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Editorial 

1980 may be seen, in retrospect, as a crucial year in 
the development of HERDSA. More initiatives have 
been taken than ever before. The first of these is in the 
area of professional development for academic staff. 
Prompted by the establishment of the A VCC Working 
Party on Staff Development it was decided to prepare a 
statement of policy on this issue (see insert this issue). 
This was submitted to the Working Party and was used 
as the basis of our second initiative which follows. 
A proposal was made to the Tertiary Education 
Commission for support for a series of professional 
development workshops conducted by HERDSA for 
tertiary staff. The aim of these workshops is to train 
selected staff from various institutions, who would 
then return to their own institutions and act as 
catalysts for further local activity. The TEC has funded 
from its Evaluative Studies budget, a pilot workshop 
which will be conducted in early 1981 on course 
evaluation. It will be held in Sydney and will draw 
participants from tertiary institutions in that area. If 
successful it will be taken to other cities. It is hoped 
that further workshops on other themes will be held 
subsequently. More information about this will be given 
in the next issue of HERDSA News. 
The third development has been mooted for some time, 
but it has'not been possible to get it started until very 
recently: That is the founding of a Herdsa journal. The 
main inhibition has been financial: it has not been 
possible for HERDSA to start a journal without 
additional funds or without additional members. 
However, 92 new members have been recruited this year 
and, in conjunction with the rise in subscription, this 
makes it possible for the journal to go ahead with a 
secure base. Preliminary details of the journal are given 
below and more information will be announced as 
planning progresses. 
It is very encouraging to find an increase in 
membership, but this should not make us complacent. If 
HERDSA is to continue its new level of activity it will 
be necessary for more members to be enrolled and this 
will only occur if you do something about it. If you find 

Auchmuty Report 

The Report of the National Inquiry into Teacher 
Education was recently released by the Commonwealth 
Minister for Education. While it is principally concerned 
with the education of teachers in primary and secondary 
schools there are important recommendations for those 
involved in higher education. A review will appear in a 
later issue of HERDSA News, but one recommendation 
of note is: 
R7.5 Continuing attention should be given to 

developing the teaching abilities of university 
staff and college staff. Units or Centres 
concerned with the improvement of tertiary 
teaching should be established in colleges of 
advanced education as well as in universities. 
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your membership of HERDSA worthwhile tell your 
colleagues about it and point out some of the benefits. 
This task becomes easier month by month as more 
happens. In particular, mention the annual conference 
to be held in Melbourne next May. This promises to be 
the most substantial and varied conference so far and 
takes as its theme, Teaching and Learning in the 
Major Disciplines of Higher Education. There will be 
a special international flavour as the Australia-New 
Zealand Foundation has provided support for several 
key note speakers to be flown from New Zealand. 
HERDSA is an Australasian society, but its main 
influence to date has come from Australia. In order to 
right the balance and to involve New Zealand members 
more closely in the Society, provision has been made for 
New Zealand residents to pay their subscription in $NZ. 
At the present exchange rate this provides an attractive 
discount on the direct conversion. Details of this scheme 
are being announced in New Zealand. To celebrate these 
cross-Tasman links there will be a special New Zealand 
issue of HERDSA News which will take the place of the 
July 1981 edition and will be edited by Brad Imrie from 
the Victoria University of Wellington. 
Finally, I want to announce a special offer for HERDSA 
members. Following the last pre-publication offer from 
George, Allen and Unwin we have negotiated an 
arrangement with Ruth Walls Books and Kogan Page to 
make available four of Kogan Page's recent titles at 
20% discount on the regular Australian price. 
HERDSA will process the orders and receive an 
additional discount. In this way members will benefit 
directly and will assist HERDSA's account on the way. 
If there is a good response more offers will be arranged. 
Suggestions for these are welcome. Details of the offer 
appear on a further insert. 
As I shall be overseas on a special studies programme 
for the first part of 1981 the deadline for the next issue 
has been brought forward to December 1980!! If 
you have any contributions please hurry for unless you 
are based in New Zealand this will be your last chance 
for some time. 

Dave Boud 

The HERDSA Journal 

The 1980 Annual General Meeting approved in principle 
the idea of the Society sponsoring a journal and 
empowered the Executive to proceed with the proposal 
when finances permit. 

At the October meeting of the Executive it was 
decided to launch the journal early in 1981. 

Dr John Powell was appointed editor. 
The journal will appear twice yearly and will focus 

upon contributions which seek to improve educational 
practice through research, evaluation or scholarly 
reflection. Members will receive it free of charge. 
Further details will be announced in the next issue of 
HERDSA News. 
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The Funding of Research into Higher Education . 

Almost the only source of funds to support research into higher education in 
Australia comes from the Commonwealth Government. Most of this is 
channelled through the Education Research and Development Committee 
(ERDC). Of all the government research committees, the ERDC has been 
hardest hit by cutbacks in government expenditure. In a review of the 
ERDC's role in higher education research Doug Magin analyses the ERDC's 
performance and raises many important questions concerning the adequacy 
of provision of research funds for research into higher education. 
Professor 8.8. Dunn, Chairman of the ERDC has been invited to respond in 
the next issue. 

The implementation of the substance of the Martin 
Report, brought down in the Commonwealth Parliament 
in 1965, resulted in an unprecedented expansion and 
differentiation of the tertiary education sector in the 
1960's and the early years of the 70's. Consequent on 
this expansion was the generation of increased research 
activity within the field of higher education. In !.his 
period the major sOW'ces of support for research were: 

(i) The Australian Research Grants Committee (ARGC) 
(ii) The Australian Vice-Chancellors' Committee, initial

ly through its Steering Committee for Research into 
Educational Matters (SCREEM) 
(iii) Internal support from tertiary institutions for the 
research activities of their various Research and 
Development Centres into higher education. 

Since 1974, with increased budgetary allocations for 
the funding of research and development, the Education 
Research and Development Committee (ERDC) absorbed 
the funding of research previously supported by the 
Australian Vice-Chancellors' Committee. This develop
ment was seen then as a most welcome one, with for the 
first time a regular and substantial commitment of 
Commonwealth budgetary support for research into the 
various aspects of the educational enterprise in 
Australia. 

However the expectation for continued substantial 
support from ERDC funds has been severely diminished 
by the reduction in budgetary allocations to that body in 
the last few years. Although the funding situation for 
the current year has shown some improvement from 
that reported for the previous year. the difficulties fac
ing the ERDC in providing adequate levels of support to 
all sectors remain. For example. in the annual report of 
the ERDC tabled in parliament last year, the Committee 
concluded: 

ERDC feels it is important to maintain an effective 
balance between applicant initiated and ERDC spon
sored projects, maintaining quality in both but it is 
concerned with the dramatic decline in the ratio of 
successful applications to the total of new applica
tions (now 1:19). This must surely discourage particu
larly younger and less well established researchers 
from applying. To achieve the balance that ERDC 
considers desirable and to reduce the above ratio to 
the point where good quality projects are not rejected 
requires not only a return to the 1976-77 real fund
ing, but also an increment to cope with the priority 
area program. (p. 3, Eighth Annual Report, ERDC, 
1979). 

In that Report the Committee indicated that "from 
214 new grant applications only 23 could be recom-

mended for funding at a total cost for the financial year 
of $78,000" (p. 6). The recent reporting of new grants 
for 1980 (in Education News, 17(1», shows tMt 43 new 
applications have been funded, and whilst this is a 
welcome increase on that of the previous year, it is ob
vious that this still represents a small proportion of the 
applications received. (No figures were given on the 
number of applications submitted.) 

Whilst acknowledging the difficulty faced by the 
ERDC in allocating funds for R&D in all sectors from a 
reduced budgetary fund, many researchers in the higher 
education sector believe that this sector has not received 
an equitable proportion of those funds that are 
available. 

WHAT IS AN EQUITABLE 
PROPORTION OF FUNDS? 

What should constitute an equitable or reasonable pro
portion of research funds is subject to a number of con
siderations and interpretations. On this issue the follow
ing points are made: 

Given that over 50% of total Commonwealth Govern
ment outlays of educational expenditure is in the univer
sity and CAE sector, but that only 20% of all Com
monwealth and State outlays are in this sector (com
pared with 63% for schools and 8% for TAFE)l, a sim
ple equity case may suggest a figuxe in this range. It 
can be axgued tllat the higher figure should be offset by 
the fact that student numbers in the higher education 
sector are much smaller than in the school sector, and 
that it would not be equitable to allocate close to 50% 
of research and development grants to this sector. This 
argument however needs to take into consideration the 
totality of R&D funds available to the various sectors. 
Higher education, which is a Commonwealth respon
sibility, is essentially dependent on R&D funds from 
Commonwealth sources, and funds from State sources 
are generally not available to researchers in higher 
education. For the school sector each state of the Com
monwealth maintain~ its own Research and Develop
ment branch within the respective state Education 
Departments, providing a substantial proportion of 
funding for R&D in their schools. Also, at Federal level, 
R&D support is provided to the school sector through 
the Schools Commission and the Curriculum Develop
ment Centre. 

In the higher education sector there are no similar 
bodies to these which are supported by state or com-
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monwealth funds. A number of universities and colleges 
do support out of internal funds their own R&D centres 
whose remit often include research and development 
into teaching and learning within the particular institu
tion. Most of these centres however are required to 
devote the majority of their resources to service func
tions within the institution, and only a small proportion 
of resources are available for R&D. Moreover, this work 
is directed to local rather than national research needs. 
There has been access, in the last few years, to funds 
from the Tertiary Education Commission for evaluation 
studies, but these funds are limited to proposals by in
stitutions for survey and evaluation programmes, and 
are not applicable to individual researchers in the higher 
education sector. 

Whilst on a simple equity basis it may not be possible 
to sustain the argument that the higher education sector 
should receive in the order of 50% of the research 
grants available to the ERDC, the cOlliliderations above 
suggest that higher education should equitably receive 
much more than 20% of allocated research funds from 
this Commonwealth source. 

It is acknowledged that allocations for research cannot 
have a simple equity basis, and that proposals would be 
selected on such criteria as (i) merit and significance of 
individual proposals; (ii) consideration of priority areas 
for needed R&D. Given this, it can be argued that any 
gross departures from a reasonable division of research 
funds amongst major sectors of the educational enter
prise would nonetheless need to be defended in the 
strongest terms. 

To the present date there has not been any analysis of 
the proportion of ERDC funds allocated between the dif
ferent sectors, nor any explanation of the basis of the 
divisions of research funds with respect to sectoral 
needs. With respect to funding of research in the higher 
education sector there have been several disturbing 
trends in the last few years: 

ARGCv ERDC 

(i) Prior to the establishment of ERDC funding the 
ARGC provided a major source of funding for research 
projects in higher education, with proposals competing 
on the basis of merit and significance with .otber ap
plications. The initiation of the practice of ERDC and 
ARGC collaborating to exchange proposals which were 
judged to be more suited to one or. the other body's 
funding remit was seen as a sensible arrangement. 
There is concern, however that a number of proposals 
that may have been considered favourably in tbe past 
have fallen between two stools. There is the suspicion 
that the ARGC, with the advent·of the ERDC research 
funding, may be applying a more strict interpretation of 
what is research in deciding whether individual pro
posals for support fall within their domain or in that of 
the ERDC. On the part of the ERDC, proposals that do 
not fit the ARGC criteria may not be regarded as of a 
sufficient developmental nature to attract ERDC sup
port. Without documentation, this concern can only be 
of a suspicion of the effect of collaboration between t~e 
two bodies, and it would be most useful to seek answers 
to the questions: 
• What projects, if any, have been passed on by 
the ERDC to the ARGC as being more suited to that 
body which have in consequence been supported by 
that body? 
• What proportion of those passed on to the ERDC 
have similarly been successful? 

The answers to these questions need to be considered 
in the light of the far more competitive situation that 
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exists (in terms of the proportion of funded studies to 
applications) within the ERDC funding province, vis a 
vis ARGC. 

WHERE HAS THE MONEY GONE? 

(ii) There has been a decrease in the absolute level of 
funding from ERDC for education research generally, 
and on first inspection of the lists of projects and fund
ing allocations for the years 1978-1980 it appeared that 
there may have been substantial diminution in the pro
portion of ERDC grants going to the higher education 
sector in the last few years. It was, in fact, an examina
tion of the notification of the latest set of ERDC 'New 
Projects' reported in Education News 17(1), 1980 that 
prompted the present article. In that list 43 new pro
jects are described, with a total funding of $299,761. Of 
the 43 projects listed only 2 projects, totalling $16,136, 
were clearly within the higher education sector - one 
project being a historical study of teacher preparation, 
the other a study of cognitive structures in under
graduate chemistry students. These two funded projects 
accounted for only 5% of the total funding announced 
in that list 'for new projects. 

This first inspection prompted me to look at the lists 
of new and renewal pr.ojects for the previous two years. 
In the first instance, an analysis was carried out from 
the lists for the calendar years of 1978 and 1979, as 
supplied by the ERDC. Subsequent to that first analysis 
the ERDC has kindly supplied amendments to this first 
analysis, based on the inclusion of projects which had 
not appeared in the previous documents on which the 
initial analysis was based. Table 1 provides an analysis 
of the proportion of funds for indiv.idual projects which 
have been allocated to the higher education sector. 

The criterion adopted for determining inclusion as a 
'higher education' project was whether the project in
volved enquiry into any aspect for which the univer
sities and colleges (but not TAFE) may have a respon
sibility, whether directly or indirectly. Thus, for exam
ple, it would include recurrent and adult education pro
jects which might have implications for present or 
future university or college cow'se provisions, but would 
exclude studies in this area which related essentially to 
TAFE or other institutions outside higher education. 

MARKED DECLINE FOR HIGHER EDUCATION 

Differences in interpretation of the criteria for inclu
sion in 'higher education' may suggest that the table is 
not definitive, but it appears that the higher education 
sector had received between 14% to 22% of the total 
allocations for 1978 and 1979, but has had a severe 
reduction for 'new project' allocations for 1980. 
Although it is reasonable to expect that fluctuations will 
occur from year to year as a manifestation of the merits 
of competing applications, it is difficult to reconcile this 
explanation with the situation that has emerged in 
1980. In view of the fact that funding for new projects 
is highly competitive, with fewer than one in five likely 
to succeed, the Committee is forced to exercise a highly 
selective discretion amongst proposals of merit - a 
discretion which for the current year has resulted in 
only 3 out of 68 new projects funded being within the 



Table 1: 
ESTIMATES OF THE PROPORTION OF ERDC FUNDED INDIVIDUAL PROJECTS GOING TO 

STUDIES WITIllN THE IDGHER EDUCATION SECTOR, CALENDAR YEARS 1978-80· 

•• Estimate of Estimated 
Total Number of Total Funding Number in Higher FundingAllocation, Proportion of 

Year Projects Funded Allocation Education Sector Higher Education Total Allocation 
1978 Renewal 49 $652,282 8 $90,594 14% 

New 39 $379,032 5 $60,648 16% 
1979 Renewal 40 $397,921 7 $87,246 22% 

New 46 $383,378 8 $59,894 16% 
1980 Renewal (Not available) 

New 68 $456,656 3 $19,999 4% 

• Source: ERDC, Canberra 
•• The criterion for inclusion as belonging to 'higher education' was whether the project involved enquiry into 

any aspect for which the universities or colleges may have a direct or indirect responsibility. 

Readers may wish to carry out their own analysis to 
determine the reasonableness or otherwise of the sum
mary given in the above table, and correspondence on 
this is welcomed. 

higher education sector. The imbalance can hardly be 
explained in terms of the paucity of proposals of merit 
coming from the higher education sector. 

I believe it is legitimate for those of us concerned with 
the higher education sector to ask of the ERDC: 
• Is there a dearth of proposals of merit and sig
nificance from the higher education sector? 
• Does the Committee believe that an equitable 
allocation of funds to the higher education sector 
has occurred? 
• Are the priority areas in other sectors so over
whelming that funding for R&D in the higher 
education sector can be diminished? 

DEMISE OF TEACIllNG AND LEARNING 

(iii) A third area of concern relates to the nature of the 
projects that are attracting funds within the higher 
education sector. At the heart of education is teaching 
and learning, and the mainstream of enquiry in higher 
education is the study of these processes: e.g., the plan
ning, organization and conduct of teaching; enquiry into 
innovative methods; the study of learning processes, 
course content and outcomes, assessment methods; 
measures of intellectual and professional development 
related to course experiences. 

Although the carry-over of earlier projects listed in 
the 1978 renewal grants did include a number of studies 
which fitted this mainstream, very few projects since 
then could be described as such. Out of a total of 153 
funded new projects for the years 1978, 79 and 80 only 
5 could be described as being concerned with the study 
of teaching or learning within colleges or universities. 
The five so identified were: 
• The professional socialisation of college-trained 
teachers (1978) 
• Sydney micro skills: Impact on practices, retrospect 
and prospect (1978) 
• Supervision development project (1979) 
• Audio tapes for external study (1979) 

"There is serious concern that what little 
research money this sector does receive is 
allocated disproportionately such that the 
mainstream of higher education - teaching and 
learning - is almost entirely neglected." 

• The measurement of cognitive structure in under
graduate chemistry students (1980) 

These five new projects accounted for $18,585 out of 
a funding allocation of $1,219,066 for new projects for 
this three year period - le88 than 2%! Of the five pro
jects, three were in the area of teacher education and 
only two in all other areas of higher education. Whilst 
the major thrust of the argument developed in this 
paper has been that the higher education sector has 
received insufficient allocation of research funds, there 
is serious conCBrn that what little research money this 
sector does receive is allocated disproportionately such 
that the mainstream of higher education - teaching 
and learning - is almost entirely neglected. 

WHOSE RESPONSmILITY IS IT? 

Without explanation from the ERDC one can only 
puzzle why this situation exists. One possible explana
tion for the neglect of this area is the belief that may 
eltist that research into teaching and learning in the 
higher education sector is adequately met by the various 
centres within universities and colleges that have been 
established to meet educational R&D and service func
tions within the particular institutions. Such a belief 
does not take account of the limitations inherent in the 
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remit of these centres, or of the nature of the work 
undertaken. Their resources are essentially directed 
towards improvement of the educational enterprise 
within the institution, and assistance that is provided to 
the institution is often of a service nature. It is not ex
pected that the institution, which must meet the cost of 
the centre out of its own budgetary resources, should 
sponsor or subsidise research and development studies 
which are of wider significance. From this viewpoint 
sponsorship of research of national or international sig
nificance is a proper function of national research fund
ing bodies. 

On this issue of the funding of research into teaching 
and learning of wider significance in the higher educa
tion sector, the following questions are raised: 
• Does the ERDC believe that the funding of re
search in this area is a province of the individual 
institution? 
• Does the ERDC have any policy guidelines on 
this matter? 

This article has dwelt on three related issues of con
cern with respect to the funding of research into higher 
education. On each issue questions have been posed, 
directed to the ERDC. The questions have been directed 
to that body because recent developments in the funding 
provisions for research into higher education have forc
ed researchers in this area to look to that body as the 
major source of funds for R&D. Initially, those of us 
concerned with enquiry in this area welcomed the in
itiative of the establishment of modest allocations of 
money to educational research and development. It is 
difficult to see how the higher education sector has 
subsequently benefited. Not only does there appear to 
be a substantial diminution of funds over the last few 
years going to this sector, but we have also lost access 
to funds provided by the Australian Vice-Chancellors' 
Committee through its SCREEM provisions in earlier 
years, and its short-lived successor, ACRDHE (Advisory 
Committee into Research and Development in Higher 
Education). 

As the professional body for fostering research and 
development in higher education, it is suggested that 
HERDSA might seek representation to the appropriate 
funding bodies to determine what the policies of these 
bodies are with respect to the provision of funds for 
higher education research and develop.ment. Perhaps, as 
individual members of the Society, we have not been as 
active as we should be in putting forward proposals of 

We need your help! 

merit and significance, or in promoting the case for the 
funding of our own research area. 

This overview of the funding situation for research 
into higher education should be seen in the light of the 
limitations imposed by the incomplete nature of the in
formation available to the writer. It is not known, for 
example, how many unsuccessful applications from the 
higher education sector are received. Also, it is possible 
that differing interpretations of whether particular pro
jects can be described as belonging to 'higher education' 
or other categories may modify the details of some of 
the statistical analyses. 

These concerns however are seen as of small moment 
compared with the overall depressing situation which 
has emerged from the data available. Whilst some 
modification to the data may result from differences in 
interpretation of criteria, the purpose of the article was 
not to present definitive statistics on funding in this 
sector, but rather to raise questions which need to be 
addressed when further decisions are made with respect 
to allocations of funds for research and development. 
If higher education research is to receive its due, if it 

is to receive an equitable share of funding support, 
these questions need answers. 
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FOOTNOTE 
1 Source: Commonwealth and State budget papers, ex
tracted from Education News, 17(2), 1980, pA 7. 

If HERDSA is to publish its proposed journal in the near future it is vital that the 
number of members be increased. With more members an increased print run can be 
justified and the costs to all members will be reduced. The Executive therefore urge 
you to do your utmost to enrol additional members. If each member can enrol one other 
then the financial standing of the journal is ensured. 
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With this copy of HERDSA News you will find copies of the HERDSA brochure which 
outlines the benefits of membership and includes an application form. Please pass 
these on to colleagues whom you think might be interested in joining. We have found 
that many of our colleagues welcome the opportunity to join and appreciate the 
convenience of being provided with the means to do so. 



W(h)ither Educational Development? 

Earlier this year the HERDSA President, Jackie Lublin, made a study tour of the 
UK. In this article she makes some observations of the differences in the 
educational development scene between Australia and the UK and draws some 
lessons concerning support for educational development in tertiary institutions: 

These days no one doubts the importance to a tertiary 
institution of its teaching function. But to give token 
regard is one thing: to make provision for the en
couragement and support of good teaching is another. 
This article explores the strengths and weaknesses in 
the different ways such provision is made in tertiary in
stitutions in Australia and U.K. While the prime focus 
will be on universities, attention will be paid also to the 
polytechnic/CAE sectors in the respective countries. 

It seems to be generally accepted both here and in the 
United Kingdom that there is an enviably large amount 
of activity going on in Australian tertiary institutions in 
the area of educational development. While this may 
well be the case, at least part of the reason for this 
belief is the visibility of the appointments made and the 
centres created in this area in Australia. Now that 
Sydney University has established its Centre for 
Teaching and Learning, all of the older universities and 
most of the newer ones have academic appointees whose 
brief is to study and improve the teaching and learning 
processes within their institution. Many CAEs, par
ticularly those with a technological rather than teacher 
training background are in a similar situation. 

Thus there is indeed much educational development 
centre activity occurring in Australian tertiary institu
tions. This is an encouraging situation from many 
points of view, not the least being that a healthy diver
sity in styles of educational development has become a 
feature in this country, due to the decentralization to 
the educational development centre itself of responsibili
ty for emphases, techniques and approaches within the 
individual institution. Educational development centres 
in Australia have forged an identity for themselves over 
the last ten years; slowly they will become an effective 
force in their institutions as credibility and trust grows, 
and as attention to and accountability for the teaching 
function of an institution increases. 

What is the situation in U.K.? what can: we learn 
from the way the concept has developed there? While 
we are currently undergoing a crisis in nomenclature -
like one of Petty's infernal machines we are going in as 
educational developers and emerging as staff developers 
- the British seem not to have been worried by the im
plications of various terms and refer to their operations 
in the area simply as the training of university teachers. 
In 1972 the Co-ordinating Committee for the Training 
of University Teachers (CCTUT) was set up; it is chaired 
by a Vice Chancellor and has a membership drawn from 
the British equivalent of the AVeC, the Conimittee of 
Vice Chancellors and Prinoipals (CVCP), from the 
Association of University Teachers (AUT), and from the 
National Union of Students (NUS). There is an observer 
from the University Grants Committee (UGC) and from 
the Standing Conference on Educational Development 

"There is an enviably large amount of activity 
going on in Australian tertiary institutions in the 
area of educational development." 

Services in Polytechnics (SCEDSIP). The Committee's 
terms of reference are: 1 

(i) to keep the training needs of university teachers 
under continuous review; . 

(ii) to keep itself informed about current provision for 
the training of university teachers; 

(iii) to assess the need for additional courses to be pro
vided on a regional or national basis; 

(iv) to encourage the development of such courses at 
suitable centres; 

(v) to disseminate information about the availability of 
courses; 

(vi) to offer advice to universities on the principles on 
which their own internal training arrangements 
might be drawn up. 

The CCTUT was funded initially by an earmarked 
grant from the UGC, but since 1975 it has been financ
ed by the CVCP which in turn is financed by university 
levy. In 1979 the CCTUT had an operating budget of 
£18,000, given by the CVCP. With this amount the 
CCTUT employed a co-ordinating officer (full time until 
1978; three-fifths time since then), a full time secretary, 
and engaged in activities which included the production 
of a small journal and a news bulletin, and the sponsor
ing of national working conferences. 

On the other hand, there are comparatively few 
academic appointments to the area in individual British 
universities. Of 41 universities, 15 have what we would 
call an educational development unit in some form: for 
example, Birmingham University has an Advisory Ser
vice on Teaching Methods; Surrey University has an In
stitute for Educational Technology. Staff training - or 
educational development, to use our politer phrase - is 
seen, as here, to be important, or rather, much lip ser
vice is paid to it, and nearly all universities have a com
mittee of Senate responsible for the arrangement of 
training activities, with particular reference to induction 
programs for new staff. For instance, Loughborough 
University of Technology does not have an educational 
development centre; however it has an Academic Staff 
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Training and Development Committee, whose remit is 
To inform and advise Senate regarding a policy for 

training and development. 
To promote and monitor staff training and develop

ment activities within the University. 
To keep Senate informed of any budgeting implica

tions arising from a training and development policy. 
To review and encow-age through training and devel

opment appropriate innovation in teaching and re
lated activities. 

To maintain liaison with the Audio Visual Services 
Committee, University Departments and other in
terested bodies as may be appropriate to training 
and development. 2 

The majority of British universities do not have an 
educational development centre, and the great tradition 
of the amateur still appears to hold sway; thill 
gentlemanly approach to training is carried out usually 
by academic staff members in their own time without 
benefit of release or remission of contact load. Where 
there is a core of enthusastic and committed staff, like, 
say, at Lough borough , then training programs occur. 
guest specialists are invited in. a regular newsletter is 
published. and ongoing working parties concerned with 
teaching continue to meet. All of these activities are 
a]so likely to be found in those u.niversities with ap
pointments in the area. But the provision in universities 
without appointments in the area is less likely to be 
thorough or consistent, and it is here that the CCTUT 
has played such an important role in the p.ast few years 
- indeed. the NUS said recently that "it is hard to 
escape the conclusion that while the work of the Com
mittee may not be widely known to individual staff or 
students it bas played a critical role in raising the level 
of training provision in universities throughout the 
country". 3 

One interesting aspect for Australia in all this is that 
the creation of the CCTUT has been at least partly com
plementary to the obligation imposed on individual 
universities to provide 'training. This obligation is im
plicit in the "Agreement concerning the procedure and 
criteria to be used in connection with the probationary 
period"4 which was negotiated between the University 
Authorities Panel and the AUT in 1974. This agreement 
referred to the requirement that the confirmation of ap
pointment at the end of a mandatory three (or four) 
year period should be "a positive action of decision"; 
such decision to be made when the following conditions 
have been met by the probationer: 
• he has satisfactorily engaged in the teaching of 
prescribed courses and the supervisory and tutorial 
work assigned to him 
• he has satisfactorily engaged in research towards the 
advancement of his subject 
• he has conscientiously carried out such examining 
duties and satisfactorily performed such administrative 
duties as have been required of him, and 
• he shows promise by his work and enterprise of conti
nuing to develop as a university teacher and scholar. 

Thus " ... it is incumbent on universities to provide 
.training for the probationer of a helpful and comprehen
sive nature. Advice and guidance by a senior colleague 
nominated for this task and encow'agement to attend 
formal courses of instruction should be included. Atten
tion should be paid to developments in the training. of 
university lecturers at a national level as well as to in
ternal courses of instruction. The probationer should 
receive a co-ordinated development programme which 
lasts throughout his probationary period and permits 
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appropriate reports to be made, and remedial action to 
be taken where necessary, at regular stages. Universities 
should also ensure that the day-to-day duties and work
load allocated to a probationer are appropriate for a per
son of his age, standing and experience." 

Furthermore "an employing university which declines 
to retain a person on grounds of inadequate perform
ance or insufficient promise or personal unsuitability 
should be able to show (a) that training in university 
teaching was made available and (b) that continuing ad
vice and help towards improvements were offered and ' 
due warning given of inadequacies by the head of de
partment or other responsible person."4 

We have no such policy at a national level in Aus
tralia, nor as far as I know dOes any individual tertiary 
institution have a requirement of this kind. In reality, 
with the current situation in British universities the ac
tual level of provision of training to probationary staff 
varies greatly between universities; nevertheless, there 
is a policy statement and thus a rationale for arguments 
for resources to fulfil the universities' obligations in this 
respect. 

It is also interesting to note in passing that, in con
trast, of the 31 polytechnics in England, Wales and 
Northern Ireland nearly all do have academic appoint
ments in tne area of educational development and have 
a central unit offering educational development. educa
tional technology and A V services.5 Furthermore, unlike 
the universities many individual polytechnics have as a 
condition of employment that new staff without a 
recognized teaching qualification or period of experience 
should undertake a teaching development program in 
their first year. This is usually a week's pre-teaching 
program followed by regular weekly sessions. For in
stance: '1n Bristol Polytechnic the Academic Board has 
resolved that academic staff who join the institution 
without the benefit of (i) a teacher training qualification 
or (ii) at least three years' full time teaching experience, 
will be released for inservice training for three hours 
per week for one full year."6 

It is interesting to note here the difference between 
universities and polyt~chnics in this respect i.e. the 
more stringent requirements of new staff in the latter, 
caused at least partly by the requirements of validation 
by the CNAA, the body which accredits all polytechnic 
awards_ (There are other differences between British 
universities and polytechnics, of course; the most in
teresting being for present purposes that, unlike 
Australian universities and CAEs, pay scales are dif
ferent, as are conditions of employment between the 
two sectors). By contrast in Australia the accrediting 
procedures Qf CAE awards have not resulted in re
quirements for the educational induction and develop
ment of new staff, although there is a warm diffused 
feeling that this is a good thing and ought to be done. 
In many CAEs with educational development centres 
pre-teaching courses are offered, but in lieu of any in
stitutional requirement attendance by new staff prob
ably depends on the extent to which the Head of School 
or Department is personally disposed or otherwise to 
such a process. I know of no CAE in Australia which 
grants a reduction in contact hOUl'S to new staff to 
enable attendance over a period of time at inservice pro
grams. 

The differences between Australian and' British 
universities in the provision of training in university 
teaching need not be laboured: the CCTUT is a centrally 
funded body, acting in a co-ordinating and supporting 
role towards those staff in universities responsible for 



the p!"ovision of training under the terms of the 1974 
agreement and any other general educational develop
ment provision nominated by individual institutions, 
whether such staff be appointments in the area or 
members of a Senate committee. We have no facility 
like the CCTUT in Australia; the Commonwealth fund
ing bodies have always set their faces firmly against an 
earmarked grant fo!" such a purpose, nor has the A VCC 
gone so far as to allocate its own money for a central 
facility to support training in teaching methods (as op
posed to research; fOl' several years the AVCC gave 
grants for research projects into university teaching and 
published a useful newsletter - this ceased however in 
1973). On the other hand, most universities in Australia 
have appointments in the area. 

Which system of provision is more at risk in a period 
of economic stringency? In Australia we have seen 
several major reviews of educational development cen
tres. In all cases except olIe the centre emerged unscath, 
ed from such an enquiry: in the one case the function of 
educational development was relocated wjthin the 
university, not extinguished. Within Australian centres 
there. is a general feeling that their non teaching func
tion may put them at risk, but this tends to be balanced 
by a perhaps premature optimism that the intrinsic im
portance of their function will ensure their survival. 
Certainly, academics in such centres, with tenure, in in· 
dividual institutions, are in a different league from a 
centrally funded agency like the CCTUT with one 
seconded staff member. 

In 1979 a Review Group appointed by the British 
CVCP was set up to examine • the arrangements for the 
training of university teachers, having regard to the 
work of the co·ordinating committee since 1972, and to 
the extent to which individual universities have been 
able to develop their own training arrangements".! The 
Review Group asked for comments on the CCTUT from 
universities, staff, and the various interested bodies -
CVCP, AUT, NUS and UGC. It reported in late 1979, 
being aware of the need for speed as the then current 
arrangements for funding the CCTUT were due to ex
pire in July 1980. 

The main points made in the report were: that the 
majority of responding universities (37) favoured the 
continuation of a national training body; that it was 
proper and politic to be concerned with the teaching 
function of the universities; that current financial provi
sion for training made by individual universities ap
peared to represent a very small proportion of the total 
recurrent grant to universities; that there should be an 
increased level of regional training activities, and that 
eventually universities themselves should accept full 
responsibility for the provision of training at local, 
regional and national levels, attainable in perhaps four 
to six years provided the CC'l'UT were to continue to 
opel'ate at current or higher levels. The report also laid 
down guidelines for the CQntitution and operation of a 
possible successor to the current CCTUT. this new body 
also to be a central and co-ordinating body; it recom
mended that the principal officer's job should be full 
time and that there should be provision for a series of 
short term secondments. It recommended that the 
budget should be increased from £18,000 to £40,000 an
nually, to be funded jointly by the CVCP and the UGC, 
such an amount being the minimum required to support 
the recommendation for training which would then be 
taken over by the universities themselves after about six 
years.! 

In all truth, £40,000 is not a great deal of money as 

total university funding goes. It therefore came as a bolt 
from the blue when the CVCP decided in mid 1980 that 
it would reject the report of the Review Group and that 
support for and thus the existence of the CCTUT would 
terminate in July 1981. After that time, training ac
tivities would become the responsibility of the univer
sities locally and regionally. The decision has astounded 
the NUS and the AUT and presumably all those univer
sities and staff members who made submissions in sup
port of the work of the CCTUT to the Review Commit
tee. Vigorous lobbying is continuing right now 
(September 1980) - for instance all participants at the 
CCTUT National Workshop at Stirling University in 
June this year including Australians were contacted by 
two enraged participants, who wrote that "we feel that 
the closure will go ahead unless there are howls of pro
test from constituent universities to Vice-Chancellors 
and thence to CVCP. Could we ask you all as a matter 
of urgency to write to your Vice-Chancellor about the 
closure in very strong terms so that perhaps the matter 
can be raised again at CVCP?" 

Whether the howls of protest will be effective remains 
to be seen. It does 8eem that the amount recommended 
annually to continue and strengthen the work fo the 
CCTUT is comparatively modest. Furthermore, there is 
little doubt that the termination of central support for 
staff development activities without the phasing period 
of four to six years envisaged by the Review Group will 
have a depressing effect on activities of this kind, par
ticularly in those universities which have no appoint
ment in the area. Also, from many points of view it is a 
retrograde step in today's climate of accountability with 
the need "to justify continuing public support on the 
basis of the quality and effectiveness of university 
teaching".! 

However, perhaps the most damaging and discourag
ing effect may ultimately be that, for many people, the 
rejection of fillancial support will be equated with the 
removal of symbolic -support for the concept. The rejec
tion by the CVCP of the Review Group's z:ecommenda
tion may be seen as an indication that the improvement 
of university teaching is not an important issue for the 
chief executives of universities. To be sure, local and 
regional training activities will continue in those places 
where initiatives and interests are already evident. But 
how much more effective might the provision of educa
tional development opportunities have been across the 
whole British university sector had the recommenda
tions of the Review Group been accepted? 

While the current situation is most unfortunate for 
educational development in British Universities, the ef
fect of this decision may perhaps be felt in Australia 
also. That it is respectable to be interested in and con
cerned with the quality of teaching is a fragile concept; 
will Australian Vice Chancellors be affected by the ac
tions of their British counterparts i.e. become less likely 
to be supportive of the role of educational development 
centres? One hopes not. 

But perhaps we have other reasons for optimism 
about the long term future of educational development 
in Australia. The viability of our units is not subject to 
the vagaries of central funding decisions i.e. they cannot 
be abolished by a single decision as the CCTUT may 
still be abolished. The extent of appointment in the area 

(Contiiuj,ed on page- 12) 
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REVIEWS 

Distance Education, Australian and South 
Pacific External Studies Association ISSN 
0158-7919. $10 per annum, 2 issues (Available 
from The Business Manager, Distance Education, 
School of External Studies, Royal Melbourne In
stitute of Technology, Melbourne, Vic, 3000) 

How should one judge a new journal - by the interest 
of its articles, the reputation of its contributors, the 
distinction of its editors, the scope of its area of con
cern, or by its appearance? Possibly according to all of 
these criteria to greater or lesser extent. Though surely 
the most important basis for judgement must be how 
close the journal comes to reaching the objectives it sets 
for itself. 

Distance Education, the newly~stablished journal of 
The Australian and South Pacific External Studies 
Association (ASPESA) claims as its aim: "To dis
seminate information about theory, research, and prac
tice in distance education including correspondence 
studies, external studies, individualized learning, educa
tional technology, educational radio and television and 
other educational media". Its editors add, in explanation 
in their first editorial, that they interpret the term 
research broadly. 

Distance education has until now been very much neg
lected as far as coverage by learned journals is concern
ed. The Open University has pubHshed Teaching at a 
Distance mainly for the purpose of disseminating the 
results of OU research. Epistolodidaktika, published 
by the European Home Study Council; and the I.C.C.E. 
Newsletter published by the International Council for 
Correspondence Education, have both made valuable 
contributions to the literature on distance education but 
their accent has been on current practice rather than on 
theory and research. 

Placement of emphasis on practice reflects the past 
preoccupation of distance educators with the develop
ment of sophisticated and efficient delivery systems, 
and with justifying distance education in terms of its 
ability to compensate for social disadvantage and its 
ability to provide an educational experience commen
surate with that provided by other modes of study. 

The first issue of Distance Education has not managed 
to escape the same bias towards these traditional con
cerns. Four of the five main articles describe institu
tional responses to organisational problems or report 
survey results. One article alone makes any concerted 
attack on a theoretical problem. 

This observation is not meant as a criticism of the 
papers selected for inclusion, but it indicates a likely 
need for the editors to stimulate contributions which 
tackle the more difficult theoretical and research prob
lems if the journal is going to live up to its aims. 

Without doubt the most significant article is that by 
Desmond Keegan: "On Defining Distance Education". 
Starting with a commentary on four widely accepted 
defmitions of distance education the article proceeds to 
tease out the elements that identify distance education 
and to highlight the distinction between distance educa
tion and other forms of non-traditional education with 
which it is often confused. 
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The article is significant, not just in that it attempts 
to clear away some of the conceptual and terminological 
confusion that has pervaded the discussion of non
traditional modes of education in recent times, but in 
that it provides an example of the kind of detailed 
theoretical analysis that has been lacking in distance 
education until now. 

The remaining articles deal with a range of topics: 
Reed· Coughlan describes the mentor role in individualized 
learning programmes at Empire State College; Barry 
Snowden and John Daniel analyze the economic 
management problems of small post-secondary distance 
education systems with particular reference to 
Athabasca University, the recently established non
u'aditional University in Alberta, Canada; Naomi McIn
tosh, Alan Woodley, and Val Morrison review the past 
eight years' pattern of student demand and .student pro
gress at the Open University; and Kevin Smith reviews 
course development procedures at a number of Aus
tralian and overseas tertiary institutions. 

A separate section entitled reports and surveys in
cludes two useful bibliographies, one a select 
bibliography of issues 1 to 16 of Teaching at a 
Distance and the other a comprehensive bibliography of 
the ASPESA Newsletter from 1974 to 1979. In addi
tion, Erling Ljosa takes stock of the current state of 
research in distance education and Bea Russell describes 
the awards made annually by the National University 
Extension Association in the United States for courses 
conducted by independent study through corre
spondence. 

Finally, the journal. includes not one but two book 
review sections. The first reviews new publications, 
while the second is to be used ' for retrospective reviews 
of books which have had a significant influence on the 
development of distance education. For this issue the 
editors have selected Borje Holmberg's Distance Educa
tion: a short handbook. 

Distance Education is most attractively presented 
and it can stand comfortably alongside other interna
tional journals. Notwithstanding earlier comments re
garding imbalance in the selection of articles, it is a 
creditable publication. 

Not only members of ASPESA but all distance edu
cators should find in it articles of interest and of 
relevance to the practice of their profession. 

Alistair Inglis, 
Darling Downs lAE. 

Encyclopaedia of Educational Media Com
munications and Technology, Edited by Derick 
Unwin and Ray McAleese, London: The Mac
millan Press Ltd, 1978, 800 pp, ISBN 
0-333-18550-1, $59. 

How does one best review an encyclopaedia? Does one 
evaluate it on the basis of its comprehensiveness, or its 
balance, or its comprehensibility, or the authority of its 
contributors, or its relative: success in reflecting the cur
rent state of a field, or its style (layout, illustrations, 
cross-referencing, etc), or on some kind of synergy incor
porating all of these, plus some lesser characteristics? 



Inevitably your reviewer is not encyclopaedic in his 
knowledge of the broad field covered by the text and he 
reviews this book from the point of view of ODe having 
expertise in educational technology and the related 
areas of planning, managing and evaluating change in 
tertiary education. 

Following the pattern of all systematic researchers, 
your researcher first looked in the text for definitions of 
the terms incorporated in the title. Regrettably neither 
"educational media" nor "educational comunications" are 
defined as such in the text, nor are they cross
referenced with other terms. They are in fact subsumed 
within the entries "media classification" and "com
munication engineering". Although an experienced 
academic or practitioner should eventually find his way 
to the definitions of the terms, a neophyte may ex
perience some difficulty, particularly in the former case 
which focuses upon instructional media. 

The third term in the title "educational technology" is 
elaborated in an excellent essay by P. David Mitchell 
who has produced a systematic and comprehensive 
analysis of the nature of the field. His arguments are 
clear, logical and interpretive and his definition of 
educational technology evidences his unblinkered posi
tion at the frontier. Mitchell's entry should be required 
reading for anyone studying or practising educational 
technology . 

It is somewhat incongruous however, that the editors 
did not use Mitchell's definition of educational tech
nology as a keystone for related entries in the en
cyclopaedia. For instance, although Mitchell speaks of 
"educational systems" in his definition, the two entries 
"systems analysis" and "systems approach" are very 
undernourished, the latter being described as "virtually 
meaningless". (Slight comfort to those who use the 
systems approach in scientific, geographic, organiza
tional and educational studies.) Obviously from the 
point of view of consistency the editors should have 
prevented the author of the entry on '1ndustrial Train
ing" from including "systems approach" as his first ma
jor subheading (p. 393). It is both regrettable and unfor
tunate that the editors have not recognized the 
historical and contemporary importance of systems in 
education by providing a detailed analysis of the con
cept. Most of the editors' peers will surely query how 
"systems analysil:l" could be dismissed logically in less 
space than the entries on "film speed", ''legibility'', or 
"telephone seminars". 

The problem of balance in the encyclopaedia is also 
evident at other levels. Whilst the editors appear to 
have attempted to produce an internationally represen
tative volume, the work (to this reviewer at least) has an 
Australian-British-European flavour, if not bias, which 
does not adequately reflect the phenomenal output of 
thought and practice from the United States. Those who 
seek descriptions/definitions of terms such as ''learning 
resources", "faculty development", "instructional de
velopment", or "educational development" will not find 
them under these internationally recognizable titles in 
this volume. Should the reader of this review seek infor
mation on the tertiary teaching unit/educational de
velopment unit/centre for the improvement of teaching 
and learning in tertiary education, he will need to look 
under the sub-heading "educational technology depart
ments" in the entry on ''Tertiary Education". Whilst in
formation on centres in Australia and the United King
dom share one and one half pages of this entry, the 
substantial and possibly more significant efforts of the 
Swedes and Americans are each dismissed in four lines, 
the latter on a 1973-based pessimistic note. 

Similarly, although organisation development has 
achieved stature as part of the technology of education 
(in Mitchell's terms), it is naively defined in fourteen 

words. A better analysis is to be found on pp. 393-394 
but this is not cross-referenced to the main entry and a 
researcher may not find it. Again the editors have failed 
to provide adequate back-up support for Mitchell's com
prehensive and illuminative definition of educational 
technology. 

So much for the debits - now for the credits! Your 
reviewer is most impressed by the comprehensive nature 
of the encyclopaedia and by its readability. Over a 
period of three months of constant desk use he has 
found the volume to be an invaluable reference tool and 
apart from the above-mentioned disappointments, the 
encyclopaedia has seldom let him down. In addition to 
the veritable cornucopia of definitions, descriptions, ex
planations and detailed essays, the text affords excellent 
selections of references for further reading on the more 
important (and many lesser important) entries. Most of 
the complex and/or highly important entries are treated 
in appropriate detail, e.g. "individualisation of instruc
tion", ''language laboratory", "microforms", "Open 
University", "photography". Sadly, related entries are 
not cross-referenced for each of the major entries. For 
example, the entry on photography could have included 
cross-references to the "single-lens reflex camera (SLR)", 
and "twin-lens reflex camera" entries. 

The encyclopaedia is adequately illustrated with well
produced diagrams, tables and pictures, all of which 
communicate their messages most effectively and effi
ciently. 

In all, the editors are to be praised both for being am
bitious and for realizing their ambitions of producing a 
quality encyclopaedia of educational media, communica
tions and technology. They have identified a real need 
and have complemented their undoubted expertise with 
courage and perseverance to meet that need. Overall, 
their project has been an extremely successful one and 
the volume should be on the desk of anyone who is 
studying or working in these areas. 

Derick Unwin and Ray McAleese are to be congratu
lated for making this highly significant contribution to 
the area of educational media, communications and 
technology . 

Neil Sainsbury, 
Alexander Mackie CAE. 

Academia Becalmed, Edited by G.8. Harman, 
A.H. Miller, D.J. Bennett and B.I. Anderson, 
Canberra: Australian National University Press, 
1980, 260 pp, ISBN 0 7081 1364 8, $8.50. 

The papers which constitute this book are those which 
were presented at the Conference, Australian Tertiary 
Education in the Aftermath of Expansion, held in 1978 
with an addition of four papers concerned with Looking 
to the Future. The theme of the work is established in 
the opening address presented by Professor Karmel en
titled 'Tertiary Education in "steady state",' The 'steady 
state' is described as a period in which stability is 
following a period of rapid growth. In addition to con
sidering the characteristics of the rapid growth which 
had occurred in higher education in the 50's, Karmel 
outlines the consequences of growth and the levelling 
off period of development in each of the following: the 
labour market; academic program.me; academic staff; 
the management and organization of the institution; and 
the management and organization of a system. 
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Four practising Australian educational adminisb'ators 
identify specific areas in tertiary education which have 
become problem areas as Australian tertiary education 
moves from a period of expansion into one of slow or no 
growth. Effects on engineering and teacher-education 
programmes are considered in two of the papers. The 
external mode of study and factors affecting the 
teaching of the first year programmes in higher educa
tion are examined in the remaiIUng two papers of the 
section. The increased proportion of graduates available 
within the workforce is presented as a positive rather 
than a negative result of the demographic projections 
for the remainder of this century. 

The impact of the 'steady state' on the planned ac
tivities of the system cannot be ignored and the con
cepts of triennial funding, co-ordination, and amalgama
tion and closure of institutions are heated by individual 
writers. When these concepts are considered in a period 
of no expansion, that'e is a danger that there will be in
tervention in the operations of individual institutions. 
One of the major tasks of educational administrators in 
such times therefore may be to maintain the autonomy 
of individual institutions within the system. 

The consequences of the 'steady state' for staff in tel'-

Conferences 

tiary institutions are discussed in a section on institu
tiona 1 responses. The section presents a balanced view of 
the possible results of reduced enrolments in tertiary 
programmes. Positive consequences relate to the increas
ed attention that may be given to improve learning and 
teaching activities. 

The negative consequences for staff are not only 
numerous but also serious. The effects on the morale of 
staff as career expectations and career realisations ap
pear to be dissonant are of significance but difficult to 
quantify. AIl a consequence of this and other staffing 
issues, senior academic staff may have to devote more 
of their time to matters of staff welfare. 

The concluding chapters, in which institutions in each 
of the three sectors in post-secondary education are con
sidered with respect to the possible developments in the 
next twenty-five years, do not lead to a belief that the 
future will be characterised by an expansion in tertiary 
education. The fact that the papers which constitute 
this book are published two years after the conference 
does not detract from their relevance as tertiary educa
tion is still in becalmed waters. 

Jan Williamson, 
SCV Frankston. 

IMPROVING UNIVERSITY TEACHING: SEVENTH INTERNATIONAL CONFERENCE 
Date 15-18 July 1981 
Place University of Tsukuba, Japan 
Call for Papers Deadline 1 February 1981 
Information Improving University Teaching, University of Maryland, University C.ollege, University Boulevard at 

Adelphi Road, College Park, Maryland 20742, USA. 

FIFTH INTERNATIONAL CONFERENCE ON mGHER EDUCATION 
Date 1-4 September 1981 
Place University of Lancaster, England 
Title Survival and Renewal 
Call for Papers Deadline 1 January 1981 
Information The Organising Committee, Fifth International Conference on Higher Education, Institute for Post 

Compulsory Education, The University, Lancaster, United Kingdom, LA1 4YL. 

ASSOCIATION FOR INSTITUTIONAL RESEARCH 
Date 17-21 May, 1981 
Place Minnesota, USA 
Title Toward 2001: The Institutional Research Perspective 
Information AIR Forum Proposals, 314 Stone Building, Florida State University, Tallahassee, Florida USA 23306. 

(Continued from page 9) 

both in universities and CAEs bas resulted in an admit
tedly informal but nevertheless strong interest group 
which has developed highly effective and innovative ap
proaches to the retrieval and sharing of information 
(like Labyrinth from University of Queensland's TEDn, 
to regular consultation and to co·operative and con
certed action. Finally, the centres in Australian institu
tions have been in existence for long enough now for the 
intrinsic value of their activities to be increasingly ac
cepted and incorporated into institutional life, and thus 
for the centres themselves to be taken for granted as 
structural components of their institutions. 
[Editor's note: The CVCP agreed to reconsider their 
decision to abolish the CCTUT at a recent meeting, but 
confirmed their original decision.) 
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President, HERDSA. 
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ABSTRACTS 

HERDSA Abstracts are based on a regular survey of 
relevant literature. They are intended for use by tertiary 
teachers, research workers, students, administrators and 
librarians. The abstracts are classified ' into the same 
groups used by the Society for Research into Higher 
Education in their quarterly publication Research into 
higher education abstracts. 

The Abstracts attempt a coverage of current English 
language. publications in Australia, New Zealand, Papua 
New Gumea and Indonesia. Publications describing re
search, teaching, administration, staff and students in 
higher education are abstracted. 

Educational or other non-profit organisations may re
produce a limited number of these abstracts in their 
own publications provided that HERDSA receives 
suitable acknowledgment. 

HERDSA is most grateful to its abstractors and the 
co-operation of the editors of a number of journals 
abstracted in this issue. The Abstracts are edited by 
Robert Cannon, Director, Advisory Centre for University 
Education, the University of Adelaide, Adelaide S.A. 
5000. ' 
Note: Authors or editors who would like abstracts of ar
ticles, books or monographs to be included are invited to 
send a copy of their work, together with an abstract to 
the Abstracts editor. . ' 

A GENERAL 

Anwyl, J. (editor) Australian community colleges. 
Melbourne, Centre for the Study of Higher Education, 
University of Melbourne, 1979. 156p. 

Six papers in this volume explore problems and issues rele
vant to the debate on the community college concept. The 
papers are: Community Colleges: Ideas and their Institution 
with Special Reference to the Darwin Community College 
(Batt); The Community College in the Australian Context: the 
experience of Prahran CAE (Armstrong); The Regional CAE' 
its Potential Role as an Australian Community College (Hop: 
per); TAFE and the Community College (Bone); TAFE and the 
Community College in New South Wales (King); The relevance 
of the North American Community College Idea for Australian 
Higher Education (Harman). 

(RAC) 

Fensham, P.J . Science education research: present 
and future, Research in Science Education, 9, 1979:-
1-4. 

Fensham provides a compressed overview of current work in 
the research areas of cognitive structure and development, and 
contextual influences in the field of science education. The 
review, through its referencing, supplies "key works" bibli
ographies for these areas. Piagetian (and neo-Piagetian) in
fluences upon science education research are outlined within 
the area of cognitive structure; the field of contextual in
fluences is considered in terms of 'political' and 'cultural' 
categories. In concluding, Fensham notes a certain stagnation 
with traditional research approaches and points to other new 
areas of interest for science educators. 

(EEN) 

Power, C. The republic of science education 
research. Research in Science Education, 9, 1979: 5-12. 

Power first points out that research in science education as 
it is practised today is not a discipline and that attempts at us
ing a smorgasbord of applied disciplines to interpret science 
education have difficulties in accounting for educational 
phenomena. Consequently, science education research should 
work towards a "pedagogical theories out of pedagogical prac
tice" position and attempt to produce "middle range" theories 
which promote the understanding and improvement of prac
tice. 

This interpretation of the role of science education research 
is compared with the 'world view' extracted from the journal 
Research in Science Education finding that researchers rarely 
focus upon problems which concern science teachers. In de
tailing the workings of an alternate paradigm in science educa-

, tion research, Power is not optimistic of its acceptance as 
''both schools and researchers have a vested interest in main
taining the division of labour and maintaining a communica
tion gap". 

A final section of the article considers the extent to which 
the community of science education researchers can steer their 
republic noting that external influences can influence both the 
direction and rate of research effort. In conclusion, Power 
states that science education research must contribute to 
teacher development in sensitizing them to the pedagogical 
issues contained within science education. 

(EEN) 

B ECONOMICS AND MANPOWER 

Karmel, P. Youth, education and employment. Mel
bourne, Australian Council for Educational Research for 
the Australian Association for Research in Education 
1979. 19p. tables. (Also published in: Australian Educa: 
tional Researcher, 7, 1, March 1980: 35-60). 
~rends in school retention, tertiary participation, apprentice

ships and youth employment suggest that in the absence of a 
positive youth policy, an increasing number of young people 
will slip into unsatisfactory activities. A comprehensive youth 
~olicy is outlined which includes a range of options from full
time study through various 'mixes' of work and educationl 
training to full-time employment. For the policy to be success
ful, a number of conditions must be met, but it would be 
wrong to believe that such a policy would cure all the faults 
and ills of the education system and of unemployment. 

(RAC) 

Murray, D. Reducing the cost of tertiary education: 
an economist's view. Education Research and Perspec
tives, 5, 2, December, 1978: 3-9. 

Time is a cost factor which has private and social dimen
sions. The introduction of a trimester system (in which a three 
year: programme of six semesters is compressed into two years 
of SiX semesters) has the potential of reducing the costs of ter
tiary education. The system would have great repercussions on 
the life of the institution and students including greater 
freedom of choice by students in the utilization of their time. 

(RAC) 

C ADMINISTRATION 

D IDGHER EDUCATION IN SPECIFIC SUBJECTS 
INCLUDING CURRICULUM 

Elsworth, G.R. Professional socialization as a 
perspective for the evaluation of teacher education 
programmes. Education Research and Perspectives 5 
2, December 1978: 26-39. ' , 
. This paper reports on the results of an exploratory evalua

tion study of ten end-{)n and concurrent, university and colleR'e 
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programmes for the education of teachers. The study was de
signed to assess, as evaluative criteria, the appropriateness of 
changes in adjustment to the professional role indexed on 
seven dimensions of actual and ideal professional self
perception. Growth in adjustment to the diverse demands of 
the professional role is argued to be a desirable outcome of any 
teacher education programme, and thus to represent a valid 
general criterion for comparative programme evaluation. 

(Journal abstract) 

Hegarty, E.H. How to organize effective 
laboratory teaching in medicine. Part 1, Purposes. 
Medical Teacher, 1, 4, 1979: 175-181. 

The framework of this paper is derived from learning 
theories and research in general education. A selected review 
of literature dealing with the purposes and design of 
laboratory teaching, with special reference to medicine is 
presented. Issues which are explored are the appropriateness of 
laboratory work for teaching for different goals and ways of 
checking whether laboratory teaching matches goals. 

(RAC) 

Hegarty, E.H. and Lee, A. How to ... organize effec· 
tive laboratory teaching in medicine. Part 2, Design. 
Medical Teacher, 1, 5, 1979: 227-234. 

Course designers need to develop competence in the pro
cesses of making informed choices which contribute to the suc
cessful preparation of new curricula or the modification of ex
isting curl'icllia. Three issues are presented to illustrate this 
need: the design of laboratory manuals and displays, the 
design of laboratory exercises to meet important goals and the 
sequencing of curricula involving laboratory work. 

(RAC) 

Mahoney, D.J. and Clarke, A. Student attitudes 
towards alternative instructional approaches in in· 
troductoryaccounting. Accounting and Finance, 20, 1, 
May 1980: 93·101. 

This paper reports the results of a survey of student at
titudes towards a first year accounting program at the tertiary 
level. The program incorporates innovatory features including 
syllabi defined in terms of behavioural objectives, content 
broken into modules, a range of learning resources for each 
module and flexible assessment at the student's option. 
Analysis of responses frOll) two groups of students is 
presented, those studying in the program and those who had 
completed the program the previous year. Strong support fol' 
the program is apparent from !.he response analysis. Conclu
sions indicate that students generally view the program as pro
viding a sound foundation for alter accounting studies. In addi
tion, many students consider the program's features would be 
beneficial in other subject areas. 

(Journal abstract) 

Powell, J.P. and Pearson, M. Assessing the interper
sonal skills of medical students. Programmed Learn
ing and Educational Technology, 17, 2, May 1980: 
90-91. 

Medical students are now more frequently experiencing 
courses designed to improve their skills in communication and 
interpersonal relations, but there is a lack of procedures to 
evaluate such CO\lrses and assess student progress. A test is 
described which attempts to fate responses to simulated 
medical interviews porlrayed in short films. The test \vIlS used 
with first-yenr medical students who had taken II COurse in 
communication skills. and a control group of first-year physics 
students. The medical students' scores increased significantly 
from pre- to post·test while those of the physics students did 
not. Analysis of the results indicated that the test was sen
sitive to Ghanges in level of skiU which could not be attributed 
to age and maturation effects. Uses of the test materials for 
teaching and sel\':ction pm'poses nre discussed. 

(Jollrllal abstrllct) 
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Paterson, J.R. and Prescott, J.R. Self-paced freshman 
physics laboratory and student assessment. Amer
ican Journal of Physics, 48, 2, February, 1980: 163·167. 

Laboratory work is included as an essential part of any 
physics course because it teaches the student aspects of 
physics that are distinct from lecture material and that can be 
learned in no ot.her way. For the same reason it presents its 
own problems in assessment, particularly in large first-year 
university classes. For the last five years we have been putting 
into practice a form of self-paced laboratory experience and 
assessment. The laboratory is design oriented. The grade for 
the course is determined by the aggregation of point values for 
a variable number of experiments completed in a fixed period 
of t~e .to.a s~tisfactory standard. The marks feature a degree· 
of discrnmnatlOn comparable to written theory examinations. 
Within the limits imposed by class size, the student has a fair 
degree of freedom of choice. (Journal abstract) 

Thorley, N.R., et al. The aims of science courses. 
Research in Science Education, 9, 1979: 53-54. 

The article outlines a project undertaken at the Western 
Australian Institute of Technology which considered 'what 
views undergraduate students have about the general aims of 
science courses (and how these compare with similar studies in 
other countries)' and 'what views practising scientists, recent 
graduates and undergraduates have about the aims of lab
oratory courses'. 

General aims questionnaires comprising thirty-three aims 
and laboratory aims Questionnaires of twenty-two items were 
applied. Cognitive and attitudinal general aims were rated 
higher than social and economic; laboratolj' aims were analysed 
in terms of students VB those in employment. finding agree
ment between practising scientists and recent graduates con
cerning pragmatic 'work oriented' issues, while students stress
ed the educational 'worth' of such aims in explicating theoreti
cal issues. 

(EEN) 

E TEACHING METHODS AND EDUCATIONAL 
TECHNOLOGY 

Anderson, B., Boud, D. and Macleod, G. (editors) Ex
perienced based learning, how? why? Sydney, Aus· 
tralian Consortium on Experiential Education, 1980. 
67p. 

This is a collection of nine conference papers, some of which 
are factual accounts of developments in experience based learn
ing, others are proposals for action and yet others are state
ments and reflections on important issues. Papers cover ex
perientiallearning in secondary and tertiary education and in 
training and development. 

(RAC) 

Cox, K.R., et a1. Teaching teachers. Programmed 
Learning and Educational Technology, 17, 2, May 1980: 
72-76. 

Teaching teachers is not an easy task. Three questions can 
guide the choice of methods for the deve.lopment of teachers: 
Question 1: How does teaching teachers differ from teaching 
students? 
Question 2: What educational opportunities are appropriate for 
different career levels? 
Question 3: What are appropriate teaching strategies? 

(RAC) 

Hedberg, J.G. Client relationships in instructional 
design. Programmed Learning and Educational Tech· 
nology, 17,2, May 1980: 102-110. 

In a l:onsultative environment, the approach and manage· 
ment skills of the instructional designer, producer or evaluator 
are crucial to the successful completion of the project. While 
many designers develop skill and evolve a style that 'works' for 



them, new designers must avoid basic pitfalls that can impair 
the relationship with their clients. 

In this paper the unique relationship is discussed in 'terms of 
the llSSumptions and expectati.ons of client and designer. Four 
common counselling models are used to identify llSSumptions 
and successive phases in tIle dey lopment; of effecti.ve working 
relationships, such as: creating the relntionship. identifying ex
pectations and goals, managing the continuing relationship and 
concluding the relationship. 

After considering a number of factors that are viewed by 
academic staff as crucial to the successful completion of an in
structional design project, the paper concludes with a summary 
of factors contributing to effective relationships. 

(Journal abstract) 

Isaacs, G. Client relationships and consulting 
realities: a response to John Hedberg's paper 
'Client relationships in instructional design'. Pro
grammed Learning and Educational Technology, 17, 2, 
May 1980: 111-114. 

For the practising consultant, the most directly usable part 
of Hedberg's paper is his treatment of the effects that the in
teraction of the client's and consultant's cognitive styles can 
have on their working relationship. The treatment of con
sulting modes, reviewed by Hedberg, is, in essence, an applica
tion of role theory. In practice the use of mode-theoretic 
language increases the risk of the consultant depersonalizing 
the relationship between consultant and client. Role-theoretic 
language, with its focus on client and consultant as individuals 
and in interaction, maintains equal emphasis on people, task 
and process. Role-theoretic language also facilitates the for
mulation of explicit agreements or 'contracts' between the 
client and the consultant. Such agreements are extremely use
ful to both client and consultant, and are almost essential in 
large-scale consultations. 

(Journal abstract) 

Teather, D.C.B. Toward the community university. 
Continuing Education in New Zealand, 12, 1, 1980: 
82-90. 

Three case studies are presented in which university exper
tise and that of local community groups have been shared to 
produce 16mm films. Ingredients for the success of these films 
include choice of topics, market research, subject matter exper
tise and educational and technical skills of the film production 
section. 

(RAC) 

F STAFF 

G STUDENTS - GENERAL 

H STUDENTS-SELECTION AND PERFORMANCE 

Boud, D.J. Self and peer assessment in higher and 
continuing professional education: an annotated 
bibliography. Sydney, Tertiary Education Research 
Centre, University of New South Wales, 1980. Occa
sional Publication, No. 16, 13p. 

Ninety-two references have been identified from the world
wide literature on the assessment of students by themselves 
(self assessment) and by their peers (peer assessment). 
Undergraduate, postgraduate, and professional continuing 
education have been surveyed. Also included are references on 
peer review and grade contracting. 

For each item the full reference is cited, the area of concern 
is listed (self, peer, peer review, grade contracting), the subject 

matter which is assessed is given and other remarks are made 
on the focus of the paper. Areas excluded from the bibli
ography include self-marked multiple choice tests and social 
psychological studies of the self. 

(Author abstract) 

Boud, D.J. and Tyree, A.L. Self and peer assessment 
in professional education: a preliminary study in 
law. Journal of the Society of Public Teachers of Law, 
15, 1, 1980: 65-74. 

The importance of assessment by students of themselves 
(self-assessment) and of their fellow students (peer-assessment) 
is becoming increasingly recognised especially in professionally 
oriented courses. This paper explores one way in which such 
assessments may be conducted within the context of legal 
education. 

The specific focus of the paper is on the assessment of class 
participation which is a problematic area even in traditional 
assessment terms. A procedure is described which can be used 
for the assessment of class participation in any subject. This 
procedure is applied to a first year undergraduate law class at 
the University of New South Wales. The criteria for assess
ment generated by students are described, a comparison be
tween self, peer and teacher marks is made, and the reactioris 
of students are presented. 

The results of this experiment are such as to encourage the 
use of this or similar procedures in other contexts. 

(Author abstract) 

Coulter, F. Personality and adjustment in initial 
secondary student teaching. Education Research and 
Perspectives, 5, 2, December 1978: 15-25. 

Some characteristics of the secondary teacher's classroom 
role are described. Student teachers who are more introverted 
and flexible may have greater difficulty in adjusting to that 
role. Implications of present teacher-trainee selection pro
cedures are discussed, particularly with reference to the pres
ent use of academic performance as a major selection criterion 
which may bring into programmes a disproportionately large 
number of students who are unable to cope with the socially
interactive aspects of their role. 

(Modified journal abstract) 

Keegan, D.J. Drop-outs at the Open University. The 
Australian Journal of Education, 24, 1, March 1980: 
44-55. 

The year 1979 marks the tenth anniversary of the founding 
of the Open University. During this period it has come to be 
recognized as one of the major innovations in higher education 
in recent years. The Open University set out to attempt to 
solve the problem of drop-outs which had been a source of 
criticism for other distance education institutions in the past. 
To a large extent it has been successful in reducing drop-outs 
to an acceptable minimum. The importance of its success for 
other institutions which teach at a distance, both in Australia 
and overseas, is discussed. Caution is expressed about the lack 
of unanimity in terminology in studies of 'drop-outs' and the 
danger of using 'drop-outs' in comparing one institution with 
another. 

(Journal abstract) 

I STUDENTS CHOICE OF SUBJECTS AND 
CAREERS 

J FURTHER AND ADULT EDUCATION 

LIST OF ABSTRACTORS 
RA. Cannon, University of Adelaide 
E.E. Nunan, Salisbury College of Advanced Education 
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-
Correction 

A paragraph was omitted from the typescript sub
mitted for the article Promotion Through Teaching, 
HERDSA News July 1980 issue_ The following should 
have been included in the second column of page 9: 

Activities relevant to the academic as a researcher 
in educational matters: 
- comparing different methods of teaching by control

led experiments 
- originating new methods of teaching, learning and 

assessment 
- measuring, in depth or breadth, changes in students' 

knowledge, behaviour, attitudes, etc, as a result of 
specific teaching processes 

- measuring the reliability, validity, consequences, etc 
of methods of assessment 

- publicising theories, results and conclusions in learn
ed journals of education 

- contributing papers to conferences on education 
- leading workshops, etc on educational matters 

The activities listed refer to undergraduate and other 
students taking formal courses. Most academics con
tribute to teaching by their contact with research 
students. Although this is an important activity it 
seems even more difficult to assess than the other forms 
of teaching. However, if a candidate for promotion can 
specify activities in this function then he or she ought 
to supply the evidence. 

The Academic Profession 

This is a topic which has failed to attract much in
terest from research workers until very recently. It has 
been said that academics make it their business to ex
amine the affairs of everyone except themselves. That is 
no longer true in Australia. Following the extensive 
survey conducted by the Williams committee there has 
been a minor flood of studies none of which has yet 
been reported in the literature. The 1980 ANZAAS Con
gress provided a weicome forum for reports on six of 
these investigations and several others will be published 
in the proceedings of the 1980 HERDSA conference. 
Here I shall simply list the presenters and titles of the 
ANZAAS papers: anyone seeking copies of the papers 
should contact the authors. 

J. Anwyl (University of Melbourne): "Access to higher 
education - some attitudes of academics in Australian 
universities and colleges of advanced education." 

D.G. Beswick (University of Melbourne): "A national 
survey of teacher education staff." 

J.E. Everett (University of Western Australia): "Work
related attitudes of academic staff at Australian univer
sities and colleges." 

J.P. Powell (University of N.S.W.): "The impact of the 
'steady state' on the professional lives of academic 
staff." 

L.J. Saha (Australian National University): ''The pro
fessional and social position of academics in Australian 
society." 

L.H.T. West (Monash University): "Publication rates 
and academic productivity." 

I should appreciate information concerning other un
published research on. this topic and investigations now 
in progress. 

John Powell, 
University of New South Wales. 

Deadlines for copy for HERDSA NEWS 1981 
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