 
masculinist interests, and "Australian 
unions have been male-dominated and 
have often ignored or over-ridden the 
interests of working women in pursuit 
of the interests of men" (Pocock, 
2005, p. 40) . There is a persisting 
under-representation of women at 
the top and an over-representation of 
them at the bottom of the academy 
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because of a continuing combination 
of structural, cultural and procedural 
arrangements and organisation of 
academic work (Benschop & Brouns, 
2003). "In almost every field and 
subfield, in almost every cohort and 
at almost every point in their teaching 
and research careers, women advance 
more slowly and earn less money than 
men" (Valian,1998: 217). Women 
disproportionately leave before 
earning their PhDs, are slower to be 
tenured, and earn less than comparable 
men (Krefting: 2003, 272). 

Possibly the most disempowered 
group of workers within the academy 
are those staff employed on a casual 
basis. A casual employee in the 
education industry is defined as "a 
person engaged by the hour and paid on 
an hourly basis that includes a loading 
related to award benefits for which 
a casual employee is not eligible" 
(HECE Award, AIRC 1998: Clause 
2.4). Like the general workplace, 
casual employment in academia has 
increased over the past few years. 
Casual academic staff numbers rose 
by a full time equivalent (FTE) of 
49 per cent between 1994 and 2000 
(DEST 2002, cited in Junor, 2004a), 
and make up 20 per cent of university 
academic staff (DEST 2003, cited 
in Junor, 2004b ). In terms of head
count, the Australian casualisation 
rate is between 23 and 27 per cent. An 
estimated 40 per cent of academic staff 
were appointed as casual employees 
using these terms, a rate far higher than 
that of the general workforce (Pocock, 
Buchanan & Campbell, 2004). 

Research on Casual 
Employment in Academia 
It seems that casual employment in 
education is through and through 
a gendered issue, females vastly 
outnumbering males. According to 
Junor & Wallace (2001: 162), of the 
nearly 101,000 casual employees in 
education, 76 per cent were female. 
However, despite the ever-increasing 
numbers and feminisation of the 
casual academic workforce, apart 
from Junor's work, little research has, 
to date, been undertaken focussing on 
the work of casual academics. Indeed, 
it is noteworthy that at the recent 
Fourth European Conference on 
Gender Equality in Higher Education, 
held at Oxford Brookes University in 
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August - September this year (2005), 
that there was only one paper that 
focused on the situation for casual 
academics (Keogh & Garrick, 2005). 
As such, this gap is a provocation for 
further research in this area. 

Junor's research findings, based on 
questionnaire responses from 2,494 
casual academics and general staff 
in 2001 and 2002, from respondents 
based at five different universities 
(Junor 2004) revealed that it cost less 
to employ casual staff than tenured 
staff, that casual staff received little 
more than half the pay of colleagues 
with identical responsibilities - in 
some instances less experienced 
people whom they were mentoring, 
and that the qualifications and 
experience of casual academics were 
frequently under-utilised or used 
without recognition. These all look like 
advantages for university employers. 
However, Junor's research participants 
reported "a sense of bitterness at a 
wasted investment in qualifications" in 
addition to feelings of marginalization, 
calling themselves, for example, 
"the underlings in a caste system" 
(Junor, 2000: 27). They identified sub
standard working conditions, feelings 
of insecurity in relation to their often 
ad hoe recruitment and appointment 
processes, and saw their work as being 
largely undervalued and invisible 
(Junor, 2000: 27). As such, these 
indicated perceived disadvantages for 
academics employed on a casual basis. 
Despite such negative responses, 
though, Junor's participants also 
identified some common benefits of 
this work mode, including those of 
choice, flexibility, and the intrinsic 
rewards of casual employment. 

Research in Progress: 
Method 
The relative dearth of research m 
the nature and conditions of casual 
academic staff is an indication of a need 
for further investigation, particularly 
in this era of IR. The authors of this 
paper initiated additional research on 
the issue by undertaking a qualitative 
research study. Underlying this 
present research project is the notion 
that social worlds are constructed 
through talk as sites of social action 
(Keogh,1999: 50). Commonsense 
understandings of social practices 
constitute and mediate ways in which 

the social world is actively talked into 
being (Smith, 1990). Talk can reveal 
how participants actively construct 
the social worlds of which they are a 
part. We believed that analysis of the 
talk of casual academics about their 
work would detail and make visible 
their invisible commonsense views 
and notions. This would enable us to 
identify and problematise possibly 
ideological understandings about 
casual work. Such analyses have 
the potential to identify inequitable 
practices and, as a consequence, 
facilitate potentially transformed 
practice. 

Using university bulk email 
facilities, we invited casual staff 
to join us at a group meeting one 
afternoon from two-thirty to four
thirty pm, to discuss their work as 
casual academics and to hear their 
opinions regarding their perceptions 
of the advantages and disadvantages 
of this type of employment. Seven 
people attended the group meeting, 
in addition to the two researchers. All 
but one of the attendees was female, 
aged between 27 and 52 years. Their 
years of working in a casual capacity 
ranged from three to twenty years. 
Participants and their work sites were 
assured of anonymity. We sat around a 
table, and the conversation was audio
recorded and later transcribed. We 
asked the participants to talk about the 
circumstances and conditions, their 
likes and dislikes. Conversation was 
initiated asking the attendees to talk 
about why and how they started work 
as casual workers. Having experienced 
work as casual academics, we, the 
authors of this paper, positioned 
ourselves as participant observers. 
The talk was largely unstructured, 
but there were no gaps or silences. 
The meeting was filled with emotion. 
Indeed, some of the talk was very 
passionate, and two participants were 
reduced to tears at different times. The 
conversation lasted longer than the 
originally planned two hours. 

Research Findings: 
Three main themes emerged within 
and through the casual academics' 
talk: the participants' reasons 
for being employed on a casual 
basis, their experiences as casual 
academics, and the consequences 
of casual employment for each of 



them. The themes that emerged were 
not discrete from one another, but 
emerged as an interplay or ideas that 
were interwoven throughout the talk. 
Reasons for entering and continuing 
work on a casual basis included 
views of it fitting in with family an<l 
I or personal situations, that is was a 
"caring" profession and as such, an 
extension of many of the participants' 
previous roles as teachers, and 
that they largely saw this mode of 
employment as a preliminary to full
time work in the form of a pseudo
apprenticeship. When talking of their 
experiences as casual academics, 
the participants raised a number of 
experiences that they held in common. 
So, for example, despite saying that 
this mode of employment often fitted 
in with family circumstances, they 
also saw their work eating into their 
family time, most spoke of feeling 
marginalised within their workplaces, 
they shared the experience of not 
being provided with what often turned 
out to be crucial information, many 
talked of dashed hopes in that full
time work had not eventuated as a 
result of their casual employment, and 
some suggested that there was a lack 
of interest in either themselves or their 
work in the academy. The participants 
also shared some common experiences 
when talking of the consequences 
of working in a casual capacity. 
They all talked of being overworked 
and underpaid, they were united in 
their perception that their work was 
undervalued or even "invisible" at 
times, and commiserated on their 
notion that there was a lack of long
term prospects as a direct consequence 
of this mode of work. 

Overall analysis of the recorded 
talk suggested that the circumstances 
and conditions of work for casual 
academics was viewed by them 
as largely a gendered issue. One 
implication of their talk was that high 
undergraduate teaching loads may 
well have worked to disadvantage 
their future career chances and choices 
rather than working in the form of 
an apprenticeship for entry into the 
academia. In contrast, they saw male 
casual academics as advantaged in 
that they often appeared to be invited 
and able to work strategically in more 
prestigious academic work such as 
research, unlike many female casual 
academics. As such, many of the 

points raised within and through 
the talk reflected previous findings 
regarding the working situation and 
conditions of casual staff in Australian 
universities which may or may not be 
reflected in the universities of other 
nations. There is an obvious need for 
further research to identify whether or 
not this is a global trend in universities 
across the world, and to search for 
alternative more positive working 
arrangements for casual academic 
staff, if they exist. 

Conclusion 
It is not our purpose in this brief paper 
to detail the talk we recorded, or to 
include extracts from it to illustrate 
our present findings. This will be 
presented in future papers. Here, rather, 
we argue the need for further detailed 
investigations into this currently 
largely-ignored research issue. This 
is particularly so in today's era of IR. 
Unless further research is conducted 
on the situation, circumstances and 
conditions of this increasing number 
of casual personnel presently being 
employed within universities, it 
will be difficult, if not impossible, 
to illuminate the advantages and 
disadvantages of this work mode for 
either the university employers or 
employees. There is definitely a need 
for further analysis, in a variety of 
ways, to gain better and more nuanced 
understandings of the situation and 
conditions affecting casual academic 
staff. Government propaganda is 
supportive of workplace reforms, 
and the resulting casualisation of the 
workplace, arguing the importance 
of "WorkChoices". We argue that 
unless further research is undertaken, 
it will be difficult to either substantiate 
the need for and the advantages or 
disadvantages of casual work. This 
needs to be done in order to challenge 
the seemingly inevitable continuing 
government movement towards 
the ever-increasing casualisation 
of the workplace, including that 
which pertains to higher educational 
institutions. 
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Branch News cont ••• 
from page 9 

In brief, the centre will possibly be 
named the "Ako Aotearoa - Tertiary 
Teaching for Leaming Centre " and 
will be based in either Auckland or 
Wellington, supporting the entire 
tertiary sector. 

With other initiatives to explore, 
like setting up a website , 2006 
promises to be as rewarding for our 
Branch as 2005 has been. 

South Australia 
The South Australian Branch of 

HERDSA was fortunate to be able 
to sponsor, in collaboration with the 
University of Adelaide, University 
of South Australia and Flinders 
University, a seminar and workshop 
by Professor Dai Hounsell, who was a 
keynote presenter at HERDSA2005 in 
Sydney. Dai is a long-standing member 
of HERDSA. Around 45 participants 
from the three South Australian 
universities met on 1 July 2005 to hear 
Dai, Professor of Higher Education 
in the Centre for Teaching, Leaming 
and Assessment at the University 
of Edinburgh discuss "Reinventing 
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Feedback for the Contemporary 
University". Dai is well known in 
higher education and is currently 
head of a large-scale research project, 
"Enhancing Teaching-Leaming 
Environments in Undergraduate 
Courses" , which is funded by the 
UK Economic and Social Research 
Council. He is teaching-learning editor 
of the international journal Higher 
Education, and his many publications 
include "The Experience of Leaming", 
"The AS SHE (Assessment Practices in 
Scottish Higher Education) Inventory" 
and "Reviewing Your Teaching", as 
well as studies and discussions of the 
provision of feedback to students on 
their assignments. 

Dai highlighted the well-
established evidence that giving 
students constructive feedback on 
their work plays an important role in 
helping them to achieve high-quality 
learning outcomes. However the 
reality of modem academic life has 
diminished the time available for the 
provision of constructive feedback. 
Dai offered some informative and 

practical means by which "time poor" 
academic staff might still provide 
effective feedback to students and 
still retain their sanity! Dai challenged 
some of the long-held assumptions 
which underpin our feedback practices 
and explored practical ways in which 
these assumptions might be set aside, 
and feedback "reinvented". 

Dai very kindly allowed a copy of 
his presentation to be made available 
and also a streaming video of the 
session that HERDSA members might 
find interesting: 

http: // www .a delaide.edu.au / clpd/ 
materia / seminars /pastevents / index. 
html ; or try 

http: / /www.adelaide.edu.au /c lpd / 
materia /seminars /pastevents 

Geoffrey Crisp 

Geoff is the Director of the Centre 
for Learning and Professional 
development and recently joined the 
HERDSA Executive. 

Contact: 

geoffrey.crisp@adelaide.edu.au 
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The Participants' Tales: On Being 
at the CAD Symposium 

By the CAD Collective Symposium presenters (in order of their presentations): 
Kim McShane (with Heather MacKenzie and Susan Wilcox), Margaret Hicks, 

Catherine Manathunga, Peter Kandlbinder, Tai Peseta and Barbara Grant 

The CAD Collective (Peseta et al., 
2005) is a growing international 
scholarly community of people 
interested in critically engaging 
over theoretical and practical issues 
arising from the work of academic 
development/advising. If you would 
like to visit or join the CAD Collective, 
go to http://mailman.ucc.usyd.edu. 
au/mailman/listinfo/itl-cad 

At the HERDSA Conference 
in July, the Challenging Academic 
Development (CAD) Collective 
presented a symposium of six papers. 
The umbrella title was Conceptual 
Transgressions: Explorations in the 
Scholarship of Academic Development . 
In order to set the tone for the account 
of the symposium that follows, we 
describe here its focus through the 
words of someone who attended: 
"There was a consistent and quite 
moving emphasis on authentic personal 
experience, the unhomely ambiguities 
and hybrid identities associated with 
academic development. Such topics as 
spirituality, authenticity, well-being , 
personal experience, ethical stances, 
loss and mourning, [ and] professional 
identities are not commonly discussed 
at conferences .. . " (PD's CAD posting , 

July 07)1. 
Here we give a "report" of the 

symposium but an off-beat one. Out 
of reflections composed soon after 
the event, we have written a kind 
of dramatic script so as to give the 
reader a feeling for the diversity of 
responses of those who participated . 
In taking up this mode we wanted to 
capture our experience of performing 
the symposium and also some of our 
feelings and concerns afterwards, 
including our sense of connecting with 
some of those who came to hear us 
but not with others. This piece works 
like a chorus of singular voices, each 
expressing a distinctive experience of 
the event. Some of these voices reflect 

our thoughts and feelings, others reflect 
what we imagined of our participants . 
If the script was to be read aloud, the 
voices could sometimes be heard singly 
and at other times simultaneously to 
give a sense of a room crowded with 
thoughts and feelings. 

Minutes before the symposium: a 
smallish, greyish university seminar 
room on the third floor, rather 
overcrowded with tables and chairs. 
Half a dozen restless, slightly nervous 
presenters are gathering at the front of 
the room, crowded by a teachers table 
and podium and the familiar clutter of 
technology. 

The minutes tick by. The room begins 
to fill with conference attenders, some 
smiling and greeting the presenters, 
others solitary and quiet. There is an 
atmosphere of anticipation. Slowly 
the audience builds up, women and 
men, mostly middle-aged and white, 
becoming too many for the room. 
Black-garbed.figures push through the 
doorway carrying extra chairs. The 
starting time has come and gone, there 
is a waiting f eeling in the air. 

The Developer: 

Powell Room. Level 1? Level 2? I'll 
just keep walking up these stairs and 
see what the signs at each level say. 
Right, level 2, more stairs, I have to 
keep climbing this stairway to .. . I 
can hear a voice ~ heavens, there's 
Ray Land, and isn't that Sue Clegg? 
They're all very quiet in here. A 
reverent silence. I'll just step over the 
legs of people sitting on the floor at 
the front, and navigate my way past 
more people and desks. Then I can 
prop myself against the high wall at 
the back of the room and drop my 
conference bag with its lead-weight 

Program and Abstracts to the floor. 
Phew. 

The Inquisitor: 

I have my coffee, my cake, my napkin. 
In the break I ventured outside to find 
some warmth, sun, not conversation . 
No one's having the conversations 
I want to have at this conference. In 
the abstract booklet, a page catches 
my eye. Something to do with 
"conceptual trangressions" . I skim the 
names. Tai something, is that a man or 
a woman? I read on. Something about 
Foucault, a bit on Bourdieu, some 
sociology, ethics, performativity, ohhh 
. . . something on mourning. Who 
are these people? What is the CAD 
Collective? Why haven't I heard of 
this? Maybe I should go and check it 
out. 

The Ironist: 

This is a nice room. A bit squashed 
though. Waiting. Waiting. Oh, there's 
Tai. "Hi Tai." Ladies and Gentlemen, 
please take your partners for the CAD 
Symposium. One two three, one two 
three ... 

The Melodist: 

We'd been in the room for a while 
before people began drifting in: some 
furtively, others striding in, sure of 
their place in academic development. 
People continued to flow in as Tai, our 
orchestra's conductor, began in her 
gentle, thoughtful way to introduce our 
performance. CAD was about to sing 
its symphony to a new audience. We 
didn't have a unified CAD anthem or a 
triumphant march. Instead we planned 
to perform a complex, moving piece 
full of quiet moments interrupted 
suddenly by startling floods of sound. 
There's dissonance there as well as 
soothing harmonies. 

The symposium begins: The 
lead presenter moves forward and 
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welcomes people before handing disconnections and troublesome 
around a story of being an academic moments with their roles. 

developer. People are asked to read The Ironist: 
the story and talk about it in groups . 

For a while the room is filled with the 

noise of bodies and furniture moving 

and many voices talking. 

An Extract from Heather's story: 

"I started my career happy and 

hopeful , building trusting educational 

relationships, and feeling part of the 

grand project of higher education . 

Somewhere along the way I lost 

my bearings. I was now as tired, 

disillusioned and overwhelmed as 

my interviewees . Yet this pervasive 

malaise, the language of fatigue and 

resignation, seemed to be accepted. 

It was the price to pay for keeping 

up with technology, teaching more 

students, doing more with less. . . . I 
had started my career with a measure 

of professional autonomy and felt 

ethically responsible as an individual 

for my practice . As bureaucratisation 

and management bore down, my 

sense of authenticity as a professional 

eroded . I no longer had the requisite 

control of decisions that affected my 

practice . I had no time to think, to step 

back and reflect and there was little 

in the higher education literature that 

addressed my experience. I had what 

Betty Freidan once called a problem 

without a name and I blamed myself 

for it." 

The Reporter: 

I . . . connected with [Heather's] 

descriptions of "a process of 

disconnection", "producing being the 

name of the game", "ethical and inner 

conflicts" , the "language of fatigue 

and resignation", "the disconnection 

I was experiencing between the 

encroaching performative conditions 

of my working environment and my 

ethics" . .. and feelings of anxiousness, 

alienation, irrelevance and invisibility. 

After reading Heather's story, other 

participants presented, picking up 

different threads of this story but 

telling their own stories - connections 

with each other and highlighting 
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Me? No, no story to tell really. I'm 
just here to see if there's anyone nice. 
Really? That 's nice of you to say so. 

The symposium proceeds: One 
by one, the six presenter s give their 
papers. 

The Melodist: 

Kim's song, carrying Heather and 
Susan's whispers from far away, is 
a contemplative, sweet tune about 
performativity, mindfulness, and 
ethical authenticity. It carries echoes 
of Buddhist chants that crescendo in 
Kim 's coming-out moment. 

The Ironist: 

So you're a Buddhist? That must be 
nice. Does that mean you can't kill 
a lecturer even if they are a mass 
murderer? Live in the now, baby. 

The Melodist: 

The symphony shifts to Margaret's aria 
infused with Bourdieu and reminding 
us of Graham Webb's challenging 
cry within/against academic 
"development" that had not been 
taken up. She plays with notions of 
silence asking us "what is unstated and 
where are the silences?" in academic 
development. Where are the dissonant 
tunes that were reduced to a whisper? 
How does CAD amplify those songs 
and give them renewed voice? The 
CAD symphony rolls across the room . 
Participants are nodding , smiling, 
laughing aloud with the music. They 
are puzzled too and want to replay a 
few bars here and there to reflect or 
just to press pause so they can hum out 
their own tunes. 

The Inquisitor: 

Margaret someone, ah, this is the 
Bourdieu paper that the fella next 
to me has come to hear. Margaret 
says academic development is 
about power, unearthing power 
relationships, understanding how 
power gets circulated in the field. She 
tells us about the stakeholders in her 
study but she doesn't present any data. 
This whole thing so far has been very 
thin on data and evidence , I must say. 
You can 't just present yourself as data. 
Can you imagine what sort of self
indulgent scholarship that would lead 

to? Academics are already indulgent 
enough! 

The Melodist: 

Catherine serenades the audience 
with her migration story with shanties 
about unhomeliness and hybridity 
as backing tracks. Her lyrics ask the 
audience to bring out the poetry and 
song in academic development. 

The Inquisitor: 

Catherine. She doesn't look like a 
Manathunga . I wonder where she 's 
from. Her presentation is personal. I 
like this. She's brave. She talks about 
"unhomeliness" and uses words like 
"migrant" and "refugee". I've · never 
heard academic developers talk like 
this before, or be that kind of political. 
I'm tantalised by this but I need more 
time. Then there's the guy with the 
glasses, Peter from UTS. He comes 
out from behind the table . I feel in a 
conversation with him even though 
my neck is straining from being too 
close to the front. He talks about the 
public sphere. There's a bit ofa history 
lesson. A diagram . He asks us to think 
about whether this conference is an 
example of the public sphere. I want 
to ask a question, raise my hand, tell 
Peter my own learning outcomes for 
the conference but there 's no time. He 
seems like a decent chap, I'll have to 
find him later for a coffee. 

The Developer: 

Tai Peseta has just brought up her 
slides and, hang on, what was that 
she just said? Why doesn't higher 
education research read the way 
it f eels? Hm, I love my work as a 
developer, and I love seeing my 
colleagues get excited about teaching 
and student learning, you know, and 
Biggs is a real revelation for them. 
There's a security in alignment , and it 
seems to help them understand what 
they are doing . But you know all that 
factor analysis and chi square and T
test, in those UK studies I was looking 
at the other day, doesn't do much for 
me. Well it doesn't match with my 
experience of teaching, she's right. 
Hang on, there's more. Tai is saying, 
"I (want to?) wonder about academic 
development that breaks your heart." 

The Ironist: 

What's a nice critical theorist like you 
doing in a place like this? That's a firm 
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grip. Umm, it's cutting my circulation. I feel flooded with a peculiar kind of need to keep an eye on a moment for 
Loosen, loosen! newness. irony ... (AL's CAD posting, July 09) 

The Developer: 

Barbara Grant is in front of us, standing 

over the overhead projector. Oh, so 

that's what she looks like. Her voice 

is strong, her presence is energetic and 

serious at the same time. She talks of 

loss, grief and mourning and I start to 

feel a bit uneasy, and I wonder why I 

expect something more positive. Her 

words pull at me as I reflect on my 

own developer work back on the other 

side of the country. I seem to spend a 

lot of time these days running between 

consultancy meetings, and university 

committee work, and any time left 

after writing up all these events and 

their outcomes is spent on email. 

Barbara gets me in the heart: "When 

have I done enough?" she asks. 

The symposium closes: The room 
empties, people hurrying because the 
presentations have gone over time and 
they are late for the next event. A few 

hang around to talk to the presenters, 
who dazedly gather their things. 
Someone (a stranger) silently hugs 
one of them. 

The Inquisitor: 

I look down at my notes. I've written 

a lot. References. Terms. Doodles in 

one comer, capital letters in another . Is 

this what it means to be transgressive? 

There's a buzz in the room. Lots of 

people hang around the members of 

the CAD Collective and there are hugs 

and kisses. I hear the Sue woman say 

"well, actually" ... to Tai, and together 

they laugh and embrace. There are 

questions about how to join this CAD 

Collective. There are questions about 

their papers, whether they'll publish 

them, something for IJAD? I don't 

know yet what to make of all this but 

The Reporter: · 

The stories that I heard about academic 
development and the questions and 
dilemmas that were raised in this 
symposium resonate with my own 
experiences, some more strongly than 
others but never-the-less there is a 
connectedness. I am so grateful that 
finally there is an audience for these 
views and that people working in the 
role of academic development have the 
courage to speak these perspectives 
out aloud - some very personal and 
difficult, some with tentativeness and 
uncertainty, others confronting and 
uncomfortable . What is spoken are 
feelings ofloss, confusion, uncertainty, 
being unsettled and troubled. It has 
provided a space to talk about what 
Heather's stoty described as "a 
problem without a name" . 

Over the next few days, the 
presenters meet and talk over the event 
and emails drift in from colleagues 
who attended. 

One Colleague: 

The experience of being a member 
of the audience ... was very different 
from most of the other conference 
sessions . . . I would have liked a 
discussion period for at least half an 
hour so that is a thought for next time! 
(PD's CAD posting, July 07) 

And Another: 

[I want to] congratulate you on bringing 
off such a rich and provocative event. 
I sat in the overcrowded room and 
relaxed into watching and listening 
to real thinking and dialogue and I 
have to say it was a great pleasure ... 
I felt that I was in the presence of a 
movement and a change in the field 
of academic development and that 
I and others would look back on the 
symposium as a significant staging as 
well as a marker of that change. I'd 
like to add, too, that I think there is a 

So, among the excitement (in 
many senses of the word) of raising 
the "problem without a name", we 
also found reminders of the need to 
think about how we do what we do. 
We close this account with yet another 
singular voice, but one that speaks for 
all of us: "A lot of people thanked us 
for it, said they found it interesting and 
useful, that it was provocative, that 
perhaps we had gone too far, and felt 
a bit overwhelmed by the onslaught of 
so many new ideas. With hindsight, 
we recognised there were probably 
too many presentations, and we had no 
time for discussion ... which was not 
at all ideal and we have already made 
plans for a different kind of structure 
for future conferences. Thanks to all 
of you who came along, chatted with 
us over coffee, challenged us to be 
clearer, nodded, smiled at us, or just 
had simple words of encouragement 
for us". (TP's CAD posting, July 10) 
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Strangers and Bedfellows; 
The Relationship Between the 
Commercialisation of Australian 
Universities and International Education 

Introduction 
As international education has 
expanded since the early 1990s a 
number of academics have expressed 
concern that Australian universities 
have become increasingly profit driven 
(Marginson 2002). Once metaphorical 
strangers, Business and Education 
have now become bedfellows in ways 
that make it difficult to distinguish 
between business and educational 
activities on a global scale. However, 
the conjoining of these entities 
requires some innovative and 
genuine approaches to collaboration 
amongst stakeholders if worthwhile 
opportunities are to be explored in 
the interests of international student 
learning. 

The Expansion of 
International Education 
and its Relationship with 
Business 
For the purposes of this article, the 
term "international education" is 
concerned with the provision of 
programs for students who are not 
citizens in a country but may reside in 
that country for the duration of their 
studies and "transnational" education 
relates specifically to those who live 
and learn in one country and are 
enrolled in a program provided by an 
institution located in another. 

Enrolments in international 
education have increased worldwide 
and it is expected that there will be 
another 20 million new students 
over the next decade, mostly from 
developing countries (Altbach, 2000). 
International education in Australia 
has generated $5.5 billion per year in 
student fees (Marginson 2005) and is 
now more profitable than the traditional 
economic export of wheat (Pearce & 
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Bennell, 2003). Within a decade it 
has become the third largest service 
export industry as compared to being 
the fifth largest in America (Nelson 
2002). Transnational education alone 
expanded in Australia by 25 per cent 
in the early part of the 21 st century, 
becoming the fastest growing sector 
in the Australian higher education, 
as smaller universities targeted Asian 
countries (Marginson, 2002a; Nelson, 
2002). The long term, significant 
financial commitment of the World 
Bank andAUSAID to develop distance 
learning in Asia (Marginson, 2002; 
2002a) contributes to the confidence 
in continued growth (Crossman, 
2004; West, 1998). Placed in the 
context of its economic contribution 
education is now frequently referred 
to as "an industry" or an "export 
service industry" in the discourse of 
commerce and trade. 

America, Australia and Britain are 
now leading exporters in the lucrative 
"big business" of international 
education (Gillespie, 2002) prompted 
by the need to generate funds in the 
wake of budget cuts in education 
by western governrnents (Altbach, 
2000). Unlike the USA, Japan and 
most of Western Europe, countries 
like Australia, the UK, New Zealand 
and some parts of Asia provide 
international education on a full-fee 
basis (Marginson, 2005, p. 2). One in 
five students enrolled in Australia is a 
full fee paying international student and 
is most likely to be Asian and in some 
institutions as many as a third of total 
enrolments may be from international 
students (Marginson, 2002a). The rise 
of transnational learning may be due 
to the fact that costs are considerably 
less for students and less disruptive 
to their lives than if they had to travel 
to and reside in Australia . There is 

By Joanna Crossman 

also some indication that some Asian 
governments are enthusiastically 
encouraging transnational learning in 
the belief that students are less likely 
to be influenced adversely by western 
culture or contribute to the intellectual 
exodus known as the "brain drain" 
(Pearce & Bennell, 2003). 

Developing countries have 
nevertheless become a "captive 
audience" for higher education 
institutions as they struggle with 
the challenges of educating rising 
populations (Lenn, 2000; Mok 2003) 
and therefore welcome the opportunity 
to offset some of the demand by 
encouraging program offerings from 
universities and colleges overseas 
(Altbach, 2000). In addition, both 
governrnents and businesses recognise 
the importance of participating in the 
knowledge economy that provides 
crucial globally transferable skills for 
becoming and remaining competitive. 
Business and technology programs 
are in most demand by international 
students no doubt because they are 
viewed as those most likely to fulfil 
this criterion (Lenn, 2000; Marginson 
2002a). Taylor's Business school in 
Kuala Lumpa, for example, reflects 
the climate of policy initiatives within 
the Malaysian government to embrace 
a knowledge economy rather than one 
focussing on capital and energy (Ow 
Chee, Keong, Willett & Len, 2001 ). 

Since international education 
benefits the economy, trade and 
diplomatic relationships (Nelson, 
2002, p . 41 ), diverse stakeholders 
including industry, major employers 
and governrnents are seriously 
considering the implications of its 
development (Orange & Hobbs, 
2000). It is no accident that regional 
and international trade agreements 
have fostered closer relations among 



nations and encouraged the growth 
of links in terms of international 
education (Lenn, 2000). The US, for 
example, has been able to establish 
university campuses in countries such 
as China, Japan, Korea and Taiwan 
where trade relationships are already 
strong (Cheney, 2001). In addition to 
the trade implications of international 
education there is also a vanguard of 
well intentioned academics and others 
who see it as a means to develop 
security and world peace in a post 
9/11 political climate of international 
cooperation (Schoorman, 2000). It 
is these forces that appear to have 
contributed to a change in the way 
Australian universities operate for 
some time to come though it should 
not be assumed that a greater focus 
upon business-like practices is unique 
to this country (Gillespie, 2002; Mok 
2003, p. 117). 

Forces of Estrangement 
between Business and 
Education 
According to Boud (2001, p. 34) 
workplaces or businesses differ from 
educational institutions because they 
have different goals. However, some 
would doubt that describing "work" 
as delivering a service or good for 
profit adequately distinguishes it from 
the recent activities of educational 
providers (Crossman, 2005). Profit is 
arguably culturally and historically 
distanced from the concept of 
"vocation". The traditional notion of 
teaching as a "vocation" is entrenched 
in spiritual values and beliefs and is 
inconsistent with a role of "academic 
capitalism" as described by Slaughter 
and Leslie (1997). Associations 
between virtue and learning are 
entrenched in both eastern and western 
cultures. Jacobs (1971 ), for instance, 
alludes to Thai Buddhist associations 
between goodness and learning 
when conceptualising teachers as 
individuals. There is therefore an 
understandable reluctance amongst 
academic staff to perceive students 
as customers or clients and education 
as a commodity that can be marketed, 
packaged and sold like other products 
(Kenworthy, 2003). Furthermore, 
despite the contribution of business 
to literature concerning ethical 
behaviour as a reinvention of "virtue" 
to suit current tastes, the relationship 

between education and profit appears 
ideologically, philosophically and 
spiritually, an uneasy one. 

The entrepreneurial characteristics 
of universities particularly with 
regard to international education, 
became more apparent from the 
1980s onwards when the Australian 
government decreased spending 
in education and applied pressure 
on universities to adopt business 
based strategies (Marginson, 2002a). 
Bashier, Brand, ·oabiri, Fujitsuka 
and Tsai (2001) also connect the 
entrepreneurial trend to the backdrop 
of the free market economy that has 
supported the growth of allegiances 
such as Universitas 21 and Thomson 
Leaming, a transnational corporation 
that makes vast profits from online 
learning. They further maintain that the 
vigourous marketing associated with 
the success of transnational education 
now makes it almost impossible to 
distinguish between private and public 
universities. 

University entrepreneurship has 
been criticised as an assault upon the 
quality of teaching and learning that 
has encouraged a "mill approach to 
education" (Winter, Taylor & Sarros, 
2000) and dismantled democratic 
and collegial processes (Mok, 2003). 
Marginson (2002a) suggests that 
faculty have little sense of ownership 
or engagement in a climate that 
demands quickly developed programs 
capitalising on niche markets and 
"just in time" delivery modes. Faculty 
are reputedly experiencing a sense 
of grief for the loss of an ideal and 
uncertainty about their roles. They are 
uncomfortable with commercialism 
and the idea of promoting and selling 
themselves like any other commodity 
in a conception of learning and 
education that is now embedded in a 
corporate context, driven by market 
needs (McWilliam, 2000). It appears 
a huge irony that amidst "reform" 
strategies involving quality assurance, 
performance evaluation, financial 
auditing and corporate management, 
all designed to enhance the quality of 
education, have in fact, according to 
Mok (2003) been interpreted as having 
a negative and quite opposite effect. 

So it is that the very role of 
Australian universities in our society 
(as well as in our economy) is now 
under scrutiny. The commercialisation 
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of International education seems to 
have disturbed the long held axiom 
of the liberal university funded by 
public money. In that conception, the 
seeking of knowledge was revered as 
a virtue for its own sake rather than 
being instrumental and opportunist 
and herein lies the tension between 
business and academia (Gillespie, 
2002; Symes, 1999). 

Business and Education as 
Bedfellows 
The new reality of Business and 
Education as bedfellows has never 
been more evident in the prevailing 
discourse with observations such as, 
"Education is a market place with 
knowledge as a commodity" (Zepke 
& Leach, 2002, p. 314). Winter, 
Taylor, and Sarros (2000) and Lentell 
(2003) note that deans are now known 
as "middle managers", students 
as "customers" and courses as 
"products". A recent article in Forbes 
magazine confirms the blending of 
genres with references to "higher 
education companies" and "vendors 
of schooling" (Rogers, 2003). The 
integration of business discourse in 
educational contexts indicates how 
deeply embedded business practices 
have become because discourse 
reflects attitudes, practices and identity. 
Within a very short space of time, the 
international branding of universities 
has quickly become old news. 

Five years ago, Altbach (2000) 
rightly alluded to the need to evaluate 
the problems and the promises 
of international education before 
planning further. The literature 
appears to suggest that the polarisation 
of perspectives on international 
education and marketisation has not 
matured into a collaborative approach 
that will take universities forward in 
meeting challenges and capitalising on 
strengths in an integrated way. There 
is little point in simply demonising 
education for profit because it is 
unlikely to reverse the trend that 
comes with the unprecedented 
growth of international education. 
More importantly, it does not offer 
constructive solutions to addressing 
the issues. The non-economic 
advantages such as the opportunities 
for developing innovative curricula, 
intercultural cross fertilisation and 
increased sensitivity to local contexts 

23 



m HERDSANEWS 

~ Decemb er 2005 

with faculty visiting other countries, 
must also be appreciated (McBurnie 
& Pollock, 2000). 

In terms of research, the discussion 
could be better informed by involving 
stakeholders that have hitherto been 
neglected. For instance, it is a curious 
omission that whilst some studies 
have explored faculty responses to 
the commercialisation of education 
(McWilliams, 2000) less has been 
reported on how students perceive 
education as a "for profit" activity that 
influences their learning experience . 
There is an argument for suggesting 
that international students benefit 
from a "user pays" credo in higher 
education since as consumers they are 
empowered in ways that would not 
have been possible before. Individuals 
and student groups who pay are 
likely to have an influence over what 
it is they pay for. This is possibly 
why a student centred approach has 
never been more popular than in the 
increasingly commercial environment 
of education where the quality of 
"customer service" in the competitive 
distance learning market is frequently 
the distinguishing marketing feature 
between providers (Lentell 2003). 

Quality assurance processes do 
much to enhance the global credibility 
of the higher education export 
industry (Harman & Meek, 2000). 
Although these processes contribute 
to the increasingly burdensome 
administrative responsibilities of 
faculties there is much to applaud from 
the standpoint of the international 
student in this by-product of the 
educational commercialisation 
through the work of bodies such as the 
Australian University Quality Agency 
(AUQA). WhilstMollisandMarginson 
(2002) have some legitimate vexations 
about the emergence of staff evaluation 
by students as a feature of quality 
assurance, again, from the students' 
perspective as clients, the influence of 
business ideologies may well represent 
the adjustment of power differentials 
for students and their teachers. Quality 
assurance processes can also assist 
researchers in establishing if and 
how international and transnational 
students are culturally, linguistically 
and technically disadvantaged as an 
equity issue. 

In a workable, negotiated climate 
where international education and 
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business operate as bedfellows, the 
respective interests of students, teachers 
and profit-making organisations need 
to be served. Demonstrating and "show 
casing" successful collaboration 
that goes beyond mere tokenism 
needs to be promoted to demonstrate 
in practical terms how processes 
of integration can be constructed 
between managers and academics 
whose interests are not on the surface 
easily aligned. The complexity of 
negotiated practice between managers 
and academics cannot be achieved 
swiftly or without considerable 
dedication on both sides but it is 
possible. To suggest that those who 
are responsible for financial viability 
are detached from concern about the 
quality of teaching and learning is 
a naive polarisation of individuals 
and their values, motivations and 
goals. Altbach (2000) questions how 
individuals managing profit orientated 
international educational institutions 
can also hold key positions in global 
accreditation organisations, committed 
to the fostering of quality in cross 
border learning. The underlying 
question should be "why is it that we 
assume that those involved in business 
as professionals cannot be trusted 
to incorporate considerations of 
educational quality into their decision 
making?" Whether universities are 
funded by private or public money, 
ethics and responsible management 
in the interests of both employees and 
consumers is required. Corruption does 
not pertain to profit but to individuals. 

In "post-welfare" western nations 
such as Australia, governments no 
longer view themselves as patrons of 
higher education (Mc William, 2000). 
In the face of dwindling government 
funding for education the increase of 
revenue through international student 
fees from less than 1 % in 1986 to 3 3 % 
in 1998 (Mollis and Marginson 2002) 
has saved the existence and perhaps 
the quality of a number of universities. 
Without the strategies of business 
enterprise universities would be 
experiencing a grim future in a world 
where western governments appear 
to be turning their faces to the wall. 
As Sallis and Jones (2002) suggest, 
there are real benefits in the influence 
of business practices operating in 
educational organisations not least in 
the resources these practices attract. 
It is the way these resources are 

allocated that could provide the basis 
for discussion between "educational 
managers" and teaching and learning 
champions. 

There are attractive possibilities in 
the growth of international education 
for learners and financial managers in 
universities but their potential cannot 
be fulfilled without some mutual 
understandings being created. For 
example, western universities may 
be perceived as having the expertise 
to develop independent learning 
and critical thinking identified as 
priorities by some governments 
such as Thailand. In that country 
and others such as Russia (Gillespie, 
2002), connections have been mooted 
between poor economic growth in 
a world that increasingly demands 
knowledge based economies and 
perceptions off passivity, compliance 
and a lack of independent thinking 
(Hallinger, Panomporn, Umporn & 
Pornkasem, 2000). Such concerns may 
have influenced the growing official 
acceptance of "foreign" qualifications 
via distance programs (Gillotte, 2000) 
that contribute to the transnational 
education "industry". The Australian 
Government, for its part, appears 
enthusiastic, if not opportunist, about 
providing some kind of service 
(Australia's Relation with Thailand, 
1995; Crossman, 2004). 

However, Australian and other 
"western" universities must deliver 
innovation, creativity, critical thinking 
and life long learning skills on the 
level of its teaching and learning 
record and not depend upon "clever" 
marketing techniques. As competition 
between providers has increased so 
has the level of discernment amongst 
employers, international sh1dents and 
their governments. Mere credentialism 
cannot be relied upon in the long term. 
"Cutting edge" teaching, learning and 
research will ultimately be the issue on 
which the existence of our universities 
will stand as it theoretically always 
has done except that revenues will be 
generated by commercial activity rather 
than from taxes that have clearly been 
diverted elsewhere. When both faculty 
and senior university management 
work together in achieving this end 
and focus on these valuable longer 
terms goals rather than "quick fix" 
approaches to learning, resistance to 
the changing face of organisational 
culture in universities may subside. 



As Pearce and Bennell (2003) suggest, 
tertiary education now needs to 
respond quickly and in untraditional 
ways to these demands. 

Conclusion 
In little more than a decade, the rise 
of marketisation in international 
education programs has resulted in 
dramatic shifts that have influenced 
the role of universities. Despite 
evidence of some opposition to the 
commercialisation ofhigher education, 
there are no signs of dismantling the 
status quo. Nevertheless, as McBurnie 
and Pollock (2000) have indicated, it 
is important for universities to be both 
financially sound and also to maintain 
high standards of quality in the learning 
experience. This can be achieved with 
a strategically developed shared vision 
between a number of stakeholders 
and would reveal ways forward for 
critical compatibility. However, a 
genuine collaboration is required, 
rather than the hijacking of teaching 
and learning "slogans" for corporate 
ends. Tension in a climate of change 
is not unexpected and indeed may be 
a necessary force for clarifying the 
issues and contributing to discussions 
about how resources and processes 
can better serve learning in innovative 
ways. 
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''Tutors' Talk'': Inter-University 
Perspectives on Observation of Teaching 

Introduction 
In 2004 the Teaching and Leaming 
Unit, Faculty of Economics and 
Commerce, University of Melbourne 
and the Centre to Advance Leaming in 
Economics and Business, Faculty of 
Economics and Business, University 
of Sydney received a University of 
Sydney "Teaching Improvement 

Fund Grant" 1
. The project aims to 

support casual tutors by providing 
opportunities for them to deepen their 
understanding of what is involved 
in high quality teaching and student 
learning and to improve their teaching 
practices. Central to the project are 
a number of initiatives designed to 
encourage discussion, reflection, and 
sharing of experiences and issues. 

This article reports a recent inter
university video-conference between 
two groups of university tutors (25 
UMELB and 47 USYD) who came 
together to explore their experience of 
observation. Quite simply we wanted 
to share models of peer observation 
practice with a view to hearing directly 
from tutors' about their experiences 
and how we might reshape practices 
in light of those experiences. 

Within the Australian higher 
education context, Bell (2001) suggests 
that developmental peer observation 
of teaching is a good thing. Kohler, 
Crilley and Shearer (1997, p. 240) 
assert that peer observation enables 
" ... exchange support, companionship, 
feedback and assistance in a co-equal 
or non threatening fashion". At its core 
is Schon's concept of the "reflective 
practitioner", "a dialogue of thinking 
and doing through which I become 
more skilled" (1987, p. 31) and of 
engendering a relationship between 
"critical friends" working collegially 
to develop practice (Kennis & 
McTaggart, 1988). A comprehensive 
HERDSA guide on peer observation 
partnerships in higher education is 
available, see Bell (2005). 

By Gayle Morris & Rosina Mladenovic 

Given the multiple benefits of The Melbourne Model: Expert 
observation, observation of one kind 
or another, features as one of the 
structured components of the broader 
program of professional development 
for sessional staff within each of the 
faculties. The term "observation", as 
we use it, is understood to be inclusive 
of pre-observation consultation, the 
act of observation, comprehensive 
feedback and reflection. 

Models in Practice 

The Sydney Model: Peer
observation & Self-evaluation 

In the Sydney model, tutors were 
invited to participate in "guided" 
peer-observation and self-evaluation 

exercises on a voluntary basis2
• The 

guidance was achieved through the 
use of proformas that were developed 
based on the questions used in the 
standard university-wide student 
evaluation forms administered at the 
end of each semester. It was emphasised 
that the aim of the peer-observation 
exercise was to provide collegial and 
developmental support and it was to 
be handled with confidentiality and 
professionalism (which it was). Tutors 
self- selected a tutor "buddy" from 
their discipline area where possible. 
Upon visiting each other's tutorials 
the tutors independently completed 
self-evaluation and peer-observation 
proformas. 

Tutors received confidential 
written feedback from their buddy 
as well as summary feedback. All 
tutors' peer responses were collected 
and summarised in order to provide 
anonymous summary feedback on all 
points raised in both the peer-feedback 
and self-evaluation exercises for 
all tutors. In addition, based on the 
issues raised in the feedback, further 
guidance and resources were provided 
in various forms including workshops, 
web references, written notes, etc. 

Observation 

The predominant model at Melbourne 
is that an expert "outsider", that is, an 
experienced academic in adult learning 
but not in the core disciplines of the 
faculty, observes practice. The expert 
outsider is however located within 
the faculty, so while a disciplinary 
outsider, the individual is seen as an 
integral part of the faculty. All new 
tutors to the faculty are required to 
participate in the observation process. 

For the first time, an expansion of 
the model was trialled in one of the large 
first-year compulsory subject areas. 
In this version, an expert "insider", 
an experienced tutor, conducted the 
observations for a small cohort of 
microeconomics tutors. It was thought 
that involving a subject expert, but 
also an individual who is widely 
acknowledged as an exceptional tutor, 
had the potential to contribute greater 
breadth and depth of knowledge of 
the subject. The expert insider worked 
alongside the expert outsider to ensure 
the coherence and consistency of the 
observational processes. 

Each observation is guided by a 
structured proforma; however, prior to 
the observation, tutors, in conversation 
with the observer, tutors had an 
opportunity to direct the observer 
to specific aspects of their teaching 
practice. In both, tutors were provided 
with comprehensive written feedback. 
And as with Sydney, the observations 
were developmental in nature, with all 
written feedback confidential. 

Tutors' Talk 
Given the two models of observation, 
the aim of the video-link was to explore 
the usefulness of each, the extent to 
which tutors felt that there had been 
a change in their practice as a result, 
and to outline their preferred model. 
For each of the broad themes we draw 
upon extracts of the conversation to 
illustrate the range of perspectives. 

2T 
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Usefulness 

Regardless of the model, all tutors 
valued having the opportunity to hear 
from others about their practice. For 
example, a Sydney tutor commented: 
"the positioning of feedback very early 
on was a motivational factor and the 
relevance of having a peer who really 
understood". 

While a Melbourne tutor 
observed: 

It was very helpful, due to the 
highly individualised nature of the 
feedback and the comprehensive 
nature. Of significance was the 
feedbacking of not only those 
aspects of practice which could be 
improved and the strategies that 
may assist, but in reflecting back 
good practice. 

Of significance is the importance 
tutors attached to having the 
opportunity to see others. For many 
of the Sydney tutors, this aspect was 
more profound than being observed: 

The opportunity to see how other 
tutors interact with their students, 
given that our experiences are 
similar, has given me greater 
confidence in my own tutorials and 
(helped me to) isolate and change 
the areas that I think I can improve 
upon, and perhaps "borrow" some 
ideas from other tutor. 

While all tutors found value m 
the observational process, differences 
emerged in relation to whom. At 
Melbourne, importance was accorded 
to the perceived level of expertise of 
the observer. As one tutor observed: 
"to have confirmation from someone 
who is perceived to be an expert was 
very important". Another attributed her 
growing confidence by the affirmation 
of "someone who is a highly skilled 
educator". Yet Sydney tutors felt they 
got the best of both worlds, and that 
the strength lay in "feedback from 
someone who can comment upon 
content, for example accuracy and so 
forth". 

Changing Practice 

Tutors were asked to explore the 
extent to which they found themselves 
doing things differently and the extent 
to which they felt differently about 
themselves. Several tutors noted 
heightened confidence as a result of 
the observation. One Melbourne tutor 
noted" being both a student and a tutor, 
and being relatively young, the experts 
appraisal helped me to develop my own 
skills and enhance my practice". This 
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was echoed by a Sydney tutor who 
said that: "empowerment, enthusiasm 
and passion come from having people 
help us to do our job better". 

Despite the differences m 
compulsion, for example, voluntary 
participation at Sydney as opposed to 
a requirement at Melbourne, tutors, 
overall, were comfortable with the 
process. At Sydney, the overwhelming 
response was that it did not matter. As 
one tutor quipped: "tutors are always 
having to present themselves to peers, 
as in students, so it didn 't impact at all. 
I felt comfortable". Where concerns 
did creep in for both cohorts was in 
assuming that the observation process 
was focused on the negative. Tutors 
reported being pleasantly surprised 
that observers reflected back both 
positive and negative aspects of their 
practice. 

An Ideal Model 

Both cohorts of tutor acknowledged 
that each model had the potential to 
offer them something slightly different 
and therefore all tutors expressed a 
preference for a combined model. For 
example, Sydneytutors'feltthathaving 
an opportunity to hear from an expert 
would augment the current process. 
Melbourne tutors' embraced the idea 
of having a structured opportunity to 
observe a peer but they were more 
cautious about having a peer observer: 
"in an ideal world I'd like to have 
both expert feedback as it helped to 
boost my sense of self-confidence ... 
but from a peer I may have questioned 
the authority upon which the person 
could speak ... but to watch a peer or 
discuss my practice with a peer would 
be very valuable". 

Further, it was also noted that the 
incorporation of student feedback 
would complete the feedback circle, 
allowing for a triangulated model from 
which tutors could obtain multiple 

perspectives. 

Summary 
While the inter-university video
conferencing was a modest exercise 
and informs only a small part of the 
overall project activities, there are a 
number of preliminary findings which 
inform our understanding of assisting 

tutors in the continued development of 
their teaching practice. 

As evidenced by the extracts 
above, tutors value collaborative 
approaches to self-development. There 
are similarities with what Engestrom 
(2004) refers to as, "new generation of 
expertise", where individuals privilege 
personal and shared experiences over 
formal, abstract and the immaterial. 
The importance that tutors attach 
to communal self-corrections m 
reshaping practice suggests that 
tutors' professional practice can be 
assisted by harnessing their inclination 
to learn from personal and shared 
experiences. 

Each model invites reflective 
practice. What emerged most clearly in 
the examination of the observation was 
the salience of the immediacy of role 
models and peers in reshaping the way 
they talk and think about their practice. 
But the extent of how far reflection 
goes in the making and re-making 
of tutors' practice is more difficult to 
determine, since "what the substantive 
worth of these (re)constructions 
amounts to will vary depending on 
the depth and breadth of the learning 
that is gained and upon the value of 
these pedagogical interventions" 
(Morris & Beckett, 2004, p. 7). Billett 
(2004) too cautions us that workplace 
communities can also serve to maintain 
their knowledge and practices and not 
necessarily rigorously interrogate their 
practices. In other words while tutors 
find talking with and observing other 
tutors practice particularly powerful, 
questions remain as to the extent that 
"seeing" and reflecting or comparing 
others "doing" practice, leads to a 
change in tutors' inbuilt theory of 
teaching, and of practice (Johnston & 
Morris, 2004 unpublished HERDSA 
conference paper). 

Still, the findings are promising. 
Through inter-university tutor talk, 
fresh new perspectives emerged and 
the process of observation in each 
context has been reshaped as a result. 
As of next year, Sydney tutors will 
have an expanded opportunity to 
include an expert outsider or insider 
while in Melbourne, tutors in several 
large subject areas will now be able to 
observe a peer in their subject area. 
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Endnotes 
1. The Teaching Improvement Funds 

provide additional resources to 
enable faculties and colleges to 
address areas for improvement 
identified as of strategic importance 
to the university. The project team 
consists of A/Professor Mark 
Freeman, Dr Rosina Mladenovic 
and Dr Amani Ahmed (Centre to 
Advance Leaming in Economics 
and Business), Dr Simon Barrie 
(InstituteforTeachingandLeaming) 
and A/Professor Carol Johnston, 
Dr. Gayle Morris (the Teaching 
and Leaming Unit in the Faculty 
of Economics and Commerce, 
University of Melbourne). 
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2. While voluntary, tutors who self
selected to participate were paid 
for the activity. Tutors had varying 
levels of teaching experience 
ranging from one semester to many 
years. Only 44% of tutors stated 
this was their first semester of 
university teaching. 

For more information regarding the 
joint project, or the professional 
development programs for tutors at 
the TLU or CALEB, please contact: 

Dr Gayle Morris is a Teaching/ 
Learning Specialist in the Teaching 
& Learning Unit, in the Faculty of 
Economics and Commerce, with 
particular responsibility for staff 
development. 
Contact: 
gemorris@unimelb.edu.au 

Dr Rosina Mladenovic is a 
Senior lecturer in the Discipline 
of Accounting in the Faculty of 
Economics and Business, University 
of Sydney. Rosina's research interests 
include investigating student's 
perceptions, approaches to learning 
and assessment methods as ways 
to improve accounting education 
practice. Rosina has recently 
completed a secondment in the 
Faculty's Centre to Advance learning 
in Economics and Business. 
Contact: 
R.Mladenovic@econ.usyd.edu.au 

Peer Observation Partnerships in Higher Education 

Maureen Bell 

Peer observation partnerships are a truly effective process for ongoing change and development 

in higher education teaching. This guide aims to support higher education teachers through a 

program of skills, knowlege and ideas development to meet their own developmental aims within 

their immediate teaching environment. 

The guide explains how peer observation partnerships work, explores theoretical frameworks and 

related concepts and provides a guide to the whole process including observation techniques, 

post observation discussion, feedback and critical reflection. 
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I. T. IN HIGHER EDUCATION COLUMN 

The WebCT-Blackboard Merger: 
Will it Fulfil Corporate Expectations? 

The title for this month's IT in HE 
column represents a quandary. There 
are numerous other words that could 
replace "corporate", for example, 
"academic", "university", "educational 
sector", "teacher", etc. But finally 
I settled on "corporate", because it 
epitomises a powerful thread in the 
electronic chatter about the merger. 
For example, of many news stories 
about "BB", this is one that most 
readily catches my eye. Definitely 
"corporate": 

Blackboard Begins Selling Stock 
to the Public; Share Price Jumps 
( 6/2 l /2004) 

Blackboard Inc. began selling 
shares of stock to the public on 
Friday, with an initial offering of 
$14 per share. By the end of the 
day, the price had risen to $20.01, 
greatly surpassing expectations for 
an education-technology stock. 
[l] 

There has been quite a wide range 
of views expressed about the merger. 
Blackboard emphasises benefits for 
everyone: 

This merger makes tremendous 
sense for our clients, shareholders 
and employees. It marks an 
unparalleled opportunity for 
two successful, mission-driven 
organizations to unify with a 
singular focus on being the premier 
partner and platform for educators 
on a global basis," said Michael 
Chasen, Blackboard President and 
Chief Executive Officer. "Together 
with our clients, we have one of 
those rare and special opportunities 
to truly improve the access, quality 
and efficiency of education on a 
global scale. [2] 

Aided by blog, newspaper and 
email list chatter, other commercial 
providers of LMS (learning 
management system) software sought 
attention. A Canadian based LMS 
provider, Desire2Leam, was quick to 
announce its elevation from distant 
third to second in the LMS "pecking 
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order" (helped by being named by 
other correspondents): 

After the merger of competitors, 
D2L will be the second largest 
provider of eLeaming technology 
to educational institutions, as 
determined by number of clients, 
and will retain the position as 
the leading enterprise eleaming 
technology and service provider 
with well over 3 million learners 
worldwide - with clients across 
North America, the UK, Europe, 
Australia, South America, and 
other locations around the world. 
[3] 

Up until recently, the merger of 
the two behemoths could have led 
to a virtual monopoly in the VLE 
market, give or take a few smaller 
rivals such as Desire2Leam 
and Giunti. As pointed out by 
Blackboard itself, however, easily 
as formidable an opposition is 
provided by the open source 
Moodie and Sakai products. In 
some markets, Claroline, .Im and 
the UK's Boddington also have a 
role to play. Recent developments 
suggest that the rise of Moodie in 
particular might be able to provide 
the much needed counterbalance 
to the new e-leaming behemoth. 
[4] 

Critical, speculative commentary 
about a "virtual monopoly" surfaced 
quickly in a range of media, with 
frequent mentions of Moodie (above 
and below), among other LMS 
competitors: 

.. .it will be interesting to see how 
e-leaming practitioners respond to 
a company that is now in a position 
to exercise a deal of monopoly 
power. Will institutions recoil and 
opt for open source solutions? Or 
will they be accepting of the market 
dominance in the same way they 
are of Microsoft products? [5] 

Others fear the loss of 
competition will take away the 
pressure that has led Blackboard 
to improve its customer support in 
recent years (and encourage it to 
jack up prices). [6] 

By Roger Atkinson 

I agree [about Moodie]. Moodie 
is quite a course management 
package for "free". We've been 
using it for about 20 months and 
have just recently moved all our 
300+ courses from eCollege to 
Moodie and are saving about 
$250,000 per year going forward. 
[7] 
If, from this very limited set of 

illustrative examples, you are getting 
the impression that the corporate 
"expectation" of unchallenged market 
dominance for "BlackCT" [ 6] is far 
from assured, you are on the right 
track! There's a lot of saplings on the 
floor of the LMS forest, and given a 
bit more light, they will grab it! So, 
now for the main point of this column. 
If as a WebCT user, you are asked for 
your view on staying with "BlackCT" 
or migrating to another solution, call 
for the investigation of, and reporting 
on, three options: stay with merged 
Blackboard-WebCT; migrate to a 
new commercial provider such as 
D2L; and, migrate to an open source 
solution such as Moodle. If someone 
says, "How would you know?", throw 
a number of URLs at said person [8, 
9 and others cited for this column], 
and say "Are you the IT researcher, 
or not?". If you are not asked for your 
view, well, that is a different problem, 
beyond the scope of this humble 
column. 

To conclude, a wee bit of 
identification with Moodle (which 
means that I'm not a fully neutral 
commentator). It goes back to 
Moodle's origins with one developer, 
just five years ago [11], though by now 
it has about 140 developers, world 
wide [12]. Note the important phrase, 
"[ use of] free open-source software 
tools". Known as "don't reinvent the 
wheel" in other genres. To quote: 

2.2.3 Construction of Moodie 



The building of the first prototype 
of Moodie took me approximately 
one month of full-time work to 
complete, using free open-source 
software tools. These included: 
Linux (www.linux.com), for the 
operating system; Zope (www. 
zope.org), as the application 
server; Python (www.python.org), 
as a lower-level programming 
environment; Apache (www. 
apache.org), as the web server 
gateway; and a number of Unix 
shell scripts to control the system. 

In order to finish the prototype on 
time, I had to simplify down to 
the bare essentials the discussion 
forum in the prototype used in the 
research project, removing most of 
the management interfaces. 
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Traditional metaphors of master and apprentice include an unequal power relationship where the 

PhD candidate is supervised rather than advised. In this guide, Peggy Nightingale suggests that 

PhD students are more like our colleagues. 

Peggy has written this guide with the goal of encouraging those responsible for PhD candidates 

to consider carefully how to guide and advise people through their candidacy. 

Advising PhD Candidates draws upon and acknowledges the very successful HERDSA Green 

Guide No. 3 Supervising Postgraduates by Ingrid Moses. While this new guide focuses on the 

PhD candidate, it is also useful for supervisors of all postgraduate students. 
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Money Talks: Higher Education in 
New Zealand 2005 

Money has been the theme of higher 
education in New Zealand this year. 
An on-going concern to Government 
has been the very large number of 
enrolments in the country's largest 
wananga - Te Whare Wananga o 
Aotearoa - which has been amazingly 
successful in recrmtmg students 
to its programmes. While many of 
these students are Maori, others have 
been drawn to the wananga's courses 
in Maori language and culture, 
"foundation studies", computing and 
business. Most of these courses are 
at sub-degree level and can offer an 
opportunity for those who would 
have never seen themselves as tertiary 
education students to "have a go". 
However, this unexpected success 
in enhancing access - the wananga 
enrolled tens of thousands of students 
last year - came at a unexpected 
cost of millions of dollars to the 
Government, since it pays the institute 
for every student enrolled. This 
educational budget blow-out would 
have been embarrassing enough for 
the Government coming as it did 
on the heels of the revelations of a 
polytechnic providing free computer 
courses to students - for which the 
Government paid - but for which the 
students were not required to attend 
classes or pass anything. However, 
it was made worse by 2005 being an 
election year. 

A minor opposition party of the 
far-right (ACT) seized on the budget 
blow-out caused by the wananga's 
success, and claimed that the courses 
were of poor quality and the wananga 
badly managed and had incurred huge 
debts. The Labour-led government had 
little choice but to initiate an enquiry, 
and to threaten that the Council of 
the wananga might be dissolved 
and replaced by a commissioner. 
The financial woes of the wananga 
seem compounded by allegations 
that payment to its parent financial 
institution by the Government as 
part of a Treaty of Waitangi claim 
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has not been honoured. The decision 
to implement an enquiry effectively 
closed down this issue during the 
election campaign, but it will certainly 
resurface in 2006. 

And the election campaign? New 
Zealand politics consists of two major 
political parties - Labour which 
before the election governed with 
the assistance of a loose collective 
of minor left-leaning parties, notably 
the Greens and the Progressives; and 
the right-leaning National opposition, 
which allied with the far-right ACT 
and the centrist New Zealand First and 
United Future parties. New Zealand's 
"mixed member proportional" voting 
system ( called MMP) means that the 
party that gets the most party votes gets 
to call the political tune. Accordingly 
both National and Labour campaigned 
hard on attracting party support. 

The New Zealand economy is 
performing well at the moment. 
Unemployment is low (which, 
admittedly, has a negative effect 
on enrolments in universities and 
polytechnics); the dollar is high, 
encouraging imports; the property 
market is booming. In such times the 
electorate becomes selfish: "What's in 
it for me?" dominates over "What's 
best for the country?" 

Despite the economic conditions, 
Finance Minister Michael Cullen 
presented what many saw as a 
mean spirited budget on the eve of 
the election campaign. Financially 
prudent it may have been; politically 
savvy, it was not. The electorate had 
wanted tax-cuts and felt they should 
be affordable. The National Party's 
principal campaign strategy was to 
promise tax cuts, broadened during the 
early days of the campaign to make the 
interest on student loans tax deductible. 
The Labour Party retaliated with an 
offer to abolish interest on all student 
loans for students and New Zealand
based graduates, a scheme that wasn't 
even signalled in the budget. Most felt 
that Labour's scheme was the more 

By Peter Hodder 

generous. Students - and probably 
their parents - were impressed: and it 
may well have influenced the election. 
However, the campaign promises 
were silent about any enhanced 
financial support for the educational 
institutions these students were to 
attend. Clearly students were seen by 
both main political parties as voters 
worth wooing; those who teach and 
look after the students were not! 

The election campaign was 
a closely fought one. The polls 
fluctuated: one week Labour was 
ahead, the next National. Support 
for the minor parties seemed to fall 
away: commentators predicted the 
demise of both the far-right ACT and 
the centrist New Zealand First party, 
and considered United Future simply 
irrelevant. But when the votes were 
counted, the pollsters were wrong. 

The major parties National and 
Labour were effectively evenly 
matched. The number of members 
from the minor parties was slashed, 
but their king-making role was 
assured. The Greens courted their 
Labour colleagues, the newly formed 
Maori Party considered snuggling 
up with the National Party (whose 
manifesto promised the abolition of 
the very seats the Maori Party had 
won!), New Zealand First promised 
to talk first to the major party with the 
greatest number of seats on election 
night, and United Future got high
mindedly prissy over the whole thing. 
After some weeks, Labour spurned 
the Greens' overtures, and formed 
a relationship with the two centrist 
parties (New Zealand First and United 
Future) that gave them sufficient votes 
in confidence and supply to gain the 
Governor General's assent to form a 
Government. 

Subsequently,PrimeMinister Helen 
Clark announced her new Cabinet. For 
the first time the Minister of Finance 
- Michael Cullen, again - will also be 
the Minister for Tertiary Education, 
decoupling higher education from the 
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education provided in schools which 
will be Steve Maharey's responsibility. 
Cullen has the reputation of being the 
"fix-it" man for the Labour cabinet. 
There are a number of issues in higher 
education that need fixing, mostly 
to do with money. University staff 
took strike action this year over pay, 
an on-going issue that has yet to be 
adequately resolved. And there is 
the annual issue of fee rises, justified 
by the institutions as needed by the 
consistent under-funding of higher 
education. 

This year, an added dimension 
to this annual performance occurred 
when students at Victoria University 
sought to put the proposed hike in 
fees into the public domain before 
their Council was ready. The Council 
took out an injunction to halt the 
publication of an issue of Salient, 
the student newspaper in which 
details were to be revealed. When 
the increases were revealed publicly 
at a subsequent Council meeting 
- with the predictable occupation 
of the Council Room - it wasn't 
really news. Victoria - like Massey 
University and the last two remaining 
colleges of education (in Christchurch 
and Dunedin; those in Auckland and 
Wellington completed mergers with the 
University of Auckland and Victoria 
University respectively this year) 
- is seeking a fee increase greater than 
that allowed in the Tertiary Education 

Commission's guidelines. Of 
particular interest will be how Massey 
University fares: its Council froze 
tuition fees for 2005, resulting in loss 
ofrevenue, compounded by the effects 
of rising inflation. These applications 
for exemptions will certainly test the 
Commission's resolve. 

Whether there will be any "new" 
money for higher education remains to 
be seen, but Finance Minister Cullen 
has already had a preliminary meeting 
with the Vice-Chancellors. 

The really staggering new Cabinet 
appointment is that of New Zealand 
First's leader, Winston Peters - who 
is famously on record as not seeking 
the "baubles of office" - to Minister of 
Foreign Affairs. The public perception 
of Peters' antipathy towards 
immigrants generally and Asians 
particularly makes this appointment 
unusual for a nation seemingly 
hell-bent on convincing itself and 
others that it's a part of Asia, and an 
educational destination of choice for 
Asian students. 

To cap it all off, the New 
Zealand Qualifications Authority 
(NZQA) made a fiasco of running the 
Scholarships exams at the end of 2004, 
and compounded this in early 2005 by 
providing NCEA exam results to the 
universities that contained abundant 
errors and omissions. Add to this the 
increasing number of schools offering 
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the Cambridge examinations as an 
alternative to the home-grown NCEA 
system to give their students an entry 
qualification to universities, and 
NZQA could be said to be having a 
year of the type that Queen Elizabeth 
described as an "annus horribilus". 
NZQA can only hope that next year 
will be better. So might we all. 
Postscript (added 8 November 2005) 

"The NZ Parliament sits today 
(08 November) for the first time since 
the election. In the Speech from the 
Throne, in which the Government 
traditionally indicates its major policy 
intentions, it is anticipated that a 
different funding model is likely to 
be implemented for higher education. 
This is expected to emphasise 
quality and relevance of courses and 
programmes, rather than the present 
funding model which is based on of 
the number of participants." 

Several years ago Peter Hodder 
relinquished an academic life 
in geosciences for man.agement 
positions within higher education, 
and now has a heightened interest 
in the politics of and developments 
in New Zealand education. He is 
currently Director of Postgraduate 
Studies and Scholarships at The 
University of Waikato at Hamilton 
New Zealand. 
Contact: 
BHT.Consulting@xtra.co.nz 

Introducing Students to the Culture of Enquiry in an Arts Degree 

Kate Chanock 

This guide is for teachers of first-year subjects in university Arts Degrees. Many B.A. are designed to 

introduce students to the idea that knowledge is constructed, and to induct them into the culture of 

academic enquiry, that is the purposes, methods and discourses that stem from this idea. However, 

students are not often aware of this induction and need their lecturers to make it more explicit. 

63 pages 2004 
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IKEA DYi box (as it were); where the 
teacher, far from being the sage on the 
stage, or even the guide on the side, is 
the meddler in the middle. 

In essence this was what this 
conference was for me - a challenge 
of different moments of creativity 
and opportunities for meddling in a 
sector replete with diversity, though 
its challenges are remarkably similar. 
I heard about exciting possibilities for 
curriculum enhancement, evaluation 
and benchmarking across institutions 
(Uni Syd and UQ) in veterinary 
science; was encouraged by some of 
the best in the business to continue to 
aim high (risk-take?), be patient and be 
prepared for rejection of or meddling 
with my publication offerings ( quite 
normal apparently) in a "Meet the 
Editors" advice panel; marvelled at 
the energy and enthusiasm of JCU 
colleagues who were engaged in the 
difficult but essential innovation of 

assessment practice to enhance and 
support a diverse cohort of first year 
students in law with quite outstanding 
results reported; learnt of new ways 
and means for engaging with sessional 
teaching academics (from UniSA); 
and became absorbed by at once the 
commonality and uniqueness evident 
in a cross-institutional collaboration to 
compare approaches and ramifications 
of differing student evaluation 
practices (at UQ, GU and QUT). 

My enduring sense is that, in 
spite of the unreasonable pressures 
the sector is under, especially in its 
teaching and learning aspect, all the 
presentations I saw reinforced that 
HE is in good, if coalface-encrusted, 
hands. I saw , too, many instances 
of absolute dedication, passion, 
deep thought and simple caring 
about our students and their learning 
experiences to come away despondent 
from this Conference - stimulated, 

HERDSA EMAIL LIST INFORMATION 

energised, tired, intellectually and 
socially nurtured, fundamentally 
challenged, but overwhelmingly 
hopeful. I can only be optimistic that 
the most powerful stakeholders in the 
effectiveness of teaching and learning 
- the federal government, university 
hierarchies and managers particularly 
- repay this commitment and, in their 
tum, accept the challenges outlined, 
which may well involve some critical 
de-learning and letting go of accepted 
wisdoms on their own part. 

Sally Kift is an Associate Professor 
and Assistant Dean, Teaching and 
Learning at the Faculty of Law, 
Queensland UniversityofTechnology. 
She was a 2003 AAUT National 
Teaching Award winner and has 
published widely in legal education, 
graduate attribute acquisition and 
the .first year experience. 

Contact s.kift@qut.edu.au 

HERDSA provides a weekly email service, which contains news about the Society together with general 
information about teaching and learning in higher education such a job opportunities, conferences, 
research in progress and relevant websites. From time to time it provides members with a way of 
contacting others engaged in similar projects. 

You will find information about the list at: 

http://mailman.anu.edu.au/mailman/listinfo/herdsa 

When you arrive at this address you should see a page as follows: 

About Herdsa, Using Herdsa etc. 

If you are a new subscriber fill out the form and click the "Subscribe" button. 

If you are already a subscriber go to the bottom of the page to the section "Herdsa Subscribers" Go to 
the paragraph which begins "To unsubscribe from Herdsa ... ", enter your email address in the box and 
click the button "Unsubscribe or edit options" This should bring up a page headed, 

Herdsa list: member options for user <your email address> 

To Unsubscribe Just click on the "Unsubscribe" button 

To Edit Options (eg suspend mailings) you must enter your password, which then opens a page 
headed 

"Herdsa mailing list options for 'your name"'. 

You can then scroll through the various options and change them. 

If you have forgotten your password click on the button "Password Reminder" and you will get a 
reminder by email. 
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Education Globalization and Terrorism: Key Issues for Contemporary Citizens. 
Edited by M. A Peters,. (2005). Boulder, Colorado: Paradigm Publishers. 

On Wednesday, 09/11/05, the front 
page of The Australian newspaper 
carried the following collage of 
headlines: "Osama's Aussie offspring: 
Terror plot foiled after 17 arrested"; 
"Blizzard of chatter sets alarms 
ringing"; "Cleric's spiritual spiral" and 
"'Mother of Satan' cooked up behind 
suburban fa1yade". 

The many Australian readers who 
scan such headlines have had their 
convictions shaped by a great diversity 
of political, social or religious ideas. 
However, although they occupy many 
different positions on a range of 
issues, most Australians would admit 
that they are living in worrying times. 
Nevertheless, although the papers 
persuade us to react with shock, horror 
and fear to the headlines they throw at 
us, as citizens we have to step back in 
order to consider the broader meaning 
of contemporary events as well as their 
implications for our society and that 
nebulous, but significant, phenomenon 
known as "the public good". It is clear 
now that we have to clarify, and reflect 
on, a series of dilemmas. Some of the 
most pressing ones can be presented 
as problems in the following way: 

• How are we to remain safe and 
secure and yet retain our most basic 
rights and freedoms, including 
access to free speech and diverse 
sources of information? 

• How are we to make sense of world 
events as residents of one country 
and yet resist the tendency to 
respond to world events in terms of 
stark dichotomies and phrases such 
as "the clash of civilisations"? 

• How can we educate ourselves and 
others to support the maintenance 
of an open, welcoming society that 
values the contributions of many 
different linguistic and cultural 
groups while also understanding the 
need to endorse intervention that 
minimises the risks from groups 
who engage in terrorist activities? 

Reviewed By Jo Reidy 

Such dilemmas. are discussed in 
the context of globalisation in a new 
collection of essays edited by Michael 
Peters. Over the last decade, Peters 
( currently employed by the University 
of Glasgow) and his colleagues have 
either written or edited many excellent 
books covering topics as diverse 
as education and policy-making, 
critical theory, research ethics, post 
structuralism and, more recently, the 
"new humanities" (Trifonas & Peters, 
2005). 

However, of all the many books 
that Peters has been involved in over 
the last decade, none could be timelier 
than the edited collection that is the 
focus of this review: Education, 
globalization, and the state in the 
age of terrorism (Peters, 2005a). This 
week's news has dispelled any idea that 
terrorism might lie outside Australian 
borders or beyond our consciousness. 
A glance at the book's various chapter 
titles (see the reference list below 
for individual authors and chapters) 
makes it clear that this is a book for 
our times. 

From the beginning, Peters (2005b) 
reveals his own take on the educational 
issues that are central to the collection, 
articulating his views in the following 
observation: 

In a culture of suspicion, the risk is 
that youth of the United Kingdom's 
two million Muslim community 
will increasingly experience 
tensions in their identity as Muslims 
and British subjects, sacrificing 
the former for the latter, especially 
in locations where the objective 
socio-economic conditions, such 
as high unemployment, encourage 
this process of identity splitting. 
(p. xii) 

In a similarly forthright manner, 
Peters also poses a partial solution to 
the above problem: 

The answer is in part an educative 
strategy that encourages a greater 
understanding of the Western
Islamic relations in all its facets 

but that also affirms both parts 
of the couplet "British Muslim" 
or "American Muslim" and 
attempts to reinvent new cultural 
ways of enhancing this historical 
conjunction. (p. xii) 

Hence, as Peters emphasises, all 
contributors to the book believe that 
"education has a crucial role to play 
in both understanding the present 
difficulties and also in contributing 
to a fair and constructive emergence 
from these dark times" (2005b, p. xiii). 
While his optimism may be questioned 
by readers who hold more radical 
positions on either end of the political 
spectrum, the issues that he asks us to 
reflect on are very significant ones, 
particularly for those who work with 
youth. 

It is obvious as the book unfolds 
that Peters' phrase "these dark times" 
(2005b, p. xiii) refers to not only 
terrorism in a more general sense, 
but also to specific events, most 
importantly, the events of 9/11 and 
the war against Iraq. At the end of 
the collection, Peters reviews the "six 
tests" (see 2005c, pp. 252-3) that must 
be satisfied before war can be justified. 
Peters summarises these in key phrases: 
just cause; legitimate authority; right 
intentions; likelihood of success; last 
resort, and proportionality (this last 
word is followed by a discussion of the 
estimated financial costs of the war). It 
is in such a context that chapters by 
Hammer (2005) and Olssen (2005) 
appear, both writers making explicit 
reference to the post 9/11 world in 
their chapter titles. Besley (2005) also 
writes about the politicisation of youth 
"in Response to the Iraq War" (p. 111 ). 
Several of these chapters deserve close 
reading. Especially interesting is the 
discussion of the crucially important 
concept of"citizenship" in the chapter 
by Steele and Taylor (2005) and 
Hammer's (2005) critical feminist 
discussion of the ways in which 
globalisation and war further exploit 
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groups who are already marginalised: 
women, children and the elderly. 

Besley's (2005) chapter also 
invites further reflection as she is able 
to combine an identifiable theoretical 
perspective with an interesting case 
study that in itself merits further 
discussion and debate. As the 
collection is a very rich one and this is 
a central chapter (both physically and 
figuratively), I have chosen to give 
other readers a taste of the whole book 
by taking up some of the main themes 
of this chapter, themes that appear 
in other guises in chapters by Henry 
Giroux (Giroux, 2005) and Cliff Falk 
(Falk, 2005). 

In order to clarify central issues, 
Besley (2005) explores Foucauldian 
perspectives on the self before 
describing the ways in which the 
Hands Up For Peace campaign was 
organised in Britain, a campaign 
that saw thousands of children using 
ICT to generate digital hands which 
were used to protest against the war 
in Iraq. At the end of the description 
of the ways in which the protest was 
organised, Besley returns to Foucault's 
ideas to underline her central point 
and in so doing makes one of the 
most important points in the book. 
While the following perspective is 
articulated in many different ways 
throughout the collection, Besley's 
summary offers a view that is more 
than a personal opinion. Not only does 
she link the case study to substantial 
theoretical work, but she also allows 
us to link her chapter to the writings 
of others, most notably Edward Said, 
who in all of his writings has argued 
that intellectuals and critics, while 
seeming to be objective and impartial, 
can also be involved in perpetuating 
culturally sanctioned binaries. 

Hence, although Besley (2005) 
is writing some decades after the 
publication of Said's (1978) landmark 
work, Orientalism, both her summary 
and the introductory pages of Said's 
work draw attention to key insights 
that can help us to understand "dark 
times" (Peters, 2005b, p. xiii) without 
reacting in ways that threaten our basic 
freedoms and those of other people. 
Besley writes that more attention 
needs to be given to 
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the ways that youth construct 
themselves .. .In the globalized 
postmodem world, many youth 
are now producing the self 

through constructing identities that 
address the Other. These include 
understandings of difference in 
culture, power, politics, gender, 
class, values, and ideals - identities 
that are relational at the same time 
as they are individual at a particular 
historical moment. As the historico
cultural context changes, so too 
are their constructions of identity 
likely to change. (p. 138) 

Many of Besley's (2005) themes 
are picked up in other chapters in 
the collection. All lay stress on the 
ambiguities, the complexities and the 
contradictions of the times in which 
we live. Hence, while Kellner (2005) 
hopes that educators at all levels can 
devise ways to use ICT "to create 
a more democratic and egalitarian 
multicultural society" (p. 61), he also 
stresses that globalisation has both 
negative and positive sides and that 
the same large-scale trends (such 
as the globalization of information 
systems) that allow people to partake 
in "cultural and social exchange" can 
also increase "fear and anxiety" (p. 32) 
in complex ways. 

Although each of the chapters in 
this book deserves a detailed response, 
there is no further space in which to 
explore each contribution. Suffice to 
say that this collection will offer many 
readers much to think about. The most 
positive aspect of the book is that each 
of its contributors tries to set up his or 
her discussion in such a way that the 
complexities and the contradictions of 
our era are articulated with care and 
then explored with reference to major 
thinkers and significant case studies. 

Peters' (2005a) edited collection 
then, focuses on the issues of education, 
globalisation and the realities of 
terrorism. In stressing the complexity 
of these issues, the collection, although 
somewhat didactic at times, offers 
a welcome alternative to the stark 
headlines of local newspapers. 
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CALL FOR CONTRIBUTIONS 

AUQF2006: Quality Outcomes and Diversity 

AUQF is Australia's Premier Annual Event for 

Discussing and Advancing Quality in Higher Education 

We are delighted to announce that AUQF2006 will be held in 

Perth from Wednesday 5 July to Friday 7 July 2006 

The target audience for the Forum is primarily, but not exclusively, those working 

in the area of quality assurance and improvement in universities and government 

agencies. 

The AUQF2006 has the theme Quality Outcomes and Diversity. As the overarching 

purpose of the AUQF is to facilitate discussions about quality and quality 

assurance in higher education, a wide range of issues on higher education quality 

assurance and enhancement will be explored relating broadly to the conference 

theme Quality Outcomes and Diversity, aspects of the conference theme, ie. 

either Quality Qutcomes or Diversity and sub-themes the following: 

• 

• 

• 

• 

• 

• 

• 

Institutional Diversity and University Consortia 

Managing Outcomes in Devolved Structures 

Impact of Audit on Institutional Diversity 

Assessing Student Learning Outcomes 

Quality Outcomes as Drivers of Change 

Auditing in a Context of Diversity 

Measuring Outcomes 

The Call for Contributions information is now available at the AUQF2006 
website: 

http://www.auqa.edu.au/auqf/2006/index.shtml 

If you would like to subscribe to the AUQA mailing list, please visit the What's New? section: http:// 
www.auqa.edu.au/tools/whatsnew/ Any updates on the AUQF2006 will be posted on this mailing list. 



CALL FOR PAPERS 

Teaching in Higher Education -

SPECIAL ISSUE on 
"Diversity and Commonality in Higher Education" 

Edited by Sue Clegg 
Learning and Teaching Institute, Sheffield Hallam University, UK 

Contributions are invited for a Special Issue of Teaching in Higher Education 
on "Diversity and Commonality in Higher Education" to be published in 
2007. 

What is diversity in higher education? Should it be celebrated or 
problematised? Are there limitations in current understandings? Has the 
language of diversity come to preclude the embracing of different forms of 
knowledge and ways of knowing? 

We are inviting contributions, which critically address issues of diversity 
and commonality in higher education. By critical we include work which: 

• attempts to reveal hidden assumptions behind commonly accepted views 
in order to show why they should be rejected; 

• engages with, explores, and destabilises discourses , values , and 
practices; 

• questions taken-for-granted concepts and methods; 
• suggests new forms of enquiry and syntheses; and 
• imagines better futures. 

Contributions might include essays, studies of practice, reflexive accounts . 
We would particularly welcome other forms of critically engaged writing. 

Four copies of the paper, together with an abstract of 150/200 words, 
should be forwarded to: 
Professor Sue Clegg, c/o Helen Oliver, School of Education, 
University of Sheffield, 388 Glossop Road, Sheffield S10 2JA, UK 
on or before 1 st August 2006 
Enquiries to s.clegg@shu.ac.uk 


