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Editorial 

Margaret Buckridge 

It is with some hesitancy that one sets out upon an 
editorial comment in the area of quality when the 
editorial won't actually be read for a couple of months. 
As I write this, Australian institutions have just sent in 
their submissions and are in the throes of preparing for 
their visitation, sooner or later, by the review panel. As 
you read it, it may be that the whole process will have 
reached its seemingly inevitable conclusion of cheers 
and tears. 

The Australian Government's 'quality' agenda and the 
mechanism by which it is enacting this agenda - the 
Committee for Quality Advancement in Higher Education 
(CQAHE) and its audit panels - have come in for 
substantial criticism, some of it at the highest levels. 
There has been concern that the parameters of the 
'competition' are not clear, have been changed, are not 
able to be implemented. A lack of trust in the process 
has been expressed. There is doubt that the impulse to 
quality will go deeper than the bid for money. There has 
been suspicion that the process is not what it seems, but 
is rather part of a not very covert agenda to re-establish 
a differentiated system of institutions. 

There are at least two kinds of critique in which we as 
HERDSA members will be interested. The first is that 
this latest round of competition is acting to break down 
even further what collegiality and collaboration there is 
between academics from different institutions. This need 
not manifest itself in ill will or malevolence. Enough that 
you think twice before recommending a colleague from 
another institution for a role or a responsibility, or before 
agreeing to be a secondary supervisor for a higher 
degree student at another institution, and that you think 
three or four times before agreeing to do something 
'free' for another institution. In this brave new world, 
numbers count and appearances count; institutions and 
their members are well advised to manage both and to 
recognise, within this context, the simultaneity of their 
interests in doing so. 

The other kind of critique is equally important. It was 
fruitfully broached at this year's conference in a session 
led by Gabrielle Baldwin. It poses the fundamental 
question of whether the language, the discourse, of 
'quality assurance', with its pedigree derived from 
manufacture and business, is the most appropriate one 
for higher education. Can it connect with the most 
deeply-held professional values of academics and 
re-enliven our commitment to them? Is it even trying to? 
It is evident that the initial response to these questions 
for a lot of academics is no. Some have argued that it 
privileges indicators (often quantitative ones) that are 
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not the most telling ones; others have been concerned 
that in spite of the language of 'bottom up' it has actually 
brought in its wake an increase of 'top down' 
managerialism and a perception of surveillance; more 
generally there has been uneasiness at the seeming 
emphasis on appearance and presentation and a 
pervading worry that we are in the grip of another 
passing fad. 

One of the debates at this session centred around the 
question of whether it might not be more productive -
and more truly geared to achieving better quality in 
higher education - to brush off and generally rehabilitate 
traditional academic professional values. Such traditions, 
grounded in the language of collegiality, peer review, 
collaboration, reflection, excellence, were seen by some 
as having taking something of a bashing over the last 
few years. Others argued, with compelling attention to 
the student perspective, that these traditions had had 
their chance, had not delivered well, especially in 
relation to university teaching, and must now be 
regarded as past their 'use by' date. It was perhaps a 
sign of the times, however, that in spite of the battle lines 
being clear, the movement of the discussion was 
anxious rather than polemical. 

'Quality' may have something for us - its advocates 
would claim that it can give us new levels of ownership 
and professional control over our work, new credibility in 
our relationship with the community at large and a better 
deal for student learning. The unconvinced may say, as 
a chemistry lecturer from another institution said to me 
the other day, 'This Is no different from what we've 
been doing for years - they Just want different words 
and differents bits of paper from us'. If this were so it 
would be a result we could live with. What we may not 
be able to live with is an initiative that spawns 
inappropriate leagues tables, fuels conflicts of 
territoriality, pours money into 'image management' 
machinery and erodes national collegiality only to 
produce an unsavoury mixture of dull uniformity and 
further inequity. 
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The Other Side of the Entrepreneurship Coin 

The activity of raising money is looming ever larger in the affairs of most 
Universities. For both the institution and the individual academic, it brings in its 
wake serious questions about ethical behaviour and about priorities. Alan Prosser 
explores some of these questions in the light of the growing enthusiasm for 
entrepreneurship. 

On 7 June 1993 the New South Wales Branch held a 
meeting to discuss entrepreneurship in universities. 
Participants were asked to address questions like:-

D Should you sell your academic services? 

D Are you being ethical in your entrepreneurship? 

D Who owns the outcomes of your entrepreneurial 
activities? 

D Do you give value for money in your services? 

The principal speakers were Peter Henderson 
(Macsearch, University of Western Sydney), Val Street 
(Val Street and Associates) and Alec Lazenby 
(International Development Programme of Australian 
Universities and Colleges), with Brian Smith 
(Vice-Chancellor, University of Western Sydney) in the 
chair and presenting summarising comments 

As each of the principal speakers was actively involved 
in one form of entrepreneurship or another it was not 
surprising that they conveyed the message that doing 
substantial tasks for some part of the community was 
appropriate, desirable, rewarding and inevitable. They 
were explicit in their belief that this sort of activity was 
ethical. They did acknowledge that on occasions 
problems occur with the amount of time some 
academics devote to consulting work and the quality of 
some of the work. However, they argued that these and 
similar problems could be largely avoided with good 
management During the discussion a number of 
different views emerged, often with a focus on possible 
costs. For, example, concern was expressed that 
entrepreneurial activities may occur at the expense of 
activities in support of teaching. Nevertheless, there was 
no clarification of what is and is not ethical in this 
context. There was no serious questioning of the 
ownership of the outcomes. Nor was much evidence 
presented in support of the claimed benefits. The 
meeting was the poorer for not substantially addressing 
these issues. 

Academic entrepreneurship in the 1990s is a complex 
issue and as such there are several perspectives to it. 
Some of the perspectives are commonly neglected 
during departmental or institutional discussions, 
particularly those which may reveal some basic flaws. 
Perhaps the reason for the limited perceptions is that 
most discussions are dominated by the enthusiasts for 
entrepreneurship and no coherent group has emerged to 
challenge them. What follows is a deliberate attempt to 
focus on some of the more neglected perspectives. I 
acknowledge that there are benefits in entrepreneurship 
for the academics, sections of the community, the 
institution of education and the nation. As they have 
been regularly stated they will not be repeated here. 

My credentials for entering the debate are that for 30 
years as an academic I practised an applied science 
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discipline (extractive metallurgy) that was largely 
shaped by its association with a powerful industry . In 
that Lime I enthusiastically engaged in entrepreneurship 
and participated in numerous discussions with 
departmental colleagues and people in the industry 
about the general nature of such activities. Gradually, I 
became conscious of the wide range of fundamental 
effects on research, teaching and professional practice 
which flowed from those activities. At the same time I 
became aware of the scepticism toward science-based 
industrial and professional activities which had 
developed in other sections of society. When I presented 
some of the unusual perspectives at conferences of 
applied scientists there was no denial of their existence, 
but no enthusiasm for the implications either. 

Perhaps the reason for the limited 
perceptions is that most discussions are 

dominated by the enthusiasts for 
entrepreneurship and no coherent group 

has emerged to challenge them. 

There are three distinct forms of entrepreneurship in 
university departments at the present time. There is the 
traditional consulting work, where, typically, an 
academic is invited to contribute expertise to the work 
of a corporation (in the public or private sector). Usually 
the academic is allowed lillle scope LO modify the task. 
The specific outcomes are definitely the property of the 
corporation. The second form is sponsored research 
where, typically, an academic and a corporation 
negotiate what is Lo be studied. The freedom allowed the 
academic varies considerably. At one extreme, the 
corporation may finance research in a broad area in 
return for first access to the outcomes. At the other 
extreme, many of the details of the research may be 
s~ified in the contract, with the corporation having the 
nght to determine what happens to the outcomes. The 
third, most recent form of entrepreneurship, is courses 
with fee-paying students. The students may be 
undergraduates, course-work postgraduates or research 
students. Each of these forms of entrepreneurship has 
important effects on the parties involved and other 
stakeholders in the community at large. 

FEE-PAYING STUDENTS 

The combination of active marketing of courses and 
fee-paying students is changing the nature of the 
relations between student and the educational institution 
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and its staff. There is a shift from a system of experts 
and novices of a profession towards a system of 
providers and customers of a service. Power is 
gradually moving from the educational institutions and 
the academics to the paying students. The students have 
yet to exercise that power, but it seems almost 
inevitable that they will challenge the instilulions to 
provide in reality the qualily of education described in 
the promotional rhetoric. The (deficiencies in) quality 
and frequency of constructive feedback is one issue on 
which some students could make a good case. Limited 
staff numbers and large classes would be an 
unconvincing response when realistic fees are being 
charged. 

If a course is being promoted as preparation for a 
specific form of professional employment, graduates 
may be able to challenge its value when they discover 
that they have been poorly prepared for recognised 
functions of that profession. University undergraduate 
courses in science are heavily biased toward a career in 
research and seriously neglect other common functions 
of science graduates, such as the provision of routine 
quantitative measurements. Similarly, undergraduate 
engineering courses focus on basic design and neglect 
functions like production supervision and maintenance. 

The students, or their sponsors, may challenge how the 
money collected from the fees is actually spent. If it is 
not being spent directly on the courses they may be able 
to achieve either a reduction in the fees or better 
resources for the courses. This is particularly relevant 
for research students who are often not provided with 
adequate resources like desk space, storage equipment, 
word processing facilities, money to travel to sources of 
essential information, etc. 

Fee-paying students from other countries, who 
anticipate returning to those countries, can reasonably 
expect that some of the content of courses should be 
directly relevant to the functions of their profession in 
those countries. By similar reasoning, potential female 
fee-paying students could expect the inclusion of 
content and teaching methods more suited to their 
preferences than those presently provided. In a 
provider-consumer system it is foolish to argue 'This is 
what we have to offer, take it or leave it'. 

Whether changes like these are achieved through quiet 
negotiation between students and groups of academics 
or, at the other extreme, by recourse to litigation, their 
implementation is going to become part of the 
responsibilities of entrepreneurship. 

CONSULTING AND SPONSORED RESEARCH 

Consulting work is not often scholarship, i.e. it does not 
add to the academic's own perception of the discipline. 
Very few of the benefits of the experience are shared 
with colleagues. It does take valuable time and, in my 
experience, it is done at the expense of the development 
of better teaching practices. Notwithstanding the claims 
made, the experience of consulting work leads to only 
minor changes in what is taught, mainly . the 
illustrations. It tends to be an example of the cliche that 
those who are busy doing something have little time or 
inclination to reflect on their activities, the 
consequences or the potential relevance for other 
people. Personally, other contacts I had with the 
industry, of my own design, had much more impact on 
my teaching and research than the small amount of 
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consulting work I did. 

Sponsored research is not new in the applied physical 
science disciplines; it has been going on for almosl 50 
years to my knowledge; but it has increased. Research 
can be divided into:-

O that which is aimed at developing the discipline, 
i.e. adding new basic concepts or principles; 

0 that which is aimed at the profession, i.e. analysing 
the ubiquitous problems and developing methods 
for resolving them; and 

0 that which is aimed at the corporations, i.e. 
contributing to the production of goods and services 
and to the economy. 

Naturally, research sponsored by the corporations has 
been almost entirely of the last type. There has been 
some discipline-oriented research, but it has diminished 
in recent years. Research directed to the profession has 
been negligible. Some important professional problems 
have been completely neglected. (Ample evidence for 
these statements from one discipline has been found by 
analysing recent published research papers.) 

An important element of scholarly work is its 
submission to peers for evaluation through refereeing 
and publication. This element is weakened or omitted 
when sponsored work is regarded as confidential and 
evaluated by only a small number of peers employed by 
the sponsor. Similarly, the professions depend on 
members passing their expertise from one to another. 
Again this process is weakened by the expectation of 
confidentiality. Neither the discipline nor the profession 
are being well-served by consulting work and sponsored 
research. 

There is a shift from a system of experts 
and novices of a profession towards a 
system of providers and customers of a 

service. Power is gradually moving from 
the educational institutions and the 
academics to the paying students. 

The influence of sponsors has affected unsponsored 
research as well. All too often projects are introduced 
and justified in terms of industry objectives. The overall 
effect has been to seriously reduce originality and 
scholarship. 

Throughout teaching and research the overall effect of 
sponsors, referees, accreditation committees, reviewers, 
thesis examiners, etc has been to make the academics 
very conservative. (The effect may not be intended but 
it certainly occurs.) In order to minimise the risk of 
rejection, each new proposal is modelled on those which 
have been successful. (Staff development units have run 
workshops for just that purpose ! ) There is a great and 
understandable reluctance to test the sponsors, etc with 
novel proposals. 

An example of the narrowing influence on learning 
arose when I commenced a final year subject with the 
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Hersda Wins CAUT Contract to Run National Teaching 
Workshop 

Workshop To Be Run Immediately After Herdsa '94 In Canberra 

CAUT has commissioned the project put forward by 
Carol McLeod, Phil Candy and Margot Pearson for 
HERDSA to run the first National Teaching Workshop 
end-to-end with the next HERDSA Conference in 
Canberra in July 1994. 

The National Teaching Workshop will be a three-day 
event during which 20 recipients of CAUT funding for 
National Teaching Development Projects will 
demonstrate, discuss and workshop their developments. 
It will be a national showcase for innovation and 
development in Australian higher education, and should 
provide a prime opportunity for the dissemination of 
innovative ideas to institutions of higher education 
throughout and beyond Australia. 

It is significant that HERDSA has been acknowledged 
as the appropriate body to organise and run the National 
Workshop - and that the 1994 HERDSA Conference, 
which has "Education in Transition" as its theme, is 
seen as providing the Workshop with an appropriate 
context. 

The pairing of the two events puts HERDSA more 
emphatically than ever before at the forefront of 
research and development in Australasian higher 
education. 

Work is already well under way to guarantee the quality 
and the co-ordination of the two events. 

Carol McLeod is the convenor of the National 
Workshop. Margot Pearson (who is convenor of 
HERDSA '94) and Malcolm Pettigrove (who is also on 
the HERDSA '94 conference committee) are both in the 
Workshop Project Team with Phil Candy, John Bain, 
Peter Ling and David Boud. 

Special events will include a Mock Senate Enquiry at 
the Old Parliament House and Hypothetical on "Higher 
Education Beyond 2000" at the High Court. 

The HERDSA Conference will be held from 6th-10th 
July at the Australian National University, Canberra. 
The Workshop will run from the evening of 10th to the 
afternoon of the 13th July at the same venue. 

Organisation for HERDSA '94 is well advanced. 

The theme for the conference is "Higher Education in 
Transition". 

Some of the areas in which transitions are occurring 
have been designated as sub-themese. They are 
"teaching and learning", "research and scholarship", 
"academic roles and practices", "post secondary 
boundaries", "management and leadership", "modes of 
delivery", and "government policy". 

Offers of panel discussions, post displays, symposia, 
seminars, formal papers and other forms of presentation 
in these and other related areas should be sent to: 

Margot Pearson, 
HERDS A '94 Conference Convenor, 
c/- Conference Logistics, 
PO Box 7111, 
Canberra Mail Centre, ACT 1602. 

Conference Logistics may be reached by phone on (06) 
281 6624, or by fax on (06) 285 1336. 

Registrants in the National Teaching Workshop will be 
invited to observe, discuss, challenge and test the 
innovations and developments being showcased, and to 
participate in a number of public events and think-tanks 
focusing on planning for Higher Education in the 21st 
Century. 

HERDSA '94 participants who stay on for the National 
Teaching Workshop and who would like some help 
filling the time between the end of the Conference and 
the start of the Workshop will find that tours have been 
organised to such places as new and old Parliament 
House, the National Gallery, the National Library, the 
National Science and Technology Museum, the War 
Memorial, the observatory at Mt Stromlo, local wineries 
and possibly the Casino. 

If you would like more information about the HERDSA 
'94 Conference or the National Teaching Workshop, or 
if you would like to show an interest in early bird 
registration for the Conference or the National 
Workshop, or to foreshadow a contribution to the 
Conference please do so by returning the slip enclosed 
with this edition of HERDSA News. 

HERDSA 21st Birthday Commemorative Wine Glasses 

The Society has a limited number of sets of its 21st birthday commemorative wine 
glasses for sale. Each set consists of 6 glasses. 
The price of a set, including packing and post, is A$24.00. 
To order a set contact: 
Toni Benton, First Year Teaching Unit, School of Physics, 
UNSW, P.O. Box 1, Kensington, Australia, 2033 
Fax: 02 663 3420 E-mail: T.Benton@unsw.edu.au 
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To Lecture or Not to Lecture 

The fallowing exchange of views developed from a lively discussion of effective 
teaching procedures at a conference of the Victorian branch of HERDSA. The two 
authors, Peter Ling of RMIT and Gabrielle Baldwin of Monash, have continued to 
debate the issues surrounding the use of the lecture form in higher education and, 
more widely, conceptions of 'active learning'. They decided to formalize this 
discussion by presenting a debate at the 1993 HERSA conference. Their presentation 
of opposed cases, set out below, stimulated further animated discussion among the 
audience, which unfortunately had to be cut off because of the limited time available. 

The arguments are presented again here, in the hope of continuing the exploration of 
these important issues through the pages of HERDSA News. Readers are invited to 
contribute to the debate in the form of relatively brief 'discussion pieces'. 

The Case For: 

In the recently-published book, Tutorials that Work, by 
Greg Pastoll (1992), there is a cartoon depicting the 
operations of the first printing press. One of the printers 
is commenting, "This should put a stop to those crummy 
lectures once and for all". The cartoon obviously 
suggests that the lecture form is anachronistic, 
inefficient and unnecessary. Yet it has persisted for a 
remarkably long time - more than 500 years since the 
invention of the printing press. As we all know, it is still 
very much alive and well in our universities. This 
persistence is a mystery to most educational experts, 
who explain the continuing preference of academics for 
the lecture form as a product of their inherent 
conservatism and, when faced with evidence that many 
students welcome didactic forms of teaching, explain 
this in terms of the students' inherent laziness. I start 
from the position that a strong and persistent preference 
for a way of doing things, demonstrated by large groups 
of people, is something to be taken seriously. I cannot 
believe that intelligent people would cling for so long to 
a form which was clearly ineffective. While readily 
conceding that there are many bad lectures delivered in 
our universities and that we may lecture too much, I 
maintain that the lecture still has a central place in most 
university courses. It must be complemented by other 
forms of teaching, such as tutorials, which, in Pastoll's 
words, allow students to obtain feedback on their 
constructions of meaning, but it has a significant part to 
play in the formation of those constructions. 

What can a good lecture offer to students? It can offer: a 
synthesis of a great deal of material that would be 
beyond the students' range if left to themselves; an 
explanation of that material which is responsive to a 
particular audience ; an analysis and critique of the 
material; a discussion of the processes involved in 
synthesising and analysing ('metacognitive reflections'); 
a personal stance, involving an exploration of the 
lecturer's values and assumptions; a model of 
intellectual discourse, demonstrating the procedures and 
assumptions of a particular discipline, in a more 
accessible form than textbooks; a model of commitment 
to that discipline and excitement about intellectual 
discovery in general; a potent stimulus, through the 
presentation of challenging and provocative ideas, 
arguments and counter-arguments, debates, problems, 
paradoxes and dilemmas. 
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Most of those who argue for the scrapping of the lecture 
form base their case on the assumption that lectures 
allow only for passive learning, which is obviously far 
less desirable than active learning. There are several 
fundamental objections to this position which can only 
be mentioned briefly here. The first is that, if all 
learning involves the individual's construction of 
meaning, then all learning is by definition active, no 
matter what form it takes. (I would argue that all 
learning is also passive, since it involves some 'taking 
in' of experience from the world outside the self.) The 
second is that the polarising of human interaction with 
the world into 'active' and 'passive' principles, with an 
absolute valuing of one at the expense of the other, is 
dangerously simplistic and one-sided, typical of 
Western capitalistic societies which seem incapable of 
learning from the more subtle, complex and holistic 
philosophies of the East. 

. . . surely the most significant form of 
activity for a learner in a university is 

thinking. To conclude that students are 
passive simply because . they are silent is a 

fallacy. 

However, even if we accept the simplistic concepts 
involved, the argument that lectures are incompatible 
with active learning does not stand up to scrutiny. 
Proponents seem to believe that the only way a learner 
can be active is to be actually doing something 
observable - talking, writing, building models, drawing, 
calculating. All of these activities are of course 
important, but surely the most significant form of 
activity for a learner in a university is thinking. To 
conclude that students are passive simply because they 
are silent is a fallacy. Are audiences in a theatre passive 
as they sit for perhaps three hours watching the action 
on siage? Or are they, in Lhe best experiences of theatre, 
moved, challenged, stirred, stimulated, perhaps changed 
rorever by what they see and hear? If so, these processes 
involve a complex interaction between playwright, 
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director, actors and audience, which is no less real for 
not being directly observable. In the lecture theatre, too, 
students' minds can be the sites of intense intellectual 
and al times emotional activity. If this is too seldom the 
case, the problem is not in the form itself, but in the 
way it is conceived and executed. 

One of the advantages of a system which clearly 
separates lectures from tutorials is that it puts a definite 
boundary around the didactic occasion, around the 
exercise of the teacher's 'authority-as-expert', to use 
Broadbent's (1977) terms, thus freeing the discussion 
time for the students' responses, challenges, 
explorations. The alternative can be an unsatisfactory 
hybrid form such as I experienced as a graduate student 
in the United States -- lecture/discussion classes of 20 to 
30 students, which too often became an informal 'chat' 
by the lecturer, punctuated by the odd question thrown 
to students, eliciting a one-sentence reply - which 
Broadbent may have had in mind when he referred to 
the 'irksomeness of the casual lecture'. 

Some 'active learning' enthusiasts would argue that we 
do not need 'didactic occasions' at all in tertiary 
teaching. I cannot agree. The logical conclusion of this 
position is the proposition that students should 
'discover' everything for themselves and that the quality 

The Case Against: 

If lecturing is more than self indulgence we undertake it 
to facilitate learning. Our understanding of learning 
processes focuses on individuality; individuality in the 
starting point, the interests and the needs of learners, in 
the ways in which students learn and in the outcomes of 
educational processes . Leaming resources, including 
interaction with other people, should take a form 
responsive to individual needs. Our understanding of 
learning does not indicate that the best approach to 
teaching is to gather students together in large groups 
and provide them with the standard fare of a lecture. 

The default setting of the lecture is oral presentation 
with student notetaking. Few academics come with the 
capacity to stimulate learning for an hour at a time 
without recourse to more than the spoken word. Oral 
presentation is not usually geared to individual learning 
needs and the attention span of students is likely to be 
considerably less than the duration of the lecture. 
Student notetaking is not in itself a learning experience 
(except in notetaking skills). It does serve to keep 
students awake and for those students who synthesise as 
they go it may be valuable. For many it is simply a 
means of obtaining a partial and often inaccurate record; 
an extraordinarily antiquated and inefficient form of 
communicating information. 

How can we respond to the limitations? One option is to 
avoid large groups. Handle large student loads with 
computer managed learning, open learning or other 
systems which manage individual interaction with 
educational resources. 

An alternative is to find opportunities for individualised 
and interactive learning, even in large group situations. 
Commencing with a question on the relevance of the 
topic, to which each student writes a quick response, 
helps to relate the session to individual student learning 
needs. Sharing a solution or opinion between 
neighbouring students spreads ownership of the topic 
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of their 'discoveries' is equal to that of their teachers'. 
Surely the whole concept of learning implies an 
openness to accumulated wisdom and knowledge; 
intellectual growth requires exposure Lo the greater 
experience, understanding and insight of others. It is 
certainly not universally true that the teacher is always 
in advance of the student in these areas, but an 
education system must be based on the assumption that 
it is generally true. Of course, learning from others is 
only half of the equation (the other half being the 
student's own reflection, analysis, exploration, and 
challenging of received opinion), but it is essential. 

We should be putting more thought and energy into 
exploring ways in which lectures can more effectively 
stimulate the kind of thinking I have described, rather 
than trying to persuade lecturers to give up the form, an 
attempt which is based on misconceptions of active and 
passive learning and, besides, seems doomed to failure. 

Gabrielle Baldwin 
HEARU, Monash University. 

Broadbent, J. (1977) The management of teaching, The 
New Universities Quarterly, 31 (4), 421-57. 
Pasloll, J. (1992) Tutorials that work. Arrow: Capetown. 

and relates its application to the individual. Providing 
notes with headings only or gaps to fill, or examples on 
overhead transparencies with elements for students to 
complete, ensures individualised application without 
sacrificing structure. Class questionnaires or selection of 
a few students to debate a point or provide responses 
can put the teacher in Louch with student perceptions 
and attainments, as well as increasing individual 
participation. Silent time for students to read back over 
notes or over a handout or Lo formulate questions 
provides the opportunity to digest and individualise. 

Oral presentation is not usually geared to 
individual learning needs and the attention 
span of students is likely to be considerably 

less than the duration of the lecture. 

It all takes precious time but what are face-to-face 
groups good for? The face-to-face quality of groups of 
whatever size allows interaction in exploring the 
meaning, implications and application of concepts. In 
Higher Education, when we stipulate learning 
objectives, it is often this level of understanding we 
have in mind; that is, exploring meanings and 
implications rather than transmitting information. If this 
is what we want from students as a result of the session, 
we have the best chance of obtaining it if students 
practice the behaviour in the session. 

Peter Ling 
ERADU 
Royal Melbourne Institute of Technology 
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Conferences 

3rd Annual Conference: HERDSA Victorian Branch in conjunction with South Australian Branch 
Theme Collegiality: Working Together in Higher Education 
Place Port Fairy, Victoria · 
Date 2 - 4 December, 1993 
Information Jim Sillitoe, Dept. of Education, Victoria University of Technology, PO Box 14428 MMC, Melbourne. 

3000. Phone: 03 688 4410; Fax: 03 688 4646. 

Fifth Annual Convention and Conference of The Australasian Association for Engineering Education 
Theme Aiming for Quality in Engineering Education 
Place Auckland, New Zealand 
Date 12 - 15 December, 1993 
Information School of Engineering, University of Auckland. 

Phone: 64 9 373 7599; Fax: 64 9 373 7464. 

SRHE Annual Conference 
Theme Governments and the Higher Education Curriculum: Evolving Partnerships 
Place University of Sussex at Brighton 
Date 14 -16 December, 1993. 
Information SRHE: 344-354 Gray's Inn Road, London WClX 8BP. 

Phone: UK: 071 837 7880; Fax: UK: 0717130609. 

APITITE 94: The Asia Pacific Information Technology in Training and Education Conference and Exhibition 
Place Brisbane 
Date 28 June - 2 July, 1994. 
Information Apitite 94 Secretariat; Phone: 07 369 0477; Fax: 07 369 1512. 

HERDSA 94: 22nd annual conference of the Higher Education Research and Development Society of 

Theme 
Place 
Date 
Information 

Australasia 
Higher Education in Transition 
Australian National University, Canberra 
6 - 10 July, 1994 
HERDSA 94 Committee, CEDAM, ANU, Canberra. 2601. 
Phone: 06 249 0060; Fax: 06 249 4023. 

Sixth International Conference on Assessing Quality in Higher Education 
Theme Assessing Quality in Higher Education 
Place Hong Kong 
Date 19 - 21 July, 1994 
Information H&E Associates, 12a Church Street, Stiffkey, Nr. Wells-next-the-Sea, Norfolk. NR23 lQJ, UK. 

Phone: +44 328 8303 55; Fax: +44 328 830 009 
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GOLD GUIDES 

• I invite any academic teacher who feels that he or 
she has been doing interesting work, and particularly 
those who have received funding for teaching 
development or innovation from any source, or a 
teaching award of any kind, or who have worked with 
staff of a development unit on a teaching project, to 
consider documenting it and submitting a proposal for a 
Gold Guide. 

• Any academic teacher who is interested in writing a 
Gold Guide should first submit to me a summary of the 
proposed manuscript of up to four pages in length in the 
way described for Green Guide summaries. These will 
be reviewed by the Publications Committee, after which 
I will write to the authors suggesting how they might 
proceed. 

Some may be invited to submit their idea elsewhere for 
publication, while others may be encouraged to 
collaborate with other academics working on very 
similar innovations. In the case of those submissions 

I would be pleased to receive feedback on 
these proposals from any member of 
HERDSA and, of course, delighted to receive 
summaries of proposals for either Green or 
Gold Guides. 

Vic Beasley 
Series Editor, 
HERDSA Green and Gold Guides 
Language and Learning Unit 
Flinders University. 

where publication as a Gold Guide would seem 
appropriate, I will send the potential author(s) a brief 
'Guide to Authors' detailing matters of referencing, 
layout and style, along with suggestions to strengthen 
the proposed manuscript. 

• When a completed manuscript has been received I 
will send it anonymously, along with a Guide to the 
reviewing process, to three selected practising 
academics around Australasia. The reviewing process 
will be essentially the same as for the Green Guides. 

The author will be forwarded the reviewers' comments, 
but will not know who the reviewers are. Where 
appropriate I will suggest alternative courses of action 
which the author might consider, including alternative 
sources of publication. 

I will seek the assistance of academic and professional 
societies in selecting appropriate referees. 

11111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111 

News From The Executive 

The Executive will meet in Sydney on 19-20 
November. The following points will be of interest to 
members. 

1. HERDSA was delighted to be commissioned to 
convene the 1994 National Teaching Workshop. This 
event is funded by the Committee for the Advancement 
of University Teaching to showcase and disseminate 
innovative practice. The National Teaching Workshop 
will run end-on to the 1994 HERDSA Conference. 

2. The Executive is continuing the work it has 
initiated of compiling explicit terms of reference for 
each of its portfolio areas. This work has been given an 
extra boost by the requirements of our 'Valuing 
Diversity' Policy and the Strategic Plan for Gender 
Inclusiveness. Among other items, editorial guidelines 
for the Society's publications will be considered at the 
November meeting. 

3. The Executive is keen to receive expressions of 
interest from persons/institutions who would be 
interested in convening the 1996 HERDSA Conference. 
The 1994 Conference is being convened by Margot 
Pearson in Canberra; the 1995 Conference will be 
convened by Amy Zelmer at University of Central 
Queensland. Please contact Philip Candy or Gay Crebert 
at the Queensland Institute of Technology for further 
information. (Phone: 07 864 1805.) 

4. In the course of establishing branches, it became 
evident that there might be groupings other than 
geographical ones that would be of assistance to 
members. The Executive is investigating the possibility 
of providing some formal status and some minor 
financial support to special interest groups - which 
would probably depend heavily on e-mail networks. 

111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111 
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A Reflection on the 1993 HERDSA Conference, 
July 2 - 6, University of New South Wales. 

There were certainly moments when it seemed as if the HERDSA 1993 Conference 
might not get off the ground. In the event, some wonderful last-minute energy 
brought together people, venues and arrangements which more than satisfied both our 
intellectual and our ceremonial impulses. Jenny Lee reflects on the conference as she 
experienced it. 

Coogee Beach provided the backdrop for my experience 
at the 21st HERDSA Conference. The tide ebbed and 
flowed during the four days as discoveries were made 
both in terms of ideas and people. 

On Saturday afternoon lzabel Sendlak ran a session 
which looked at current processes of adaptation in 
universities. She provided a framework which I found 
useful for placing other items at the conference, because 
she related the major elements affecting the universities 
at present to the current trends in the way they are 
functioning. In doing this she drew a picture of the 
university of the 21st century which is likely to be very 
different from the traditional one. Its academics will be 
'organisation-oriented', characterised by task 
orientation, by a belief that politics can change reality in 
a desirable direction, by a willingness to accept the 
directions of managers and politicians, and by their 
involvement in the formal measurement of such things 
as research productivity. I found Izabel's account of the 
emerging 'organisation-oriented' university and its 
relation to social context very useful, if a little chilling. 

I found Izabel's account of the emerging 
'organisation-oriented' university and its 
relation to social context very useful, if a 

little chilling. 

I now tum from the overall framework to one of the 
issues at the conference. After the concern expressed at 
the conference last year about the lack of representation 
of women and their views, I expected a better balance 
this year. I wasn't disappointed. The tide had turned. In 
fact I was greatly heartened by the numbers of women 
involved and by the opportunities presented to discuss 
issues affecting women in tertiary education. However, 
by the end of Dr Carmen Luke's keynote address 
Women in the Academy: Gendered Discourse and 
Power, I realised with greater clarity than ever before 
that women still face the task of Sisyphus - rolling the 
rock of equality uphill. There is no getting away from 
the constraints placed on women by an environment 
shaped by a predominantly male response to preparing 
people for life. But I was delighted to hear Carmen say 
later that despite her fatigue and that of many of her 
female colleagues, she remains optimistic. So do I, and 
so do most of the women I spoke to at HERDSA. We, 
in HERDSA, are after all well placed to keep 'pushing 
the rock'. Kia kaha, kia manawanui! (Be strong, be 
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stout-hearted, in Maori.) 

The new idea of home groups provided an opportunity 
to discuss issues raised by keynote speakers. The most 
stimulating discussion (at the conference) for me 
occurred late in the day. The topic was differences 
between men and women and the nature/nurture 
contributions. Although we all knew it was unresolvable 
we 'chewed that old bone' with great vigour and 
determination. Some found it too vigorous a style of 
debate but I found many of the ideas expressed really 
useful and challenging. I wished at the time we were 
going to meet again - maybe next year. The group also 
felt that we wanted more time for discussion and that 
too much time had elapsed between the address and our 
discussion of issues raised by Carmen Luke. (From a 
personal point of view, Neil Fleming and I were very 
pleased to follow straight after Carmen with a paper on 
women in academia because people had been stimulated 
by her address and were keen to talk. So much happens 
at a conference that needs discussion directly after a 
speaker. 

Another high point was a session on the use of metaphor 
for first year students' learning of academic skills and 
management. We were told the same story as the 
students - a behind-the-scenes account of the first 
Australian ascent of Everest. The team planned 
extensively and developed strategies based on other 
people's experience and advice. The journey was broken 
up in to managable stages. Readiness for each stage was 
tested by 'mini' forays into unfamiliar territory and 
conditions before returning to the security of a camp. 
There were people who didn't make it, for the usual 
wide range of reasons. The achievements of the 
Australian climbing team through careful planning and 
preparation were used with the students at 
Albury-Wodonga as a metaphor for the challenge of 
gaining a degree. It is an interesting way to prise the 
more literal-minded away from their rocks of reality, at 
the same time offering some reassurance about the 
enormous task in front of them. 

Although it was part of Developers' Day and not the 
conference proper, Wendy Newman's session on 
Women in Leadership was an exciting part of my 
HERDSA 1993 experience. Wendy outlined the 
background and progress of a model of leadership and 
management developed by a group of women at Edith 
Cowan University in Western Australia. At its core is 
the experience and knowledge of women. Despite being 
very innovative and non-traditional it has been very 
successful. Edith Cowan University, despite its name 
(for which a long hard ballle was fought) was formerly 
very traditional in its approach to management. 

Other memorable sessions I attended were Become an 
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author with HERDSA (which probably accounts for the 
request to write this review!), Peggy Nightingale and 
Cathy Sohler's Gender issues in teaching and learning, 
Izabel Sendlak's Is the university's role of transmitting 
and creating intellectual and social values coming to an 
end? and Graham Webb's Announcing the death of 
development, again. 

Graham suggested that the term 'development' is 
inappropriate when used to describe what many of us do 
with staff. It is inappropriate because it implies progress 
and evolution, positioning the staff 'developer' as the 
possessor of knowledge and skills that enable staff to 
become better at their jobs. In this sense the developer 
is seen as having an advantage over staff. The 
relationship is uneven. What is preferable, in Graham's 
terms, is looking at the relationship as one of co-seekers 
of understanding, with the developer as the provider of 
visions of other ways of doing things. 

I felt similar excitement as Graham talked 
about the need to realise the 'equal' 

relationship between developers and staff, 
the need to resist the temptation to produce 

clones of oneself 

Progress through learning, along some inevitable, 
well-defined, much-travelled path is an idea that most 
of us grew up with. I recall the moment in Maori 
Language studies when I suddenly realised that oral 

traditions were just as capable of the artistic expression 
of the range of human experiences as modern cultures. 
Maori cultural expressions (poetry, oratory, dance and 
carving) weren't on the way to evolving into a higher 
stage involving literacy. They were different and 
equally valid. I felt similar excitement, as Graham 
talked about the need to realise the 'equal' relationship 
between developers and staff, the need to resist the 
temptation to produce clones of oneself. We are there to 
facilitate and encourage the many styles of good 
practice that staff can embody. 

The atmosphere at the twenty-first birthday dinner at St 
John's College, University of Sydney was redolent of 
tradition and Empire. This balanced very nicely with the 
1990s architecture and the more republican feel of 
dining at Coogee Beach, UNSW and Darling Harbour 
on previous nights. I enjoy gracious buildings, fine food 
and wine, roaring fires and witty after-dinner speeches, 
even if speakers draw on a past in which women were 
largely hidden. I enjoy being encouraged to sit back, 
relax and to laugh for a while at our current concerns. 
John Powell helped us put our era in perspective. I 
admire his ability to do that. Like most 21-year-olds, 
HERDSA has performed some great feats and some that 
are best forgotten. The speaker looked forward, as we 
do at 2lsts, by reminding us that the best is yet to come, 
that the future builds on the past and that we lose sight 
of this at our cost. 

The commitment to action on issues raised last year and 
the progress made since then impressed me. My 
memories of HERDSA 93 are positive. 

Jenny Lee 
Education Centre 
Lincoln University 

Introducing the Executive: 

Gay Crebert 

Secretary 
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Co-editor of the Society's Journal 
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HERDSA News has been asked by the Chair of the Committee for the Advancement 
of University Teaching to include the following announcement. It details the 
Committee's initiatives in relation to academic networks and the dissemination of 
information. HERDSA strongly supports these initiatives and would encourage its 
members both to participate and to advise others of this possibility. 

To: Practising Academics with Interests in 
Improving University Teaching 

Two of the Committee for the Advancement of 
University Teaching's principal tasks are 
0 to encourage networks and 
0 to disseminate information regarding good practice 
and innovation in higher education teaching. 

The Committee is developing a database of university 
teachers and their teaching interests. All of the teachers 
listed in the network have informed the Committee of 
their willingness to participate and their area of special 
interest. 

Topics and contact details are organised into the 
following broad discipline areas. 

Humanities 
Social Sciences 
Sciences 
Mathematical Sciences 
Engineering/Processing Technology 
Health Sciences 
Law 
Built Environment (e.g. Architecture, Urban Design, 
Town Planning) 
Agriculture/Renewable Resources 

Any university teacher wishing to be listed on the 
database should E-mail their particulars to 

caut@hed.deet.gov.au. 

Electronic copies of the plain text files constituting this 
document can be easily acquired on the 
AARNet/Intemet network from the Coombspapers 
Social Sciences Research Data Bank at the Coombs 
Computing Unit, Research Schools of Social Sciences 
and Pacific Studies, Australian National University, 
Canberra ACT 0200. 

Details of the 1993 National Teaching Development 
Grant projects which were published in the booklet 
Improving University Teaching can also be accessed on 
CAUT Archives. 
Procedure for accessing CAUT materials is as follows. 

Anonymous FTP Access 

CAUT Archives can also be accessed via the 
anonymous FfP to the subdirectory coombspapers on 
the host COOMBS.AND.EDU.AU. 

Upon login as an anonymous user please proceed to: 
DIRECTORY: 
/coom bspapers/otherarchi ves/caut-archives/ 

Procedure for Users with the Gopher Software 

Access to CAUT materials can be accomplished in four 
steps: 

1. Connect to your mainframe account and type: 

Page 12 

gopher coombs.anu.edu.au [or point your gopher 
client software to the COOMBSQUEST Gopher at 
coombs.anu.edu.au] 

2. From the top COOMBS.AND.EDU.AU gopher 
server's menu [i.e. from the COOMBSQUEST's 
menu] select option: Special Projects (ANU)/ 

3. From the SPECIAL PROJECTS (ANU) menu 
select option: 

CAUT - Committ.for Advancement of Univ .Teaching/ 

4. From the 
CAUT - COMMITT.FOR ADY ANCEMENT OF 

UNIY.TEACHING's menu select either: 
1. Search the "CAUT Projects" database <?> 
2. Search the "Register of Academics' Teaching 

Interests" database <?> 
3. CAUT: University Teaching and Leaming 

files (Coombspapers,ANU)/ 

Procedure for Users without the Gopher Software 

Access to CAUT materials can be accomplished in eight 
steps: 

1. Connect to your mainframe account. 

2. At your mainframe's prompt type: 
telnet info.anu.edu.au 

3. At AND's EXPERIMENTAL INFORMATION 
SERYERS's login prompt type: info 

4. From the top INFO.AND .EDU.AU gopher server's 
menu select option: Local ANU databases/ 

5. From the LOCAL ANU DATABASES' menu 
select option: COOMBSQUEST Soc. Sci & 
Humanities Inf.Facility at AND/ 

6. From the top COOMBSQUEST's menu select 
option: Special Projects (ANU)/ 

7. From the SPECIAL PROJECTS (ANU)' menu 
select option: 

CAUT - Committ.for Advancement of Univ. Teaching/ 

8. From the 
CAUT-COMMITT. FOR ADY ANCEMENT OF 

UNIY. TEACHING's menu select either: 
1. Search the "CAUT Projects" database <?> 
2. Search the 
"Register of Academics' Teaching Interests" 

database <?> 
3. CAUT: University Teaching and Leaming 

files (Coombspapers,ANU)/ 
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title 'Advances in (a branch of technology)'. On more 
than one occasion I asked the students what they would 
regard as an 'advance'. The answer was unanimous and 
emphatic - anything that helped the industry produce 
goods at a profit. I pointed out that for three years they 
had been learning principles and concepts and methods 
for using them to resolve professional problems. I asked 
if advances in those aspects of the topic were 
non-existent or of no consequence. 

This distortion and limitation of the 
academic's role has been a gain for the 

corporations and bureaucracies but at the 
expense of other sections of the society. 

Traditionally, academics were regarded by the 
community as experts independent of the main power 
groups, viz corporations and bureaucrats. They were 
seen as playing an important role in the interests of 
consumers, citizens, taxpayers, employees or the 
general public. Now, however, many academics have 
become dependent on one or other of the power groups 
and are using their expertise to support their sponsors. 
Furthermore, sponsors have withdrawn their support 
when an academic has publicly criticised them. Claims 
that consultants and researchers have criticised sponsors 
but retained their support are true, but it is the nature of 
the criticism which is so important. If an academic 
constructively criticises a corporation for not providing 
best value for the consumers' money or the best return 
on the shareholders' investment this will be accepted. 
But if the academic indicates that the product or service 
is against society's interest or that the corporation has 
been dishonest, the sponsor will retaliate against the 
critic. This distortion and limitation of the academic's 
role has been a gain for the corporations and 
bureaucracies but at the expense of other sections of 
society. 

The most powerful corporations expect to 'own' not 
only the results but also the research workers and part 
of the research institution, by paying for the research 
groups rather than inruvidual projects. They are buying 
exclusive rights to the intelligence and skills of the 
research group, as they have done for their normal 
employees. 

Corporations in the private sector, government utilities 
and government departments engage in activities which 
are beneficial for lhe community. However, there are 
almost always social costs associated with those same 
activities. The corporations, etc focus on the benefits 
and work hard to limit the responsibility placed on them 
for the social costs. There have been many instances 
where evidence has been carefully selected, 
misrepresented, rustorted or fabricated to help the 
corporation. This sort of unethical self-promotion is 
now so common and widespread that there is a high 
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probability that everyone associated with a corporation 
is indirectly aiding and abetting it, albeit unwittingly. 
So, when academics are taking the credit for assisting 
corporations, etc in providing the benefits to the 
community they should be equally prepared to accept 
some of the responsibility for the social costs. 

During their presentations and the subsequent 
discussion, the three principal speakers at the NSW 
Branch meeting were emphatic that satisfying the 
expectations of the sponsor should be given the highest 
priority. Academic colleagues I know who engage in 
consulting or sponsored research agree. On the other 
hand, the code of ethics of the Institution of Engineers, 
Australia has as its first tenet:-

"The responsibility of engineers for the welfare, 
health and safety of the community shall at all 
times come before their responsibility to the 
profession, to sectional or private interests, or to 
other engineers." 

(The Institution's Code is highly regarded by others for 
the inclusion of this tenet.) Following common advice 
and putting responsibility to the sponsor above that to 
the community, where there is any possibility of 
conflict, is clearly unethical, at least for engineers. 

CONCLUDING REMARKS 

I would go so far as to suggest that any discussion of 
entrepreneurship which does not canvass some of the 
above perspectives or similar ones could be regarded as 
unethical by that first tenet of the Institution of 
Engineers' code of ethics. Responsibility to the 
community would not have been discharged before 
responsibilities to sectional interests. There was some 
comfort in Brian Smith's conclurung remarks from the 
chair, in which he agreed that there were some 
unresolved basic issues for the universities. 

Finally, if we want to glimpse a possible future for the 
universities in the age of entrepreneurship, just look at 
what has happened to professional sport. Will we soon 
have "The Coopers and Lybrand Faculty of Commerce" 
or "The BHP University of The Illawarra"? Will we 
have the "Coca Cola Journal of Nutrition"? Will we 
have academics transferred from institution to 
institution for fees, going to the institutions of choice? If 
so, perhaps we each should get an agent to manage our 
academic negotiations. Will those famous Cadbury's 
milk chocolate advertisements become the norm? Will 
we have corporation logos on degree gowns? Will we 
have cheerleaders on graduation days? Will we have 
ill-informed commentators extolling the 'hoooooge' 
virtues of some research on commercial television, with 
all of its trivialisation? Remember, we already have a 
university and several chairs established with funds 
provided by corporate sponsors, with corresponding 
commitments and names attached. 

Alan Prosser 
P.O. Box43 
Caringbah, NSW, 2229 
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Reviews 

Marshall, L. and Rowland, F. (1993) A Guide 
to Learning Independently. Melbourne: 
Longman Cheshire, 2nd edition. 

Marshall and Rowland's second edition is a Learning 
skills book with a difference. Many study skills texts 
tend to be prescriptive and give 'recipes' for studying 
rather than emphasising learning. This book, however, 
offers a variety of ideas and encourages a metacognitive 
approach to Leaming for both the learner and the 
teacher. 

The philosophical basis of the book is the premise that 
people can change the way they learn if they understand 
themselves as learners and their purposes for learning. 
This basis is strengthened in the new edition by taking 
into account the developments in educational theory 
that have emerged since the publication of the first 
edition over a decade ago. These developments include 
the recognition of the impact of society and culture 
upon learning, the development of feminist 
methodologies and changes in approaches to the 
teaching of writing. 

The contents of the book are comprehensive and 
include two new chapters that encourage thinking skills 
essential for tertiary study - analysis and evaluation. 
The chapters are cross referenced to each other and a 
list of further readings appropriate to both learners and 
teachers is provided at the end of each chapter. Whether 
students would actually follow-up with additional 
reading is debatable, yet many of these readings offer 
the variety of approaches to learning promised by the 
writers. The insertion of drawings, quotes, sub-headings 
and some excellent summary tables (e.g. Asking 
questions as you read, Table 8.3 page 120) give variety 
to the layout. There is also an attempt in this new 
edition 'advance organisers' in the form of the boxed 
information, but they tend to be located within the 
chapter, not at the beginning, and hence often interrupt 
a flow of ideas. 

Writing, the subject that continually petplexes and 
confuses learners, is treated in detail. They are 
encouraged to view it as a process rather than as a 
one-off event. The book emphasises critical literacy 
skills by encouraging learners to question as they read 
and to read their own work critically. Criteria that 
concentrate on the expression of meaning rather than 
accuracy are given to assist the learners in judging their 
own writing. Marshall and Rowland attempt to fill in 
the gaps left by most writing instruction texts that 
advise learners to write clearly and logically, but never 
explain exactly how this can be achieved. However, the 
writers do not follow their own advice to 'keep your 
sentences short and simple' (page 193). Although the 
tone of the book is appropriately personal and chatty, 
this creates long and complex sentences which require a 
skilful level of literacy to decode. This is not a book 
designed to be skimmed. 

In short, Marshall and Rowland's second edition is a 
useful text for both tertiary students and learning 
advisers who are serious about learning. Its strength is 
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in the book's strong and detailed metacognitive 
approach to learning. 

Jenny Pittman, 
Learning Assistance Co-ordinator 

University of New England - Northern Rivers. 

John Earwaker, Helping and Supporting 
Students, SRHE and Open University Press, 
1992. 

The book offers a comprehensive and critical review of 
the range of services provided for students in the UK 
and philosophies on which these services are based. 
This is of limited value to Australian readers, both 
academics and staff in support centres, since differences 
between the two systems are enormous. 

But the value of this book lies in questioning deeper and 
more universal issues in practices of helping and 
supporting students, it challenges what seems to be a 
common view that helping students is separate from and 
marginal to the main thrust of higher education. The 
author argues that we should ask not how to provide 
safety nets for those who experience problems but how 
to enhance the quality of the whole student experience. 
In his words: "student support is not just about dealing 
with problems, but concerns students' ongoing 
development as individuals and their social 
relationships". 

Some basic questions are asked: why do students need 
support at all? are tertiary institutions responsible for 
providing it? and most importantly, should we rethink 
the provision of student support? 

He questions (Part 1, Chapters 1 - 4) the usefulness of 
traditional explanations of origins of students' problems 
and makes a strong case for a psycho-social perspective 
which recognises transition into tertiary education as a 
"step-by-step assimilation in which individual and 
institution come to terms with each other". Such a 
perspective puts responsibility for successful transition 
not only on students but also on reaching institutions, it 
allows us to see that, if students are to develop their full 
potential, not only tertiary institutions have to play a 
central role in supporting their students but this support 
needs to be pro-active, integrated with other educational 
activities and offered to all students. 

Part 2 (Chapters 5 - 8) deals with the issue of student 
support from the point of view of the tutor. It raises an 
important question of tension between teaching and 
supporting students. For Australian readers this is the 
least useful, though interesting, part of the book due to 
the differences between educational systems. Not only 
is the institution of personal tutor unknown in this 
country but increasing numbers of students (at least in 
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my university) have less and less contact with tutors. 

The last part of the book (Chapters 9 - 12) is concerned 
with patterns of provision of support, exploration of the 
British model, discussion of alternatives and rethinking 
of student support. The author briefly presents three 
approaches. One approach is to support students 
through the course itself. He gives two examples of 
support systems built into curricula. One operates via 
'Freshman Seminar', is done for credit and aims to help 
students develop learning skills, reflect on their learning 
and understanding their own strengths and weaknesses. 
The other is limited to a single subject and has students 
involved in completing short questionnaires reviewing 
their perception of learning and concerns. These serve 
as a basis for interviews with tutors. The system 
provides step-by-step procedure for feedback and clear 
guidelines for available referral options. The second 
approach is called a management perspective and holds 
that any institution should provide support to its people. 
The third capitalises on student self-help and peer 
support. 

Letter to the Editor 

15 October 1993 
The Editor 
HERDSANews 

Madam, 

Readers of this publication concerned with balanced 
and fair editorial representation of views need to be 
aware of the following. Late in September readers 
received their HERDSA News Vol 15, No. 2. You 
included in that number a draft policy on "Valuing 
diversity", with a request from the Executive for 
comment on the policy. You had also published earlier, 
in~ .. 14, 3 (Nov. '92) a statement demanding action 
on the matter which has now emerged as a draft policy. 
You, together with some others, authored that 
statement. 

Yet you declined to publish a comment on that 
statement submitted to you in February this year. That 
comment, being directly related to the matter dealt with 
by the policy, would have been of current interest to 
readers who are now asked to comment on the policy. 

You claimed, first, lack of space as a reason for not 
publishing the comment in the April number of the 
~ this year, and, second, "events" (by which you 
seemed to mean Executive consideration of policy, and 
discussion at the 1993 AGM) which would supposedly 
make the comment "unsuitable" in a subsequent 
number. Clearly, the second ground you give is quite 
incorrect. Moreover, it was easily foreseeable that wide 
consultation with the membership, including by means 
of the News. would be in order. 

Far from "events" making the comment "unsuitable", it 
is abundantly plain that comment published in the News 
for all readers to consider would have been highly 
pertinent to the very issue the Executive has asked the 
readership to address. Quite properly, the ExecuLive has 
sought wider comment from readers where you have 
chosen to present readers with only one point of view. 

The author's argument that specific provision of student 
support by tertiary institutions can be justified on the 
ground that a service is needed which relates closely to 
the rest of the student's experience is convincing. The 
question of who should provide support is much more 
complex and should be answered by each institution 
according to its philosophy . The author believes 
strongly that helping students cannot be seen as 
something extra but as an integral part of the 
educational process. The book (although in pieces a 
little tedious) raises important questions which are very 
timely for us in Australia. In the context of the debate 
about quality of education. One might add that if 
universities are to provide high quality education and if 

. students are to realise their potential then the learner has 
to become the focus of the educational endavour. 

Katherine Samuelowicz 
Leaming Assistance Unit, 

Counselling Services 
The University of Queensland 

By your editorial action you have prevented readers 
from having access to relevant comment. Since you 
claim to "value diversity", editorial actions which have 
signally failed to reflect any diversity whatsoever must 
raise questions about just what the editorial policy is 
supporting. 

In particular, is it in the best interests of HERDSA that 
one of its publications support: 

- One-sided coverage of an important issue? 
- The use of the editorial position to promote one view 

of personal interest to the Editor and to deny 
coverage to different views? 

- Prevention of access by readers to comment of direct 
relevance to an issue on which the Executive is 
seeking readers views? 

In conclusion, I wish to make one further thing quite 
clear. As I wrote the comment which you declined to 
publish, some may be misled into thinking that the 
above is motivated by disappointment over 
non-publication, or that I disagree that all members 
should be treated fairly and equitably, or some such. 
That would indeed be a serious misunderstanding. The 
fact that I was the author of the comment is immaterial 
to the point of principle that a publication of a society 
such as HERDSA ought to observe elementary 
academic standards of fair editorial representation. It is 
that principle which is at stake. 

Yours etc., 
Dr Don Margetson 
Brisbane, Australia. 

Edilor's comment: 

While I do not accept Don's account of events in this 
matter, I am happy to publish his letter. It is possible 
that some of his concerns will be addressed by 
initiatives already in train. (See News from the 
Executive in this issue) 
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A Significant New Publishing Venture 

HERDSA's Green Guides have been a very successful initiative. Vic Beasley, who is 
the Series Editor, outlines here a proposal for the further development of this kind of 
publication within the Society. 

At the recent Annual Conference of HERDSA held in 
Sydney the editors of Higher Education Research and 
Development, of the HERDSA News and I took part in a 
workshop entitled Become an Author with HERDSA: 
ways of turning your understandings into publishable 
material. We described our editorial policies and 
practices and did our best to encourage new writers to 
contribute to the Society's publications. 

This workshop, and the many conversations about 
publishing practices which occurred at other times 
during the conference, were in large part stimulated by a 
conscious decision made by the Executive to develop 
and to put into place strategies which would broaden the 
diversity of the Society's writers. Our wish was, in part, 
to stimulate informed discussion and debate among a 
wide range of people working in higher education. 

This objective has been partly achieved by the 
publication of the Green Guide series . First published in 
1984, the Green Guides have become a substantial and 
well regarded series of relatively short, easy to read 
handbooks, written in the main by staff from 
educational development units or other academic 
support services, which offer advice and guidance on a 
wide variety of the tasks and responsibilities of staff 
within higher education. They have done much to 
contribute to improvements in the quality of teaching 
and learning in higher education throughout Australasia. 

GREEN GUIDES 

• Any member of a development unit or of an 
academic support service who is interested in writing a 
Green Guide should first to submit to me a summary of 
the proposed manuscript of up to four pages in length. 

The summary should include 
• an abstract of the document 
• the main issues to be dealt with in the document 
• a statement of the audience for whom the Guide 
will be written and the ways in which it is intended to 
be of assistance to them 
• a brief statement of your background and its 
relevance to the topic 
• any other information which will enable the 
Publications Committee to judge how valuable it is 
likely to be to a particular group of higher education 
staff. 

These summaries will be reviewed by the Publications 
Committee. 

• In the case of those submissions where publication 
as a Green Guide would seem appropriate, I will send 
the potential author(s) a brief 'Guide to Authors' 
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Nevertheless, it was evident that there were many 
people who had much to offer to discussions about what 
should constitute quality in Australian higher education 
in the twenty first century and whose experience and 
expertise was not finding its way into our publications. 
Many of us were convinced that, in particular, more 
needed to be done to encourage practising academics, 
people who were working at the chalk face as it were, to 
become authors of HERDS A publications. 

Consequently I presented to the Executive at its last 
meeting a proposal that we complement the current 
Green Guides by establishing a Gold Guide Series. 
These would be a series of booklets written by 
academics for academics, on the one hand being reports 
upon ways of promoting student learning in a variety of 
teaching environments, and on the other being vehicles 
for exchanging information and ideas and promoting 
discussion about teaching and learning in higher 
education. The Executive unanimously supported this 
proposal. 

Since that time I have had discussions with a wide range 
of people about the kind of refereeing system which 
would be most appropriate, and as a consequence I am 
proposing the following procedures for the publication 
of the Green and the Gold Guides 

detailing matters of referencing, layout and style, along 
with suggestions to strengthen the proposed manuscript. 

• When I have received a completed manuscript for a 
Green Guide, I will it anonymously to each of three 
reviewers around Australasia, along with a guide to the 
reviewing process. They will be asked to recommend 
whether the manuscript should be 
• accepted for publication without revision 
• accepted provided that certain minor modifications 
are made 
• rejected, but that the author be encouraged to make 
some substantial changes and to resubmit 
• rejected outright. 

The author will be forwarded the reviewers' comments, 
but will not know who the reviewers are. Where 
appropriate I will suggest alternative courses of action 
which the author might consider, including alternative 
sources of publication. 

I will seek the assistance of educational development 
units in selecting appropriate reviewers. 
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A REQUEST FOR INFORMATION! 

Do you hare any publications which should be 
noted in HERDSA abstracts? 

Do you come across any other papers which 
might interest other HERDSA members? 

Are you satisfied with the classifications used in 
the abstracts? 

HERDSA Abstracts has appeared as a regular 
section in the Newsletter for some time and it is 
time to review the situation. In general the 
"Abstracts" column seeks to bring to the 
attention of HERDSA members papers appearing 
in a wide variety of journals. Topics or authors 
from the HERDSA membership region are given 
preference, but some items of general interest, 
even though produced elsewhere have been 
included in the past. 

The classification system has been used for some 
time and seems to me (AZ) to no longer reflect 
the changing interests in the field. My suggestion 

would be that the various 'student' categories be 
combined into one and that categories be added 
from time to time to reflect current topics such as 
Ethics, Quality Assurance, Staff Development, 
Transfer Credit, etc. 

I would appreciate hearing from HERDSA 
members on these issues. Would you please send 
me a brief note by mail, fax or E-mail to the 
address below 

AND MOST IMPORT ANT - please feel free 
to forward to me items for inclusion. Most 
especially, please forward any publications of 
your own since we would like to make HERDSA 
members aware of the work carried on by their 
colleagues. 

Thanks for your help 

Prof Amy Zelmer 
Faculty of Health Science 
University of Central Queensland 
Rockhampton MC, 4702 
Fax: (079) 30 9871 
Internet E-mail: a.zelmer@ucq.edu.au 

ABSTRACTS 

HERDSA Abstracts are based on a regular survey of 
relevant literature. They are intended for use by tertiary 
teachers, research workers, students, administrators and 
librarians. The abstracts are classified into the same 
groups used by the Society for Research into Higher 
Education in their quarterly publication Research into 
higher education abstracts. 

The Abstracts attempt a coverage of current 
English-language publications in Australia, New 
Zealand, Papua New Guinea, Malaysia, Singapore, 
Indonesia and Hong Kong. Publications describing 
research, teaching, administration, staff and students in 
tertiary education are abstracted. 

Educational or other non-profit organisations may 
reproduce a limited number of these abstracts in their 
own publications provided that HERDSA receives 
suitable acknowledgment. 

HERDSA is most grateful to the editors of the 
journals abstracted. The Abstracts are edited by 
Professor Amy Zelmer, Dean, School of Health Science, 
University College of Central Queensland, 
Rockhampton M.C., Queensland, 4702. 

A. GENERAL 

Lindsay, Alan Concepts of Quality in Higher 
Education Journal of Tertiary Education 
Administration 14:2 (Oct 92) pp 153 - 163 

HERDSA News Vol.15 No. 3 November 1993 

Concerns about the quality of higher education are currently 
monopolising the national policy agenda. The notion of 
quality is being viewed in a variety of ways, but two main 
approaches may be discerned. One approach uses "quality" to 
focus rather narrowly on performance, control and simple 
outcome measures. The other involves a broader, more 
comprehensive approach that accommodates more adequately 
the rich complexity and intangibility of higher education's 
processes and outcomes. This paper explores the view 
embodied in recent statements by higher education 
stakeholders about quality in higher education employing as a 
framework two basic appropaches to quality which have been 
termed the "production-measurement" and the 
"stakeholder-judgement" views." (journal abstract) 

Pakir, Anne Two Tongue Tied: Bilingualism in 
Singapore Journal of Multilingual and Multicultural 
Development 14 1&2 (1993) pp 73 - 90 

This paper examines the problems and issues connected with 
the implementation of the bilingual policy in Singapore which 
is a multi-racial, multicultural and multilingual nation. 
Bilingualism in Singapore describes more than just a policy, a 
programme, a population, or a progression. It involves a major 
transformation since bilingualism js important insofar as 
English is 'claimed' as the cornerstone of that operation 
towards bilingual achievement. In other words, bilinguals in 
Singapore are increasingly English- knowing bilinguals. Some 
of the problems and issues connected to English - knowing 
bilingualism including language maintenance and shift and the 
inter-relationship between language and culture, are examined. 
(Journal abstract) 
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B. SYSTEMS AND INSTITUTIONS 

Gamage, D T La Trobe and Lincoln Merger: The 
Process and Outcome Journal of Educational 
Administration 30,4 (1992) pp 73 ~ 89 

The recenl Australian reforms in higher education envisaged 
r.he creation of a unified national system at the expense of the 
binary ystem with a smaller number of larger institutions 
through institutional mergers. The Green Paper quoted the La 
Trobe - Lincoln merger as an example. Based on an evaluation 
of relevant archival material and interviews with most of the 
key personnel of both institutions and the merged university, 
the article examines the key issues which delayed the merger 
for seven years, the goals and the academic rationale set with 
outcomes of this process within the first two years after th.e 
formal merger along with future trends. (Journal abstract) 

C. TEACHING AND LEARNING 

Bagnall, Richard G Continuing education in the 
Australian university: a critique of contract-based 
curriculum development Studies in Continuing 
Education 14:1 (1992) pp 67 - 89. 

The paper critically examines the principal assumptions 
underlying a contract -based approach to curriculum 
devel.opment; 'coruraclualisrn' in university continuing 
education. Contractualism draws its inspiration from 
economic rationalist ideology, which emphasises effectiveness 
and efficiency, and presupposes a model of persons as 
atomistic, autonomous. egoistic, deracinated, mechanistically 
rational maximisers of their own, essentially material, 
interests. ·me following assumptions of contractualism are 
questioned: the efficacy of education as a private commodity; 
the efficacy of enlightened self-interest; the individualistic 
view of humanity; the sufficiency of educational 
functionalism; the specifiability of educational outcomes; 
client awareness of their best interests; client understanding of 
the procedural alternatives; the progressiveness of the 
framework; its essentially empowering nature; the 
complementarity of extra- university programs; and that of 
open learning programs. 

To the extent that these assumptions fail in the ways identified 
in th.e critique, the quality of contractualist curricula may be 
diminished through: curricular simplification, fragmentation, 
in.flexibility and orthodoxy; conceptual situationalism; 
procedural inflexibility; heightened inequality; and 
individualistic functionalism. It is suggeested that 
contractualism may be both insufficient and inappropriate as 
an approach to curriculum development in this context. 

(journal abstract) 

Marsh, Herbert W and Lawrence Roche The Use of 
Students' Evaluations and an Individually 
Structured Intervention to Enhance University 
Teaching Effectiveness American Educational 
Research Journal 30: 1 (Spring 93) pp 217 - 251 

The present investigation evaluates the effectiveness of 
students' evaluations of teaching effectiveness (SETs) as a 
means for enhancing university teaching. We emphasize the 
multidimensionality of SETs, an Australian version of the 
Students' Evaluations of Educational Quality (Marsh, 1987) 
instrument (ASEEQ), and Wilson's (1986) 
feedback/consu]Lalion intervention. All teachers (N=92) 
completed self-evaluation surveys and were evaluated by 
students at the middle of Semester 1 and at the ends of 
Semesters 1 and 2. Three randomly assigned groups received 

Page 18 

the feedback/consultation intervention at midterm of Semester 
1 (MT), at the end of Semester 1 (ET), or received no 
intervention (control). Each MT and ET teacher "targeted" 
specific ASEEQ dimensions that were the focus of his or her 
individually SITUctured intervention. The ratings for all groups 
improved over time, but only ratings for the ET group 
improved significantly more than those in the control group. 
For both ET and MT groups, targeted dimensions improved 
more than nonwgeted dimensions. The results suggest that 
SET feedback coupled with consultation is an effective means 
to improve teaching effectiveness, and I.he study provides one 
model for feedback/consultation. (Journal Abstract) 

Mcilroy, Andrea and Robyn Walker Total quality 
management: Some implications for the 
management of distance education Distance 
Education 14:1 (1993) pp 40- 54 

Total quality management, which was initially developed as a 
strategic option for manufacturing industries, means adopting 
a philosophy of coniinuous improvement and of putting the 
customer first. However the concept is now being widely and 
successfully implemented in service .industries. If translated 
into educational terms, the philosophy is consistent with a 
learner-centred approach and the pursuit of excellence, and 
offers a constructive and positive method for dealing with the 
changes occurring in the education sector. Th.i.s paper 
examines the concept of total quality management and 
explores possible implications of distance education 
institutions adopting the approach. (journal abstract) 

E. STUDENTS - GENERAL 

Hotrabhavananda, Benjaport and John F Wedman 
Students' Motiviational Reaction Toward Self-Study 
Text International Journal of Instructional Media 20 1 
(1993) pp 1-9 

The purpose of this study was to determine if students' 
motivational reaction toward self-study text could be 
influenced by the inclusion of additional irtslTUctional 
materials (i.e., non- print media). A total of 969 respondents 
enrolled in an independent study course completed Keller 's 
Instructional Materials Motivation Survey. The results 
indicated that I.here were significant differe.nces in motivation 
between students who used self-study text only and those who 
used the text in conjunction with other instructional materials. 
The study also found significant differences in motivation 
between students who had prior experience in an independent 
study environment and those who had no prior experience. 
The results suggest that student motivation in print-based 
self-study courses can be improved by the inclusion of 
non-print materials . 
(Thailand) (Journal abstract) 

F. STUDENTS: SELECTION & PERFORMANCE 

Cooksey, Ray W The Problem of Multidimensionality 
in Course Scores and Course Choices in the 
Production of a Single Year 12 Tertiary Entrance 
Score Australian Journal of Education 37:1 (1993) 
26-45. 

The present study considers the problem of 
multidimensionality in Tertiary Entrance (TE) scores where a 
single TE score is the desired goal. Using data from the 1988 
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cohort of the ACT college system, course scores as assessed 
by teachers were shown to distinguish performance in a 
four-dimensional space. TE scores, computed using both a 
modified multiple regression strategy and the Daley's (1989) 
Other Course Score scaling method, were shown to be related 
to, at best, two of the four dimensions. A second phase of the 
study revealed the presence of multidimensionality in the 
choices of courses that students made when assembling their 
college curricula. These dimensions of course choice were 
subsequently related back to the demographic characteristics 
of the students and to the two types of TE scores. Conclusions 
were drawn regarding the dubious validity of assuming that a 
single TE score carries all the information needed to 
summarise the performance of secondary school students. 

(Journal abstract) 

McNamee, Peter The limits of equity: an analysis of 
higher education access and equity bridging courses 
UNICORN 19:2 (June 93) pp 33 - 38 

Since the introduction of the Commonwealth Higher 
Education Equity Program in 1985, there has been a 
proliferation of higher education access and equity bridging 
courses. Access and equity bridging courses aim to improve 
the lot of disadvantaged persons by equalising access to 
higher education and the associated benefits and outcomes. 
This paper explores two expressions of equity -- equity of 
opportunity and equity of outcomes -- that underwrite the 
Higher Education Equity Program and how these impact on 
the policies and practices of access and equity bridging 
courses. It argues that these two expressions of cquiLy arc 
disparate and competitive, and that it is the role of access and 
equity bridging courses to mediate between them, to facilitate 
greater access to opportunities and more just outcomes. 
However, in practice these courses arc limited in realising 
either social justice aim by the way that they employ 
meritocratic studenL selection procedures . (Journal abstract) 

G. STUDENTS - CAREERS & EMPLOYMENT 

Geffen, Gina M The Scientist-Practitioner Model: 
What is the Role of the Fourth Year in Psychology? 
Australian Psychologist 28:1 (1993) 35 - 38 

This paper addresses the controversy that has arisen over the 
appropriateness of trying to train students to become 
practising psychologists within 4 years of non-specialised 
tertiary study. Pressures external to the discipline of 
psychology have forced a reconsideration of training and 
credentials for professional psychologists. Pressures include 
market forces and a large and sudden increase in the number 
of psychology courses available in Australian universities. 
This paper briefly describes the scientist-practitioner model 
and the current routes to becoming a professional 
psychologist. In particular the role of the 4th year in 
professional training is examined by comparing the honours 
degree with a 4-year pass degree/diploma. The educational 
resources and professional implications of attempting to train 
practising psychologists solely within 4 years are described . 
Finally, it is argued that in order to fulfil the requirements of 
Lhe scientist -practitioner model a significant research 
experience in either an applied or basic field should be 
retained and that to achieve a professional qualification within 
4 years would require the present degree structure to change 
from non-specialist to specialist (Journal abstract) 

Hindmarsh, Jennie Harre Tensions and dichotomies 
between theory and practice: a study of alternative 
formulations International Journal of Lifelong 
Education 12 2 (April - June 1993) 101 - 115 
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Those involved in professional education have been 
preoccupied with the interface between university courses and 
work settings. Often this preoccupation is referred to as 
'tensions or gaps between theory and practice, university ideals 
or ideas and the realities of work'. This paper takes as a case 
study the world of social work education. It analyses how 
writers in that field formulate, or explain and offer solutions 
for the experiences and preoccupations of new graduates, 
persons who are said particularly to experience such 'tensions 
and gaps'. The paper also summarizes a cohort of new 
graduates' accounts of their own experiences and 
preoccupations. From these analysis, three modes of discourse 
are identified, each of which is based on a particular set of 
ideas about, and ideals for, professional practice, education, 
work settings and the nature of theory, practice and their 
relationship. Readers are invited to examine their own 
discourse to identify the assumptions that guide them in their 
work. (NZ) (Journal abstract) 

H. STAFF 

Duignan, Patrick A and Reginald J S Macpherson 
Educative Leadership A Practical Theory 
Educational Administration Quarterly 29:1 (Feb 1993) 
8 - 33 

This article reports on a research project (the Educative 
Leadership Project) whjch brought together theorists and 
exemplary practitioners within a critically collaborative 
research framework to generate a "practical" theory of 
leadership in educa.tional settings. A major assumption of the 
project directors was that theo.ry about educational leadership 
could be derived from a combination of theoretical knowledge 
of specialist theorists and practical wisdom, derived, primarily, 
from the experience of exemplary practitioners. TI1e research 
process of the project is described and analyzed. The research 
findings are prescnt .ed in the form of a tentative theory of 
educative leadership. Some implications for practice are also 
highlighted. (NSW Australia) (Journal abstract) 

Nakanishi, Don T Asian Pacific Americans in Higher 
Education: Faculty and Administrative 
Representation and Tenure New Directions for 
Teaching and Learning 53 (spring 1993) 

The "model minority" myth for Asian Pacific Americans does 
not hold up well in higher education, where the academic 
pyramid for this group follows the general pattern of all 
minority groups and where tenure battles have begun to 
reverse the perception that Asian Pacific Americans will not 
fight for their rights. (Journal abstract) 

Whitehead, Clive Miss Freda Gwilliam (1907-1987): 
A Portrait of the 'Great Aunt' of British Colonial 
Education Journal of Education and History 24:2 
(1992) pp 145 - 163 

Biography of one of the individuals who influenced education 
in several of the former British colonies through tl1e Colonial 
Education Service from 1947-61. Although il focuses on the 
development of elementary and secondary education, this was 
also the route by which many women undcrtoo.k teacher 
training. (Summary) 
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J. COSTS 

Leslie, Larry L and Ross I Harrold Commercialization 
of Scholarship in Australian Universities 
Prometheus 11:1 (June/93) pp 95 ~ 107 

In their search for greater financial independence, Australian 
universities are encouraging academics to commerciafrz.e the 
application of their knowledge and research skills. While 
these commercialized scholarship (COS) activities generate 
significant direct financial returns, they also impact indirectly 
upon the mainstream activities of university life. There has 
been little research into these indirect effects on university 
teaching, research and service. 

This article reports a survey of academic and administrative 
staff of two Australian universities which compared direct and 
indirect costs and benefits of academics' COS activities. A 
novel evaluation technique was employed to assess the extent 
to which interviewed staff believed that the indirect benefits 
of COS (such as closer relations with external bodies, prestige 
and spin-off effects on teaching and research) were in 
aggregate more significant than the direct financial effects. 
The technique was also used to assess indirect costs of COS, 
such as time lost to basic research, and the time and other 
university facilities consumed for which there is incomplete 
reimbursement An aggregation of these indirect and direct 
benefits and costs suggested that COS projects could be more 
favourable to universities than a narrow financial analysis 
would suggest. Uoumal abstract) 

Koder, Michael and Helen Ross Funding and load 
trends in Australian higher education, 1983-1994 
Journal of Tertiary Education Administration 15:1 (May 
93) pp 19 - 34 

Gener,al funding trends are examined over the period 
1983-I 994. Projected funding is aligned with projected load 
from published institutional profiles, providing derived 
allocations based on EFfSU and WSL. These data have been 
analysed for the UNS as a whole and, separately, for two 
samples of institutions, one group representing old, established 
universities, the other representing new, emerging universities. 

In broad summary, when allowance is made for research 
infrastructure funding and for differences in lhc mix of 
students, lhe average funding level for lhe sample of 'old' 
universities falls below the average funding level for lhe 
'newer' universities. 

Similar analyses are developed for shifts in load across the 
UNS for the two groups of institutions. In particular, 
discipline- based shifts in load are examined at the 
undergraduate, prostgraduate coursework and postgraduate 
research levels. 

Sub-degree work is being removed at a significant rate and is 
being replaced by growlh at all other levels. The older 
universities are seeking to establish research superiority 
through growth in the research field although there is a general 
trend to increase the 'expensiveness' of the mix of students 
throughout the UNS. Uoumal abstract) 

ABSTRACTORS: 

Helen Baker, PhD student 
Prof. Amy E. Zelmer 
Faculty of Health Science 
University of Central Queensland 
Rockhampton MC, Qld 4702 

Casualisation of Postgraduate Employment 

The Australian Institute for Women's Research and 
Policy (AIWRAP) at Griffith University has recently 
won a grant to study casualisation of the employment of 
postgraduates. The Department of Employment, 
Education and Training's Evaluations and 
Investigations Program has awarded AIWRAP $32,000 
to investigate the Casualisation of Research 
Postgraduate Employment between 1980 and 1992. The 
project will identify and survey men and women who 
have completed doctoral and other research 
postgraduate qualifications since 1980 but who have not 
found full-time tenure-track employment. The survey 
will investigate the influence of time of completion of 
postgraduate qualification, discipline studied, domicile 
and gender on the proportion of postgraduates in 

various forms of casual employment. As with other 
sectors of the workforce, it is expected that a higher 
percentage of women will be in part-time or casual 
employment. 

The Project Director, Dr Chilla Bulbeck, is seeking to 
contact anyone who has graduated from research-based 
postgraduate studies since 1980 and who is working in 
contract, casual or other forms of non-tenure-track 
employment. 

Contact: AIRWRAP, Faculty of Humanities, Griffith 
University, Nathan Qld 4111. Phone (07) 875 5578; fax 
(07) 875 5333. 

Editor: Margaret Buckridge, Griffith Institute for Higher Education, 
Griffith University, Qld 4111 
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