
FEATURES 

THE CONTINUING EVOLUTION OF AUSTRALIA'S 
QUALITY ASSURANCE SYSTEM 

David Mahony Page 3 

The Lecture in Higher Education - the Continuing Debate: 

THE LONELINESS OF THE LONG-DISTANCE 
LECTURER Geoffrey Waugh Page 8 

YES AND NO: WHAT VALUE THE LECTURE? 
Rosemary Clerehan Page 1 O 

1994 HERDSA VISITING SCHOLAR Page 11 

THE GENDER SENSITIVE CONFERENCE: 
A CHECKLIST FOR CONFERENCE ORGANISERS 

Carol Nicoll Page13 

REGULAR ITEMS 

NEWS FROM THE EXECUTIVE 

CONFERENCES 

HERDSA ABSTRACTS 

Page 6 

Page 15 

Page 16 



Editorial 

Margaret Buckridge 

For once, the editorial is not about the higher education 
world 'out there'. It is, rather, about us, HERDSA. both in 
our national and in our branch incarnations. 

At the end of this electoral year at our Annual General 
Meeting in July, the current president Philip Candy is 
planning to stand down. As a society, we are in the 
market for a new president. One of the main purposes of 
this editorial is to suggest very strongly to members that 
they take this vacancy seriously and think hard about its 
filling. I would reassure you from inside the Executive 
that there is no 'elder son or daughter' on whom the 
mantle is about to fall. 

It is not, of course, at this stage, just about the 
presidency. It is about the future of HERDSA. What kind 
of an organisation should HERDSA be? For much of its 
past, it has been felt to be, both from the inside and from 
the outside, an organisation oriented to the needs of 
those who work in academic staff development. At other 
times, there has been something of an ascendancy of 
'practitioners', of academic staff who teach real students 
in real classrooms. Even when this has been so, 
however, HERDSA has drawn many of these 
practitioners from those (sometimes peripheral) areas of 
higher education that have had to be, because of their 
nature and history, self-conscious and continually 
evaluative about their teaching practice. This includes 
areas like written and oral communication, learning how 
to learn, non-English-speaking background work, 
remedial numeracy and the like. 

But it is important to say that the category of potential 
members that is disproportionately not represented 
among our membership is that of Mainstream 
Disciplinary Practitioners. Arguably, this category should 
provide the bulk of our membership, particularly in a 
context in which the teaching role of academics is being 
newly valued and newly professionalised. If HERDSA 
developed in this way, it would be a much bigger, more 
powerful, more representative and more enabling 
society than it is at the moment. It would be the 
scholarly and professional association for the teaching 
dimension of the academic workrole, disseminating new 
knowledge about teaching, show-casing new practice 
and reinforcing a professional identity for higher 
education teachers that has scholarly and 
meta-institutional connections. Ideally, academics 
would come to value this arena for professional contact 
quite as much as their discipline-based association . 

.. 

Some might contend that there are other models for 
meeting the needs of academics newly professionalised 
as to teaching. For some discipline areas and 
professional education areas, there are associations 
which are concerned with both content and teaching. 
Other areas focus on teaching in a more occasional way 
through special events. The GAUT arrangements for 
dissemination and networking offer another route to a 
specialised and developmental focus on teaching. (In 
this connection, the linking of GAUT and HERDSA at this 
year's conference/national workshop must be seen as 
highly positive. ) And of course there are local 
institutional initiatives. All of these models give promise 
of being worthwhile and all deserve our support and 
encouragement. But they do not cover the ground. There 
remain large numbers of academic staff who have no 
very good access to the ideas or contexts or 
associations that are transforming our conceptions of 
teaching and its role in higher education. 

HERDSA is well poised to take on this role. It has 
branches in most states and in New Zealand. It has the 
makings of an excellent resource base in its popular 
Green Guides and in its planned Gold Guides. It has a 
respected journal that offers practitioners a serious 
opportunity to extend their habitual scholarly enquiry to 
their teaching practice. The 'valuing diversity' initiative 
has meant that the society has had to think its way 
through to a policy basis which is comprehensive and 
inclusive enough for this proposed role. It has a 
recognised public voice at national level in both Australia 
and New Zealand . 

I would exhort members to think hard. about who should 
occupy the role of president of such a society. As with all 
such roles, it would need energy, commitment, 
organisation. But this might be the right moment for 
something else as well, a capacity for imaginative 
leadership which can, in a collaborative and sympathetic 
way, contribute to the transformation of our academic 
culture. 

HERDSA 21 st Birthday Commemorative Wine Glasses 
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The Society still has a limited number of sets of its 21 st birthday commemorative wine glasses for sale. 
Each set consists of 6 glasses. 
The price of a set, including packing and post, is A$24.00. 
To order a set contact: 
Toni Benton, First Year Teaching Unit, School of Physics, 
UNSW, P.O. Box 1, Kensington, Australia, 2033 
Fax: 02 663 3420 E-mail: T.Benton@unsw .edu.au 
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The Continuing Evolution of Australia's Quality Assurance 
System 

One of the central dynamics in most Australian universities at the moment is the 
demand for quality assurance. This is supported not only by a national rhetoric but 
also by money, which must be competed for. In this article, David Mahony examines 
Australia's experience with quality assurance to this point from both historical and 
comparative perspectives. 

INTRODUCTION 

"Continuing evolution" has been used in the title 
because the quality assurance movement, within the 
Unified National System, continues to evolve. Indeed it 
is reasonable to suggest that a half decade will pass 
before it has a substantial foundation and is well 
understood. Currently, it continues to develop through 
dynamic interaction amongst the major stakeholders in 
higher education, the predilections of Ministers (and so 
far there have been three involved over a short period of 
time), the Committee for Quality Assurance in Higher 
Education (CQAHE) and the reactions of institutions, 
including their ongoing experiences of "quality 
assurance determination", the first complete round of 
which will not be reported upon, finally, until the 
beginning of 1996. Indeed, the system is so 
evolutionary that at the time of writing, the extent and 
method of rewarding the institutions remains in doubt. 
There are, then, certain local resonances with the Dutch 
experience: 

Because of lack of experience with quality control in 
the Netherlands, the system was developed on the 
principle of learning by doing, rather than 
implementing a single quality control system across 
the board. As we gain experience and learn from it, 
the system must gradually be refined and 
institutionalised. (Paardekooper, C. and Spee, A., 
1990, A Government Perspective on Quality 
Assessment in DUJch Higher Education.) 

What does the future hold for Australian systematic 
quality assurance, and its effects upon higher 
education? Will the institutions become highly 
sophisticated in the employment of their own quality 
assurance mechanisms? Will the CQAHE win the 
confidence of the universities? Will the Committee 
provide a highly educative role in quality assurance? 

... it is reasonable to suggest that a half 
decade will pass before it has a substantial 

foundation and is well understood 

Will its reports, rewards and institutional gradings lead 
to specialisation amongst the UNS universities in 
research, teaching and community activity? Will the 
UNS, described by some critics, as the Uniform 
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National System, now be transformed into a 
productively differentiated system where each 
institution has a distinctive and confident place? Or, will 
the process be seen as externally driven and, within the 
institutions, as managerial, involving staff not in a new 
collegiality, but in compliance with agendas which have 
neither their confidence nor their input? Seen in these 
terms, the quality assurance movement could become as 
critical to the future of Australian higher education as 
the movement from the binary system. In adopting 
quality assurance Australian universities are following 
trends well established in the private and the public 
sectors. They will also be using a powerful 
accountability and potentially transformative device. 

THE AUSTRALIAN "SYSTEM" OF QUALITY 
ASSURANCE 

The distinctive features of the Australian approach to 
quality assurance have been: 
1. A determined attempt to base the development of 

quality assurance policy, in higher education, upon 
wide consultation (see, in particular, Higher 
Education Council's, The Quality of Higher 
Education, Draft Advice and Achieving Quality, 
1992). 

2. The adoption of the principle that quality assurance 
should be assessed by a body independent of 
government. 

3. Acknowledgment of university autonomy through 
the adoption of a "second order" evaluation method. 
That is, the institutions are to take the initiative in 
quality assurance, and the documented efficacy of 
their efforts is to be tested by the CQAHE. 

4. Institutions which perform well in quality 
assessment are to be rewarded with funds to further 
strengthen their productivity. 

The emerging Australian quality "system" is different 
from systemic methods adopted elsewhere. The 
approach is not centred upon the assessment of 
disciplines as in Britain and the Netherlands. The unit of 
assessment is the institution. Nor will institutions be 
rated according to Departmental research performance 
as in Britain. Research is to become the focus of the 
Committee, across the UNS, in one year of each 
triennium. Nor is the system to be used in competitive 
bidding for student places. Nor are universities 
compelled to take part in the quality exercise. In fact, all 
have - because of the prestige and resources attached to 
success as well as the suspicion attendant upon 
non-participation. 
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The official view was that reform of the current 
institutional deficiencies in quality assurance was 
essential: 

Very few institutions appear to have a 
comprehensive approach to evaluating lhe quality of 
lhe outcomes from their educational programs or to 
have established benchmarks from which it would 
be possible to monitor the effects of changes 
intended to improve quality (Higher Education 
Council, 1992, Achieving Quality, p. 71). 

Quality assurance was seen as fundamentally an 
institutional responsibility. It was to be informed by 
best practice nationally and internationally. It was to be 
tested through the procedures developed by each 
institution and those of the various external quality 
assurance bodies available to the universities. The latter 
could include the professional associations, subject 
reviews by government agencies and, most importantly, 
those organised by the institution itself. The Council 
acknowledged that it was "impossible to achieve control 
of quality by anything resembling managerial fiat". The 
major issues for the universities in assessing quality 
were what instruments were to be used, how is the 
difference between change and improvement 
determined and how are the factors established which 
improve or impair quality? 

Nor are universities compelled to take part 
in the quality exercise. In/act, all have -

because of the prestige and resources 
attached to success as well as the 

suspicion attendant upon 
non-participation. 

Hence the original intention was that quality assurance 
was to be a formative process rather than one 
determined by summative results. The Australian 
approach is significant in that it explicitly broaches 
some of the major dilemmas of the quality assurance 
movement in higher education. How can quality 
assurance be undertaken in such a way that it recognises 
institutional autonomy while establishing external 
confidence in the efficiency and effectiveness of the 
institution? To what extent can quality assurance be at 
once developmental in its influence yet provide sound 
measures of institutional output? How can institutions 
be compared within a diverse unitary system of higher 
education? 

THE INTRODUCTION OF OUTCOMES TO 
SYSTEMIC QUALITY ASSURANCE 

Australia had the potential of developing a highly 
effective quality assurance system. This may not now 
be realised because of the subsequent decision to test 
outcomes along with quality assurance. Institutional 
quality assurance may require time for the development 
of systems to achieve improvement and eventually 
aspire lo excellence in areas of comparative weakness. 
Outcomes, by contrast, may make institutions 
concerned with th.e immediate, with competition with 
other institutions, with strengths rather than weaknesses 
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which d~flect th~ th_rus~ of quality assurance. Ideally the 
mechanisms of mst1tut10nal quality assurance should be 
collegial in planning, execution and evaluation and 
frank in the ~is~losure of res~ts. Applying outcomes 
from the begmnmg may stymie quality assurance by 
making quality assessment primarily a managerial and 
external exercise, rather than a co-operative and internal 
one, which had been the origirlal obje.ctive. Total 
Quality Management, for example, is usually allotted 
five years before its maximum impact commences to be 
fell. Within universities, problems in areas as diverse as 
staff attitudes to undergraduate teaching efforts, 
adequacy of service delivery by administration, or 
management of the institution's financial resources, are 
likely to require much time and effort to be resolved. 
They may require culture shifts, reallocation of 
resources, often staff development and sometimes staff 
relocation or even removal. Lindsay has commented 
that while the strategy for assessing quality assurance 
policies was a reasonable approach, it was not suitable 
for assessing excellence in outcomes, 

The review process is planned to cover the full scope 
of university performance but the associated 
structure is immensely complex. For example, both 
teaching and research produce multiple outcomes, 
some of which are difficult to measure and are only 
apparent over a long period of time. Judgments may 
be made about them, but these judgements are as 
varied as the parties involved (Campus Review 
Weekly, 5-11 August, 1993, p. 8). 

It is also difficult to share the Chairman of the 
CQAHE's confidence in excellence in outcome: "In any 
event, if one has excellent quality assurance processes, 
one would anticipate that excellent outcomes would 
ultimately ensue". In fact sound quality assurance 
processes may have a less than excellent result. It may 
be found that the students in particular programs and/or 
the resources which are available and/or external 
expectations are such that excellence may not be 
possible. Hence an eventual result might be that quality 
is attained but only if judged within the context of 
particular constraints. 

THE EVALUATIVE 'METHOD' 

The official quality assurance process is greatly 
dependent upon documentation, known as an 
institutional "portfolio", produced by each University 
for the Committee's evaluators. The CQAHE has 
requested that the portfolio be presented as two 
separately bound volumes - the core report and an 
appendix. While the core report is restricted to 15 pages, 
no precise limits have been placed upon the appendix. 
The "core report" is obviously an aid for rationalising 
the work of the Committee's evaluation team. In this 
report institutions are required to review the quality 
assurance processes and excellence of outcomes. It is 
also to contain an outline of the institution's context, 
including its mission, objectives, governance, 
organisational and management structures. The core 
report will obviously be a notable act of summarisation 
for, following the nation wide amalgamations, many of 
Australia's universities are now large, multi-campus 
institutions. The appendix to the core report will contain 
the institution's sustaining documentation: IL is to 
incorporate the data used by the W1iversity to 
demonstrate the effectiveness of the quality as urance 
processes and the quality of outcomes. The appendix 
will also lisl supplementary documentation which could 
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be made available to the committee on request. In 
summary, as the Chairman of the CQAHE has put it: 

Through the portfolios, institutions will provide 
documented evidence of their quality assurance 
policies and practices, detail their own assessments 
of the effectiveness of these, and indicate their 
judgments on the excellence of their outcomes, their 
areas of strength and priorities for improvement, all 
within the context of the institution's mission and 
objectives (Campus Review Weekly, 5-11 August, 
1993, p. 9). 

Not only is the evaluation process to be general but, on 
site, it is to be brief. The Committee's Chairman 
explained, "No one knew the appropriate time for 
effective vis~ts; but one day made logistical and logical 
sense". 

Not only is the evaluation process to be 
general, but, on site, it is to be brief The 
Committee's Chairman explained, 'No one 

knew the appropriate time for effective 
visits; but one day made logistical and 

logical sense.' 

Overall the process tends to be static whereas teaching, 
research and community relations are highly dynamic 
enterprises. They are therefore best gauged by the direct 
involvement of expert evaluators in their diverse 
manifestations. By contrast the CQAHE's approach is 
more passive. A test is applied to the institution through 
the examination of the portfolio. If more infonnation is 
required this may be asked of the institution but again in 
published fonn: "The committee, or its review teams, 
may approach an institution for further infonnation, 
documentation or data subsequent to the submission of 
the portfolio to clarify data or comments(sic) in the 
portfolio". 

There are also attendant problems in the "leave it to the 
institutions" approach. It may assist in avoiding some of 
the controversy which has accompanied more clearly 
demarcated, government directed, quality 
assurance/performance provisions in other OECD 
countries. But it has also circumvented vigorous 
discussion, throughout the Unified National System, of 
key principles in quality assurance, assessment and 
purpose, at the individual institutional level. As a result 
there has been much confusion about what will actually 
occur in the process and what are its goals and 
methodologies. 

The Australian evaluative method also adopts an 
institution by institution approach using small teams of 
evaluators. It does not, therefore, provide for in-depth 
departmental analysis either in the emphases of 
assessment nor in the composition of teams. Yet 
Departmental and/or Faculty evaluation is commonly 
the centrepiece in institutional assessment in other 
higher education systems. In the Australian situation, a 
strongly achieving Faculty or Department might well be 
denied additional funds as a result of the poor 
perfonnance of other Departments/Faculties. Further, 
Faculties and Departments require interinstitutional 
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comparison in any adequate system of evaluation. Their 
performance in such comparative settings is likely to be 
more relevant than their stand alone perfonnance within 
an institution. 

COMPARING THE INCOMPARABLE: QUALITY 
ASSURANCE AND QUALITY OUTCOMES IN 
THE UNIFIED NATIONAL SYSTEM 

Judgements of the institutions will also have to deal 
with what has come to be regarded as the "natural order" 
of Australian universities: 
1. The elite universities - eight in all, capital city 
located, usually the earliest founded, the most 
comprehensive in breadth of offerings and the strongest 
research institutions. 
2. The other group of former binary universities, 
smaller and usually more recently founded. 
3. The fonner large Institutes of Technology, now 
redesignated, usually after amalgamation and likely to 
challenge the position of some of the longer established 
universities. 
4. Other universities founded from the fonner CAE 
sector with or without amalgamation. 

Hence external evaluation must not only relate to 
mission and objectives but also to institutional history, 
resources, faculty range, nature of amalgamation, 
regional location, and client base. It also has much to do 
with institutional management and staff morale. The 
CQAHE therefore has a daunting task for all institutions 
must be assessed upon their own merits and 
deficiencies, within their distinctive context, and 
rewards appropriately made to successful institutions. 
The incomparable must, in the interests of equity, 
diversity and institutional mission, gain comparable 
rewards. There will, for example, be much interest in 
the extent to which the "new" universities will be 
successful vis a vis the much more institutionally 
advantaged "old" universities in the current first round 
of assessments. There are obvious difficulties in direct 
comparisons between a long founded and 
comprehensive University like the University of Sydney 
and the recently established University of Canberra or 
between Swinburne University of Technology and 
Queensland University of Technology. While the latter 
were founded from the CAE sector there are wide 
differences between them in size, mission and student 
clientele. 

A forthcoming round will assess research in a 
post-binary system in which many institutions have only 
recently been funded for research. At present the so 
called "big eight" universities gain the major share of 
the large grants of the Australian Research Council. 
Obviously, this particular evaluative round will strongly 
test the strength of the relationships between quality 
assurances and quality outcomes in the work of the 
CQAHE. It will also test its fonnative impact upon 
institutions. 

CONCLUSION 

There are potentially strong features in the Australian 
approach but there are also significant uncertainties at 
this stage. The latter relates to the effectiveness with 
which the Committee addresses such questions as: How 
comprehensive and effective are the policies and 
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practices, in quality assurance, which each university 
has in place or is developing? How does the institution 
judge the quality of its outcomes? What does it do with 
such evidence? How effective are its measures for 
improvement? 

The incomparable must, in the interests of 
equity, diversity and institutional mission, 

gain comparable rewards. 

The new Australian quality assurance system does seek 
to recognise the autonomy of the universities. The 
challenge for the universities is their degree of 
professionalism and objectivity in their accountability 
procedures. The challenge for the Committee's 
evaluative teams is the degree of critical acuity and 
equity with which they discharge their task. They will 
also be tested by their sensitivity to the profound 
changes which have occurred to Australian higher 

News From The Executive 

The Executive met in Sydney on 19-20 November. The 
following items, arising from that meeting, will be of 
interest to members. 

• There will be changes in the electoral process for 
this year. The election will be conducted using the 
following procedures: 
0 All members will receive a notice concerning the 

election and a call for nominations for vacant 
positions 
(closing date for return Friday 29 April). 

0 After nominations have closed, all members will 
receive a voting paper. 

0 Members will have two options: 
(a) they may complete their voting paper and post 
it to the returning officer 
(closing date for return: Friday 1 July); or 
(b) they may vote, as has been the practice in the 
past, in person, at the Annual General Meeting. 

The procedures are slightly more complicated in that 
the issuing of voting papers at the AGM will involve, 
for previously enrolled members, a check of the 
membership roll. Members who are new to the Society 
as of the 1994 Conference will, as in the past, be 
entitled to a vote. 

The advantages of the postal voting arrangement centre 
on the fact that all members will be encouraged to take 
part in the Society's elections, even in years when they 
are not coming to the Conference. There has been some 
concern that the AGM electoral process has centred 
disproportionately on new members, who have often 
had little knowledge of the candidates nominated. 

education institutions, post 1988. Indeed the way in 
which the Committee carries out its task will be more 
challenging of it than of the institutions. 

Finally, the Australian experience, with official quality 
assurance and outcome mechanisms, will be of 
international interest because it seeks to address 
distinctively a perplexing question for the university in 
contemporary society: How can the state, and the 
community generally, be assured that appropriate 
standards are being met in a way that protects the 
integrity of the university and enhances its mission? Or, 
using a historical perspective, to what extent has the 
university struck its own distinctive place in its era or 
become the servant of its times? The degree to which 
higher education has made a productive adjustment to 
the epoch, in Australia, as much as anywhere else, will 
be a cardinal test at the end of these two decades of 
profound change in the university's role in society. 

David Mahony 
Faculty of Education 
Griffith University 

• Please note, elsewhere in this edition, the 
Executive's call for expressions of interest in relation to 
hosting the 1996 and 1997 conferences. The 1995 
Conference will be convened by Professor Amy Zelmer 
at University of Central Queensland in Rockhampton. 

• Putting the 'R' back into HERDSA. At the last 
couple of meetings of the Executive, there has been a 
strong move to reaffirm the Society's commitment to 
research and there are several ideas currently being 
developed. It is therefore with great pleasure that we 
welcome Christine Bruce's initiative to host a regular 
column in the News which will keep members informed 
of current research activity in the area of higher 
education. Please look closely at Christine's notice 
(this edition) and contribute if at all possible - it would 
be very heartening if we could start this initiative off 
with a bang! 

• Members will find concluded versions of the 
'Valuing Diversity' documents as lift-out inclusions in 
this edition of HERDSA News. The documents have 
benefitted from both direct member input and also from 
the restructuring into portfolios that has affected the 
work of the Executive more broadly. Although neither 
the policy document nor the strategic plan is set in 
stone, both documents have been through a number of 
iterations to reach this form and can now appropriately 
constitute a basis for action. 

• The Executive is very pleased to welcome Dr Ann 
Kerwin as HERDSA Visiting Scholar for 1994. An 
indication of her schedule, as well as a taste of her 
offerings, is provided in a separate article in this edition. 

!Hmi IllPZf 
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If you want to know what other HERDSA members are 
researching 

OR 

If you are doing research which other HERDSA 
members should know about, you are invited to send 

information about your research to: 

Christine Bruce, Editor, Higher Education Research in Progress 
Centre for Applied Environmental and Social Education Research 
Faculty of Education 
Kelvin Grove Campus OUT 
Locked Bag No 2 
Red Hill Old 4059 
FAX: 864-3986 
E-mail: C.bruce@qut.edu .au 

Please use the following headings: 
+ title of project 
+ name(s) of researchers 
+ funding body (if appropriate) 
+ short description of project (max 250 words) 
+ key words 
+ name and address for correspondence 

Abstracts maybe forwarded at anytime of the year. However the deadline for the 
next issue of HERDSA News is 1st June, 1994. 
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In the November edition of HERDSA News, Gabrielle Baldwin and Peter Ling, both 
from the Victorian branch of HERDSA, examined the place of the lecture in higher 
education, presenting 'for' and 'against' cases. Members were invited to respond, and 
two of these responses are published below. It seems clear that the original players 
in the debate were not wrong in thinking that lecture is the site of some contestation 
in the higher education teaching arena. 

The Loneliness of the Long-Distance Lecturer 

The first of these pieces comes to us from Geoffrey Waugh, who teaches in a 
Department of Economics. He offers us, with more than a touch of irascibility, his 
analysis of what he sees as a systemic plot against the lecture! 

I refer to the debate on lecturing/not lecturing in 
HERDSA News (Volume 15, no. 3, November, 1993). 
Let me say at the outset that I write from an experience 
of three years in industry, three years in teaching at 
technical college (where I did a teacher training course) 
and 20 years lecturing at university. At university I 
teach at all levels in groups ranging from 5 to 950 
students (successfully, I might add rather immodestly). 
From that background, Gabrielle Baldwin appears so 
obviously correct that one wonders why the debate 
takes place at all - that is a real puzzle, and I add my 
thoughts on it below. 

First let me give some time to the case against lecturing. 
The very thoughtful arguments put by Peter Ling are 
really a comparison of bad lecturing and good tutorial 
(or other) teaching. He's right - anything that's good 
wins, hands down, against anything that's bad. But is 
that relevant? Perhaps the relevant questions are 
whether we should take up a small portion of students' 
learning time (something less than 10 per cent) in 
lecturing, how we could improve our lecturing, and why 
there is such opposition from the educationalists and 
others to seeking this improvement. 

A lecture is part of an overall package. Student learning 
doesn't stop at the lecture: the lecture defines the 
boundaries, sets the tone, and, when well done, is highly 
motivating. Students discuss and learn in tutorials, they 
discuss with their peers and with their teachers, 
hopefully they read, take notes, practice recall, look at 
past examination papers, do problems and so on. In one 
way or another they are learning every day. With so 
much variety one wonders why anybody should single 
out one aspect, albeit an important one, to criticise. Can 
you imagine a debate on whether students should read, 
or ask questions, or for that matter, a debate on any 
other form of learning? 

Peter Ling starts from the point that learning focuses on 
individual needs and concludes that teaching must be 
individual as well. This concept of the individual is 
peculiarly Anglo-saxon - the same concept does not 
arise in Asian culture, European culture or South Pacific 
culture. That the individual is primary, and that society, 
or any other sub-group, is secondary, remains unproven 
in this application. It is a reasonable starting point, but 
it's not the only one. Our language, our customs and our 
culture did not come from the individual, and there is no 
reason to expect that anything must be exclusively 
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taught on a one-to-one basis, or as near to it as we can 
get. Most of what we have come to know and feel, we 
learned as part of society, part of a group, if you like. 

Peter Ling then implies that a lecture is about oral 
presentation only - very wrong for good lecturing and 
even more wrong for bad lecturing. This really needs no 
amplification - we all know that the way you do 
something is more important than the content when it 
comes to getting the message across. He then states 
quite correctly that students can't concentrate for the full 
hour. But this is hardly new or irresolvable - television 
directors, soap opera directors, news readers, radio 
announcers, the advertising executive, pop singers, all 
solved this problem long ago. The presentation in these 
cases has all the one-way characteristics of the lecture, 
and is done in such an entertaining way that it is highly 
successful. Well, people watch and listen, anyway! 

The very thoughtful arguments put by Peter 
Ling are really a comparison of bad 
lecturing and good tutorial ( or other) 

teaching. He's right - anything that's good 
wins, hands down, against anything that's 

bad. 

So why then are the views of the Peter Lings of the 
world in favour with educationalists and university 
teachers, while the views of the Gabrielle Baldwins, that 
are so clearly more appropriate, out of favour? That is 
the real question, and the answer lies in university 
politics. In universities, resources are scarce, research is 
dominant and teaching must always remain secondary. 
Those who would like it to be otherwise must learn to 
face reality - not even scholarship plays an important 
role. 

Consider the case of a new lecturer, 3-year contract, and 
must publish in a 'good' journal to maintain this 
position. Suppose this lecturer is also responsible, such 
that he/she wishes to do a fairly good job on their 
lecturing. Now, if he or she were a hairdresser, there 
would have been four years of training plus on the job 
experience - after all, it's socially irresponsible to leave 
someone with a bad haircut. (The difference between a 
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good haircut and a bad haircut is about one week). The 
same goes for plumbers, electricians, state school 
teachers, bricklayers, taxi drivers, psychologists, etc. 
You must do some training and get a licence. But not 
university lecturers. 

So to whom does the young lecturer tum to find out 
about lecturing? One could use one's own 
undergraduate lecturers as role models, but I wouldn't 
advise iL. Lecturing f:rom undergraduate days brings 
back memories of a professor reading crumpled, yellow 
lecture notes without looking at the sleepy students, 
dwindling in number, in a half-empty lecture theatre -
information transferred from the notes of the professor 
to the notes of the students without going through the 
mind of either. In short, bad lecturing. 

However, in each university there are professional 
development centres who will give advice on just about 
anything from counselling and word processing to 
teaching - anything but lecturing to large groups. There 
ought to be a prize for the best monograph called How 
to Lecture Beuer by Lecturing Less. They arc as 
plentiful in number as the books entitled My Week in 
Venice. There would be no shortage of contenders for 
the prize. In the eyes of these authors, a very large 
lecture is any group above fifteen students, and the way 
to handle the problem is to divide them into variously 
structured 'buzz group '. My favourite is the 'lizard 
tutorial', where you take the students outside into the 
sun for meaningful discussions. Another favourite is the 
'cocktail party buzz group'. Students hang around the 
corridors in groups of three or four, or sit on the backs 
of chairs discussing electron-spin capture. I would have 
thought that a half-hour lecture beforehand might 
prepare them better. But if you tell me that half an hour 
in a lecture is not enough time to absorb electron-spin 
capture, then the students have no earthly chance of 
getting it in twenty hours of buzz groups. 

In short, the educationalists refuse to help. They are 
subject to the same political agenda as we are. And it is 
simply not fashionable or profitable to research large 
group teaching. It is far easier to research and publish 
articles on individual learning, for that is the 
Anglo-saxon tradition and the conservative way to 
conduct educational research, despite the obvious point 
that the adolescents we teach have learned their culture 
as a group. Indeed, throughout history, political leaders, 
good or evil, have never been fascinated by individual 
learning - they know the group is all. Successful 
propaganda is for the masses. 

Now our young lecturer may still be very dedicated, and 
through trial and error, and hard work, may stumble on 
the truth about large lectures. If our lecturer is 
successful, then I suggest that he/she tell no one - it is 
simply a case of the 'wedgewood principle' - they don't 
ask you to wash up if you keep dropping the 
wedgewood. The beginning of the secret i tl1at 
lecturing requires a lot of hard, lime-consuming work. 
Our lecturer would find that the dei.ailed content of all 
his or her 14 weeks of lectures must be prepared in 
advance and conveyed to students. Further, our lecturer 
will find that even after the material has been mastered 
to a far greater degree than was needed in 
undergraduate days, al least one other full day must be 
spent on the preparation of a one-hour lecture - thinking 
out clear explanations and relevant examples, designing 
the lecture itself, determining when and how to break 
the lecture, clarifying the important points, creating 
ways to capture the students' attention at the beginning 
of the lecture and distract them from their own private 
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thoughts throughout the lecture so that important points 
can be driven home, designing each lecture as a unit but 
ensuring that it is linked to the other lectures in the 
series, and, above all, working out what questions must 
be left in your students' minds at the end of each lecture. 
And this must be done for each lecture each year - there 
is no such thing as using last year's lecture; it simply 
does not work. 

But that's not the finish - that's just the start. Our lecturer 
will find that he/she must arrive at the large lecture 
theatre one hour in advance in order to ensure that 
everything is operating smoothly and to get geared up. 
A day and a half gone for a one-hour lecture, and it's not 
even delivered yet. Further, if our lecturer is successful, 
then he or she will be kept after the lecture to answer 
questions and points of clarification. And there are slill 
the weeks to come. If there were 500 students and each 
student occupied 10 minutes of your time each week, 
and each student came one after another, that would be 
83 hours a week straight for that subject. No mention 
made so far about administration of 500 students, 
dealing with the 30 per cent of students who can find a 
medical certificate during the year, or setting exams, 
and so on. Try explaining all this to the tenure 
committee - it just does not fit will on the CV. 

In the mean time, our young lecturer will be watching 
his/her peers teaching groups of five students. 
Considerably less work. These peers will have plenty of 
time for research and will be progressing rapidly. They 
will be getting research grants, and research assistants, 
and will be looking disparagingly at our young lecturer 
with the meagre research performance. Our young 
lecturer doesn't publish enough, and not in the good 
journals. They might comment that our young lecturer is 
not the full boule - and they'd be right. 

Further, our young lecturer will soon realize that bad 
teaching in groups of five can be made to look like good 
teaching. After all, one can't hide bad teaching in large 
groups - there are the paper aeroplanes to pick up 
afterwards. and even the lecturer feels daunted peering 
over the lectern at 700 students through a fog of paper 
projectiles and conjuring up visions of the Battle of 
Britain. So our bright young lecturer will soon learn the 
practical wisdom of the 'wedgewood principle'. Our 
lecturer will argue, as we all do, for small group 
teaching, despite the fact that most of what we have 
come to know has been learned as part of society. There 
is no real logic in the argument, but the number of 
supporters will always ensure that the small-group view 
prevails. 

Perhaps all I write is not meant to be taken too 
seriously, but there are some telling points. One, is that 
research is primary in universities and will always be so. 
Two, is that lectures are here to stay, but the 
countervailing forces will keep the groups reasonably 
small. Three, is that university politics will always be 
such that teaching is not to be taken too seriously. Four, 
is that educationalists will always argue for exclusively 
small-group teaching with little evidence to support 
their case. And five, is that the incentive system in the 
university will be such as to preserve the status quo. All 
in all, lecturing is too difficult, it is too much work, 
there is no help from educationalists, and above all, 
there is no reward. 

Geoffrey Waugh 
Department of Economics 
University of New South Wales. 
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The second response comes from Rosemary Clerehan who works in Language and 
Learning Services at Monash University. Although she acknowledges some truth on 
both sides of the original debate, she feels it is important to push the debate outside 
traditional disciplines and traditional groups of students. She speculates about 
work-oriented education, about international students and even about the 
representations of knowledge that are implied by certain pedagogical forms. 

Yes and No: What Value the Lecture? 

The 'opposed cases' represented by Gabrielle Baldwin 
and Peter Ling in HERDSA News, vol. 15, no. 3, may 
not be mutually exclusive. My guess is that both would 
recognise a good lecture when they saw it. Arguments 
supporting the time-honoured tradition - as well as the 
practicality - of the lecture have their weight; however, 
even once assent has been given to these considerations, 
the effectiveness of any given lecture depends on many 
factors such as fitness for purpose, coherence, 
audibility, personality or credibility of the lecturer, 
make-up of the stuent audience, accessibility of the 
language and content, and even such mundane matters 
as crowdedness, the temperature of room and the length 
of the lecture. 

As Donald Bligh told us back in 1971, the lecture is as 
effective as other teaching methods for transmitting 
information. Fine. But what is raised by both Gabrielle 
Baldwin and Peter Ling is the question of how well the 
information is transmitted in the lecture, and what 
students do with it. How do we measure the thinking 
that is going on? Gabrielle Baldwin reasons that to think 
students 'are passive simply because they are silent is a 
fallacy'. We can even perhaps infer from her thinking 
that more 'passive' learning (characteristic of Eastern 
societies) may indeed sit more easily with the 
significant proportion of our students who are from 
Eastern backgrounds. 

It is certainly possible that 'intense intellectual ... 
activity' is taking place in students' minds, but it is also, 
ultimately, unknowable. There is a considerable 
literature on the learning that is deemed to be going on 
in lectures (for example, Howe 1970, 1975; Di Vesta & 
Gray 1972; Barnett, Di Vesta and Rogozinski 1981; 
Kiewra and Fletcher 1984). The problem with this is 
that learning or 'recall' is usually tested by means of 
multiple choice questions administered immediately or 
shortly after the lecture and, surprisingly, the 'lectures' 
studied have most often been artificially constructed for 
the purpose and have been nowhere near the length of 
the average university lecture. Also, most of this 
research has been done in the United States, almost 
none in Australia. 

Note-taking has traditionally been viewed in terms of its 
twin roles of encoding and storage, but it is rare to find 
these functions explored in relation to actual lecture 
notes taken from an authentic lecture in a real course. 
As Dunkel (1988) asserts, 'we are far from developing a 
functional theory of lecture information-processing 
and/or student note-taking.' It is, of course, unwise to 
use lecture notes as an index to the quality and quantity 
of learning that has gone on in a lecture, but so, it 
seems, it is similarly unwise to guage learning from 
narrowly-conceived tests, separated from the real uses 
to which students put their knowledge in a course, for 
example, reading, tutorial discussion, experimentation, 
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class papers, assignments, end of term examinations. 

We may hypothesize, but we know little. We could 
argue against Gabrielle Baldwin's case, along the lines 
proposed by Peter Ling, that the student of the 90s, 
being more visual-minded, more attuned to the 
interactivity provided by the computer, more used to the 
teacher as facilitator for individualized research, may 
not respond as well to the traditional lecture as the 
cohorts of the past. Students in many of our courses, 
their futures lying in wait for them, may desire and 
require more practically-oriented learning situations 
which they see as better fitting them for the workplace. 
And what, indeed, of our linguistically diverse student 
auditors in lectures? Is the traditional lecture serving 
them equally well? 

... surprisingly, the 'lectures' studied have 
most often been artificially constructed for 
the purpose and have been nowhere near 

the length of the average university lecture. 

In 1992, I conducted a small piece of research which 
consisted of collecting student notes from a commercial 
law lecture in a Bachelor of Business (Accounting) 
course, with the purpose of examining the contents of 
the notes (Clerehan 1992). In this lecture there was a 
significant number of international students whose first 
language was not English (L2). I mapped the 
hierarchical macrostructure of the lecture in the form of 
three levels: expositions, propositions relating to these, 
and legal cases. I hypothesized that students would be 
attempting to take notes which were as full as possible 
since the subject was a compulsory one, having for 
students the reputation of being 'difficult', both 
intellectually and linguistically. The lecturer had told 
the students that the lectures would cover every element 
of the syllabus and that they should pay careful attention 
to the material. 

It was notable that on all the measurements used in the 
study, the three international LI students, (that is, 
students whose first language was English) behaved the 
same as the Australian Lls, and differently from the 
international students who were L2. Lecturers generally 
seem to believe that their ESL students write copious 
notes, but in this lecture, the average length of L2 notes 
was 232 words, compared with 442 for the L1 students. 
What I found, moreover, was that the L1 students 
omitted an average of less than one per cent of elements 
contained in the three levels of the macrostructure, 
whereas the L2 students omitted an average of 66%. 
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(There were further categories involving the point of the 
information being missed, incoherent notation of the 
point, etc.). It could be concluded from this that the 
notes taken by these L2 students were not particularly 
useful either for encoding or storage purposes. 

Students in many of our courses, their 
futures lying in wait for them, may desire 

and require more practically-oriented 
learning situations which they see as better 

fitting them for the workplace. 

Even if we accept Bligh's claim about lectures as 
reasonably efficient transmitters of information, there is 
a further matter. As Isaacs (1989) asserts, 'in many 
lectures it is not material that is being taught, but rather 
a method or a mind-set'. This has its good and bad sides. 
Good in the sense that Gabrielle Baldwin suggests, that 
is, that 'the didactic occasion' offers the opportunity to 
provide a model of intellectual discourse, a personal 
stance, an explanation responsive to an audience, even 
metacognitive reflection. On the debit side, the lecturer 
can appear to neophyte international (and also 
Australian) students as the authority, the bearer of truth, 
he/she who must be taken down verbatim and then 
quoted back, he/she who presents the view of the 
subject which other texts serve only to present in 
different words. Tutorials, seminars and laboratory 
sessions of . course can also serve to perpetuate this 
attitude which Ballard (1991) associates with a 
'reproductive' approach to learning, but the traditional 
lecture is surely the locus classicus for it to occur. 

My conclusion is to say 'yes' and 'no' to the cases put by 
Gabrielle Baldwin and Peter Ling. If there is the 

likelihood that a significant group of students in lectures 
is not benefitting from that mode of teaching on an 
equal footing with the rest, it behoves us both to put 
'more thought and energy into exploring ways in which 
lectures can more effectively stimulate ... thinking' 
(Baldwin), and to ensure that 'learning resources ... 
take a form responsive to individual needs' (Ling). 

Fortunately, there are many ways, both inside and 
outside the lecture, in which this can be done. 
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1994 Herdsa Visiting Scholar 

THE SCHEME 

As part of its commitment to enhancing the quality of 
teaching and learning in Australia and New Zealand 
higher education, HERDSA has developed a scheme 
whereby high profile university teachers may be invited 
to conduct a series of workshops and seminars 
throughout Australia and New Zealand. 

Past Visiting Scholars include: Dr Don Woods 
(Canada), Dr Georgine Loacker (USA) and Dr David 
Humphreys (Canada). Each of these distinguished 
guests has brought to Australia and New Zealand a 
wealth of new ideas, and has been able to supplement 
the resources and expertise locally available to the 
institutions they have visited. The visitors undertake a 
gruelling itinerary, offering seminars and workshops 
and providing consultancy advice across both countries. 
They are usually in high demand, and have full 
schedules, interspersed with extensive travelling. 
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1994 VISITING SCHOLAR: DR ANN KERWIN 

Dr Ann Kerwin's current position is listed as: 

Philosopher-in-Residence 
Curriculum in Medical Ignorance 
Department of Surgery, College of Medicine, 
University of Arizona. Tucson. Arizona. USA. 

Presented below are a number of excerpts from her 
negotiations with HERDSA about possible topics and 
possible sessions. It seems likely that most members, 
whatever discipline they hail from, will find here a 
perspective that challenges their current thinking and 
their current practice. 

'All learning takes place in the domain of ignorance. 
Wonder, discovery, surprise and delight, invention, 
creativity, collaboration, fantasy, pondering, as well as 
error, failure, denial and misinformation are part of the 
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human experience of learning, of living: and their 
positive roles in education merit studied and playful 
exploration.' 

'Sometimes it helps to focus on aspects of ignorance of 
which teachers approve: wonder,.discovery, invention, 
curiosity, learning, questioning, skepticism, research, 
hypothesizing, imagining, mystery, etc. Putting these 
processes at the center of the curriculum and pedagogy, 
and re-shaping teaching to cultivate them enlivens 
education. And properly. Since learning takes place on 
the terrain of ignorance, skilled learners are skilled 
un-knowers. Honing our most powerful (and 
intrinsically fascinating) powers of un-knowing 
sharperns, deepens, and balances our continuing 
self-education. I work with science educators as well as 
medical students, and I find that workshops structured 
around these topics get them 'into ignorance and 
innovative teaching easily and dramatically.' 

'Uncertainty: When I was last in Auckland, I gave an 
interactive presentation to the Commerce Department at 
the Auckland Institute. This interdisciplinary group 
could relate to the need for planning for uncertainty and 
training students to work well in the real world; so I 
adopted the topic Planning for Uncertainty. The faculty 
saw that preparing students to deal with uncertainty and 
with the unknown future was a tremendous challenge. 
However, because many had regarded 'ignorance' 
strictly as a negative, as undesirable, they hadn't thought 
explicitly of the ignorance dimensions of their task. 
Schools generally prepare good 'knowers', many of 
whom struggle pyrrhically to subdue the inherently 
dynamic, even chaotic realities of management, finance, 
planning, etc with hard-learned facts and current 
theories. But uncertainty is an aspect of ignorance; and 
it requires training and experience to 'manage' and 
utilize it. 'Learned un-knowers' - individuals who learn 
to deal well with ambiguity, complexity and uncertainty 
- are valuable in commerce. The AIT Commerce 
faculty came up with some marvelous ways to change 
their curriculum and pedagogy to include 'planning for 
uncertainty'. ' 

'Mapping ignorance: I would like to design some 
workshops in which participants 'walk through' lands of 
ignorance in their fields, and then devise curridulum 
and pedagogy for their courses which mine resources of 
terra incognita. Although many of us think of ignorance 
as inimical to learning, the terrain of ignorance is really 
the domain of education. It encompasses, at least: 

0 all the things we know we don't know; 
0 all the things we don't know we don't know; 
0 all the things we think we know but don't; 
0 all the things we don't know we know 

(tacit knowing, subception); 
0 all the things we don't want to know, so don't 

(denial); 
0 things too dangerous to know (taboos). 

Every field, every life, is full of ignorance. It suffuses 
and informs everything we know (or think we do). Once 
this is seen, good, lively, forceful examples of each 
'land' emerge readily from participants. Moreover, in 
providing ways to address each in teaching and 
research, participants transform practice.' 
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Nothing: nothing is a topic which interests me greatly, 
and I have designed some effective workshops for 
teachers on nothing. 'Nothing' embraces absences, 
voids, intervals, spaces, gaps, silence. It encompasses 
what is not seen, not noticed, not acknowledged. What 
is negligible, is marginal, is denied, is not yet, is 
nothing to many. The blank page, the leap of faith, the 
unsolicited opinion, and lacks of all kinds affect 
teaching and learning tremendously. Getting through 
thickets of facts and tasks and objectives to make some 
'space' for thinking and learning is a major challenge for 
educators. Nothing is a surprising catalyst to re-think 
educational practice, research design, and patterns of 
thinking.' 

Following is a list of Ann Kerwin's visits. The local 
coordinator for her visit is also listed. Please contact 
this person for more details of topics, venues and times. 

New Zealand 
Wednesday 25 May- Friday 3 June 
Phil Ker 
Auckland Institute of Technology 
E-mail address: 
CGRIMSEY@off_sys.ait.ac.nz 

Melbourne 

Adelaide 

Perth 

Brisbane 

Monday 6 June- Wednesday 8 June 
Rosemary Clerehan 
Monash University 
E-mail address: 
Rosemary .Clerehan@edserv.monash.edu.au 
(See notice this edition) 

Friday 10 June-Tuesday 14 June 
Peter Younger 
University of South Australia 
E-mail address: 
peter younger@lvoa.levels.unisa.edu.au 

Thursday 16 June - Friday 17 June 
Owen Hicks 
University of Western Australia 
E-mail address: OHICKS@acs.uwa.edu.au 

Wednesday 22 June- Friday 24 June 
Bob Blakely 
University of Queensland 
E-mail address: blakeley@biosci.uq.oz.au 

Townsville 

Sydney 

Monday 27 June 
As above 

Wednesday 29 June-Monday 4 July 
Judith Townsend 
University of Western Sydney 
E-mail address: j.townsend@uws.edu.au 

In addition, Ann Kerwin will be presenting at the 
Problem Based Learning Conference, University of 
Newcastle, 3 - 6 July, and at the HERDSA Conference, 
Australian National University, 6 - 10 July. 
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The Gender Sensitive Conference: 
A Checklist for Conference Organisers 

One of the issues raised at the 1992 national conference was that of gender. 
It was felt by a number of women - and some men - that some commonly occurring 
conference arrangements and conference cultures can act, albeit unwittingly, to 
discourage women members from full participation. Carol Nicoll has provided us 
with this checklist, developed in the context of the 1993 HERDSA Queensland 
Conference. 

The 1993 HERDSA Queensland Branch Conference 
gave the organisers the opportunity to think seriously 
about the implications of gender issues in the way they 
approached conference organisation. The following 
checklist was developed as a pathway to achieving 
greater sensitivity to gender constructs in a variety of 
dimensions of the conference organisation. 

It is offered to other conference organisers as a prompt 
for raising awareness about gender issues. If your goal 
as a conference organiser is to make all of your 
delegates feel comfortable within the environment and 
the opportunities you set up, then an awareness of 
gender issues is essential. 

LANGUAGE USE 

0 Have you used gender-inclusive language and 
pictorials throughout your advertising, registration 
forms and all written materials? 

0 Have you made all speakers, writers and 
participants aware of your organisation's 
commitment to non-sexist, non-discriminatory, 
non-stereotyping, gender -inclusive language? 

0 Have you made all speakers, participants and 
writers aware that such a commitment means their 
participation is conditional on acceptance and 
adherence to such principles? 

0 Have you provided speakers, writers and 
participants with written guidelines outlining 
gender-inclusive practices? 

PRE-CONFERENCE CONSIDERATIONS 

0 Have both men and women had an input to the 
organisation of the conference? 

0 Have you asked your prospective audience what 
they want at your conference? What are their needs 
in terms of conference organisation? Have you 
surveyed a wide range of prospective delegates for 
their perspectives? 

0 Have you considered the implications of the timing 
of your conference in terms of potential 
commitments of prospective delegates who may 
have parenting/caring responsibilities? Will it be a 
school holiday period? What can you do to assist 
parents and carers if it is? 
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CONFERENCE VENUE 

0 Is the conference venue readily accessible by public 
transport and wheelchairs? If not, what measures 
have you taken to meet delegates' needs in these 
areas? 

0 . Are there childcare facilities close by to the venue 
or is childcare offered at the venue by the 
conference organisers? 

0 Have measures been taken to ensure that security is 
provided for delegates who may need to park in 
possible risk areas, particularly after evening 
sessions or functions? 

CONFERENCE PROGRAM 

0 In coming up with conference themes, strands or 
foci, have you taken into account perspectives 
which may not necessarily be mainstream but are 
offering challenges to the traditional perspectives in 
your area? 

0 Have you achieved a gender balance in terms of 
keynote speakers and presenters? 

0 Have you attempted to lobby or invite women to 
speak where they have not come forward of their 
own accord? The excuse of Well, no women 
registered to speak' is an unacceptable 'out' -
affirmative action means that you as an organiser 
should take the initiative in this area. It may even 
be possible to offer some preparatory mentoring or 
feedback to women who have previously eschewed 
formal public roles. 

0 In choosing keynote speakers or workshop 
presenters, have you attempted to reflect the range 
of perspectives offered in your field or discipline? 

0 Are there speakers from outside your direct group 
of contacts or discipline who may be invited to 
speak from the perspective of an alternative 
paradigm? 

0 Are there equal numbers of men and women 
chairing sessions, acting as discussants, facilitating, 
speaking at the dinner, etc? 

0 Have you taken into account principles of adult 
learning in the way you structure the conference 
program? 

CONFERENCE PROCESS 

0 Is the process of your conference designed to reduce 
the hierarchical constructs of many organisations 
and of institutional 'happenings'? 
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0 What have you done to reduce/eliminate the 
possibility that delegates may feel alienated or 
disempowered by the conference structure and 
process? 

0 Does the opening session of your conference offer 
delegates an opportunity to take a real and 
meaningful role in the conference from the start? 

0 Have you taken account of the impact of certain 
environments on delegates? For example, a large 
lecture style auditorium is likely to counteract 
attempts to be interactive in an opening session. 

0 Have you attempted to minimise the negative 
effects of the physical environment on the ambience 
you are attempting to create? For example, are 
microphones readily accessible in a large lecture 
space so that everyone has the opportunity to be 
'heard'? 

0 Have you attempted to help delegates who may not 
know anyone at the conference or in the field by 
facilitating introductions within the structure of the 
conference? 

0 Have you set up opportunities at the opening 
session for people to mingle and introduce 
themselves? 

0 Are the structures of the conference presentations 
designed to cater for a range of learning styles, 
preferences for interaction, listening, etc? 

0 Have you provided opportunities for presentation 
formats which cater for the needs of a range of 
presenters and delegates? For example, are there 
formats suitable for newcomers/experienced 
researchers to present material? Are there 
opportunities for special interest groups to present 
in particular ways? 

0 Have you allowed time for questions and discussion 
even in more formal sessions? 

0 Are the choices which you offer delegates in terms 
of presentations designed to offer real choice 
without daunting delegates with too much choice? 
(A delicate balance!) 

0 Have you set up opportunities for newcomers to the 
area to get a taste of the field, to ask questions and 
discuss with others who are new? 

0 Have you made allowance for discussion groups or 
meetings to be held with respect to issues or 
interests which arise or develop during the 
conference? 

0 Have you built in a reflection time for participants 
and opportunities for evaluation of the conference 
so that participants can raise issues of importance to 
them? 

CHILDCARE 

0 Have you provided easily accessible, reasonably 
priced and appropriate childcare? 

0 Is it provided in such a way that parents will feel 
comfortable about using it? 

0 If there are functions held in the evening, has 
childcare been offered? 

Carol Nicoll 
Academic Staff Development Unit 
Queensland University of Technology 

HERDSA would welcome any suggestions and examples 
which might elaborate this checklist further. The 
Member Services portfolio group within the Executive is 
working, among other things, on a conference organiser 
package which will include our latest and most 
comprehensive understandings in this area. 

Herdsa Annual Conferences 1996 and 1997 
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The Executive would welcome expressions of interest from both Australian and 
New Zealand members who would be prepared to convene the HERDSA 
annual conferences in the years 1996 and 1997. 

Ideally, conveners should have support for their bid from a strong branch 
structure or from a department or unit. 
All geographical regions are welcome. 

If you are interested, or if you would like more information, please get in touch 
with the convenor of the Membership Services Portfolio: Linda Worrall-Carter. 

Linda may be contacted using the following numbers: 
Telephone: 03 468 2453 
Facsimile: 03 467 1629 
E-mail: linda@phillip.edu.au 
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Conferences 

HERDSA New Zealand 1994 Event 
Theme Teaching and Learning Adventures in Higher Education 
Place University of Waikato, Hamilton. New Zealand. 
Date 5 - 8 May, 1994 
Information Caroline Rogers, Professional Development Unit, Waikato Polytechnic. 

Phone: +64 7 834 8888; Fax: +64 7 838 0707. 

HERDSA94: 
Theme 
Place 

The Higher Education Research and Development Society of Australasia Annual Conference 
Higher Education in Transition 

Date 
Information 

Australian National University, Canberra, Australia. 
6 - 10 July, 1994 
Conference Logistics, PO Box 7111, Canberra Mail Centre, ACT 2601. 
Phone: (06) 281 f>624; Fax: (06) 285 1336. 

The National Teaching Workshop. 
Sponsored by CAUT and HERDSA in conjunction with the HERDSA 94 Conference 
Place Australian National University, Canberra, Australia. 
Date 10 - 13 July, 1994 
Information Conference Logistics, PO Box 7111, Canberra Mail Centre, ACT 2601. 

Phone: (06) 281 f>624; Fax: (06) 285 1336 

APITITE 94: The Asia Pacific Information Technology in Training and Education Conference and Exhibition 
Place Brisbane 
Date 28 June - 2 July, 1994. 
Information Apitite 94 Secretariat; Phone: 07 369 0477; Fax: 07 369 1512. 

Sixth International Conference on Assessing Quality in Higher Education 
Theme · Assessing Quality in Higher Education 
Place Regal Riverside Hoter, Hong Kong 
Date 19 - 21 July, 1994 
Information H&E Associates, 12a Church Street, Stiffkey, Nr. Wells-next-the-Sea, Norfolk. NR23 lQJ. UK. 

Phone: +44 328 8303 55; Fax: +44 328 8303 39. 

Fourth Global Change International Higher Education Strategic Management Seminar 
Theme Managing Issues on the Horizon 
Place New Hall, St Andrews, Scotland 
Date 29 July - 1 August, 1994 
Information H&E Associates, 12a Church Street, Stiffkey, Nr. Wells-next-the-Sea, Norfolk. NR23 lQJ. UK. 

Phone: +44 328 8303 55; Fax: +44 328 8303 39. 

Seventh International Symposium on World Trends in Science and Technology Education 
Theme Science and Technology Education in a Demanding Society 
Place The Netherlands 
Date 24 - 31 August, 1994 
Information Associate Professor Graham Mulroney, RMIT. 

Phone: 03 468 2497; Fax: 03 467 3089. 

HERDSA Queensland 1994 Conference 
Theme Quality in Higher Education: Retrospect and Prospect 
Place Magnetic Island 
Date 25 - 27 September 
Information Barry Harker, Professional Development, James Cook University. 

Phone: (077) 81 5377 

Society for Research into Higher Education 1994 Annual Conference 
Theme The Student Experience 
Place University of York 
Date 19 - 21 December, 1994 
Information Francoise Vassie, Centre for Continuing Education, University of York. 

Phone: 0904 433900; Fax: 0904 433906. E-mail: FVl@uk.ac.york 
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ABSTRACTS 
HERDSA Abstracts are based on a regular survey of 
relevant literature. They are intended for use by tertiary 
teachers, research workers, students, administrators and 
librarians. The abstracts are classified into the same 
groups used by the Society for Research into Higher 
Education in their quarterly publication Research into 
higher education abstracts. 

The Abstracts attempt a coverage of current 
English-language publications in Australia, New 
Zealand, Papua New Guinea, Malaysia, Singapore, 
Indonesia and Hong Kong. Publications describing 
research, teaching, administration, staff and students in 
tertiary education are abstracted. 

Educational or other non-profit organisations may 
reproduce a limited number of these abstracts in their 
own publications provided that HERDSA receives 
suitable acknowledgment. 

HERDSA is most grateful to the editors of the 
journals abstracted. The Abstracts are edited by 
Professor Amy Zelmer, Dean, School of Health Science, 
University College of Central Queensland, 
Rockhampton M.C., Queensland, 4702. 

A. GENERAL 

Yeatman, A Corporate Managerialism and The Shift 
From The Welfare To The Competition Stage, 
Discourse 13:2 (1993) 3-9. 

This is a very long article which discusses higher education in 
only one part. The abstract below covers only the relevant 
section. 
The change of focus of the public sector from the service of a 
welfare state to a competitive economy has meant a change in 
the statements of objectives from notion of social goods to 
that of economic goods; service to the public has changed to 
management. 
In higher education the culture of collegial decision-making 
with the Vice-Chancellor seen as the first among equals, has 
been replaced by a centralised unit of executive authority 
which employs academic staff. The Vice-Chancellor has 
become the Chief Executive Office of a commercial 
educational enterprise. 
Academic leaders are now managers who monitor the 
performance of academic staff in relation to the centraUy 
developed, standardised performance criteria. Promotions are 
rationed and their allocation associa1ed with the politics of 
resource management. 
The commercialisation of academic services to anyone who 
will buy them has resulted in less policy-oriented debate, more 
self-regarding behaviour by academics and the increasing 
irrelevance of professional pride, morality and ethics. Students 
fare no better under the new culture as the secretive 
decision-making process deprives them of opportunity for 
participation in debate and discussion. The knowledge of 
professionals is redefined as a set of competencies, to be 
applied as effectively, efficiently and economically as 
possible. 
This post-welfare state requires a new vision, including 
recognition of important relationships and the context within 
which the new agenda can encompass citizenship, democracy 
and justice. (Article summary) 

Robert Smith, Potentials for Empowerment in 
Critical Education Research, Australian Educational 
Researcher, Vol 20 No 2 1993. 
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Within the typology of research orientations co~oi:iiy 
represented in the social science literature - empmcist, 
interpretive and critical - it is the methodologies of the critical 
orientation that are burgeoning. Significantly, the moral 
imperative in the critical theorising which drives and shapes 
these methodologies is empowerment and emancipation. That 
is to say, critical educational research is potentially 
empowering because of its emancipatory intent. However, as 
cogently argued and demonstrated by a number of researchers, 
"an emancipatory intent is no guarantee of an emancipatory 
outcome" (Acker et al., 1983: 431). Just being informed by 
critical theory then, is no guarantee that a critical research 
approach will be empowering, or be empowering in a way we 
recognise as significant. This paper has been prepared with 
two objectives in mind: to clarify three ways empowerment 
has been conceptualised in the literature, and to use this 
conceptual scheme as a template to ascertain the 
empowerment potentials in critical educational research 
methodologies. (Journal abstracts) 

B. SYSTEMS AND INSTITUTIONS 

Dhanarajan, D, Strategic Planning - The Experience 
of the Open Learning Institute of Hong Kong, Open 
Praxis 2 (1933) 19-21. 

This account is not a management prescription on or for 
strategic planning! Beginning in 1989, a small group was 
given an initial start- up grant of HK$55 million to set up and 
run the Open Leaming Institute of Hong Kong and at the same 
time make it financially self-supporting within 42 months of 
establishment. This article describes some of the 
considerations that went into the planning for this 
development. (Journal abstract) 

DeLacey, Philip R, The Progress of a Discipline: A 
Case Study of University Education, Education 
Research & Perspectives 19:2 (Dec/92) 57-64. 

Within the context of controversy over the definition of 
Education as an academic discipline, the advent and growth of 
the discipline of Education is traced in an Australian 
university. Two issues are central to this case study: the 
struggle for resources and autonomy by a university college, 
closely followed by the processes of the first forced 
amalgamation on these processes. Shortcomings are identified 
in these processes. The case in point is the University of 
Wollongong. (Journal abstract) 

Gamage, D T, The Reorganisation of the Australian 
Higher Educational Institutions towards a Unified 
National System, Studies in Higher Education 18: 1 
(1993) 81-94. 

The Green and White Papers of 1987 and 1988 advocated the 
reorganisation of Australian higher education by creating a 
Unified National System (UNS). The purpose was to develop 
the system as an export industry in keeping with the national 
goals. It was called upon to participate both in improving the 
skill levels of the country's work-force and earn foreign 
exchange by providing educational services to overseas 
students, thus making a contribution to economic 
development. The mechanism encouraged was institutional 
mergers with the intention of eliminating the colleges of 
advanced education. This paper examines the procedures and 
processes adopted and the resultant UNS with a detailed study 
of the first institutional merger cited as an exemplar. The study 
is based on an evaluation of the official reports, views 
expressed by key players, archival records observations and 
interviews with the key personnel involved in the merger 
between La Trobe and Lincoln. (Journal abstract) 
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C. TEACHING AND LEARNING 

lain Hay, Richard Miller, Application of a Poster 
Exercise in an Advanced Undergraduate Geography 
Course, Journal of Geography in Higher Education Vol 
16, No 2, 1992. 

This pape.r discusses the nature and application of a research 
poster exercise in senior (eg, final year undergraduate) 
university classes. The exercise consists of three components. 
First, srudents are involved in a piece of supervised research 
in which they set their own research question; design, execute 
and evaluate research. stra.Legies; and communicate the 
synthesized results of their activities to an audience. Second, 
the exercise is structured in such a way that it provides 
students with an introductory opportunity to explore the 
bureaucratic and competitive structure of the modem research 
environment. Third, student proficiency in oral, written, and 
graphical presentation of research results is refined. 
Expanding on earlier work on the use of posters in the 
teaching of geography at the tertiary level, the paper gives 
special emphasis to the rationale for conducting the research 
and to practical dimensions of poster production. 

(Journal Abstract) 

Snyder, Ilana, Writing with Word Processors: A 
Research Overview, Educational Research 35: l 
(Spring/93) 49-68. 

As word processors become more widely used in schools, it is 
important that educators understand the nature of their impact 
on the students' writing and classroom culture. This paper 
presents a critical overview of 3 main categories of published 
material which explore the effects of word processing on 
writing: the testimonials of writers, the anecdotal accounts of 
educationists and research reports. 
It begins with a representative selection of the responses of 
professional writers. The article then identifies the dominant 
themes of the anecdotal reports of teachers who use word 
processors in their classrooms. It continues with an analysis of 
the research literature, indicating the major focuses of the 
investigations, the methodologies employed and the studies' 
findings. Finally, the paper makes suggestions for future 
research directions. (Journal abstract) 

Jane Abbiss, Iain Hay Criterion - Referenced 
Assessment and the Teaching of Geography in New 
Zealand Universities, New Zealand Journal of 
Geography, October 1992. 

This paper briefly distinguishes criterion - referenced 
assessment from other forms of assessment procedure and 
outlines some of the advantages which might flow from its 
application in New Zealand university geography. Recent 
New Zealand Qualifications Authority documents (NZQA, 
1991a, 1991b) indicate that major educational changes are in 
the wind. Amendments apply mainly to post-compulsory 
education. In brief, there is to be a completely new structure 
of education qualifications and a change of emphasis from 
norm-referenced to criterion-referenced assessment. Both 
dimensions of the strategy outlined by NZQA may have 
significant implications for university academic staff, but that 
which is most likely to have the greatest effect on day to day 
teaching pracLice.~ is the change in assessment procedures. 
Unless university teachers acknowledge and respond 
appropriately to new methods of srudent evaluation being 
implemented at secondary school level, they may find 
themselves confronted with a growing tension between their 
own and siudents' expectations of assessment. This is not to 
suggest, however, that all is doom and gloom. 
Criterion-referenced assessment in university geography 
offers prospects of better teaching, better learning, more 
effective assessment and increasingly coordinated and 
coherent courses. (Journal Abstract) 
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E STUDENTS ·· GENERAL 

Astika, Gusti Gede, Analytical Assessments of 
Foreign Students' Writing, Journal of Language 
Teaching and Research in South East Asia 24: 1 
(June/93) 61-72. 

This study investigated the assessment of foreign students' 
writing by native speaker ESL teachers. The assessment used 
an analytical scoring technique based on the ESL Composition 
Profile which contains the following features: Content, 
Organization, Vacabulary, Language Use and Mechanics. 210 
writing samples were used and evaluated by at least 2 raters 
each. A multiple regression analysis was performed to 
investigate how much each component contributed to the total 
score variance. An analysis indicated that Vocabulary 
accounted for the largest amount of variance in the total scores 
(83.75%), with Content, Language Use, Organisation and 
Mechanics accounting for 8.06%, 4.05%, 2.48% and 0.29% 
respectively. The results are discussed in terms of appropriate 
instructional strategies for teaching ESL writing. 

(Journal abstract) 

Driver, Cyril and Nonnan Eizenberg, How Do 
Textbooks Influence Learning?, ANZAME Bulletin 
20:4 (Oct/93) 2-16. 

Earlier research has shown that students may have difficulty in 
learning from certain prescribed textbooks. It appears that 
even if a student intends to search for meaning, ie. adopt a 
deep approach, this may be restricted by the content or 
organisation of the prescribed text. 
This study attempts to isolate the principal factors involved in 
the design of a text that encourage students to employ deep 
approaches to learning. An anatomy text was specifically 
written for first and second year medical students at the 
University of Melbourne, with this purpose in mind. The 
current study is an evaluation of that text. 
We have used the factors influencing selection of an ideal 
textbook from our earlier study. The distinctive features of the 
text being evaluated are described. In particular, this 
investigation aims to find: 
(a) What approaches to learning do students adopt while 
studying this text, and how did these differ from approaches to 
learning while reading a conventional text? 
(b) How does this text encourage students in their practical 
dissection classes? 
(c) Are students' perceptions and intentions regarding the 
subject as a whole influences? 
(d) Does the text have any effect on the teaching program or 
teaching methods? 
Data were collected and analysed from 550 student 
questionnaires, as well as student and tutor interviews. The 
srody concludes by providing guidelines for teachers selecting 
textbooks and for autl1ors of textbooks, who aim to encourage 
students to adopt deep approaches to learning. 

(Journal abstract) 

Lockwood, Anne and Bill Saunders, What prevents 
prevention? Lessons from the failure of a university 
alcohol and drug policy, Australian Journal of Public 
Health 17:2 (1993) 91-95. 

This paper describes an investigation of why an attempt at 
alcohol and drug problem prevention failed. Between 1986 
and 1991 a comprehensive policy on alcohol and drug use was 
developed in a university in Western Australia. Using a 
key-informant approach, 26 'players' central to the decision to 
reject the policy were interviewed, and relevant university 
documents were examined. The failure of the initiative was 
found to be caused not only by bad policy formulation (for 
example, the perceived poor tone of the document, concerns 
about content and general presentation) but also to bad 
process. Lack of effective consultation, suspicions about the 
origins of the policy, distrust and dislike of the policy 
presenters and concerns about the aim of the policy were cited 
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as major impediments. The central tenet of the policy, that in 
order to reduce alcohol problems everyone must reduce their 
drinking, was rejected by most of the decision makers. 
Perceptions that members of the policy working party were 
taking an anti-alcohol stance engendered criticisms that the 
policy reflected the work of 'wowsers' and 'health zealots'. The 
major lessons learned were that policy formulation, 
presentation and negotiation are skilled tasks. Preventers need 
a range of abilities with perhaps the foremost being the 
capacity to listen to criticism, consult genuinely and 
implement change slowly. Preventive policy, if it is to be 
implemented, has to be introduced by invitation not 
imposition. (Journal abstract) 

F. STUDENTS: SELECTION & PERFORMANCE 

Penglase, Bethia M, Mature-age access students: 
affective support in the open foundation experience, 
Studies in Continuing Education 15: I (1993) 39-49. 

There is a considerable body of published research which 
describes the experience of adult students, especially women, 
entering formal tertiary programs, and a lively forum for 
discussion of equity principles and their application to 
mature-age access students, as well as the curricula and 
instructional strategies appropriate to such courses. However, 
the affective area of support is another issue, and one which 
usually lags behind other considerations when access courses 
are nudged in a new direction. The difficulty of evaluating 
programs in the affective domain is certainly one of the 
reasons for this lag, but the first is probably the subjective 
nature of the data on which the psychological effects of 
educational disadvantage must be assessed. This paper 
discusses the impact of the access course situation upon 
mature-age students at Newcastle University, in the light of 
recruitment modes and student support structures. 
It is hoped that continued discussion will lead us to valuable 
insights into the characteristics and perceptions of 
non-traditional students, and thus to more satisfying outcomes 
for those embarking on the lDlcharted waters of tertiary 
education. (Journal abstract) 

G. STUDENTS - CAREERS & EMPLOYMENT 

Price, J, G Williams & E B Wiltshire, Relationships 
Between Career Choice Variables Determined on 
Entry to Medical School and Performance 
Throughout the Course, ANZAME Bulletin 20:3 
(July,'()3) 38-43. 

On the first day they entered the MB,BS course at the 
University of Queensland, the 1983 and 1984 cohorts were 
asked to complete a detailed questionnaire which looked at a 
variety of aspects of their decision to enter Medicine. Now, 
(except for two students who have commenced their final year 
in 1993) all have qualified, transferred, wilhdrawn voluntarily 
or been excluded from the course. The present data relate 
questionnaire replies to performance irt the course. Data are 
totally prospective. Due to limitations of space only the main 
findings are given. (Journal abstract) 

H. STAFF 

Bacchi, Carol, The Brick Wall: Why So Few Women 
become Senior Academics, The Australian University 
Review 36:1 (1993) 36-41. 
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By 1987, in spite of proportional irtcreases in the number of 
women academics at all levels, only 5.2% of the top category 
of academic positions in Australia was occupied by women. 
and 44% of the lowest, generally untenured. 
The irtterpretation of these figures in terms of time lag are 
challenged and wide variations of the proportion of women at 
various levels demonstrated. Although formal policies seek to 
correct this imbalance a gap exists between policy and 
implementation. 
In general, affirmative action legislation needs to be 
strengthened, as employer rhetoric is rarely matched by 
increased opportunities for women. In universities, the letter of 
the law is fulfilled, but there are serious doubts about concrete 
results. A lack of firm commitment to the appointment of 
women is evident. 
International experiences exhibit the commonality of evasion 
of policies due to the attitudes and practices which lie behind 
them. The categorisation of groups which are needy implies 
that success by an individual is due to special help. There are 
good grounds for finding descriptive terms which reduce this 
effect, such as managing diversity. 
While these may be useful, any attempts ro treat women 
favourably may also be interpreted as discriminating against 
men. The measurement of merit as the indisputable criterion 
for appointment is challenged at two levels. The first is that 
objective criteria may be manipulated to achieve desired 
outcomes, the second the nature of the abilities defined as 
merit and by whom they are defined. 
The examination of structural barriers to the advancement of 
women academics should not deter the discussion of the overt 
resistance of men and the ways in which their domination is 
maintained. Their claimed neutrality is frequently negated by 
their behaviour. (Summary of article) 

Newnann, Ruth, Academic Work: Perceptions or 
Senior Academic Administrators, Australian 
Educational Researcher 20:1 (Apr/93) 33-47. 

This article reports on selected findings of the first stage of a 
qualitative study of academic work irt Australian universities. 
This stage examined the perceptions senior academic 
administrators from the humanities, sciences, social sciences 
and professional areas hold of the work roles of academics. 
The article presents their perceptions of 'research' and 
'scholarship' and the link between the two, as well as the 
interrelationships between research, scholarship and teaching. 
The findings show a high level of consensus and coherence in 
the views presented. The article examines possible reasons for 
such a unanimity of perception and raises further questions for 
investigation. (Journal abstract) 

Dunkin, Michael J and Robert P Precians, 
Award-winning Uiversity Teachers' Self-efficacy 
Regarding Teaching, South Pacific Journal of Teacher 
Education 21: 1 (1993) 5-14. 

In 1989 and 1990 the University of Sydney announced awards 
for excellence in teaching to 12 members of its academic staff. 
This paper reports the results of an auempt to analyse two 
aspects of the award-winners' self-efficacy regarding teaching: 
their perceived influence over their students' learning, and 
their self-rated competence on a set of teaching tasks. The 
award-winners were found to score higher on both of these 
than comparison groups of less experienced university 
teachers, though the latter rated themselves higher on a 
research-related teaching task. (Journal abstract) 

I. CONTINUING EDUCATION 
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J. EV ALUA TION/QUAL TIY 

Lindsay, A, Performance and Quality in Higher 
Education, The Australian Universities Review 36:1 
(1993) 32-5. 

The linkages between Lhe concepts of performance and quality 
and the concerns and risks regarding their use in improving 
higher education are explored. There are three specific 
requirements for the measurement of effectiveness and 
efficiency: 
- the organisation must have identifiable, measurable inputs 
and outputs to which a monetary value may be attached, 
- the decision-makers must understand and be able to control 
the processes of the organisation, 
- the decision-makers must be seeking to maximise outputs 
and minimise inputs. 
Performance indicators include indicators of institutional 
context, progress and completion rates and participation and 
social equity indicators. 
The concept of quality is used in varied ways, including 
approaches adopted to further a particular position, whether 
political or educational. Three major foci are the 
quantification of inputs and outputs, the study of educational 
processes, and educational outcomes alone. Many of these 
rely upon individual values and perceptions, giving rise to 
questions of generalisability. The effect of declining resource 
levels on quality is also an issue. 
The current approaches over-simplify the role and outcomes 
of higher education and cannot encompass the diversity of 
goals and values by which it is characterised. In view of their 
limitations, great care must be exercised in using 
measurement based on the available criteria in decision 
making about the future. (Summary from article) 

Bamber, Scott, Pitfalls and Politics: Research on 
Health Care in Southwest China, Qualitative Health 
Research 3:3 Aug/93 368-381. 

This article addresses some of the practical aspects of 
undertaking qualitative research and the problems that can 
arise in the course of fieldwork. 
It is argued that by its very nature qualitative research often 
produces special difficulties for the researcher. Some of these 
are illustrated by examples taken from experiences 
conducting qualitative research on health and medicine in 
Yunnan Province in Southwest China. (Journal abstract) 

Navratnam, K K and Rory O'Connor, Quality 
Assurance in Vocational Education: meeting the 
needs of the nineties, The Vocational Aspect of 
Education: A Journal of Vocational Education and 
Training 45:2 (1933) 113-122. 

The skills base of the workforce in Australia is critical in 
setting the foundations for micro- and macro-economic 
resurgence and consequenlly, in making the nation internally 
competetive. The significance of the quality movement is 
lherefore gaining recognition in vocational education. As with 
industry, quality is seen as critical and quality assurance is 
being demanded in s.killing the workforce. 
Thi~ paper descr\bes vocational training as a process and 
depicts how quality can be assured in every aspect of the 
process. It_ presents a practical approach to Quality Assurance 
and voc~uonal education. In addition it emphasises the need 
for contmuous management commitment for the successful 
implementation of Quality Assurance in vocational education. 

(Journal abstract) 
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K. LEGAL ISSUES 

Ricketson, S, Intellectual Property Rights in The 
Australian University Context, The Australian 
Universities Review 36: 1 (1993) 5-7. 

The legal position with regard to ownership and exploitation 
of intellectual property rights by staff, students and outside 
contractors involves a number of categories and issues in the 
subject matter of intellectual property. This includes patents or 
inventions, circuit layouts or plans for integrated circuits, plant 
variety rights, registered designs, copyright of works and 
matter other than works, live performances, trade marks, 
passing off or unfair competition and trade secrets. 
The rules which govern intellectual property rights vary 
slightly, from right to right and with the category of the 
creators, whether academic staff, non-academic staff, outside 
contractors, consultants or students. 
Universities should fully exploit the property rights they hold, 
using the services of officers skilled in these matters, ensuring 
that some incentive, usually in I.he form of equity, is made 
available to the individual creators. The distinction drawn 
between copyright and other intellectual property should be 
questioned. 
Eight strategies to address these issues are advanced. These 
may assist in striking a fairer balance between the rights and 
interests of universities and the individuals involved. 

(Article summary) 

L. PROFESSIONS 

T. Millet, Speech Pathology in Australia in the Year 
2010: A Case Study of a Profession, Australian 
Educational Researcher, Vol 20 No 3 1993. 

Within a context of change from recent tertiary institution 
amalgamations practicing speech pathologists responded to a 
survey in which they were asked to predict whether individual 
events would happen and to show their preference for such 
occurrences. Of the 35 items presented, 28 indicated 
agreement by respondents between preference and prediction. 
There were only seven items where there was any conflict 
between preference and prediction. This would seem to 
indicate a profession that has a perceived high level of control 
over the preparation of its preservice undergraduates. There 
was a renewed plea for more inservice education, 
specialisation and a career path that takes into account higher 
degrees. (Journal abstracts) 

T D S Seddon, Medical Education's Black Mark 
Institutionalised Abuse, ANZAME Bulletin, January 
1994, Vol 21 No 1. 

There is a need to recognise that varying elements of abuse are 
built into all phases of medical education. Once accepted, this 
concept of institutionalised abuse can be a powerful argument 
to bring about improvement - to everyone's benefit. 
Society requires a health system (and a medical profession) 
that is efficient and effective; institutionalised abuse works 
against these goals. Medicine is not only about health and 
disease, being inextricably entangled with politics, morality, 
customs and ideologies. This complex of forces is the main 
reason why widespread and well argued calls (examples 
include the Association of American Medical Colleges report, 
1984; National conference on the role of the doctor in New 
Zealand, 1985; Lancet, 1988 & 1992; Tosteson, 1991; and 
Towel, 1991) for radical change to medical education go 
unheeded. The inertia is immense. 
Institutionalised abuse is a concept that can unify and make 
coherent a large number of the problems already noted in 
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medical education. This in tum can then provide some of the 
force needed to overcome the inertia . 
The series of articles reviewing the problems of medical 
education in Britain (Lowry, 1992 - 1993) provide the 
framework needed to illustrate this concept and to ensure its 
recognition. (Journal abstracts) 

Henderson, Lyn, Putt, Ian, The Remote Area Teacher 
Program (RA TEP): Cultural Contextualisation of 
Distance Education Through Interactive 
Multimedia, Distance Education, Vol 4 No 2, 1993, 
212-231. 

The Remote Area Teacher Education Program (RATEP) is a 
successful and innovative distance education programme. 
Curriculwn design demands the meaningful integration of 
traditional distance education materials and strategies with 
other electronic technology and interactive multimedia 
computer courseware. RATEP is more than 'two-way 
schooling' for the Aboriginal and Torres Strait Islander 
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distance education students studying in their home 
communities. Centred within Vygotsky's theory of cognitive 
development.the interactive multimedia computer courseware 
is informed by the intersecting set of the various cultural 
contexts: academic culture embedded in Western culture; 
Aboriginal and Torres Strait Islander cultures; and that of the 
computer. lliustrative examples from generalist and 
mathematics content and curriculwn subjects demonstrate the 
effectiveness of culturally contextualising instructional 
computer-student interface design in order to promote learning 
through interactive multimedia. (Journal abstract) 

ABSTRACTORS: 

Professor Amy E Zelmer 
Helen Baker, PhD student 
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HERDSA Victoria Seminar 

Presenter: 
Title: 
Place: 
Date: 
Time: 

Information: 
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Ann Kerwin, 1994 HERDSA Visiting Scholar 
"To Err is Human: Critical Thinking From an Ignorance Perspective" 
RMIT, City Campus. Melbourne 
6 June, 1994 
9.30 a.m to 12.30 p.m. 

Dr. Tony Owens, School of Education. RMIT. Coburg . 
Phone 02 353 9246 fax 02 354 8968 
or 
Ms. Glenda Crosling. Language and Learning Services. 
Monash University. Caulfield. 
Phone 02 903 2793 fax 02 903 2325. 
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