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Editorial 

Margaret Buckridge 

Ten years ago I incautiously bit into a multi-grain roll at a 
BBQ and, in a portent perhaps of the advent of middle 
age, broke a tooth. It was a back tooth with a filling in it. 
In remedying the situation, my dentist took out the filling 
and fashioned the filling plus the missing part of the 
tooth from amalgam. It was a serviceable job. The tooth 
still works much as it should, although I am aware when 
I touch it that it is not tooth. Two weeks ago I did much 
the same thing to a different tooth - this time on pork 
satay, a move up-market as middle age really takes 
hold. I went back to my dentist, the same dentist who 
made the amalgam cusp and who has dealt with me 
since I was thirteen. Not, therefore, a young dentist in 
the first flush of professionalism. He looked and said 
"Yes, I'll just pin that filling with a stainless steel pin and 
put a new porcelain cusp over it. We can match the 
colour of the other teeth. ' It is a triumph of a tooth. Not 
only does it feel exactly the same as the others, but I 
would defy anyone other than another dentist to 
challenge its authenticity. 

Now I could go on with this story by switching 
professions . I could tell of talking with academics ten 
years ago who faced the problem of 'poor academic 
writing' and who sought within a meagre repertoire for 
strategies to solve it. The strategies would often have 
been largely punitive - more marks off for 'bad 
grammar'. Ten years on, I could tell of meeting 
academics this semester, the same problem still 
uppermost in any discussion of teaching, and no great 
difference in either their own personal approach to it or, 
for that matter, in the standard approach adopted by the 
profession at large. 

What's the difference here? What is the story about? I 
would suggest that, at bottom, it is about different 
conceptions of, different statuses for, professional 
development. For the dentist, continued professional 
development, even though he is nearing retirement, is 
as natural as drinking water. It is his bread and butter. 
He would not dream of feeling embarrassed or 
redundant, or even for that matter, virtuous, in attending 
programmes and sessions where new techniques and 
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new resources are being demonstrated and practised. 
He possibly even has to pay! 

For academics, professional development, particularly in 
relation to that part of their work which is teaching, has a 
very different status. Staff development units have, for 
many years, derived the majority of their clientele from 
academics who see staff development either as remedial 
(in some cases: 'My head of department suggested that I 
come to see you ...... ') or as a sort of personal choice 
fee/good option . This is not to disparage this letter group 
but it is to recognise that this is the status accorded their 
attendance by most of their peers . 

Professor Lewis Elton was recently in Brisbane as a 
guest of OUT. He spoke, on the basis of a seminar 
prepared for the British Committee for Vice-Chancellors 
and Principals , about the management of teaching and 
learning in Universities in a context of major change. He 
addressed, among other things, the way staff 
development is viewed, suggesting that it might find 
more acceptance and a more central place in the 
scheme of things if it was to be termed 'continuing 
professional education' (CPE). Even as he detailed the 
suggestion, however, he acknowledged the enormous 
difficulties of actually accomplishing it - difficulties of 
history, of culture, of starting points that are far enough 
back in the very mission and meaning of our profession. 

One of the values HERDSA stands for is the sheer 
normalising of professional development within 
University teaching - in the way that Lewis Elton is 
calling for, in the way it is part of my dentist's life. It is 
only thus that we will be 'real' professionals, with the 
capacity to offer state-of-the-art solutions for old 
problems and to understand and act on the never-ending 
flow of new problems 
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Peer Tutoring for Academic Credit 

There are not many areas of resource left to teaching in ~igher education th~t have n?t 
been fully exploited. Arguably, however, one such area 1s that of peer tutorm~. In tJ:iis 
article, three Auckland academics provide us with brief accounts of the ~ays 1~ which 
they have seen peer tutoring schemes implemented and discuss the benefits which can 
occur. 

Last year the three of us were involved in organising a 
Conference in Auckland: "Peer Tutoring; Leaming by 
Teaching". More than a hundred teachers attended from 
schools, polytechnics and universities in New Zealand 
and Austra\ia, and over the two days of the Conference 
there were about thirty presentations from participants 
who had organised Peer Tutoring schemes of one form 
or another. (Conference proceedings have been 
produced: Jones, 1993). By any indicator it was a 
successful Conference - and particularly it demonstrated 
the depth and breadth of interest in Peer Tutoring. In 
one sense this is surprising, as Peer Tutoring or 
Learning by Teaching, is one of the oldest 
"innovations" on the educational landscape. Essentially, 
it involves nothing more than the folk wisdom that the 
best way to learn something is to teach it - and that 
perspective has been around for a long time. The 
benefits of peer tutoring have been well documented by 
Goodlad and Hirst (1990). They begin their book with 
these words: 

"Peer tutoring is the system of instruction in which 
learners help each other and learn by teaching. 
Invented in the late 18th century by Joseph 
Lancaster and Andrew Bell, the technique has been 
re-discovered in recent years and put to use in a 
wide variety of projects ... ". (p.1) 

In higher education, that "wide variety of projects" can 
be classified into four main categories. 

1. Informal, interactive methods in classes. 
This consists of - the now quite common - teaching 
strategies where students interact with and learn from 
each other through the use of "buzz groups", 
"pyramids" and similar. (See for example Habeshaw 
et.al. 1993). 

2. Formalised course structures involving 
peer tutoring. 

In this category a significant amount of the substantive 
content of a course is presented/managed by students 
currently enrolled in the course. The precise details of 
the ways in which this might be organised will 
obviously vary from one course to another. (For an 
example see Behrendorff and Marriott, 1993). 

3. Students at one level acting as tutors for those at 
another level in the same institution. 

Here the rationale is that "competent" students can be 
successful teachers of "less competent" students, 
usually - though not necessarily - at a less advanced 
stage of their studies. The further rationale is that the 
student tutors also benefit significantly, in terms of both 
deepening their understanding of the substance of what 
they are teaching, and via the development of 
competences needed to teach successfully. 
(Phil Ker's case study falls into this category). 
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4. Students in one institution acting as tutors 
for those in another 

The rationale is precisely the same as for 3. above: 
though there may be benefits to the particular students 
and institutions involved that extend further than for the 
case of within institution tutoring. 
(The case studies from Ann Jones and John Jones are of 
this type). 

These first two categories of peer tutoring are similar in 
that they are both "strategies" that are used within a 
single course. The peer tutoring arrangement is a course 
requirement, implemented in order to maximise the 
learning benefits for students within the framework of 
the course curriculum and objectives. As such students 
(are presumed Lo) derive benefits from the involvement, 
in an analagous fashion to their attending lectures and 
tutorials, carrying out laboratory exercises, writing 
assignments, etc. At the end of the course students who 
perform at the required level are awarded academic 
credit. 

It is less conventional to find academic rewards 
associated with the second two categories of peer 
tutoring (3 and 4). Where students have engaged in peer 
tutoring across institutions then the rewards have 
usually been either intrinsic or financial. 

Essentially, it involves nothing more than 
the folk wisdom that the best way to learn 

something is to teach it - and that 
perspective has been around for a 

long time. 

Intrinsic rewards come from the feeling of a job well 
done, in a voluntary capacity. This has been the 
motivation for students to participate in the enormously 
successful "Pimlico Scheme" in London described by 
Goodlad et.al. (1979). 
Financial rewards accrue to the (usually graduate) 
students who play the roles of tutors, teaching assistants 
or laboratory demonstrators in universities. 

However, there seems to be no fundamental reason why 
students who perform a "service" 
teaching role, in categories 3 and 4 as outlined above, 
should not gain academic credit for their efforts, 
provided that they operate within a structure that 
enables them to demonstrate that they have achieved 
appropriate learning outcomes as a result of the 
experience. The three case studies that follow describe 
three different initiatives operating in Auckland, in 
which students gain academic credit in one way or 
another for their peer tutoring. 

Page] 



Tutoring in Schools by University Law Students (Ann Jones) 

Final year students from the University of Auckland 
School of Law have been tutoring in local secondary 
schools since 1987. The scheme was set up by students 
and a local community law centre as a voluntary 
outreach. The aim was to make young people aware of 
their general rights and responsibilities. The rewards to 
the students involved were intrinsic - "warm fuzzies" if 
you like! 

They had also acquired skills and values 
which would help them empower future 

clients to make their own decisions. 

The mechanics of the scheme involve having Law 
students working with the same small group of (about 
five) school students for one session a week, over a 
period of a month. During these sessions the groups 
work on a variety of "legal'' issues (under-age drinking, 
hire purchase contracts, etc) that are of interest to the 
school students. The emphasis is on the options 
available to young people, and their consequences. A 
lawyer from the local community law centre visits the 
groups and becomes involved in discussions, after the 
law students have developed a rapport with their group 
over a week or so. This ensures quality control - and 
enables school students to meet with a real lawyer and 
take on board the notion of access to legal advice. Jn 
preparation for visiting schools extensive preparation of 
law students is undertaken. This involves aspects such 
as training in small group teaching, sensitisation to 
cultural differences, etc - as well as education about 
areas of the law that relate especially to young people. 

From the outset, the scheme was valued highly by the 
schools in which the tutoring scheme was operating. 
Feedback from school teacher and tudents was very 
positive, and the demand for tutoring from schools was 
well beyond the resources available. By 1989 academic 
staff in the School of Law had become aware of the 
value of this experience for the law students. An 
evaluation carried out in 1988/89 revealed that law 
students felt they had learned a great deal from their 
tutoring. They had critically addressed a body of 
substantive law by having it questioned from the value 
systems of young people from different ethnic and 
social backgrounds. They had also acquired skills and 
values which would help them empower future clients 
to make their own decisions. These aspects led to the 
formalisation of the tutoring scheme as an option in the 
final year practical component of the law degree. It is 
assessed on the basis of a Report which students write, 
focussing on their critical reflections upon the tutoring 
placement. It has gained the reputation of a demanding 
but rewarding option to be undertaken by only "the 
dedicated"! 

Course work credit is earned, equivalent to 6% of a 
year's work: however, the "impact" on students is 
almost certainly greater than this figure suggests. 
Students continue to report considerable intrinsic 
rewards, and it is the component of the law degree that 
generates the most informal student discussion. Many of 
the tutors are from minority ethnic groups who have 
their own agenda of positive role-modelling, and the 
giving back of some of the assistance they received 
themselves at an earlier stage in their own academic 
careers. Others wish to work with people who feel 
alienated from the legal system and treat it with 
suspicion. They all reap the reward of feeling useful 
while learning themselves - and of developing a 
relationship of mutual respect with school teachers and 
students. 

Tutoring in Schools by University Science Students (John Jones) 

For the last five years a paper has been offered in the 
science faculty al the University of Auckland entitled 
"Tutoring in Science". (As it happens, for a variety of 
reasons, the paper is not being offered in this current 
year). It operates at second year level and represents 
about 15% of a student's workload. The whole of the 
paper is organised around a central core of university 
students tutoring in local secondary schools. In outline 
the paper is organised as follows. 

Weeks 1 to 5: 
orientation to tutoring in science 
(at university; 2 hours per week) 

Weeks 5 to 20: 
tutoring in schools (in schools, 2 hours per week) 
tutorials (in university, 1 hour per fortnight) 

Weeks 21 to 25: 
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reflecting on experience/ Report writing 
(at university, open-ended) 

Students are assessed via three components: 

An on-course essay in term 1 (10%) 
Practical tutoring component (45%) 
End of year Report (45%) 

Students on the programme are limited to 20 per year, 
who are divided into four groups for the fifteen weeks 
of the tutoring component. Each group of five students 
is assigned to one school, that they visit for a period of 
two hours on the same afternoon each week. During 
their time in school, students tutor - as a whole group -
in two science classes, under the direction of the regular 
class teacher. One of the course requirements is that the 
university students produce a "research/reflective" 
Repon based on lhcir time in schools; lo help facilitate 
that, a series of tutorial meetings is organised at 
university during the tutoring phase. A well a helping 
students to focus on the assessment requirement, the 
tutorial are a useful way of sharing inrormalion among 
all participants about what i going on in the different 
schools. 
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Prior to its adoption as a paper carrying academic 
credit, the tutoring scheme was operated as a research 
project, with student tutors paid for their work in 
schools. Evaluation of the project indicated that 
significant benefits accrued to both tutors and the 
tutored. (Jones, 1990). The major benefits can be 
summarised as follows. 

For school students: 
A better understanding of science 
Credible role-models in the form of university 
science students 
A boost in confidence that they can understand 
science 

For university tutors: 
Consolidation and extension of subject 
knowledge 
Trying out teaching as a career 
Doing something useful with university learning 

Developing communication skills - and learning 
about other cultures 

Since the tutoring scheme was accepted as the basis for 
a paper carrying academic credit, the paper has been 
evaluated each year. Students are very positive about it. 
They enjoy the experience - though they generally find 
the tutoring in schools to be demanding and exhausting. 
More especially, though, they learn a great deal. They 
learn more science, they learn about teaching science -
and develop some useful skills associated with that, they 
learn about doing research; they generally put in 
considerable energy and effort and learn a lot, which is 
reflected in the good course grades that most attain. 
Possibly however the most significant outcome of all is 
the enthusiasm for the whole enterprise that most 
students report - and the fact that it is not uncommon for 
them to report that it has quite literally transformed the 
ways in which they look at the world, and indeed has 
changed their lives. 

Peer Tutoring by Polytechnic Business Students (Phil Ker) 

For the first time, in Semester 2 of 1994, Bachelor of 
Business students at Auckland Institute of Technology 
will have the opportunity to earn academic credit via a 
course based around peer tutoring. The paper will 
represent one-sixth of a year's full-time work. 
Essentially it aims to develop students as peer tutors in 
such a way as to provide them with skills, knowledge 
and understanding necessary for supervisory 
/management positions in business. An important part 
of the justification for the paper is its vocational 
application - an aspect that has been recognised and 
supported by the NZ Institute of Management. 
Consistent with that emphasis is an explicit aim to 
develop students as critical thinkers and life-long 
learners. 
The course is divided into three sections. 

1 An initial series of classes designed to introduce the 
conceptual underpinning for peer tutoring, together 
with the development of basic tutoring skills. 

2 A practicum - consisting of the actual peer tutoring 
phase - during which students undertake work in 
either one, or a combination, of the following 
contexts. 

* one-to-one tutoring of students in a particular 
discipline. 
* one-to-one tutoring of students in general study 

IN CONCLUSION 

Peer tutoring has been in place in many forms for a long 
time. There is significant evidence to suggest that tutors 
can develop considerable knowledge, understanding 
and skills (as well as the more obvious benefits that 
accrue to those tutored). This being the case, it seems 
well worth exploring the notion of basing courses, 
papers or programmes around tutoring as the central 
activity - and awarding academic credit for appropriate 
achievement. These three case-studies are examples of 
possibilities. 
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skills (literacy, numeracy) 
* assisting in the teaching of regular classes 
* managing small study/tutorial groups in a 
particular discipline 

3 A final feedback and reflection stage during which 
each student presents a review and analysis of one of 
their "cases". 
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their practicum, and to de-brief at least once a week 
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Staff teaching the course are drawn from the Institute's 
Leaming Support Centre (Te Tari Awhina) and the 
Bachelor of Business Programme. One of the rationales 
for the course is that of enhancing the provision of 
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undertaken, with a view to ongoing development. 
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Report On a Conference: 
Enhancing The Quality Of Academic Life 
The Issue for the 90's? 

One of the most intractable issues for contemporary academia is the stress generated 
by the range of demands, the lack of time and the shortages of funding. Earlier this 
year, the University of Adelaide convened a conference to look seriously at the issues 
involved and to come up with ways of coping and ways of changing. In this report on 
the conference, Ann Noble provides for us some of the understandings and some of 
the strategies that emerged. They are unlikely to be irrelevant to the professional lives 
of any one of us. 

A STRESSFUL LIFE 

Since the late '80s we have been hearing increasing 
rumblings of discontent from academics at all levels 
and career stages about unmanageable workloads, large 
classes, declining standards, the replacement of intrinsic 
motivators with extrinsic 'rewards', information 
overload, the new tasks associated with 
'accountability', more and more meetings, stress ... and 
lack of time to deal wilh lhese things. In lhis climate we 
planned a 2-day conference (held at the University of 
Adelaide in February 1994) which we hoped would 
provide academic staff from South Australia' s three 
universities with strategies for dealing with areas of 
discontent, focusing specifically on ways of beuer 
managing workload, time and tasks, and interactions 
with students. The conference offerings were practical 
in focus - based on consultation with academic staff in 
the months prior to the conference, and on our readings 
in the national press and in various educational journals 
of articles focusing on issues of concern in the lives of 
academics. Strategies which academics were 
encouraged to adopt to enhance their working lives 
concerned not only individual work practices but also 
the practices of collegial 'groups', departments, 
faculties - and indeed whole institutions. 

Two publications which greatly influenced the focus 
and format of lhe conference, 'Enhancing the Quality of 
Academic Life', were Hugh Mackay 's Rein.venting 
Australia and Stephen R. Covey 's The 7 Habits of 
Higlily Effective People. Our reading of Mackay 
encouraged us in seeing academics and their 'work' in a 
wider context. It is Mackay's assumption that the whole 
of Australia is in a state of reinvention or redefinition. If 
this is so, then academics are not alone in the changes 
and adjustments that they are being called on to make. 
We are certainly, as Mackay points out, 'in a process of 
re-thinking what a university should be, and of what the 
people in them, both staff and students, should be 
doing.' And Covey's book encouraged us in the belief 
that there are habits we can all adopt which will 
'enhance' our personal and working lives. 

What is the nature of academic work in the 1990s? 
What ~ academics do? Is this different to what they 
were doing previously? Why are academics 
complaining? Are they complaining about the same 
things? The Australian Universities Review, Volume 35, 
1992, was devoted to an analysis of academic work in 
the Unified National System. This edition included 
articles with telling titles: 'The Reconstruction of 
Academic Work'; 'Academic Work Reconsidered'; 
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'The Emergence of Higher Education as an Industry'. 
And we were aware of the 'burgeoning' of academic 
roles described by Moses (1989), and thus of the 
increasing demands made on staff in the 'traditional' 
functions of teaching, research, administration and 
service. 

'There are so many things to do. I don't 
know how to fit them all in. Please don't 
direct me to a time management course. I 

haven't got the time!' 

As well as these writings there were, during 1993, a 
number of articles in the national press and in Campus 
Review which shed further lighl on lhe nature of 
academic work, and on the issues which were obviously 
increasingly concerning academics: 'Academics warned 
of legal liability for negligence'; 'University challenge: 
anchoring timeless identity in a fast turnover world'; 
'The working week grows'; 'Struggling to learn within 
our means - Too much to know; too little time'; 
'Academics Under Siege'; 'The "market" model for 
universities - What does !his mean?'; 'Academic career 
path tests patience of youth'; 'Why our think tanks need 
to think again'. 

Late in 1993 the report of the Working Party on 
Occupational Stress at the University of Adelaide 
appeared. The report made the claim that there had been 
'a dramatic increase' in the numbers of staff suffering 
symptomatic illness from stress in the work 
environment. Amongst the underlying stressors were: 

0 increasing role conflict and ambiguity 
(particularly amongst 'amalgamated' staff) 

0 loss of power/autonomy 
0 poor communication/lack of consultation 

(particularly between senior management and 
academic staff) 

0 more work, fewer staff to do it 
0 poor facilities/outdated equipment 
0 an increase in responsibilities 

(often without training) 
0 too much 'learning by instinct' 
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0 increasing student numbers and changing profile of 
student population 

0 poor management overall 
(system of governance not working) 

0 information overload - no time to 'process' 
everything. 

One conclusion from the report on occupational stress 
encapsulated many of the disquiets being expressed in 
the academic community: 'The anxiety and concern 
suffered by longstanding members of the University 
community gradually diminishes valuable contribution 
and affects morale, hence productivity generally.' 
Our consultations with academics at the University of 
Adelaide revealed that almost without exception they 
felt that they were being asked to put exlra effort into a 
number of areas - teaching, applying for grants, 
redesigning courses, preparing for 'quality' audits, 
implementing new technology - without extra resources, 
and of course without extra time. Clearly the 'ordinary 
patterns' of academic work had changed. Writing in the 
Adelaidean in September 1993 the head of an 
Engineering department at the University of Adelaide 
referred to the 'struggle for survival' in higher 
education: 'The major issues are linked to money and 
time, and there is not enough of either', she said. 'There 
are so many things to do. I don't know how to fit them 
all in. Please don't direct me to a time management 
course. I haven't got the time!' 
Obviously academics were not in control of the purse 
strings of higher education, but we did feel that they 
might assume greater control of time and of the changes 
in their working lives. The emerging issues seemed all 
related to ways of reconciling goals, processes and 
resources. It was clear that we should avoid notions of 
time 'management' however, although we remained 
aware that time (or rather the lack of it) was at the heart 
of the problem for many academics. What did they want 
more time for? There was a fair degree of unanimity in 
the responses to this question: more time for reading, 
for 'scholarship', for writing - in effect time to develop 
their own work-related interests. More time was also 
desirable for 'nuts and bolts' activities: for preparing 
teaching materials, for staff development, for research, 
for interaction with colleagues and with students, and 
time to develop and test new programs and skills. But 
there was a tension here. Time for one sort of activity 
(research, perhaps) inevitably meant time away from 
another (interaction with colleagues or students). This 
sort of tension exists in most professions, and indeed in 
most areas of life. But we believed that there were 
slrategies we could consider which would help 
academics 'manage' this tension and resolve at least 
some of their concerns. 

THE QUEST FOR SOLUTIONS 

In preparing for the conference we decided to look first 
at general strategies for working successfully in 
changing environments, and then asked local academics 
to talk to us about good work practices, considering 
ways of capitalising on changes, and of organising time 
and resources more efficiently. One conference session 
was to be devoted to 'successful' academics describing 
how they handled the daily tensions of their work, how 
they juggled 'public' and 'private' demands. 

A background paper prepared for conference 
participants provided the context for the conference 
activities and elaborated the reasons for the focus we 
had taken. The paper reviewed the literature on 
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academic work published over the last 30 years or so. 
The readings give a clear indication of just how life in 
academia has changed, both for academics and for 
student'>. Issues of concern to academics were 
considered under the headings 'Work Environment', 
'Relations with People', 'Time and Tasks', and 
'Institutional Issues'. A list of readings was attached. 

The aim of the conference was stated in the background 
paper: 'It is hoped that this conference will provide 
academics at all stages of their careers with strategies to 
counter the problems apparently abounding in 
universities, problems which limit what might be 
achieved, both in relation to themselves and to their 
students. And hopefully those who are isolated and 
caught in what they perceive to be a relatively hostile 
environment will realise that they are not alone, that 
there are many options and opportunities for better 
'managing', and thus enhancing, their working lives.' 

The emerging issues seemed all related to 
ways of reconciling goals, processes and 
resources. It was clear that we should 

avoid notions of time 'management' . . . . 

r Craig Mcinnis from the Centre for the Study of Higher 
Education at Melbourne University was in the process 
of recording responses to an Australian Research 
Council-funded national survey of academics and their 
work. With access to some of the collected data we were 
able to focus on those issues which were of concern to 
academics nationally. Dr Mcinnis presented the opening 
address to the conference with his paper: 'Academic 
Work in the Unified National System' in which he took 
care to put the situation of academics into wider context 
'Academics are not alone in losing status and control 
over their work. There has been a loss of authority and 
respect for the professions in general ... academics need 
to be reminded that the changes in universities such as 
privatisation, mergers, redundancy, and enterprise 
bargaining, are old news for many Australian workers .. .' 

Mcinnis raised many issues which the 100 or so 
conference participants were keen to pursue in 
discussion: how hard a time academics might have in 
convincing observers of their worsening workloads; the 
need to remain focused in the face of the knowledge 
explosion; the ambivalence that persists in any 
discussions of academic work; the impact of structural 
changes on academic work; encroaching managerialism; 
the commodification of knowledge and the codification 
of work practices; the fragmentation of academic work. 
Was it still possible to assume that academics shared 
common values and practices? How could we match the 
established 'values' of academic life with the new 
government-imposed structures and conditions? 
'Dealing with the consequences of change in the work 
place, especially the perceived loss of control, is not 
simply a question of improving time management skills 
or developing more systematic approaches to work 
(although both are important). Like any professionals 
directly responsible for the conduct and outcomes of 
their work, academics need to constantJy reassess their 
priori ties and reassert first principles.' 
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GETTING PRACTICAL 

Olher _ presen_ters - aca~emi~s from the University of 
Adelaide, Fln~ders University, and the University of 
South Austraha - kept well to the notion of detailing 
practical means for dealing with discontents and 
inefficiencies : how Lo define 'real' work as opposed Lo 
'busy' work which involves complexjty and waste; 
changing traditional thinking about management and 
leadership; improving teamwork and collegial 
structures; developing personal qualities to cope with 
change. 

In a presentation entitled 'Quality, You and Your 
Workplace', Professor Richard Jarrett from the 
Department of Statistics al the University of Adelaide 
drew attention to the issues of quality and productivity 
outlined in W. E. Denting 's publication Out of the 
Crisis (1986). Deming observes that too much of our 
time is spent fixing things that should have been 'done 
right' initially, remedying mistakes that should not have 
occurred at all. According to his analysis 94% of 
problems are system problems, and only 6% of 
problems are due to the people invo.lved in the process. 
Professor Jarrett asked panicipants to focus on their 
'part' in the process of higher education - as suppliers 
of services to customers - (a bit of discomfort was 
evident when the business jargon arose) and Lo consider 
whether and / or to what extent the process could be 
changed by eliminating complexity and waste. By 
taking action in this regard individual academics and 
teams could resume control in a framework of 'shared 
responsibility' for the overall good. 

'Dealing with the consequences of change 
in the work place, especially the perceived 
loss of control, is not simply a question of 

improving time management skills or 
developing more systematic approaches to 

work (although both are important).' 

Participants were involved subsequently in an exercise 
to identify waste-reducers that might lead to more 
productive use of time, and Lime-expanders that might 
assist in the achievement of long-term objectives. 

In dealing with issues of time management Robert 
Cannon, at the time Director of the ACUE at the 
University of Adelaide, drew frequently on Stephen 
Covey's analyses in The 7 Habits of Highly Effective 
People: ' ... I believe Covey's book will appeal to 
academics ... it recognises and gives prominence Lo the 
quality of relationships among people that are at the 
core of many of the important roles that academics 
assume: teacher, researcher, mentor, counsellor, 
coordinator, head and dean.' Covey confirms that the 
challenge is to manage ourselves, rather than time. 
Participants were led through exercises which involved 
prioritising tasks in an academic setting. 

Personal Lime management issues and strategies 
encouraged included self-appraisal leading to 
self-management (planning and goal setting and the 
selection of appropriate strategies to achieve goals; 
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regulation of these strategies and techniques; evaluation 
of progress and success). Covey's '7 habits' were 
reiterated: 

0 Be proactive 
0 Begin with the end in mind 
0 Put first things first 
0 Think win/win 
0 Seek Lo understand, then be understood 
0 Synergise 
0 Promote self-renewal. 

It is as a result of the demands of relationships with 
others - colleagues, students, managers - and of the 
diversity of roles to be assumed in these relationships, 
that academics frequently complain of the 'lack' of 
time. One intention of the conference was to look at 
ways in which academics might enhance the quality of 
their working lives by working more efficiently with 
students. There is no doubt that student progress is 
affected by the Lime staff are willing (or able) to devote 
to them. But it is difficult to assume committed 
involvement with students on the part of staff 
overburdened and stressed or quite simply 
underprepared for the numbers and the diversity of 
students in their courses. 

I believe Covey's book will appeal to 
academics . . . it recognises and gives 

prominence to the quality of relationships 
among people that are at the core of many 

of the important roles that academics 
assume . .. 

What is often overlooked in the academic environment 
is that staff and students face the same problems. Staff 
have work issues related to time, to meeting deadlines, 
finding information and processing it, reading 
everything that needs Lo be read, finding someone to 
talk to about problems, finding someone to answer 
questions, focusing on the long term when there are 
constant pressures to perform in the short term. Students 
face these issues too. Academic work has changed - for 
both students and staff. Issues from the literature on 
student work cover workload difficulties generated by 
the semester system; the variations and inconsistencies 
in workload requirements between courses; the uneven 
expectations of teaching staff about the amount and 
quality of work required; the part played by inefficient 
study techniques in causing workload problems; work 
problems generated by the anxieties and stress resulting 
from unfamiliar environments and unspoken 
expectations. 

There are many practical ways in which staff can 
improve the quality of students' experiences of higher 
education, and at the same time improve their own 
workplace experiences. A range of student issues came 
under consideration, and participants were asked to 
nominate and di cu s ways in which th~ e might mosl 
efficient ly and effectively be dealt with. The strategies 
detailed in a final conference paper emerged from 
participant discussions, and were supporlcd by the 
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extensive literature on student experience ('Working 
with Students', Noble, 1994). Sometimes the 
solutions/strategies were based on individual action; 
other solutions involved action by collegial groupings, 
for example restricting curricula; indicating to students 
prior to enrolment the 'fit' of some subjects or units 
with others; defining and refining expectations; making 
greater use of students as a resource - peer tutoring, 
collaborative project work etc. Other actions were more 
appropriately the responsibility of whole departments or 
faculties: the publishing of 'Where to Go/Who to Ask' 
guides to eliminate the inevitability and frequency of 
'routine' questions by students; regulating student 
assignment load, thus regulating marking load. While 
many of the solutions might have appeared, at first, to 
be 'time consuming', there was ultimately general 
agreement that they were likely to be 'time saving' -
thus freeing academics to pursue research interests, 
participate in collegial networks, write - all those things 
they claim there is no longer any time for! 

CONCLUSION 

These are clearly issues for all those working in 
universities in the '90s. Many of the issues were 

touched on in plenary sessions and in the smaller 
presentations and workshops at the 1994 HERDSA 
conference in Canberra. The 'Quality of Academic Life' 
conference held in Adelaide in February provided a 
forum in which to initiate discussion and consider 
strategies appropriate at the local level. It is obvious that 
both locally and nationally we are just at the beginning 
of a serious re-consideration of the nature of academic 
work in Australia. 
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Portrait of an Information Literate Person 

Information literacy is a concept that has now been in educational parlance for a 
while but has not yet begun, for many of us, to have a purchase on what we do. It 
seemed highly appropriate, therefore, to bring you this introduction to information 
literacy from Christine Bruce. The last paragraph, in particular, provides a tantalising 
take-off point for further exploration. 

Higher education curricula can no longer afford to 
focus on content at the expense of processes that 
enhance students' ability to engage in independent 
learning. Today's students must successfully locate, 
manage and use information to succeed in their tertiary 
courses, and to continue lry educators are increasingly 
recognising the need to help students learn in ways that 
encourage them to make use of the variety of available 
information resources. Clearly information literacy is 
an important characteristic of the lifelong learner. This 
short article provides an overview of the characteristics 
of information literate persons that our teaching 
strategies must foster. 

Definitions of information literacy provide a useful 
entry point to understanding the concept. Many 
scholars, however, prefer to describe information 
literate people. The emphasis on description at a 
generalised level allows educators and information 
providers to interpret these characteristics in relation to 
specific contexts and disciplines. 

The following is a much quoted description of an 
information literate person: 

HERDSA News Vol. 16 No . 3 November 1994 

To be information literate an individual must 
recognise when information is needed and have the 
ability to locate, evaluate and use effectively the 
information needed ... Ultimately information literate 
people are those who have learned how to learn. 
They know how to learn because they know how 
information is organised, how to find information, 
and how to use information in such a way that 
others can learn from them (ALA Presidential 
Committee on Information Literacy 1989, p.I ). 

Besides this descripLion we have the following list of 
attributes that is the outcome of the deliberations of an 
expert panel: 

An information literaLe person is one who: 
recognises the need for information, 
recognises that accurate and complete information 
is the basis for intelligent decision making, 
identifies potential sources of information, 
develops successful search strategies, 
accesses sources of information, including 
computer-based and other technologies, 
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evaluates information, 
organises information for practical application, 
integrates new information into an existing body of 
knowledge, and 
uses information in critical thinking and problem 
solving (Doyle 1992,p. 2). 

Working from these descriptions and oLher scholarly 
writings I have identified seven key characteristics of 
the information literate person (see Figure I below): 

I. The information literate person engages in 
independent, self-directed learning 

Information literacy is an integral part of the profile of 
a lifelong learner (Candy, Crebert and O'Leary 1994). 
Information literate people take responsibility for their 
own learning, and are equipped to learn from the 
information resources around them. They seek 
information for problem-solving and decision making. 
They maintain informal networks of personal contacts. 
They use a range of strategies for staying up-to-date 
with developments in their fields of interest. 

2. The information literate person uses information 
processes 

Information literate people have mastered general 
information processes, and specific processes that 
allow them to successfully use information resources. 
General processes include recognising and accepting an 
information gap, responding positively to the need for 
information, constructing alternate strategies to reduce 
the information gap, evaluating and selecting a 
strategy, acting on a strategy, assessing the 
effectiveness of a strategy (that is, evaluating the 
information found), using information (that is, 
synthesising and communicating information) and 

storing the information for future use (Bjomer 1991, 
p.157). 

More specific proccsse include, for exampte, the 
ability to design and carry out strategies for the 
location of on-line and prim information sources; the 
ability to design and carry out trategies. for the 
retrieval of information from commumty-based 
Tesources that are not part of the formal, organised 
information networks; and the ability to use computer 
software for the management and communication of 
information. These processes involve a synthesis of 
information location, critical thinking and 
communication skills. They are transferable across 
disciplines or fields of interest. 

(Information literate people) value 
obtaining relevant information from both 

formal and informal sources and are open 
to new information and the implications 
for personal or corporate change that it 

might bring. 

3. The information literate person uses a variety of 
information technologies and systems 

Information technologies make information resources 
available to us. They range fromprint materials, to 
video, laser disc and multimedia, to 
telecommunications networks that provide on-line 

figure 1: Portrait of an Information Literate Person 
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access to electronic sources and communication 
devices. As new technologies are developed in parallel 
with increasing amounts of information becoming 
available, people need to be comfortable with using 
them. People who are comfortable with information 
technology take advantage of new information 
resources and more efficient ways of using them. 
Information systems organise information resources to 
make them readily accessible. Such system opera1.e at 
a range of levels. They include on-line database hosts, 
libraries, records management systems in hospitals, 
patents offices, cable Lelevision and a range of 
community organisations. People who understand the 
principles along which information sysLems are 
organised can use those sysLems or learn how to do so. 

4. The information literate person has internalised 
values that promote information use 

Information literate people are motivated to use 
information technologies, systems and resources. They 
value obtaining relevant information from both formal 
and informal sources and are open to new information 
and the implications for personal or corporate change 
that it might bring. They also understand the value of 
using the means which systems provide, such as 
thesaurii and keyword access, and system command 
languages, to help with information retrieval. In 
addition, information literate people have attitudes such 
as 'persistence, attention to detail and scepticism' 
(Kuhlthau 1990, p.17). They possess 'an attitude that 
appreciates the value and power of information' (Mc 
Henry, Stewart and Wu 1992, p.55). Values promoting 
information use come from regularly engaging with the 
world of information in learning contexts. 

5. The information literate person has a sound 
knowledge of the world of information 

Information literate people are familiar with the many 
sources available in the world of information. These 
include journals, people, newspapers, archival sources, 
statistics, electronic newsgroups and bulletin boards, 
conference proceedings and the sources thatgive access 
to them. They are familiar with how the world of 
information is structured, how to gain access to formal 
information networks and how to find information that 
has not yet entered that arena. Familiarity with the 
world of information also involves understanding the 
system of scholarly communication, indexing theory 
and i sues such as intellectual property and other 
political, social and economic agendas associated with 
information creation and provision. 

6. The information literate person approaches 
information critically 

A critical approach at all stages of information 
gathering and use is an essential quality of information 
literate people. They evaluate their search strategies, the 
sources they use, the results they achieve and the 
content of the resources they locate. They 'challenge 
the validity of information (and) ... seek corroboration 
before adopting information' (Lenox and Walker 1992, 
p. 4). Some important elements of critical thinking 
include: determining the factual accuracy of a 
statement; distinguishing relevant from irrelevant 
information; detecting bias, unstated assumptions or 
ambiguous claims or arguments; recognising logical 
inconsistencies or fallacies in a line of reasoning; 
distinguishing between warranted or unwarranted 
claims; and determining the strength of an argument 
(Beyer 1985). 

7. The information literate person has a personal 
information style that facilitates his or her 
interaction with the world of information 

Although many descriptions of 'information literacy 
reduce the concept to lists of behaviours and skills, 
individuals, once they have become aware of the world 
of information and strategies for accessing and using 
that information, develop their own heuristics, ways of 
proceeding, or 'styles' in interacting with information. 
The information literate person sees the world of 
information in particular ways, and considers research, 
decision-making and other learning needs in terms of 
information problems. In doing so he or she develops 
preferred ways of approaching the world of information, 
its systems.technologies and resources. As a result 
individuals choose, for example, different entry points 
to tackling an information problem; one may begin with 
the design of a search strategy, another may begin with 
phone calls to personal contacts, another may prefer to 
browse known resources. Individuals also develop their 
own styles in other aspects of information literacy such 
as the use of technology, the communication and 
evaluation of information. 

TEACHING FOR INFORMATION LITERACY 

So how should we teach to encourage information 
literacy? 'What is called for is not a new information 
studies curriculum but, rather, a restructuring of the 
learning process. Textbooks, workbooks and lectures 
must give way to a learning process based on the 
information resources available for learning and 
problem solving throughout people's lifetimes .. .' 
(ALA 1989, p 7). 
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'Higher Education in Transition' 

Reflections on the HERDSA Conference, 
July 6-10, Australian National University, Canberra 

I had the pleasure at this year's HERDSA conference of 
engaging in some participant observation and of being 
the 'roving reporter'. Although, this was an exciting 
experience, before I launch into the mechanics of being 
in such a position, I would like to add that I am aware 
of some of the problems associated with reporting back 
on conferences. Gerry Mullins describes the danger of 
writing them up in such a personal way that "those who 
were there will wonder whether we were at the same 
conference, and those who were not will be left 
wondering what it was all about!" (Mullins, 1992, p. 
13). In order to avoid this problem, I have endeavoured 
to include feedback given to me, although I must admit 
to being in contact with only a small percentage of the 
hundreds who were there at the conference. 

When I was asked to evaluate the conference by being a 
participant observer, I must admit to having had some 
reservations about being such a reporter. I wondered if 
people would approach me, and if they did, whether 
they would be honest and tell me what they thought? I 
need not have worried. Margot Pearson introduced me 
at the beginning of the conference and made comments 
throughout the four days asking people to give me both 
written and verbal feedback. 

On returning from the conference I subsequently wrote 
a report for the conference committee on the feedback I 
received. This essentially fell into three main themes; 
facilities and resources, planning and conference 
structure, and presentations including content, structure 
and methods. I thought this may also provide a useful 
framework on which to base these reflections. 

FACILITIES AND RESOURCES 

Many comments on arriving to comfortable student 
accommodation with a welcoming bowl of fruit in their 

rooms and tea and coffee making facilities. For those 
familiar with student accommodation, this was indeed 
an added comfort. There was also a significant number 
of participants who commented that the conference had 
been extremely well organised, with administration staff 
at all times being friendly and approachable. The 
program itself was detailed and the inclusion of 
photographs of the presenters meant that individuals 
were easily identified if contacts were needed. In terms 
of presentations, some comments were made about the 
vetting of papers. Several people commented that fewer 
papers of higher quality would be preferable to a larger 
selection of mediocre papers. However, one person 
cautioned that if papers were to be vetted, particular 
groups of members should not be discriminated against. 
The idea of having the proceedings available on disc 
with a refereed volume being published later was seen 
to be a good idea. 

PLANNING AND CONFERENCE STRUCTURE 

The conference was extremely well organised; one 
participant stated that it was one of "the best HERDSA 
conferences". There were a range of presentations 
applicable to people from different situations, and, like 
most HERDSA conferences, there was a good diversity 
of people with "little emphasis on academic ranking". 
Many enjoyed the two free evenings and the formal 
dinner in the splendour of New Parliament House. 

Comments were made that the overall themes of the 
conference were good, with interesting plenary sessions. 
There were also some suggestions for future 
conferences which included a section on induction of 
new staff, and the development of more special interest 
groups. Criticisms related to problems which are found 
in many conferences, such as: days being too long, too 

(continued page 20) 

This photograph of a group enjoying themselves at the Conference dinner has been generously 
contributed by Graham Mackay. He writes, perhaps ominously, that 'there are others'. 
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Higher Education Research in Progress 

~ome of !he ~o~tributors to this column have expressed the hope that researchers 
mvolved m s1m1lar work would communicate with them. These contributors have 
been_ both doct01:a1 st1:1dents, or relatively new researchers and others with 
co~s1derab_le expenell:ce ~n the fi~l~. I hope_ that this column will be a forum through 
which begmners can md1cate thetr mterest m an area, and through which established 
researchers can share their interests beyond their personal networks. 

94.7 
Project Title: Co-Assessment - Student and Staff 
Participation in Assessment. 

Researcher: Kevin Hall 

This project is analysing students' involvement in 
assessment of their own work. They are invited to 
suggest the grade that they think their piece of work is 
wo~th, on the basis of ~riteria pre-specified by staff , and 
their.suggested grade zs later compared with the grade 
considered by the staff member to be appropriate. 
Differences are discussed and resolved. 
Co-a.~sessment - the joint participation of students and 
staff m the assessment process - is distinguished from 
seif-a~sessment where swdents specify their own 
cruerta and assess themselves in terms of those criteria, 
an~ f:om staff-only assessment where staff set the 
cruerta and assess students' work against those criteria. 
!he balance and nature of staff and student involvement 
zn C(!-assessment can vary widely, depending on the 
particular context. 
The data are being analysed in terms of proportions of 
students taking up the invitation to co-assess, the degree 
of agreement between student and staff assessments 
and ,gender cha~acterislics. Da_ta-gathering for thes; 
analyses began m 1993 and will be complemented in 
late 1994 by a survey designed 10 tap students' views 
about the fairne -ss and won h of the process. 

Key Words: Assessment, Evaluation, Self-assessment 
Self-evaluation, Co-assessment Co-evaluation' 
Criterion-Referenced Assessment. ' ' 

Name and Address for Correspondence: 
Kevin Hall 
Dept. of Learning, Assessment and Special Education 
Faculty of Education 
University of Melbourne 
PARK VILLE, VICTORIA 3052 
Telephone: (03) 344 8418/8226 
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94.8 
~roject Titl~: Lecturers' and students' experiences of 
fust year science courses and their effect on student 
learning outcomes 

Researchers: Michael Prosser, LaTrobe University 
Keith Trigwell, University of Technology, Sydney 

Studies of student learning have shown that the quality 
of student learning is influenced by the students' 
experience of the teaching/learning environment. Little 
research has been conducted into lecturers' experience 
of that environment, yet it is likely that these 
experiences will influence those of the student and 
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ultimately their quality of learning. This four year ARC 
funded study focuses on the lecturers' and students' 
experiences of the teaching/learning environment and 
their effects on student learning outcomes. 

The methods being used are qualitative 
(phenomenography) in the identification of conceptions 
and approaches to teaching, and quantitative through 
the use of an Approaches to Teaching Inventory and a 
teaching environment questionnaire developed from the 
interview studies. The quantitative study involved the 
collection of data from 50 lecturers and the 50 classes 
taught by those lecturers. It is nearing completion, with 
analysis of the results expected later this year. Both 
inventories are being used again in a current and 
related ARC study on the influence of academic 
leadership on learning. 

Key Words: 

Name and Address for Correspondence: 
Keith Trigwell 
Associate Professor and Director 
Centre for Learning and Teaching 
University of Technology, Sydney. 
Telephone: (02) 330 2196 
Fax: (02) 330 2217 
E-mail: KRT@uts.edu.au 

94.9 
Project Title: Conceptions of thinking legally: an 
interpretative approach 

Researcher: Robert Herschell 

The central question explored in this research study is 
'what are conceptions of thinking legally?' A review is 
undertaken of the predominant humanistic, rationalistic 
and dualistic approaches to educational research. These 
approaches are criticised as being too limited in their 
epistemo_logical and ontological presuppositions, 
assumptions and foundations. Their 'worldviews', based 
on cognitive dualisms, do not provide comprehensive or 
suffici~nt frameworks for integrated perspectives. 
Thmlang legally is placed within a holistic context of 
'knowledge as being' rather than just the dualistic 
perspective of 'knowledge as cognition' 
The main focus of this study is to overcome the 
limitations of previous work undertaken in the field. 
Rationqlistic approaches to strategies such as legal 
reasoning, legal problem-solving and legal thinking are 
evaluated in terms of their dualistic and humanistic 
epistemologies and ontologies.Consequently an 
alternative approach is elaborated. 
Phenomenography is proposed as an alternative to the 
positivistic, rationalistic, reductionistic and deductive 
strategies. Phenomenography is utilised as an 
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interpre1a1ive research strategy by the implementation 
of principles , procedures and concepts about 
intentional human experience. The extent to which the 
phenomenographic approach can be used to arziculate 
a holistic, interpretative and inductive study of thinking 
legally is examined through an empirical slUdy of some 
50 people resident in South-east Queensland. Interviews 
are being conducted to generate categories of 
descripzion, interpretation and explanation of thinking 
legally. Distinct conceptions of thinking legally are to 
be identified. 
The outcomes of the study will have major implications 
for those involved in the design, development, 
implementation and review of legal and law-related 
education programs. 

Key Words: Legal reasoning; legal thinking; learning; 
phenomenography; legal and law-related education. 

Name and Address for Correspondence: 
Robert Herschell 
Christian Heritage College 
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PO Box 2111 
MANSFIELD, QLD 4122 
Telephone: (07) 343 8011 
Facsimile: (07) 343 7643 

94.10 
Project Title: What do students have in mind when 
they rate a lecture? 

Researcher: Brian Fowler 

This study is part of PhD research which will be 
examining the conceptions of "teaching" and of "good 
teaching" that students have. II will be seeking 10 fi nd 
what differences there are in these conceptions between 
students at various levels of their university experience. 
The research will be based on intercorrelations (etc) 
between questions on the USQ standard survey 
instrument; the relationship between their ratings for 
specific questions and what they actually say in the 
open ended questions; and on student interviews. 

Key Words: Conceptions of teaching, Student 
evaluation of teaching. 

News from the Executive 

0 It is planned that the November meeting of the 
Executive - the only face-to-face meeting outside the 
Conference - will spend some of its time in workshop 
mode addressing issues concerned with the future 
development of the Society. Questions have been raised 
in various different forums about its identity, its 
priorities, its recruitment strategies, its structures, etc. It 
is hoped that proposals for policy shifts, as well as 
practical changes, will be brought back to the 
membership for discussion at the next general meeting 
in the form of a strategic planning document. 

0 HERDSA News readers who are not currently on 
the HERDSA electronic mail list may be interested to 
know that there has been some discussion on the list as 
to whether there is overlap between some of what 
appears in the News and what might more appropriately 
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94.11 
Project Title: Needs and concerns of newly appointed 
academic staff 

Researchers: Jane O'Leary, Robyn Daniel 

The experience of being a new academic in higher 
education can often be a little overpowering. Many 
studies have found new academic staff experience 
adifficult and stressful transition to university, whether 
they are new to tertiary teaching or merely moving from 
one university to another. 
In the light of these findings.for the coming year ASDU 
will be conducting a research project examining the 
main needs and concerns of QUT's new academic staff 
and determining how we can best meet these needs and 
provide effective and useful assistance to new staff. 
The study will entail surveying and interviewing 
volunteer newly-appointed academics at four monthly 
intervals throughout the year . In addition to examining 
the concerns of new staff. we will be investigating if and 
how the lecturing staff develop their teaching 
philosophy over the course of the year and seeing if this 
differs from faculty to faculty. Throughout the project, 
we will also endeavour to provide any support and 
direction staff feel they might need as new members of 
academia. 

Key Words: 
socialisation; 
philosophies. 

New academic staff; professional 
disciplinary differences ; teaching 

Name and Address for Correspondence: 
Jane O'Leary 
Academic Staff Development Unit 
Queensland University of Technology 
GPO Box 2434 
BRISBANE, QLD 4001 
Telephone: (07) 864 5257 
Facsimile: (07) 864 1805 

be disseminated on the list. This might include such 
items as the journal abstracts and the new 
research-in-progress abstracts. We would welcome 
comment on this issue, particularly from readers who 
have not caught up with it on the list. 

0 Members can gain access to the HERDSA 
electronic mailing list by contacting Malcolm Pettigrove 
at CEDAM at the Australian National University. His 
e-mail address is: Malcolm.Pettigrove@anu.edu.au 

0 Eastern state members and New Zealanders: save 
your consultancy dollars. It seems likely that the 1996 
HERDSA Conference will be in Perth - a proposal to 
this effect from the West Australian Branch will go to 
the Executive at its November meeting. 
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Conferences 

Sixth Annual Convention and Conference of the Australasian Association for Engineering Education 
Theme Inspiring lntegration - Futures in engineering education in Australia 
Place Univer sity of Technology, Sydney 
Date 11 - 14 December, 1994 
Information Faculty of Engineering, UTS. Phone: 6123302603; Fax: 612330 2714 

AND 

Inaugural Australasian Women in Engineering Forum 
Theme Integration and Inclusion 
Place University of Technology , Sydney 
Date Saturday 10 December , 1994 
Information Faculty of Engineering, UTS. Phone : 612330 2603; Fax: 612330 2714 

Society for Research into Higher Education 1994 Annual Conference 
Theme The Student Experience 
Place University of York 
Date 19 - 21 December, 1994 
Information Francoise Vassie, Centre for Continuing Education, Uni. of York. 

Phone: 0904 433900; Fax: 0904 433906. 
E-mail: FVl@uk.ac.york 

International Conference on Strategic Decision-Making in Higher Education 
Theme Strategy, Quality and Direction 
Place Holiday Inn Sunspree Resort, St Laurent du Var, Nice, France 
Dale 24 - 26 February, 1995 
Information Dr Chris de Winter Hebron, H&E Associates, 12a Church Street, Stiffkey, 

Nr. Wells-next-the-Sea, Norfolk NR23 lQJ, England. 
Phone: 328 8303 55; Fax: 328 8303 39 

HERDSA Annual National Conference 
Theme Higher Education : Blending Tradition and Technology 
Place Central Queensland University, Rockhampton 
Date 4 - 8 July, 1995 
Information Professional Education Unit, Faculty of Health Science, Central Queensland University, 

Rockhampton MC, Qld 4702. 
Fax: +61 (079) 30 9871; E-mail: l.goodsall@ucq.edu.au 

Twentieth International Conference on Impro ving University Teaching 
Themes Student-centred Leaming; Preparing University Teachers for the 'New' Students; 

Place 
Date 
Information 

Restructuring the University for the 21st Century 
Hong Kong 
10 - 13 July, 1995 
Julie Porosky, JUT, University of Maryland University College, 
College Park MD 20742-1659, USA. 
Fax: +1 (301) 985 7226; 
Internet: POROSKY%HPDESK@UMUC.UMD.EDU 

The Inaugural Pacific Rim First Year Experience Conference 
Theme TravelJing Through Transition 
Place Queensland University of Technology, Brisbane. 
Date 11 - 14 July , 1995 
Information Henry Loh, School of Life Sciences, QUT, GPO Box 2434, Brisbane, Qld. 4001. 

Phone: 61 (07) 864 2565; Fax: 61 (07) 864 1534 
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ABSTRACTS 

HERDSA Abstracts are based on a regular survey of 
relevant literature. They are intended for use by tertiary 
teachers, research workers, students, administrators and 
librarians. The abstracts are classified into the same 
groups used by the Society for Research into Higher 
Education in their quarterly publication Research into 
higher education abstracts. 

The Abstracts attempt a coverage of current 
English-language publications in Australia, New 
Zealand, Papua New Guinea, Malaysia, Singapore, 
Indonesia and Hong Kong. Publications describing 
research, teaching, administration, staff and students in 
tertiary education are abstracted. 

Educational or other non-profit organisations may 
reproduce a limited number of these abstracts in their 
own publications provided that HERDSA receives 
suitable acknowledgment. 

HERDSA is most grateful to the editors of the 
journals abstracted. The Abstracts are edited by 
Professor Amy Zelmer, Dean, School of Health Science, 
University College of Central Queensland, 
Rockhampton M.C., Queensland, 4 702. 

A. GENERAL 

Tognolini, J, Adams, K, Hattie, J A Methodology to 
Choose Performance Indicators of Research 
Attainment in Universities, Australian Journal of 
Education, 38:2, (1994), 105 - 117 

This paper presents a procedure for identifying performance 
indicators of research attainment and highlights some 
definitional issues of the chosen performance indicators. Both 
the procedure for identification and the definition of 
performance indicators need to be reconciled prior to the 
implementation of models of performance indicators, if the 
model is to have a high probability of becoming accepted 
within a ooiversity context. (Journal Abstract) 

Nance, David and Fawns, Rod Teachers' Working 
Knowledge and Training: the Australian agenda for 
reform of teacher education, Journal of Education for 
Teaching 19:2 (1993) 159 - 173 

In Australia the policy makers are attempting to define 
teachers' working knowledge in terms of competencies which 
will form the foundation of award restructuring both for 
teachers' careers and for their students in industry. In the 
quest for increased national productivity, generic 
competencies may be mandated in an attempt to improve the 
quality of teaching. The training element in teacher education 
is reviewed, and the tension between the industrial training 
model and programs supportive of the reflective practitioner is 
delineated. The key issue that emerges for all parties from 
this task analysis of the authors' Postgraduate Certificate of 
Education (PAGE) type program is the need to reconnect 
competence and knowledge in foundation studies. 

(Journal Abstract) 
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Margetson, Don Current Educational Reform and the 
Significance of Problem-based Learning, Studies in 
Higher Education, 19:1, (1994), 5 -19 

The present predicament of higher education resulting from 
government - imposed reforms is, it is argued, partly a 
consequence of the education to which members of 
government have themselves been subject; consequently, 
higher education carries some responsibility for the nature of 
the reforms. Government and higher education share a 
conception of knowledge, understanding and education which, 
paradoxically, predisposes the parties to act in opposed ways 
in regard to educational reform. Problem-based learning, 
understood in a problem-focused way, avoids significant 
features of the conception and points to more constructive 
ways of thought and action. Problem-focused understanding 
is significant for the light it throws on the general nature of 
current reforms and their implementation, for the prospect it 
offers of dealing constructively with changes resulting from 
reforms, and for longer-term benefits for both education and 
the wider community. (Journal Abstract) 

B. SYSTEMS AND INSTITUTIONS 

Gale, T C Story-telling and policy making: the 
construction of university entrance problems in 
Australia, Journal of Education Policy, 9:3 (1994), 227 
- 232 

This paper is a study of the politics of policy making within 
the context of Australian university entrance policy. It argues 
that policy making is more concerned with the social 
construction of policy problems than with their resolution and 
that in this respect the problem-solving image of policy 
making is flawed. Additionally, the paper explores the ways 
in which policy problems are constructed and how competing 
stories are resolved within policy making. The paper 
concludes that in this case such stories of university entrance 
were absorbed within the government's agenda for reform 
through the use of participative processes restricted to the 
consideration of best solutions rather than particular problems. 

(Journal Abstract) 

Fitzsimons, Patrick and Peters, Michael Human capital 
theory and the industry training strategy in New 
Zealand, Journal of Education Policy, 9:3, (1994), 245 -
266 

This paper begins with the assertion that the regime of 
'perpetual training' (Deleuze 1992) will become the new 
regime and system which now motivates and integrates 
education and industry in the western world. This notion is 
located in the national industry training strategy for New 
Zealand. The first section serves to provide the policy context, 
focusing on public sector restructuring and the significance of 
the Employment Contracts Act (1991). 

The industry trammg strategy is outlined and described in 
some detail within the main body of the paper. This strategy 
is explained in terms of the ooderlying human capital theory, 
in particular, with reference to a recent OECD survey of New 
Zealand's economy and in terms of general workplace reform. 

The paper then addresses the problems inherent in human 
capital theory and the way it legitimises present Government 
policy in education and training. (Journal Abstract) 
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Currie, Jan An Academic's Attempt to Use 
Action-Oriented Research in Two Western 
Australian Universities, Australian Educational 
Researcher 21:1 (April 1994), 87 - 108. 

This article examines action research and case study methods 
used by an academic in studying unjversities. The aim of this 
project was to investigate how award restructuring was 
implemented in two uruversities in Western Australia, Edith 
Cowan University and Murdoch University. The process, as 
described in this article, began with negotiations at the Federal 
level between unions and the employers' association which 
lasted from August 1989 to July I 991. Negotiations then 
continued at the institutional level on those items that had not 
been decided at the Federal level. 
The project was designed around Patti Lather's (1991) ideas 
which draw on feminist research, Neo-Marxist critical 
ethnography and Freirean 'empowering' research. This 
research was basically praxis-oriented and advocacy-based, 
and was openly ideological. (Journal Abstract) 

Patterson, D J The Development of a Bachelor of 
Engineering Program at the Northern Territory 
University, Australia, IEEE Transactions on 
Education, 37:2 (May 1994), 178 - 183 

This paper describes the development of a BE program at the 
Northern Territory University (NTU), the electrical/electronic 
stream of which was offered in all four years for the first time 
in 1993. 
The development of an overall framework based on perceived 
worldwide developments in engineering education is 
discussed, together with the effects of a range of constraints 
imposed such as the need to 1nruntain feeder arrangements for 
other disciplines, the si1.e and remoteness of the institution, 
the expected size of the student body, and the requirements of 
the national accreditation body, the Institution of Engineers 
Australia (IEAust). Technical and Further Education (T AFE) 
in Australia is the national provider of technical and 
vocational education, and al the NTU teaches apprenticeships 
and two-year associate diplomas in Engineering. Particular 
reference is made to the very strong links with T AFE in the 
presentation of the four-year BE program at the NTU. These 
links involve common use of laboratories and specialist staff, 
and address issues of articulation. (Journal Abstract) 

Venuvinod, P K & Rao, K P A Mechatronic 
Engineering Curriculum for Professional Education, 
International Journal of Engineering Education, 9:5 
(1993), 406 - 413 

This paper deals with a mechatronic engineering curriculum 
that is suitable for professional education at the degree level, 
which has been recently developed and implemented at the 
City Polytechnic of Hong Kong. The Curriculum places 
emphasis on consumer mechatronic product design and 
process mechatronics. (Journal Abstract) 

C. TEACHING AND LEARNING 

Hallinger, Philip and Bridges, Edwin M 
Problem-Based learning in Educational 
Administration: Defining Its Major Features For 
Application, Studies in Educational Administration, 
Vol 59 (Summer 1994), 
15 - 23 

Problem-based learning (PBL) represents a promising 
approach for educating professionals in a variety of 
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occupational fields. In particular, PBL may be seen as an 
appropriate instructional alternative for clinically-oriented 
portions of the curriculum. There is a clear need for such 
alternatives in educational administration preparation 
programs given the widely acknowledged failure of current 
curricular approaches to meet clients' needs. The results of 
PBL in medical education suggest that it has the potential to 
address at least some of the core concerns. The general 
elements of PBL, as adopted by the authors from medical 
education, are described in this article. (Journal Abstract) 

Hatton, Elizabeth Work Experience as a Solution to 
the Problems of Relevance and Credibility in 
Teacher Education, Australian Journal of Education, 
38:1 (1994), 19 - 35 

Teacher educators are mainly recruited from the ranks of 
teachers and are overwhelmingly experienced in teaching. 
This solid background of experience is frequently taken for 
granted to be a good, questioned only when experience is seen 
as obsolete. Tumey and Wright (1990), for example, question 
the contemporary relevance of teacher educators' classroom 
experience. They recommend that teacher educators spend 'a 
period ... every three years in work experience in schools'. 
they believe such work experience will substantially 
contribute to the solution of two connected problems endemic 
in teacher education; namely, the problems teacher educators 
face in appearing both relevant and credible in the eyes of 
their clientele. This paper offers arguments and provides 
empirical data concerning teacher educators' use of experience 
which cast doubt on the Tumey and Wright proposal. An 
alternative solution to the problems of relevance and 
credibility is outlined. (Journal Abstract) 

Martin, Angela and Jones, Elizabeth, Hearn Greg 
Comparing Interactive Videodisc Instruction with 
Traditional Methods of Social Skills Training, 
Education and Training Technology International, 31: 3 
(1994), 187 - 195 

Social Skills Training requires sensitisation of trainees to 
appropriate skill models and supporting concepts. Interactive 
Videodisc Instruction (IVI) is an emerging technology used 
particularly in the sensitisation phase of many forms of 
behavioural training. Compared to training delivered via 
various combinations of video, workbook and facilitators, IVI 
was rated as relatively more interesting and led to high levels 
of retention of straightforward concepts among undergraduate 
student trainees in negotiation skills. Facilitated video-based 
instruction was perceived as involving more learning and led 
to better detailed explanation of concepts by participants. 
There were no differences between individualised and group 
administered IVI training. 
In total, the results do not indicate any significant superiority 
of IVI over other methods but suggest it does provide a 
cost-effective alternative for some aspects of behavioural skill 
sensitisation. (Journal Abstract) 

Isaacs, Geoff Lecturing Practices and Note-taking 
Purposes, Studies in Higher Education, 19:2, (1994), 
203 - 211 

An equal probability sample of 100 academic staff was 
surveyed to investigate how and why they used lectures in 
their teaching. The respondents were very conservative in 
their use of media (blackboard and overhead projector 
dominating). While the goals they hope to achieve by 
lecturing are laudable, most of them, arguably, are better 
achieved by other teaching methods - those requiring more 
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active involvement of the students. One activity that almost 
all respondents wanted students to undertake was the taking of 
lecture notes. For most a major purpose of these notes was to 
facilitate further study; for many a purpose was to allow 
students to see or to construct a structure for the subject. The 
proportion of respondents employing lecture hand-outs as part 
of their teaching strategy was high, supporting the contention 
that not all staff see lecturing as the straight transmission of 
information from the lecturer's to the students' notes. 

D. INFORMATION NETWORKS 

Goh, A & Leong, P C The Role of Laboratories in a 
Computer Technology Course, International Journal 
of Engineering Education, 9:3, (1993), 238 - 242 

The role of laboratories in computer science or engineering 
programs has been highlighted in many curriculum guidelines, 
including Computing Curricula 1991, a report of the 
ACM/IEEECS Joint Curriculum Task Force. This paper 
reviews the different facets of such laboratory work as stated 
in this report. It then discusses these facets in relation to the 
various practice-based components of a computer engineering 
program offered at the Nanyang Technological University. 

(Journal Abstract) 

Jackson, Barry Cooperative Learning: A Case Study 
of a University Course in Systems Analysis, 
Education and Training Technology International, 31:3, 
(August 1994), 166 - 179 

The department of information systems al Massey University 
in New Zealand introduced a new degree program in 
information systems in 1991. The program includes a 
compulsory course in systems analysis which is offered in the 
second year. 
The effective systems analyst brings to a problem situation a 
range of skills and expertise. These include an understanding 
of the technical skills of analysis, integrated knowledge 
linking the behavioural and technological sciences, social and 
personal skills, thinking skills and experience. 
However, while students were gaining the necessary technical 
expertise within the existing program, it did not adequately 
address the development of social, personal and thinking 
skills. This paper examines the enhanced Leaching 
environment which was developed within the department Lo 
address these issues. (Summary) 

James, Helen Teaching Computer Ethics: Need and 
Methods, Australian Educational Computing, 9: 1, 
(May 1994), 8 - 10 

The lack of ethics in business and computing over the past 
decade has accentuated the need for ethics to be included in 
computing courses. Students must learn to discern between 
ethical and unethical behaviour. The continued rise in 
computer crime and unethical activity by computing personnel 
has cast doubts on the professionalism of the information 
technology industry. Some argue that ethics is embedded in 
culture and cannot effectively be taught. As there is no one 
accepted global culture, then there can be no one universally 
approved set of standards for ethical behaviour in information 
technology. This paper examines the current ethical climate 
in computing and the need for teaching ethics. Methods used 
in teaching ethics, particularly in relation to computing 
courses, are briefly examined and suggested topics for 
inclusion in a unit of study on computer ethics are discussed. 

(Journal Abstract) 
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E. STUDENTS:GENERAL 

Bruce, Christine Susan Research Students' Early 
Experiences of the Dissertation Literature Review, 
Studies in Higher Education, 19:2, (1994), 217 - 229 

The phenomenon of a dissertation literature review is explored 
from a 'second-order' perspective. Written responses from 41 
neophyte research scholars from various disciplines in an 
Australian university were gathered in response to two 
questions: 'What do you mean when you use the words 
"literature review"?' and 'What is the meaning of a literature 
review for your research?' A phenomenographic analysis 
identified six conceptions, or ways of experiencing, literature 
reviews: literature review as a list, literature review as a 
search, literature review as a survey, literature review as a 
vehicle for learning, literature review as a research facilitator, 
and literature review as a report. The conceptions represent 
differing relations between student researchers and the 
Ii terature. 
The range of conceptions suggests that the supervisors of 
postgraduates and other teachers interested in the literature 
review process need to accept literature reviews as a problem 
area for students and develop strategies to help them. 

(Journal Abstract) 

F. STUDENT SELECTION AND PERFORMANCE 

Yang, L J A Study of the Deviation in Performance 
Rating of Engineering Students, International Journal 
ofEngineering Education, 9:5, (1993), 377 - 385 

Investigations were carried out to study the deviation in 
performance rating of more than 300 undergraduate 
engineering students, using the walking and card-dealing 
techniques. It was found that the average deviation was 24% 
and 13% respectively for walking and card-dealing for 
students who had no prior practice training prior to the 
assessment. The performance rating ability of students 
improved as more time was spent in practice training. The 
practice training times required to achieve a deviation of 5% 
were estimated to be 8 hours for walking and 4 hours for 
card-dealing respectively. (Journal Abstract) 

Harvey, Valerie, McMurray, Nancy Self-efficacy: a 
means of identifying problems in nursing education 
and career progress, International Journal of Nursing 
Studies, 31:5, (1994), 471 - 485 

Two nursing self-efficacy scales (academic and clinical) were 
developed and refined for use in identifying problems in 
progress in undergraduate nurses. Emergent factors within 
each scale contained items representing important aspects of 
nursing education. Both measures showed good internal 
consistency, test-retest reliability, and construct validity. 
Sensitivity to content and focus of tuition at time of 
completion was shown with some changes in factor structure 
over samples of first year nursing students. Academic 
self-efficacy (but not clinical self-efficacy) was predictive of 
course withdrawal. Applications to nursing education, 
progress in pursuing a nursing career and attrition are 
discussed. (Journal Abstract) 
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Clarke, V, A, Teague, G, J Encouraging Girls to 
Study Computer Science - Should We Even Try?, 
Australian Educational Computing, 9:1, (May 1994), 
17 - 22 

Female students are under-represented in both secondary and 
tertiary computer science courses. Open-ended data were 
collected from interviews with (a) male and female tertiary 
computer science students, (b) professional women working in 
computer science, (c) Australian and Asian female students 
enrolled in tertiary computer science courses, and (d) 
professional women using computers in a wide range of 
occupations. Collectively this data suggest lhat (a) the under 
representation of women is partly a cultural factor and (b) that 
student perceptions of computing careers are generally 
inaccurate. Drawing on the interview material the latter part 
of the paper identifies the characteristics of careers using 
computers and makes recommendations for attracting more 
girls to those careers. (Journal Abstract) 

Faris, Irwin Selection of Medical Students: Time to 
Change, Australian and New Zealand Journal of 
Surgery, 64, (1994), 270 - 272 

Direct selection of students from secondary school to medical 
school. based on the year 12 examination results, is now out 
of date . 111e ea c for change has been building from a number 
of directions and many medical schools have been modifying 
their selection processes to increase entry by other pathway . 
These include graduate or later year entry, the use of interview 
or other tests to select at least part of the class and the various 
schemes to facilitate entry of students considered to have been 
disadvantaged in their secondary education. The issue has 
been brought into sharper focus by the plans of several 
medical schools to require completion of a degree before entry 
to the medical course. This paper reviews the arguments for 
change and suggests possible alternative models. 

(Journal Abstract) 

F. OPEN AND DISTANCE EDUCATION 

Stevens, Ken Distance education and open learning 
in Australia: a New Zealand perspective, Open 
Learning, 9:2, (June 1994), 29 - 34 

Jn this article the writer examines recent developments in 
distance education and open learning in Australia. He notes 
the federal approach LO the development of open learning with 
OLAA, and lllRl students may study with more than one 
university in llie future. Tn particular, there is perceived LO be 
a threat to New Zealand universities from the Australian 
expansion into international markets. (Journal Abstract) 

Tuimaleali'fano, Eileen Addressing Some Gender 
Issues in Distance Education at the University of the 
South Pacific, Open Praxis, Voll, (1994), 15 - 20 

This paper examines the personal experiences and 
perspectives that constitute the study environment of five 
women of the South Pacific region who are distance education 
students. 
Through a series of personal interviews the writer examines 
five factors with respect to how they relate to ll,e lives of these 
students. These arc, the motivation to study, support from 
husbands and/or family, cultural/social c~mmi~ments and 
effects on the students, learning needs and onentauon, and the 
practical value of the courses. (Summary) 
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Small, Margaret Anne The Distance Education 
Centres: Their Impact on Course Duplication and 
Diversity, Odlaa Papers, Nol, (May 1994), Open and 
Distance Leaming Association of Australia, I - 8 

In 1988 the federal governrnent created a system of distance 
education centres (DECs) in the expectation that significant 
rationalisation of courses would occur and economies of scale 
be achieved. A detailed comparison of the courses and 
programs offered by DECs and non-DECs between 1988 and 
1992 reveals, on the contrary, a significant expansion in the 
number of courses, together with only modest increases in 
diversity of subject or program. It is concluded that the DEC 
system failed to achieve the Commonwealth's objectives of 
improving efficiency in distance teaching. (Journal Abstract) 

Walker, Judi Open Learning: The answer to the 
government's equity problems? A report of a study 
on the potential impact of the Open Learning 
initiative on people with disabilities, Distance 
Education 15: I (1994), 94 - 111 

This paper describes the process and results of a study to 
gauge the potential impact of the Open Leaming initiative on 
people with disabilities. A problem-solving approach was 
employed, using nominal group technique. Due to the nature 
of the study this was conducted at a distance, by written 
correspondence. The ideas generated suggested that the Open 
Learning initiative's impact will lie in its claim to flexibility, 
with its potential to give all people an opportunity lo gain a 
university degree, to relieve physical access barriers and to 
reduce geographical isolation . Aspects of Open Leaming 
which may not improve quality and/or access were identified 
as potential difficulties in gaining access to support and advice 
services, library and research facilities and academic support. 
The opinions generated were as much a reflection of the 
inflexibility of the current university structure as a request Lo 
the Open Leaming Agency to respond to suggestions for 
greater accessibility. 
The Commonwealth's investment in Open Learning could be 
interpreted as a shift in policy from a belief that access and 
equity in Australian higher education should be addressed by 
specifically targeting perceived disadvantaged groups, to a 
policy encouraging more open and flexible forms of learning. 

(Journal Abstract) 

Ryan, Yoni Class and classlessness: Alternative 
modes of delivery in higher education, Unicom, 20:3, 
(September 1994), 20 - 27 

This paper examines historical assumptions and practices in 
mainslream and alternative forms of higher education, and 
contrasts these with the assumptions and practices of open 
learning. After a brief survey of the Australian version of the 
open university, the paper argues that the imperatives of 
technology, mass education and changing attitudes to teaching 
and learning have made the notion of 'alternative modes' 
obsolete. (Journal Abstract) 

Gregor, S,D and Cuskelly, E F Computer mediated 
communication in distance education, Journal of 
Computer Assisted Learning, 10 (1994), 168 - 181 

This paper describes experiences with computer mediated 
communication (CMC) in a postgraduate information systems 
module over two successive years. CMC was introduced 
primarily for pedagogical reasons, although a further aim was 
to carry out an exploratory investigation into factors affecting 
its successful adoption and the benefits to student~. Students 
participated in a case study discussion through a bulletin 
board. 
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Student participation, tl1ough not compulsory, was high at 
82%. Over 80% of studenis surveyed thought their experience 
with electronic mail assisted learning, that the case study 
discussion was more useful than a conventional assignment, 
that the instrUctor seemed .more accessible and that further use 
of electronic mail in their studies was desirable. Problems 
encountered included difficulties in learning to use the 
communications software and inadequacies in documentation. 
Social interaction amongst students and between students and 
the instructor was relatively low. Recommendations are that 
future work should concentrate on the quality of 
documentation and technical suprrt, tlte use of software 
chosen and the integration o technology across the 
organisation. (Journal Abstract) 

(from page 12) 
workshops, too much content to cope with, and 
insufficient time to be able to reflect on the wealth of 
knowledge presented. 

PRESENTATIONS -
CONTENT/STRUCTURE/METHODS 

The presentations were varied and included formal 
papers, workshops and a poster session. Before I move 
onto some of the papers presented, I would like to 
comment on the poster session as the presentations were 
of a very high quality. Indeed one participant described 
them as being "better than a recent overseas 
conference". 

The first day began with a Plenary session by a 
selection of people who themselves had experienced 
transitions: Millicent Poole who had experienced a 
recent transition from QUT to ANU; Eamon Murphy 
who described the pressures of being an academic in a 
changing environment: Ina Te Wiata who gave a New 
Zealand perspective of change in higher education; and 
Caitlin Wyndham who talked about academic life and 
pressures from a student point of view. Ina's and 
Caitlin's talks created much discussion and both with 
commented on as particularly good presentations. In 
addition to those, John Walker's paper on Simulation in 
the Classroom provided excitement when two unknown 
individuals entered the room abruptly and began to 
cause a disturbance. Unknown to the group, they were 
'professional simulators', who had flown from 
Melbourne (at their own expense) in order to add to 
John's presentation! 

Whilst on the subject of individual presentations, many 
particularly enjoyed the paper given by Patricia Cross 
who spoke mainly on equity and access as well as the 
changes which are occurring in higher education in the 
United States. She captivated the audience for a full 
hour and a half without the use of one overhead! In 
addition to this, there were many other interesting 
papers, in particular one by Jerry Schwab on Academic 
culture, quality, and common sense in Australia. 
Another workshop I attended was by Rod McKay who 
illustrated the use of 'Small Group Instructional 

ABSTRACTORS 

Jenny Ulyatt 
AmyZelmer 
Faculty of Health Science 
Central Queensland University 
Rockhampton Qld 4 702 

Diagnosis' and, by asking participants what they thought 
of the conference, enriched my feedback. If there was 
one major criticism of presentations it was that perhaps 
some presenters could do with attending a workshop on 
presentation techniques! 

On the fourth day, the conference came to a close with 
reflections by Simon Marginson who summarised many 
of the issues from the conference. He identified 
transition in higher education as including the 
following: 
1. A scarcity of resources 
2. A new deeper vocationalism 
3. A modernisation of management 
4. A new level of competition between institutions 
5. A new deeper devolution of responsibility to 

institutional levels. 

OVERALL REFLECTIONS 

I felt it was an invigorating and stimulating conference. 
The process of being a 'roving reporter' worked well 
(although I am aware that some may not have known I 
was even there!) and I met many interesting people. 
There were comments on this technique as a good 
alternative to "filling out the standard evaluation forms 
at the end of a conference". 

I must commend the conference organisers for their 
ingenuity and for initiating this form of evaluation, 
which I would highly recommend for future 
conferences. One final remark is to point out that 
although this has been a valuable and enjoyable learning 
experience for me, I won't be offering my services for 
evaluating every HERDSA conference! Anyone else 
prepared to take on the challenge?! 
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