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online environment with grace and Ian Morley in Hong Kong
explores some student views on effective online teaching. We
look to other parts of the world where things are truly dire and
hope for a better outlook across the globe in the coming months.
On a more positive note, Marcia Devlin points out in her Policy
column the surprising statistic that Australian universities
produce one hundred and fifty thousand future leaders every year
and these graduates go on to have influence in the Australasian
region. One of these future leaders may be our Student
View writer Clarissa Graham, who is presently enrolled in a
collaborative-PhD program coordinated among three universities.

From the Editor
If we had a crystal ball to look into an uncertain future then
I hope it would show us a beautiful, healthy, blue and green
planet. The United Nations Sustainable Development Goals
(SDGs) are a key to achieving such a future and the significance
of higher education in achieving these is outlined by our Feature
writer, Emeritus Professor Geoff Scott. Geoff highlights ways
to re-focus the higher education curriculum so that graduates
are ready to address and support the achievement of the Goals.
In a separate article, HERDSA Fellow John Gilchrist and his
TATAL colleagues also offer their vision of essential practices to
improve the quality of university education.
The pandemic is still with us and my nephew who is studying
Psychology, tells me that he finds Zoom lectures and laboratories
quite alienating and is eager to get back to face-to-face, but at
least he is in the same time zone as his lecturers. Academics
have worked hard to adapt pedagogy to meet the pandemic
restrictions and requirements. Many students have adapted to the
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Portfolio Leads, Joint Leads and
members of the key portfolio areas have
been appointed. Joint Leads will ensure
succession planning and ‘life happens’.
All Portfolios will review their purpose
and strategies and a Communications
Lead will enhance communications
strategies, adopting social media. The
annual HERDSA Calendar will include
all meetings and events to engage
members and the HERDSA Events
Lead will provide opportunities for
members to showcase and celebrate best
practice, and to share their research and
scholarship in branch and online events.

From the President
It is exciting and humbling to take on the
role as HERSDA President. Changing
times, changing tides! ‘Why me?’, I
thought. My response was ‘Why not?
Am I ready? When, if not now? There
is no better time than now to institute
change’ What do I think now since
taking on the role of President Elect last
year and our world has changed?
So why me? Since the late nineties I
have been contributing to HERDSA,
starting out as an early career academic
travelling overseas from apartheid South
Africa. It was scary presenting to peers
I had looked up to from afar, especially
when I had to stand in for a keynote
panellist, with one day’s notice, to talk
about South African quality assurance.
Fast forward twenty-five years, having
lived and worked in three countries.
I have held the roles of Treasurer and
Awards, Grants and Prizes Officer; and
as the first HERDSA Fellow in 2003 I
led the development and implementation
of the professional development
guidelines for the Fellowship Scheme.
HERDSA has the support of committed
HERDSA Officers (Prof Denise
Chalmers, Drs Maureen Bell, Peter
Kandlbinder, Lee Partridge, Maria
Northcote), Secretariat and Office
(Jennifer Ungaro) and a strong HERDSA
Executive (Profs Raj Shekhawat,
Christy Collis, A/Profs Deb Clarke, Julia
Choate, Eva Heinrich, Drs Liz Levin,
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Kwong Nui Sim, Katrina Strampel,
Wendy Green, Manisha Thakkar, Ms
Laurine Hurley). At our first meeting
we revisited HERDSA’s mission to
determine new ways of working and set
priorities to remain focused, yet agile.
We re-committed to meet HERDSA’s
primary goal, ‘to bring together and
support those people who are engaged
in teaching in higher education, in the
study of learning, teaching and policy in
higher education, and in the continuous
improvement of higher education’
(HERDSA Constitution, 2017).
‘Leading from Within’ refers to
HERDSA members themselves taking
the lead. I take on the role of President
with grace and gratitude, focusing on
head, heart, and spirit. I stand on the
shoulders of giants that have gone
before me, acknowledging their selfless
mentoring and leadership. Recently the
pandemic forced us into re-set mode,
to adapt, and dig deep to support our
colleagues, students, and families. The
Executive is committed to carry out their
roles in a manner that is ‘not just for
the sake of’, but to make a difference
for the greater good of members, higher
education, and our communities, more
broadly.
Here’s a taste for how and what we are
working on and what you can expect as a
HERDSA member.

We are re-thinking HERDSA Conference
formats, including hybrid face-to-face
and online, which would increase
scholarly collaboration by connecting
members individually and through
communities of practice.
Our 2022 conferences will be in
Melbourne, 2023 will be in Brisbane,
and 2024 is planned for Adelaide.
I see the role of President as enabling
the HERDSA leadership team to ‘shine’.
Allowing each their space to lead, while
collaborating across portfolios and
branches will facilitate greater synergies
for a more responsive and innovative
experience to certainly benefit HERDSA
members. It is my commitment to stay
connected, meet the goals of our mission,
and future proof HERDSA by leading for
sustainable change.

Professor Kogi Naidoo
HERDSA works to:
• Advance educational policy and
practice in the higher education
and tertiary sector,
• Facilitate and promote the
enhancement of teaching and
learning,
• Encourage and disseminate
research on higher education
and tertiary teaching, learning,
development, research,
leadership, and policy matters,
• Recognise and reward
outstanding contributions to
higher and tertiary education,
• Encourage collaboration and
the development of professional
communities in higher and tertiary
education, and
• Assist its members in their ongoing
professional development.
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career professional practice into our
programs. Capstones offer a culminating
and integrative experience, giving
students practice in confronting and
working out how best to deal with the
uncertainty of ‘forked road’ challenges in
professional practice. Most importantly,
they allow students to surface and
critique the tacit assumptions driving the
21st century agenda when addressing
key sustainability challenges.

Education for a Sustainable Future
Emeritus Professor Geoff Scott of Western
Sydney University, argues for a re-focus
on curriculum to examine how we
shape a sustainable world.

Consumption leads to happiness. Growth
is equally good for everyone. Global
uniformity is great. These are some
of the assumptions that drive the 21st
century agenda. Our graduates need to be
clear on where they stand on those tacit
21st century assumptions. Certainly they
need to be work ready but they also need
to be work ready plus for an uncertain
tomorrow. Being work ready plus means
graduates have to be sustainability
literate, change-implementation savvy,
socially and commercially inventive.
The pandemic has provided an
opportunity for higher education to
reflect on what its role should now be
in helping shape a wise future for each
country. By wise I mean, a relevant,
desirable, sustainable and feasible future.
What might be the moral purpose of
education in this? We need to avoid
giving focus only to optimising student
satisfaction ratings. We need the ‘right’
outcomes set down for learners.
We can find a unifying agenda for
shaping a wise future in the United
Nations Sustainable Development Goals
(SDGs). Taken in combination these
SDGs provide a distinctive futurefocused agenda through which colleges
and universities can successfully enact

their key moral purpose by developing
work ready plus graduates.
The pandemic has shown how all
the SDGs need to be addressed in
combination, not in isolated units of
study. What started as a health crisis
rapidly became an economic one. That
triggered serious migration, social,
travel, cultural, work, political and
environmental consequences. Along with
that came a wide range of educational
design, delivery, support and recruitment
challenges and a growing digital divide.
What does this mean for the curriculum?
It means program design and assessment
methods must have fitness for purpose.
What is the point of developing
engaging learning methods and ensuring
assessment is meticulous, if what is
being learnt so engagingly and assessed
so reliably is irrelevant? That means
learning outcomes and assessment
tasks that ensure graduates are not only
work ready for today – competent in
delivering set skills and knowledge in
set conditions – but work ready plus.
Learning outcomes should focus on
graduates capable of designing and
ensuring relevant, desirable and feasible
ways to secure a socially, culturally,
economically and environmentally
sustainable future for us all.
We can achieve this by embedding social
entrepreneurship projects focused on
the SDGs and the key dilemmas of early

In a typical capstone, a cross-disciplinary
team of students is linked up with a
community group, agency, business or
school to jointly develop a practical
solution to a real social, cultural,
economic or environmental need,
which delivers demonstrable benefit
and which becomes self-funding. At
Western Sydney University (WSU) the
Riverfarm initiative is a living laboratory
on social, cultural, economic and
environmental sustainability. It is a realworld resource for local school students
and the community to see sustainable
development in action. Linking and
leveraging community networks to
identify relevant SDG-focused social
enterprise projects is a key to success.
Margot Brewer and Helen Flavell’s
HERDSA publication Embedding
interprofessional education into the
curriculum provides extensive guidance
on this and the UN network of Regional
Centres of Expertise (RCEs) around the
world is particularly useful.
Universities and colleges have a unique
role to play in assisting their nations to
address these key challenges wisely.
Universities need to be actively engaged
with the life and problems of community
and society. The UN SDGs provide a
set of guide posts for a renewed moral
purpose. I propose we focus on ensuring
that every course gives focus to SDGrelated learning outcomes, and that
these are developed and evaluated using
powerful assessment tools like social
enterprise and dilemma-based capstones.
Then higher education becomes once
again an investment, not a cost, and a
key national instrument for shaping a
sustainable future. The stakes are high
but the way forward is there.
Links
Change: http://flipcurric.edu.au/
make-it-happen/overall-lessons
RCEs: www.rcenetwork.org
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THE ROGER LANDBECK PROFESSIONAL
DEVELOPMENT AWARD
Michael Watkins from the University of South Australia has received the
Roger Landbeck Professional Development Award.
Roger Landbeck was a long-term member of HERDSA committed to
professional learning. Roger was founding Editor of HERDSA NEWS.
The Roger Landbeck Professional Development Fund promotes the
enhancement of higher education learning and students by advancing
equity, diversity and social justice among staff and students. The fund
enables early career academics to engage in professional development
activities that progress their careers and have a positive influence in their
home communities.
Congratulations to our 2020-21 recipient Michael Watkins who is
a Lecturer in Aboriginal Allied Health at the University of South
Australia. Michael is from the Mudburra people from the Northern Territory with connections to community through Alice
Springs, Tennant Creek and Darwin. His teaching focuses on developing the cultural capabilities of Nursing and Allied
Health students. Michael has a background in rural and remote health practice, and nutrition and food sciences.
Michael’s project is focused on recognising the important role Aboriginal academics play through building his own
capacity, so that he can build the capacity of others in higher education. His program provides an opportunity to build
networks and collaborate with others in similar capacities in higher education.

Join us in fabulous Melbourne, or online, for HERDSA 2022,
the annual conference of the Higher Education Research
and Development Society of Australasia.

HERDSA 2022 will inspire us by drawing together
experience, analysis and insight in a rapidly changing
environment. The disruption of the global pandemic has
challenged our assumptions and prompted deep reflection
and creative solutions. We are changing the way we work,
learn and interact, but we are building from strength.
HERDSA 2022 is the place to meet your colleagues
and debate the latest ideas in higher education to equip
students to flourish in a changing world.
The conference will showcase contemporary practice
and combine vibrant face-to-face and virtual streams
to welcome us to friendly and collegial activities. The
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physical conference will be held at the Melbourne
Convention and Exhibition Centre on the banks of the
iconic Yarra River in South Wharf, only twenty minutes
from Melbourne Airport and close to public transport.
HERDSA encourages contributions from the whole
higher education sector including private and nonuniversity higher education providers, the vocational
education and training sector, educators, researchers,
students, administrators and policy makers, government,
community and industry partners, and our culturally
diverse communities. We also welcome international
delegates who can provide insights from other contexts
and cultures.
Abstract submissions are now open.
https://conference.herdsa.org.au/2022
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from this conference to support Victorian
conferences, workshops and forums.
To support HERDSA I will help to put
together some 2021 HERDSA webinars,
and to organise the 2022 conference in
Melbourne and I have now joined the
HERDSA Executive.

Who’s who in HERDSA
Julia Choate
I am an education focused academic

at Monash University. My title is
Director of Undergraduate Physiology
Education. I coordinate and develop
the physiology curriculum and teaching
for approximately three thousand five
hundred undergraduates, across five
degree programs. I am passionate about
teaching, especially helping students to
understand the function of their body,
that is, physiology. Who doesn’t want
to understand why you feel dizzy if
you get out of bed too quickly in the
morning? With the pandemic-induced
move to online delivery I have missed
the students.
The students also missed the academics.
I’ve just finished a week of in-person
teaching and I found that students have
developed an appreciation for seeing
their teachers in person. When not
teaching, I undertake research associated
with student or academic wellbeing and
career development.
I am passionate about supporting

students and academics. For students,
I have embedded career development
into the curriculum, set up an industry
placement subject and evaluated
factors that impact on their wellbeing.
For academics, I have examined their

understanding of undergraduate career
development and graduate outcomes,
investigated how student mental health
issues impact on them and explored
academic identity for Education
focussed academics.
Being a member of HERDSA has
enabled me to develop supportive
collaborations and networks in higher
education research. As an education
focused academic in a department of
people who often think research is done
in a lab, I value the support and feedback
from education researchers.

My first HERDSA conference was
on the Gold Coast in 2011. I was so
excited to be in the same room with
so many education researchers. They
were such an enthusiastic bunch. Check
out the disco dancing at the conference
dinner at https://conference.herdsa.org.
au/2011/gallery.html. I have been on the
HERDSA Victorian branch Executive
since 2013, as the secretary until 2019,
then as the chair since 2020.
Joining the organising committee for the
2015 HERDSA conference in Melbourne
was a highlight. We had over fivehundred participants and the HERDSA
Victorian branch is still using the profit

I really enjoy playing the cello and have
played in amateur orchestras since I left
school, including a chamber orchestra on
the QE2 ship from Southampton to New
York and back. I’ve been a member of
a community orchestra, the Stonnington
Symphony, since 1990. I love gardening
– growing flowers and vegetables (as
long as the snails and possums keep
away). With blogs and tweets I’m a
luddite. My mother, in frustration, gave
me my first mobile phone in 2012. I did
manage some tweeting during the 2015
HERDSA conference.
It would surprise people to know

that I’m a tri(triple)-citizen. I was born
and lived in the US and my father is
American; I lived in the UK and my
mother is British; and I am Australian.

I am proud of raising two boys, who are
now teenagers, as a working mother and
academic. I found the work-life balance
a struggle in their early years, but I was
thankful to Monash for introducing
longer paid parental leave.
I admire people who are kind. They
are empathetic and they listen and
understand other people. Kindness
helps us to form connections and
community. Another positive aspect of
the lockdowns was that people were kind
to each other, with neighbours stuck at
home chatting over side fences, sharing
books and garden produce. My interstate
father was looked after by his kind
neighbours, who brought him meals and
kept an eye on him.
David Attenborough and Michelle
Obama are my two fantasy dinner

choices. Life on Earth in the 1980s
inspired me to study Zoology and
Botany at University. Michelle Obama’s
memoir Becoming showed that she
is a strong, passionate and intelligent
wife, mother, and professional person.
Otherwise, dinner with Barack Obama
and Donald Trump would be interesting
but I suspect they would not turn up.
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MEET OUR NEW HERDSA LIFE MEMBERS
HERDSA Life Memberships are awarded to HERDSA members who have made an
outstanding and sustained contribution to the Association.

ALLAN GOODY

PETER KANDLBINDER

Allan is recognised for his long-standing commitment
and service to HERDSA, to the profession and practice
of academic development nationally and internationally.
Allan is a knowledgeable and generous colleague who has
inspired a generation of early career academics to become
committed university teachers. Allan joined the HERDSA
Executive and served continuously from 2002 – 2020 in
a number of roles including as HERDSA Guides Editor,
Conference Convenor, and President. As HERDSA
President he contributed a deep understanding of what
members value in a scholarly society.

As a longstanding member of HERDSA since 1996, Peter
has served as an elected member of the Executive for
three terms and has actively contributed to the Society
over the twenty-five years as a member, undertaking
several challenging roles including as Chair of the
Publications portfolio, founding executive editor of
HERDSA Review of Higher Education, producing
six highly regarded volumes, and editor of HERDSA
CONNECT.

As a council member of the International Consortium for
Educational Development (ICED) for eight years, and
ICED President since 2017, Allan has represented and
lobbied for HERDSA internationally and built a network
of colleagues across our membership regions and other
parts of the world, bringing more international members
into HERDSA.
The substance and significance of Allan’s contribution to
HERDSA and his impact on higher education over a 20year career in academic development can be seen through
his deep personal and professional commitment to social
justice, equity and diversity within higher education,
values that are shared and integral with HERDSA.
Allan served as Convenor for the Brisbane 2020 and 21
HERDSA Conferences, managing the challenges of a
pandemic leading to cancellation of each Conference.
Through this time, he worked with organisers, committees
and members, juggling many balls with charm and
dedication. We are indebted to him for his work and
generosity through this difficult time and over the tenure
of his leadership.
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Since 2014 Peter moderated and distributed the HERDSA
Notices weekly email that keeps us in contact with what
is happening across the world, and with each other.
Peter has contributed significantly to higher education
and teaching and learning through his work as a
scholar and practitioner in academic development for
thirty years. The focus of his education role has been
supporting academics in developing their capabilities in
course design, digital media, assessing student learning,
problem-based learning, postgraduate supervision and
other forms of small group learning.
Peter is the person behind so much of how HERDSA
connects, and has done this quietly and tirelessly. Peter
has supported the Editors of both the former HERDSA
NEWS and HERDSA CONNECT over many years,
quietly stepping up whenever help was needed.
Few members of HERDSA have made a sustained active
contribution to HERDSA over such a long period and
have shaped HERDSA and teaching and learning in
higher education. Peter is a very worthy recipient of the
HERDSA Life Membership.
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Tertiary Education Research
New Zealand Conference
TERNZ Conference, Dunedin
November 24th-26th, 2021
We are pleased to announce that the
Tertiary Education Research New Zealand
(TERNZ) 2021 Conference will take place
in Dunedin hosted by the Higher Education
Development Centre, University of Otago.

From the ASRHE editorial desk
Would you like to publish a practice-based, small scale
study? In the last edition of CONNECT, Wendy Green wrote
about the increasing percentage of submissions that are not
appropriate for HERD. Many of these could be reworked for
ASRHE. Part of ASRHE’s mission is to connect researchers,
facilitate early exchange and enable studies drawing on
larger data sets. ASRHE sees value in articles that provide
theoretical foundations, a research design and a small
exploratory data collection. This can build a strong basis
for other researchers to undertake similar studies in their
own contexts and ultimately lead to strong contributions to
knowledge.
Like many of you, we are grieving the cancellation of the
HERDSA Conference. ASRHE had planned a presentation
to highlight our group-based review process, the researchin-progress article category, and our openness towards
innovative presentation formats. These are the defining
features of ASRHE. In conjunction with HERD we had
planned to talk about the differences between the two
journals and opportunities that arise for publishing. As a
substitute, please look for the link to our webinar on the
HERDSA website.
If you submitted a HERDSA conference abstract you could
also consider submission to ASRHE based on your abstract.
A well-constructed abstract addresses key aspects of a full
article in concise form. Seeing the abstract as a skeleton for
the article, a researcher can expand each of the key points
into full sections, balancing the detail with the word count
limits. Over the process of writing it is important to step back
and ask the simple question, so what? What insights will the
readership gain from reading the article? How does it enrich
their knowledge or practice? How does the article fit with the
aims of ASRHE?
Eva Heinrich, Geof Hill, Jo-Anne Kelder and Michelle Picard are the
ASRHE editorial team.

TERNZ is a Conference on teaching and
learning research in higher and tertiary
education, held in Aotearoa New Zealand,
open to academics from all disciplines. The
theme of the TERNZ conference is learning
in higher education: our learning, our
students’ learning, our colleagues’ learning.
TERNZ focuses on facilitating researchbased exchange in a supportive atmosphere.
Extended, interactive presentation sessions
are interleaved with host group meetings
that facilitate sharing and community
building.
The TERNZ Conference accepts proposals
from researchers interested in any aspect
of research into tertiary education. Each
session is 45 minutes and will typically
involve no more than 10 minutes for the
researcher to present their work and 35
minutes in which to discuss the substantive
issues that arise from it. We think of this as
a developmental exercise in which both the
researcher and the participants are there to
build new ideas and advance understanding.
Further information regarding abstract
submissions, registration, the program, and
accommodations is available on our new
website. Just type TERNZ Conference New
Zealand into your browser.
If you have any questions in the meantime,
please feel free to contact the conference
co-organisers Rob Wass at rob.wass@
otago.ac.nz and Julie Timmermans at julie.
timmermans@otago.ac.nz.
Go to www.herdsa.org.nz and follow the
link to the TERNZ Conference.
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Around the
branches
Our branches in Australia, Aotearoa
New Zealand, and Hong Kong offer
added value to HERDSA members.

ACT
The ACT Branch committee has three
new ANU representatives, Joseph
Hughes, Richard Lander-Clarke and
Carol Hayes. Branch Vice President
Marie Fisher, along with Nicole
Reinke, Mary-Ann Shuker, Griffith,
Ann Parkinson (all from USC) and
Mei Li from UniMelb participated
in the UQ Teaching Focus Network/
HERDSA Showcasing Research
and Scholarship in Learning and
Teaching presentation. They titled
their presentation Growth and
empowerment through shared multiinstitutional and interdisciplinary
reflections - a community for
practice. Marie was member of the
TATAL Auckland group who have a
chapter accepted in the forthcoming
edited book Academic Voices: A
conversation on new approaches to
teaching and learning in the postCOVID World. The chapter working
title is Reflective Voices: Academic
growth through a community of
practice.
ACT Branch now has Facebook
page: www.facebook.com/groups/
herdsaact

Hong Kong
Our third Redesigning Student
Learning Experience in Higher
Education (RSLEIHE) Symposium
was held online in June and had
more than one hundred and eighty
participants registered from Hong
Kong and Australasia. All seventeen
student teams shared their unique
experience gained from their projects.
Recommendations for redesigning
teaching and learning in higher
education, including student-staff
partnership, were suggested based
on evidence. Participants appreciated
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the sharp focus and the rationales
of each of the projects. Student
performance in the presentation,
and their recommendations for
improving higher education, were
highly commended. Student teams
will receive formal feedback on their
written reports and presentations for
group refection. They will revise their
reports for the forthcoming RSLEIHE
publication. The award list and details
can be seen in https://herdsahk.
edublogs.org/

Queensland
HERDSA Queensland continues to
offer a range of activities and was
invited to be part of the Showcasing
Research and Scholarship in Teaching
and Learning event hosted by the
UQ Teaching Focused Network.
The online event with over ninety
participants enabled HERDSA 2021
conference presenters to showcase
their conference papers. Presenters
who were unable to participate in the
showcase will be invited to present at
a future HERDSA QLD online coffee
catch up. This month our branch
catch up topic is online assessments
and academic integrity, with more
than twenty participants expected to
engage.
We acknowledge the work of our
outgoing President Dr Sara Hammer
for her significant contribution to the
Branch. Sara introduced the online
coffee catch ups and was instrumental
in establishing a supportive network
during the pandemic pivot online.

South Australia
HERDSA South Australia hosted
a very informative webinar titled
An editor’s guide to publishing in
HERD, with HERD editors Wendy
Green, Kathleen Tait and Jisun Jung
generously sharing insight, tips and

valuable guidelines for publishing
in HERD and becoming a reviewer.
With over one hundred and twenty
participants zooming in and lots of
interesting questions, it was a very
successful webinar. We also conducted
an online survey of members as to
events and professional development
they would find useful. Responses
included evidence-based teaching
practices, and cognitive justice in
higher education. This feedback
led to our webinar on publishing in
HERD. Survey results will continue to
inform the actions of the committee.
The Branch continues to work with
Roger Landbeck scholarship recipient
Michael Watkins to provide other
opportunities for him to share his
research.

Tasmania
HERDSA Tasmania members have
been connecting weekly in online
coffee catch ups to engage in SoTL
writing. As a result of this, two
SoTL collaborative projects have
been identified which HERDSA
members are developing along with
interested UTAS colleagues. Tasmania
branch member Rene Kling was
awarded a Learning and Teaching
Commendation from the University
College, UTAS as a member of the
Applied Business teaching team.

Victoria
HERDSA Vic ran an on-campus,
interactive workshop, Embedding
Sustainability Learning, led by Fiona
Wahr and hosted by the University
of Melbourne. The August HERDSA
webinar Synchronous on-campus and
remote delivery - are we all on the
same screen? modelled synchronous
dual delivery, with both remote and
on-campus participants. We shared
our experiences of teaching in this
format, explored how it is evolving
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and what works and what doesn’t.
The HERDSA hybrid conference
will be in Melbourne next year,
with Professor Liz Johnson as
conference chair.

Western Australia
HERDSA WA has held its annual
general meeting online. The
meeting was well attended and
participants discussed events of
2020 and possible events in 2021.
In June, the Branch hosted a very
successful webinar titled Academic
Integrity in Online Assessment:
Preparing and supporting students
and staff while ensuring robust
systems. The session was presented
by Murdoch University colleagues
Dr Melissa Merchant, Dr Shannon
Johnston, and Associate Professor
Michelle Picard. The webinar was
highly engaging and we commend
the facilitators for successfully
implementing an online workshop
with over 150 participants. We
look forward to more community
building events in the remainder of
the year.
HERDSA Branch contacts
(left to right above)
ACT Chair: Pamela Roberts
herdsa.act@gmail.com
HK Chair: Anna Siu Fong
Kwan
anna.kwan@outlook.com
QLD Chair: Kerry Russo
kerry.russo@jcu.edu.au
SA Chair: Sarah Hattam
sarah.hattam@unisa.edu.au
TAS Chair: Tracy Douglas
t.douglas@utas.edu.au
VIC Chair: Julia Choate
julia.choate@monash.edu
WA Chair: Katrina Strampel
k.strampel@ecu.edu.au

HERDSA New Zealand
Kia Ora Koutou
It is both an honour and a privilege
to write this column as the newly
appointed Chair of the New Zealand
Branch. I would especially like to
thank the previous Chair, Barbara
Kensington Miller, for her support,
guidance, and advice. I am fortunate
to lead a vibrant, talented team.
Although, for the most part, we retain
the same committee members, we say
goodbye to our friend and colleague
Julia Hallas, who has taken on a new
role at her Institution. However, we
also welcome Linda Rowan from
Massey University and Allison Jolley
(AJ) from the University of Waikato.
Our branch models the structure of
the HERDSA Executive. We have
portfolio positions, with people
responsible for various tasks such
as awards/medals, grants and the
TERNZ Conference which is
our branch conference, Tertiary
Education Research New Zealand.
This distribution of workload and
ownership model works well and
something that I would see continue.
In 2020 we awarded Erik Brogt the
HERDSA-TERNZ medal for his
sustained outstanding commitment

to enhancing higher education in
New Zealand through his research
and service. We also were able to
provide financial support for Higher
Education research through our grant
scheme. Two recipients in 2020
were Qian Lui and Linda Rowan.
Congratulations to both.
I am mindful that as a branch we
aim to build a community of tertiary
educators to facilitate teaching,
research, and policy. University
Institutions well represent our
membership. However, how
might we extend our membership
to Institutes of Technology and
Polytechnics, the new Te Pūkenga –
New Zealand Institute of Skills and
Technology – and private training
establishments? Further, I would
like to see us build our relationship
with existing higher education
organisations within New Zealand
and Australia. These are just some
of the challenges ahead that the NZ
Branch looks forward to addressing.
Nga mihi – Rob Wass, Chair,
HERDSA New Zealand
rob.wass@otago.ac.nz
Photo: NZ Chair Rob Wass with colleagues
at the TERNZ Conference.
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ACCOLADES
RESEARCH TEAM WINS HERDSA ROUTLEDGE ARTICLE
OF THE YEAR AWARD
The HERDSA-Routledge Article of the Year award is presented for
the best article published in the Higher Education Research and
Development journal (HERD) each year and comes with a prize of
$1000. Routledge/Taylor and Francis makes the best article freely
accessible. The articles shortlisted for the Award are also freely
accessible for three months.
The winning article this year is by Peter Kilgour, Daniel Reynaud,
Maria Northcote, Catherine McLoughlin and Kevin P. Gosselin (2019),
‘Threshold concepts about online pedagogy for novice online teachers in
higher education’, Higher Education Research and Development, 38:7,
1417-1431.
Kilgour et al. explore the nature of academic work in contemporary
universities, which have been subject to increasing corporatisation
and specialisation. Using sociological elicitation and visual arts-based
methodologies, the researchers found that community engagement,
teaching and research are integrated in contemporary universities,
thus confirming the ongoing relevance of Boyer’s model of the four
scholarships.
The study significantly extends our understanding of the nature and role
of community engagement as a central form of academic work, and
offers an important corrective to the privileging of pure research, or the
‘scholarship of discovery’ in universities.
Four articles were selected as runners-up.
Chi Baik, Wendy Larcombe & Abi Brooker (2019) How universities can
enhance student mental wellbeing: the student perspective, HERD, 38:4,
674-687.
James Burford & Genine Hook (2019) Curating care-full spaces:
doctoral students negotiating study from home, HERD, 38:7, 1343-1355.
Sue Kilpatrick, Robin Katersky Barnes, Jennifer Heath, Alex Lovat,
Wee-Ching Kong, Nicholas Flittner & Samantha Avitaia (2019)
Disruptions and bridges in rural Australia: higher education aspiration to
expectation of participation, HERD, 38:3, 550-564.
Clarence Maybee, Christine Susan Bruce, Mandy Lupton & Ming Fai
Pang (2019) Informed learning design: teaching and learning through
engagement with information, HERD, 38:3, 579-593.

HERDSA ROUTLEDGE REVIEWERS OF THE YEAR
HERDSA and Taylor & Francis/Routledge have created a new award to
recognise the outstanding contributions of HERD reviewers.

HERDSA Grants awarded
Six research grants of AUD$5000 have
been awarded to HERDSA members
after a rigorous review and assessment
process. Congratulations to our
researchers.
Dr Christine Slade
University of Queensland with

Dr Guy Curtis and Sheona Thomson

Time poor, strategic or vulnerable?
Understanding how and why students use
online ‘buy, sell or trade’ file-sharing/
tutoring services and the ethical impacts
for tertiary institutions.
Investigating student use of file
sharing ‘buy, sell or trade’ online services.
Dr Prue Gonzalez
Charles Sturt University

Early Assessment Practices in First Year
University.
Developing a Typology of Early
Assessment Tasks and associated
Principles of Good Practice.
Dr Elise Bone
The University of Melbourne

Disruption as a catalyst for change?
Perceptions and approaches of teaching
academics during the pandemic.
Examining the impact on teaching
and learning of the Covid pandemic.
Associate Professor Eva Heinrich
Massey University

The role of semi-formal online
environments for student engagement.
Seeking to understand the underlying
characteristics and principles of ‘Discord’.
Dr Tracy Zhou
The University of Hong Kong

Engaging Faculty in Internationalisation of
the Curriculum in the Post-pandemic Era.
Curation and evaluation of resources and
tools used to support internationalisation
of curricula.
Professor Ruth Bridgstock
Griffith University

The 2020 winners of this Award are Dr Sin Wang Chong of Queens
University Belfast and Shannon Mason from Murdoch University.

Leading the future of learning and
teaching in higher education: Senior
leadership perspectives on change.

The judging panel commended both reviewers for their exceptional
dedication in providing timely, well-structured, clearly written reviews,
which are consistently constructive in tone.

Exploring the perspectives of senior
leaders with respect to creating the future
of higher education learning and teaching
in Australia.
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HERDSA Heroes in
Higher Education
2021
HERDSA Heroes
recognises the generosity
of colleagues who
have supported others
in an unexpected and
exceptional way during
the pandemic. Our
HERDSA Heroes will each
receive a certificate
and $500 to thank them
for their generosity in
challenging times.

Dr Michael Mehmet, University
of Wollongong, for his unwavering
generosity, inspiration and collegial spirit
in supporting colleagues and students
to ensure students received a quality
and engaged learning experience.

Dr Jane Coffey, Curtin University, for
her energy and passion in difficult
circumstances and providing
meaningful connections to over
4500+ students in their critical first
year.

Dr Sarah Hattam, University of
South Australia, for her generosity,
collegiality, passion and dedication,
and ensuring that students were
supported, encouraged, and felt a
strong sense of belonging.

Associate Professor Cate Thomas,
Charles Sturt University, for her
dedication, commitment, generosity
and drive, and her inspirational
leadership in building mutual trust and
respect with staff and students.

Olivia Rajit, University of Technology
Sydney, for her skill, patience and
optimism in her extraordinary work
as the lynchpin of the faculty and
support of all academics in the
faculty.

PRE-RECORDED CONFERENCE PRESENTATIONS NOW AVAILABLE
Many of our proposed 2021 conference presenters are
sharing recorded presentations of their work. Presenters
are offering the option to interact with them after viewing
their video.
As part of our sponsorship agreements for the HERDSA
2021 conference, our regular columnist and past member
of the HERDSA Executive Professor Marcia Devlin has gifted
copies of her new book Beating the Odds to our keynote
speakers and panellists. Marcia’s book outlines the serious

challenges facing women in Australian universities and
what women can do about it, and is available from online
booksellers. Her video presentation which was accepted
for the conference program can be found at the website
along with all of the other video recordings. We missed out
on the conference but don’t miss out on the ideas.
https://conference.herdsa.org.au/2021/program/prerecordedpresentations/
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Our new HERDSA Fellows
The HERDSA Fellowship Scheme provides an opportunity for HERDSA members to be part
of a vibrant community of practitioners and researchers interested in improving teaching
and learning in tertiary education. Congratulations to our new HERDSA Fellows. Look out
for some interesting discussions in future editions of CONNECT.

Dr Pranit Anand,
University of Wollongong

Associate Professor Deb
Clarke, Charles Sturt
University

Ms Jennifer Coburn,
Cairnmillar Institute

Dr Mark Dodd, The
University of Adelaide

Dr Roma Forbes, University
of Queensland

Associate Professor
Rachael Hains-Wesson, The
University of Sydney

Dr Liz Levin, Swinburne
University

Dr Dongmei Li, University of
Melbourne

Ms Ameena Payne,
Swinburne University

Dr Katrina Strampel, Edith
Cowan University

Dr Chamila Subasinghe,
Curtin University

Dr Rob Wass, University of
Otago
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actions and achievements, which
is something I rarely do. Through
the Fellowship process I feel that I
have developed more of a Personal
Development Plan which will help to
consolidate the work I have done and
to extend this more strategically into
the future.”

The HERDSA Fellowship
A Community of Practice approach
to the HERDSA Fellowship became
a fulfilling professional learning
experience for Deb Clarke, Liz Levin,
Kogi Naidoo, Lee Partridge, Katrina
Strampel, and Rob Wass.

Prioritising professional learning
and reflective practice can be hit
and miss at the best of times but
with the pandemic, for many higher
education staff, such prioritisation
became a pipe dream. And yet it
was exactly then that a group of
HERDSA Executive members
set out to engage in a prolonged
effort to complete the HERDSA
Fellowship. Adopting Lave and
Wenger’s Community of Practice
model, the group shared their
rituals and language of teaching and
learning in higher education, and
worked collaboratively to provide
feedback on, and support for, their
agreed focus of the HERDSA
Fellowship.
With our mentors taking the role of
instructional coach, we quickly let
go of our inhibitions in challenging
each other, providing constructive
feedback, and offering advice. We
shared practice and problems. We
sent links to literature, benchmarked
policies and frameworks, and
suggested solutions. We admitted
frustrations, blockages, and identity
crises. We held each other to account
and felt accountable to each other.

We congratulated each other and
commiserated with each other.
In many ways, we felt we found
our ‘tribe’. As the extracts from
each of our final reflections show,
the outcome of the process was
personally meaningful to each of us
in different ways.
One of our new Fellows entered
the HERDSA Fellowship process
for a second time and found it quite
confronting. “It was through the
process of developing the portfolio
within a community of learners that
I came to understand my role more
holistically as a teacher and to really
have confidence linking my role to
enhanced student outcomes.”
“One of the most challenging
learning experiences of my
professional career” was how the
process was described by another.
“This process has reinforced the
values that inform my philosophy: to
share your skills, be yourself, work
hard, and be kind. I will take these
learnings forward by encouraging my
own students to stop, and reflect on
their strengths, abilities, approaches
to learning and how they can use this
insight to grow as learners.”
Enjoyment and pride in achievement
were important for another group
member. “It has been good to take
time out to carefully consider my

The Fellowship process helped develop
confidence as a teacher and leader for
another group member. “The portfolio
structure is perfect for promoting deep
reflection and identifying specific,
measurable outcomes of action. For
example, I had received positive
feedback from my co-supervisor, but
nothing tangible. Through discussion
with the Fellowship Mentors and other
Fellows, I was able to unpack what
was unique about this relationship,
learn from it, and plan future
developments.”
Mentors also gain professionally from
working within communities, for
example, “I enthusiastically looked
forward to the Friday afternoon
meetings. There were no stresses
and strains, no politics, and no
unrealistic expectations. I could share
unconditionally without judgement or
prejudice. I am left wondering who
gained more? Me or my mentees?”
Together, we grew in our
understanding of how educational
practice, curricula, innovation and
assessment impact learning; how
to recognise and support different
participants in a variety of situations;
and how the wider higher education
context, including research and
scholarship, impacts our roles and
how engaging in critical reflection can
improve our practice.
Maybe it was the timing, or the
shared goal, or the like-mindedness
among us, we are not sure, but
something about the process better
equipped us all to engage in sustained
reflective practice. We look forward to
continuing our professional learning
together and exploring the factors
that contributed to the development
of a successful tribe that enabled us
collectively to attain this significant
professional milestone.
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Introducing the new HERDSA Executive

President
Professor Kogi Naidoo
Institute of Health and
Management

ASRHE Journal and
Awards, Grants and Prizes
A/Professor Eva Heinrich
Massey University

Networks (SIGS)
Professor Christy Collis
University of Southern
Queensland

Vice-President, Networks
and SoTL modules
Associate Professor
Deb Clarke
Charles Sturt University

Networks (Online events)
Dr Kwong Nui Sim
Auckland University
of Technology

HERD Editor and
Publications
Dr Wendy Green
University of Tasmania

Treasurer and Conference
Liaison
Dr Elizabeth Levin
Swinburne University
of Technology

Professional Learning and
HERDSA Fellowships
Dr Katrina Strampel
Edith Cowan University

Conference Convenor
Ms Laurine Hurley
Australian Catholic
University

Awards Grants and Prizes
Professor Raj Shekhawat
Flinders University

Networks (Branches)
A/Professor Julia Choate
Monash University

Web/Communications
Dr Manisha Thakker
Endeavour College of
Natural Health
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studying from their home country, Ms
Lim reported that there are significant
offshore time zone issues. Many
international students have to wake up
in the middle of the night to attend their
classes because they are scheduled to
suit students in Australia. This does
not create ideal conditions for remote
learning, and is also not sustainable.

Policy Perspectives
The other night, I was having dinner in a
restaurant with some friends, including
a medical doctor. He gestured around
the half-empty restaurant, operating
under pandemic capacity constraints,
and suggested that we should prepare
for “another two to three years of this”.
As he pointed out, vaccines are only
partially effective and there will be
variants not covered by the available
vaccines and boosters. It is possible that
physical distancing and lockdowns will
continue to be necessary for a number
of years to manage larger outbreaks and
protect our most vulnerable citizens
In the Covid context, what might we
need to consider in higher education
design and provision for the short to
medium term?
For now, online and remote learning
will continue to be important. We are
good at facilitating such learning, and
getting better. Creative and practical
solutions have been found for disciplines
and areas that cannot be easily taught,
learned and assessed remotely, including
lab-based, practical, placement,
some music and art-based and other
subjects. Colleagues I know of teaching
Paramedicine at one university replaced
traditional exams with oral panel exams
via Zoom. Students reflected that the
method of being questioned on the spot
more closely resembled the fast-paced

Marcia Devlin

recall and synthesis of facts and onthe-spot decision-making skills they
will need in the field, than a sit down
invigilated written exam. Staff also
saw the benefits to student learning,
notwithstanding the additional work
required on their part to create and
administer the new assessment tasks.
Another positive aspect of online
learning was recently shared at the online
Universities Australia conference by
Belle Lim, the National President of
the Council of International Students
Australia. Ms Lim suggested that for
some international students who would
be shy in a physical classroom, being
on Zoom made it easier for them to
participate in class discussions. However,
like many Australian students in regional,
remote and some city areas, many
offshore students do not always have
stable internet access. Some have critical
websites blocked in their country. Given
the prevalence of digital provision and
its likely continuation, Ms Lim and her
follow panel member, National Union
of Students President Zoe Ranganathan,
reminded attendees about the inequitable
access to computers and internet
connection and the importance of
financial support to enable such access.
For those international students who
either had to return home when the
pandemic hit or who have started

Ms Lim challenged the audience to
consider the potential impacts of treating
international students primarily as cash
cows, while de-emphasising the quality
of their learning and broader experience.
She pointed out that Australian
universities produce one hundred and
fifty thousand future leaders every
year who have influence on democratic
and social values in the Australasian
region. Australia’s role in the region
is less likely to be strengthened when
international students have poor learning
experiences and are subject to racism
and xenophobia.
Working as a consultant and board
member in the higher education sector,
I hear the phrase “when things get back
to normal” quite often. It worries me, as
it implies that whatever we can make do
with right now, in terms of educational
quality, will suffice, even if it’s not very
good. That said, I do hear this a little less
often now than I did a few months ago,
which indicates that views about what
‘normal’ means may be changing. I hope
so because if my doctor friend is right,
online learning and students studying
remotely, including from offshore, will
continue to be a key feature of our work
in the sector for some time.
Rather than treat it as a temporary and
second-rate alternative, perhaps we
should now consider online and remote
learning a semi-permanent addition
to our options. That way, we are more
likely to ensure its quality, including
through appropriate online curriculum
development; online assessment design
and staff preparation; professional
learning and support to teach, support
and assess students online.
Professor Marcia Devlin is a former Senior
Deputy Vice-Chancellor and current nonexecutive director and consultant.
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competitive advantage. Tactics include
lowering entrance benchmarks, English
language requirements and course costs,
manipulating the government funding
system, for example, offering units that
attract high government funding tuitionfree, and offering multiple credits to
students to switch university.

Restoring Higher Education
HERDSA Fellows John Gilchrist, Stuart
Schonell, Geoff Treloar and Gesa Ruge
seek a reimagining of the university
experience. They call on universities to
restore excellence in higher education
and offer some practical steps to reach
the vision.

In concept, modern universities seek
to impart, encourage, and stimulate
knowledge and understanding of
ourselves and our place in our world.
They imbue the value and usefulness of
learning and research to society and to
the improvement of society. They are
institutions that guide and promote the
intellectual growth of each individual
through exposure to ideas and concepts
in broad fields of learning, and promote
and enhance the skills of inquiry,
analysis, communication and rational
argument.
Australia’s present federal regulatory
standards govern universities’
responsibilities in education. Graduates
should have depth and breadth
of knowledge ranging from the
concrete to the abstract, and be able
to autonomously apply knowledge.
They should demonstrate intuition,
sustainable, logical and critical thinking,
communication and interpersonal skills,
and an ability to work on unpredictable
tasks. Graduates should possess
advanced literacy and numeracy skills,
the ability to work with others, solve
problems, and act with integrity.
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At all stages in modern university
development, universities have sustained
non-formal and informal learning
alongside the formal learning they are
intended to provide. For most students,
this co- and extra-curricular formation
has proved to be rewarding, and for
some, as valuable as the encounter
with the curriculum. Its retention amid
rampant commercialism and reliance
on technology is among the many
challenges in the determination of
the essence, agenda and ends of the
contemporary university.

English language proficiency is
sometimes compromised by Australian
universities ignoring entrance test
standards at offshore locations or by
offering short English language pathway
courses. English language weaknesses
have resulted in increased work being
placed on discipline teachers and
sometimes on domestic students in the
same class who are expected to write
group-work assignments. Accompanying
those language deficiencies are cultural
and financial pressures on international
students. The mental health of these
students, including suicide rates, is
rarely reported. Failing students will
often plead, pressure or bully teaching
staff to amend their grades. Adding to
this pressure on teaching staff, higher
than average failure rates in a unit often
lead to reviews of their teaching, while
passing all students does not.

Many current Australian universities are
characterised by a managerial culture
of competition for revenue and ranking
scores. Competition includes duplicating
the courses and units of nearby
universities and chasing international
student revenue, which has led to
loss-making investments in offshore
campuses, and more than 750,000 full
fee-paying international students on
Australian campuses in 2019. Prior to
the pandemic, about a third of revenue
for Australian universities was sourced
from international students.

Pressures on university budgets
emanating from reliance on nongovernment revenue have also led to
increased teaching loads on academic
staff, larger class sizes, increased
bureaucratic loads on academics
through the devolution of university
administrative work, and an increased
reliance on casual employment. At a
parliamentary hearing in 2012, Graham
McCulloch, General Secretary NTEU
stated: “… twenty years ago, you had a
student-to-staff ratio of about twelve to
one, but that was measuring a direct fulltime labour force. Today, it is twentytwo to one ...” . The Times Higher
Education World University Rankings
show Australia had only one university
in 2019 with a student to staff ratio
below twenty.

To attract student revenue, universities
spend students’ fees on promotion and
burgeoning management bureaucracies
whose role is to find, entice and process
the ‘student resource’. Business
strategies govern much university
decision making, with a focus on

At the same time, universities have
significantly increased managerial
positions and managerial support staff.
Meanwhile, Australian government
controls on university governance have
become lax and protectionist, with only
private education providers genuinely

HERDSA CONNECT PERSPECTIVES
audited on educational standards and
financial management.

developing students’ sense of belonging
to a study cohort and discipline.

Cheaper online teaching modes are
significantly changing the dynamic
of on-campus study. For domestic
students, online courses enable them to
study at home at times of convenience
but provide limited opportunities for
interaction and without the prosodic
features of face-to-face education. For
international students, our National
Code of Practice requires the bulk
of studies to be on-campus. In some
disciplines, the on-campus classroom is
predominantly made up of international
students, some with English language
deficiencies, limiting opportunities for
in-depth discussion, robust debate and
attribute development. Meanwhile, the
majority of international and domestic
students work part or full-time, limit
their time to compulsory classes, and
do not engage in co- and extra-curricula
activities that provide a deep and broad
educational experience.

Universities need stronger links to their
local community’s needs, with better ties
to employers, NGOs and institutes that
offer potential private research funding,
thereby reducing reliance on student
fees for funding research. Reimagining
the university experience also requires a
greater focus on building networks with
overseas universities for better regional
engagement and international student
study experiences.

Australian universities face a
challenging future, exacerbated by
the loss of international students and
academic jobs because of the pandemic.
Old models of operating are becoming
increasingly unsustainable in our
globalised, post-pandemic, complex
environment. Society’s expectation of
its institutions is also changing with
unethical conduct, executive salaries and
behaviour, environmentally unfriendly
business models and treatment of
minorities being closely monitored and
exposed on social media.
So what does the future hold for tertiary
education? We believe that to improve
the quality of future university higher
education, Australian universities ought
to consider developing a number of
essential practices.
One obvious development is mature
teaching platforms for different types of
learning to ensure online, face-to-face
and blended learning and teaching, offer
consistent access, equity and quality
across all domains of knowledge and
skills acquisition. This includes effective
English language proficiency of all
students and new ways of engaging offcampus students in a university social
life, extra-curricular activities, and in

Future-focused educational practices and
curriculum are a post-pandemic must.
Today’s students will have multiple
careers. Accordingly, curricula need to
focus on breadth and depth of learning
and generic skills including critical,
creative thinking, design thinking,
sustainability and adaptability. Lecturers,
a critical university human resource,
need greater support and training to
ensure dynamic, tech-savvy teaching
and assessment that meets the changing
needs of students.
Finally, ethical, efficient governance
is essential. Flatter more organic
structures that are efficient and proactive
in responding to challenges ought to
be explored. Intra-university cultural
change is required to raise the perceptual
importance of their educational role
and move away from the researchfor-publishing-sake mindset that has
resulted in a pop-publishing, ranking
obsessed culture.
Governments and universities ought
to consider rationalisation of resources
to avoid duplication and to focus on
strengths. Amalgamating universities
may be a necessary option for efficient
governance and ethical use of student
fees.
The authors have extensive teaching and
research experience at different Australian
Universities in the disciplines of history/
theology, law, built environment and
business studies and all have had substantial
professional practical experience in their fields
away from Universities.
Photo: John Gilchrist (seated right) with a
HERDSA Fellows working group.

A new HERDSA
branch for NSW
Twenty-two HERDSA members
participated in an online
meeting to initiate a HERDSA
NSW Branch. Deb Clarke, who
leads the HERDSA Networks
Portfolio, chaired the meeting.
Ideas for the vision and
principles for the branch were
discussed. One interesting idea
was to develop a focus on
capacity building for younger
academics. This could include
having a senior academic
as branch chair and an early
career academic as co-chair.
An interim chair and committee
will start the process of HERDSA
approval, which will be followed
by formal elections. The
committee will include a chair
and co-chair, secretary, and
treasurer. Other positions such
as communications and events
coordinators will be decided.
HERDSA State Branches bring
together scholars interested in
professional learning related to
teaching and learning in higher
education. Branch activities
such as mini conferences,
webinars, and guest speakers
are in addition to the annual
HERDSA conference. Branch
activities are determined by the
members’ needs, interests and
requests.
HERDSA branch activities assist
members in their ongoing
professional development. They
encourage collaboration and
the development of professional
communities in both higher and
tertiary education.
Are you a NSW HERDSA
member? Would you like to
join the NSW branch? Check
out pages 8-9 to find out more
about the activities of other
branches. For further information
about the functioning of state
and territory branches follow the
link from the HERDSA website. If
you would like to join the branch
please email Deb Clarke at:
dclarke@csu.edu.au
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STEM Sally Male
When highly successful physicist Ruby Payne-Scott
married, her job at the CSIRO was made temporary.
Such was the case until 1966 for women who married
while working in the Australian Public Service.
Professor Cheryl Praeger, Emeritus Professor of
Mathematics at The University of Western Australia,
was recently awarded the inaugural Ruby Payne-Scott
Medal by the Australian Academy of Science. Praeger
frequently expresses gratitude to the women in science
who paved career paths on which she has walked. I
wonder at how the paths have changed for researchers
undertaking postgraduate study during the pandemic.
Praeger travelled from Australia to the University
of Oxford for her postgraduate studies. She once
told me that after returning she communicated with
mathematicians in the Northern Hemisphere by sending
work across the seas in packages by mail, and waiting
months for replies.
Few researchers are as successful as Praeger and
Payne-Smith, and I hesitate to juxtapose comments
about my career and theirs. Although I am a professor,
I have travelled to only two international conferences.
Costs and clashes with responsibilities have been
prohibitive. The rare opportunity to meet overseasbased researchers in my field has been thrilling, and
significant research opportunities have resulted from
connections I have established at the conferences.
In contrast, in 2021 even my new PhD students who
have not yet written papers, have been able to afford
to attend symposiums and international conferences
online. The opportunity to make international
connections without moving around the world for three
years, without completing expensive time-consuming
travel, and without waiting months for correspondence,
represents a new and different entrance to the journeys
of young graduate researchers in Australia.
Sally Male is Professor of Engineering and Technology
Education, The University of Melbourne.
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STUDENT VIEW Clarissa Graham
I am participating in a collaborative-PhD program
in Higher Education coordinated among three
universities: Stellenbosch University, South Africa;
Coventry University, United Kingdom; and Walter
Sisulu University, South Africa. This gives me
access to support, supervision, and resources from all
institutions. The program also exposes me to cohortbased learning and scholarship. I get to engage with
experts and peers from all three universities, sharing
perspectives on Higher Education and Doctoral Studies.
HEI staff from any discipline, academic background,
or epistemic tradition could apply, which made for
quite a mixed group of students. Participating in the
preparatory course for this program was something I
had not experienced before. Yet, after completion of the
prep-course, I wished that I had been exposed to such
preparation during my Masters studies.
Upon reflection, I treated my Masters studies very
much like an undergraduate degree course. The aim
was to pass the modules, complete the research and
get the degree. When I applied for the PhD program
I knew that the experience and expectation would be
vastly different, but I did not anticipate how doctoral
studies, let alone doing a PhD at multiple institutions,
would challenge me personally and professionally. I
am four months into the program now, working on my
research proposal for departmental review. So far, I
have learnt the value of scholarship and reflexivity but
more notably, I am learning to take ownership of my
PhD and my development as a researcher. Before this
program I would not have had the confidence to write
this column, so I am excited to see where my doctoral
studies will take me.
Clarissa Graham is a doctoral student and has studied
International Studies, Social Science Methods and Applied
Ethics.
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Asia-Pacific headlines
Excerpts of some of the best up-to-date writing from Times Higher
Education Asia-Pacific editor John Ross (with permission).

New Zealand ‘tinkering’ with research assessment
exercise
New Zealand academics have accused their government of “tinkering” after
cabinet approved changes to the country’s research assessment exercise.
Education minister Chris Hipkins said alterations to the Performance-Based
Research Fund (PBRF) would boost recognition of Māori, Pacific, disabled
and early career researchers. However, the changes have not satisfied academic
representatives, who believe the PBRF marginalises locally focused scholarship
and saddles researchers with a huge administrative burden for little benefit.

New university and university colleges for Australia
Australia has its first new university in seven years and three new university
colleges, as revamped provider category standards usher change in the
country’s normally static higher education sector. Avondale University College,
a 124-year-old Seventh-day Adventist institution based north of Sydney, has
been awarded full university status. Three Sydney institutions – the Australian
Film Television and Radio School (AFTRS), Moore Theological College, and
the National Institute of Dramatic Art (NIDA) – have been granted university
college status. The developments accompanied Australia’s transition to the new
standards on 1 July.

Arts university a milestone for Singapore
The creation of Singapore’s first university of the arts signifies a growing
recognition of the island city-state’s cultural richness. The new institution,
which will launch in 2023-24, will occupy the current campuses of two tertiary
arts institutions – Lasalle and the Nanyang Academy of Fine Arts (Nafa) – and
a 12-storey building under construction at Lasalle.

Covid forces campus closures across Australia
The gradual reopening of Australian campuses came to an abrupt halt as waves
of coronavirus infections sweep across the country. The outbreaks could
undermine hopes for a resuscitation of the international education industry,
after the federal government approved the first state-based programme to
admit foreign students. In June, Canberra authorised South Australia to fly in
international students, opening the way for regular arrivals for the first time in
15 months.
Times Higher Education is a London-based news magazine focusing on global higher
education. It publishes news and analysis from journalists in four continents, as well as
commentary from academics, administrators and policy experts. Limited free access
at: www.timeshighereducation.com. For institutional subscriptions, check with your
library. Subscribe to email updates at: https://mailchi.mp/timeshighereducation.
com/anz-weekly-sign-up-form

Blended writing
Don’t miss this HERDSA NZ
webinar with writing expert
and award winner Professor
Helen Sword.
We’re all familiar with the
term “blended learning,”
a style of education
whereby students learn
via electronic and online
media as well as traditional
face-to-face teaching.
This webinar will explore
the concept of “blended
writing,” a mode of writing
whereby writers think, work
and communicate using
both digital and analog
tools, bringing the material
affordances of pens, paper
and notebooks into the
virtual realm of websites,
learning management
systems and Zoom.
What are the potential
cognitive and creative
benefits of blended
writing for our students, our
colleagues and ourselves,
particularly in light of the
pandemic? Participants will
be invited to reflect on how
Higher Education research
might be reconceptualised
and enriched within a
blended writing paradigm.
To register go to Helen’s
website and follow the links:
www.helensword.com
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ESSENTIAL READING IJAD

ICED
This column highlights the work of organisations similar to HERDSA around the
world. Robert Pardo Silva from Universidad Adolfo Ibáñez writes about the
challenges in higher education in Chile.

We have enormous challenges in higher education in Chile, moving from having
750,000 students in 2007 to 1,200,000 in 2017. This meant many families had their
first member in higher education, but this growth was not accompanied by quality of
learning for all students. OECD studies indicate that in Chile only 16% of university
students graduate on time; they also show that Chilean higher education graduates
have very low skill levels, and that many Chileans with higher education degrees
have difficulty in reading and understanding long and dense texts. Graduates have low
problem-solving skills in technological environments.
The Chilean higher education system is deregulated and of uneven quality, so students
face very different realities depending on their institution. Hence the importance of
sharing knowledge and experiences, reinforcing holistic academic development, and
exchange with other realities in the world, for example through ICED, that can help us
overcome these weaknesses.
These days we face great challenges caused by the pandemic, for example, improving
the quality of learning design and supporting teachers online while dealing with a lack
of Internet connectivity for many students. Gender issues, flexible modalities, key skills
development, and cementing a solid and common foundation of learning sciences for
academic development are also some of the challenges Teaching and Learning Centres
have here in Chile.
The first references to academic development in Chile are in medical education in the
nineteen seventies and eighties. But it was not until the mid-two thousands that, thanks
to funding allocated on a competitive basis and provided by the Ministry of Education,
learning centres began to be created with a particular focus on curriculum development
and evaluation, directly influenced by the Bologna Process in Europe.
The first congress of teaching support centres was held in two thousand and nine and
took place on a yearly basis until twenty nineteen, when due to widespread social
uprising we had to cancel it. Then the pandemic came, and now we are working to have
it online at the end of this year. This annual congress was the place where the National
Network of Teaching Support Centres (Redcad) was created.
Redcad currently gathers thirty-nine institutions and is characterized by being very
open to the entire spectrum of Chilean higher education, including two-year technical
institutions, though most members are universities. We are just united by our common
interest in learning, knowledge sharing and academic development.
Photo: Universidad Adolfo Ibáñez by Gustavo Espinoza on Unsplash.
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International co-editorial
team Gabriela Pleschová,
Torgny Roxå, Kate Thomson,
and Peter Felten recommend
the International Journal for
Academic Development special
double issue 26:3, 2021. This
issue highlights conversations on
learning and teaching: changing
conceptions and practice. The
topic generated extraordinary
interest, with many proposals
and papers submitted on the
conditions that enable, and
the changes that emerge from,
what Roxå and Mårtensson
have labelled ‘significant
conversations’ about teaching in
higher education.

This issue features research by
authors from five continents,
yielding a rich, complex picture
of the relationship between
talking about learning and
teaching, and meaningful change.
The reported research suggests
five conditions form a foundation
of pedagogical conversations
that can transform teachers’
conceptions and practice: Crossdisciplinary participation, Trustful
relationships, Conducive spaces,
Co-construction practices, and
Caring attitudes. These conditions
might be created intentionally,
or they might emerge less
deliberately. Unsurprisingly, the
presence of multiple conditions
leads to greater opportunity for
meaningful change.
In a nutshell, the diverse
contributions in this special issue
suggest that academic developers
should, to quote Kate Thomson
and Simon Barrie’s article, work
“to enhance the relationships
between informal conversations
and formally structured
development programs, and
encourage academics to initiate
conversations, and to be receptive
to colleagues.”
Kate Eileen Thomson & Simon Barrie
(2021): Conversations as a source
of professional learning: exploring
the dynamics of camaraderie and
common ground amongst university
teachers, International Journal for
Academic Development, DOI:
10.1080/1360144X.2021.1944160
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ESSENTIAL READING HERD
HERD journal co-editor Jisun
Jung has chosen the article by
Sally Patfield, Jenny Gore, and
Leanne Fray (2021) Reframing
first-generation entry: how the
familial habitus shapes aspirations
for higher education among
prospective first-generation
students, HERD, 40(3), 599-612.

From the HERD editorial desk
Sadly, the HERDSA Conference
2021 was yet another casualty of the
pandemic. The Higher Education
Research & Development (HERD)
editorial team were disappointed by
this turn of events for many reasons,
not least because we had been looking
forward to presenting a half day
workshop titled: I’ve published in
higher education – what next?
One of the topics we planned to focus
on in the workshop was peer review.
There are good reasons why many
of us agree to peer review. Reading
new manuscripts can keep us abreast
with developments in the field and
introduce us to new literature. Reading
the work of others can also help us
become better writers. Despite the
benefits however, it can be challenging
to step into the role of peer reviewer
for the first time. Even those who have
completed several reviews can feel
daunted by the responsibility and lack
confidence in the role.
What makes for a good review, and
what makes a bad one? We have asked
this question at many publishing
workshops we have conducted over
the years. The responses are similar,
regardless of the experience of the
participants. Basically, we find that
authors, as well as editors characterise
a good review according to three
elements: timeliness of completion;
substantive feedback and helpful
ideas for moving the submission
forward; and clear, constructive
recommendations in a respectful tone.

When asking workshop participants
about what makes a bad review, the
responses are again surprisingly
similar. Reviews that show bias,
are disrespectful, focus on minor
details at the expense of substance,
are inconsistent or confusing are not
appreciated. Similarly unhelpful are
those reviews, which recommend
rejection on the basis of minor,
clearly fixable problems, or ask
for unreasonable revisions, such as
changing the methodology.
Because a rigorous and developmental
peer review process is essential to
the work of HERD, we offer two
pathways for becoming a HERD
reviewer. The first is membership of
the College of Reviewers, which is
open to experienced authors who have
published at least three peer reviewed
publications in higher education
journals in the past decade.
The second pathway is for early
career researchers who are given
support as they learn the craft of peer
reviewing. This support includes
access to exemplars of good reviews
and mentoring by one of the editorial
team. Once early career researchers
have conducted two to three reviews
satisfactorily, they are invited to join
our regular pool of reviewers.
Wendy Green
If you would like to review for HERD, or
simply enquire, please email our Managing
Editor Emily Giles at herd.giles@gmail.com.
Include any relevant experience such as
previous reviewing and publications.

Despite the massification of tertiary
education, it is surprising that the
authors’ introductory text shows that
it is two times more likely for those
students with university-educated
parents to get into university than
‘first-generation’ students. The
authors have examined how the
relationship between parents and
children nurtures the aspirations for
higher education during the early
stages of schooling. The aspiration
to university access among students
under eighteen clearly shows how
first-generation students build
their life prospects and develop
their initial career. Bourdieu’s
familial habitus provides a critical
lens through which to analyse this
collective role of the family in
affecting children’s futures.
Based on interviews, the study
presents three characterisations
of familial habitus: projected,
meritocratic and supportive. The
interview data vividly show how
young children conceive of their
future based on their relationship
with parents who do not have
experience in universities but
who still want their children
to be educated in universities.
Additionally, the study highlights
the transformative power of familial
habitus, ironically showing the
importance of the university’s role
in minimising cultural and social
deficiencies for first-generation
university students in the campus
setting. As a part of the longstanding
issue of inequality and widening
participation in higher education, the
study has theoretical and practical
implications for global readers in
the field of higher education.
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feeling that they belonged to an online
community.
In summary, students demonstrated a
clear vision as to what is pedagogically
required when they study the Arts and
Humanities online. As expected, good
teaching notes, well-crafted PowerPoints,
and the use of a variety of software and
audio-visual materials, while taking care
not to overuse videos, are important.
Broadly speaking, classes were most
enjoyable to learners when a host of
software and audio-visual materials were
utilised, although some students did warn
that the overuse of videos made classes
‘feel like a YouTube clip’.

Effective learning online?
Ask the students
Students offer a clear pedagogic vision
of online engagement, says Associate
Professor Ian Morley from the Chinese
University of Hong Kong. Engaging
online education must incorporate
interaction and active learning.

How can online education in the
Arts and Humanities be improved?
Undergraduate students in the Chinese
University of Hong Kong’s Arts Faculty,
by means of four questionnaires and
interviews undertaken between March
and June of this year, have offered
recommendations. Given their counsel,
we have the opportunity to more fully
appreciate the processes that guide
knowledge growth when the prospect
of non-classroom-based teaching and
learning (T + L) is encountered.
Amassing almost 1,000 questionnaire
responses from CUHK undergraduate
students, and with more than one
quarter of partaking individuals also
being interviewed, led to a significant
evidence-based vision for online
engagement at CUHK. More than half
of the students in the study deemed the
Zoom-based education they had received
to be of a ‘good’ standard.
Yet four fifths of those questioned
reported that the move from classroom
to online schooling had generated a
decline in the quality of their university
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experience and had hampered their
skill development. Critically, without
teachers promoting the imperative of
class participation, learners felt a decline
in personal contentment and a growth
in stress. For instance, online debates
were widely perceived as monopolised
by a small number of vocal individuals.
Poor monitoring and class management
led many students to feel ignored and,
thus, suffer a drop in self-confidence and
learning interest. In turn, stress levels
began to rise.
The majority of students were satisfied
with the support provided by their
teachers however there were a number
of criticisms. Importantly the assessment
exercises originally designed for
classroom-centred training had not
always been adapted for the online
situation. At the same time, there
was dissatisfaction with some of the
instructors’ inability to adeptly use
technology. A major criticism raised by
students was that their teachers failed to
fully utilise educational technologies.
In fact over three fifths perceived
their teachers to possess technological
incompetence, applying online tools in
limited ways, and without a back-up
plan when technological problems arose.
Many believed that instructors taught in
such a way that discouraged them from

An instructor’s helpful and amicable
character, and offering time after
classes, as well as open and meaningful
communication are vital. Time
supplied by teachers after online
classes have ended is greatly valued.
So too is an instructor’s helpful and
amicable character. Teachers discerned
as welcoming, open-minded, and
accessible were seen to provide more
‘interesting’, ‘motivating’, ‘engaging’,
and ‘effective’ classes.Yet it is activity
and communication that remain the
keys to participation, learning and
lower stress. Critically, without teachers
promoting the imperative of class
participation and interaction, learners
felt a decline in personal contentment
and a growth in stress. Given that three
quarters of students said they rarely, or
never, participated in online debates,
well-managed poll exercises helped to
encourage the sentiment that all students
were holders of knowledge, and that
their knowledge was valued within the
class’s process of intellectual growth.
Many students wanted fieldtrips to occur
despite social restrictions, suggesting
they could visit places of educational
interest and complete associated
assessment tasks in their own time
instead of as a group.
This student counsel, gathered from
extensive in-house research into
student views of recent online learning
experiences, offers the opportunity to
more fully appreciate the processes
that guide knowledge growth when
the prospect of non-classroom based
teaching and learning is encountered.
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Introducing two of
our many HERDSA
Educational
Resources

Why students cheat? Ask the students
Simon Bedford and Pranit Anand
discover some student reflections
in their recent webinar for the
HERDSA Assessment Quality Special
Interest Group.

Higher education practitioners have
been increasingly concerned about
academic integrity in recent times,
particularly due to increasing use
of the Internet and other connected
platforms for teaching, learning and
assessments. The pandemic forced
all universities to move all of their
teaching and learning online, and
reinforced many of the concerns
that educators had about academic
integrity.
Fortunately, studies by Tracey
Bretag suggest that although
concerns around academic
integrity are increasing, and the
opportunities for students to cheat
has also increased, the number of
incidents of academic cheating is
still comparatively low.
Our webinar addressed concerns,
challenges, and opportunities to
address unethical behaviour in
higher education with panellists Dr
Jen McPherson, Senior Lecturer,
Western Sydney University;
Michael Fong, recent graduate
and high school teacher; Amir
Chiti Zadeh, PhD Candidate and
part time university tutor; and Tek
Mengistu, third year student UOW.

There are some important things
to think about from the student
perspective. The discussion
supported well established studies
that it is not possible to design
out unethical behaviour but that
certain things may discourage some
students from engaging in unethical
practices. Authentic learning and
assessment can discourage cheating
where the students can see the
relevance in engaging in the types
of assessments for future studies
and work. Assessments that help
students to engage in the learning
are recommended. Institutional
approaches to educating about, and
prosecuting, unethical behaviour,
and the use of technology to
educate and identify unethical
conduct, are important. Most
significantly, the importance of
trusting relationships between
the educators and students was
highlighted.
It was encouraging to see the
lively ‘chat’ activity between the
attendees, and some really excellent
resources and ideas were shared
that way. The webinar was sold out
with 200 registrations, out of which
127 people actually attended the
event.
Photo by Wes Hicks on Unsplash

The TATAL Workbook
This Workbook steps you through
the process of developing a teaching
philosophy. This may be done with
colleagues in order to facilitate
collaborative reflective conversations
or individually following the prompts
and activities in the workbook. The
publication includes educational
theories that underpin the TATAL
approach to philosophy development,
teaching philosophy approaches or
frameworks, teaching philosophy
examples, and a series of activities that
culminate in a first draft of a teaching
philosophy statement.

HERDSA Guide
Embedding Interprofessional
Education in the Curriculum
Margo L. Brewer and Helen Flavell
(2020)
This guide gives a broad range of
advice across the many dimensions
of change that have to be considered
when redesigning or developing
curricula for interprofessional learning.
It is a synthesis of scholarly practice
and published knowledge aiming
to support a shared understanding
of interprofessional education and
offering a means to overcome barriers
to interdisciplinary education.
www.herdsa.org.au/publications
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In dealing with the challenges being
raised by their key priorities, Deputy
Vice-Chancellors Academic and Pro
Vice-Chancellors Teaching and Learning
indicated that they are unlikely to rely
on research or researchers for strategies
to address their top priority areas.
Instead they are more likely to turn to
the in-house expertise of their senior
managers within their division, or rely
on a network of expertise from within
their university such as deans, committee
and working party members and existing
or prior students.

Lessons learned
from reviewing
higher education
Although it may have signalled the
beginning of the end for government
funding for higher education teaching
and learning in Australia, the transition
from the Australian Learning and
Teaching Council (ALTC) and the
Office for Learning and Teaching (OLT)
presented HERDSA with an opportunity
to identify gaps in Australian higher
education research literature.
In 2012 the Society commissioned a
review of higher education scholarship
that supported effective learning and
teaching in the Australian higher
education sector. The survey led by
Donna Velliais identified sixteen
common themes and methodologies
that had been used in publications from
higher education journals, conferences
and projects.
The results of the review were presented
to Deputy Vice-Chancellors Academic
and Pro Vice-Chancellors Teaching and
Learning to help understand the state of
the sector and there was relatively strong
agreement of five important challenges
facing higher education that made up
the first volume of HERDSA Review of
Higher Education in 2013.
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With the loss of the ALTC Good Practice
Guides, HERDSA undertook to continue
with regular reviews of higher education
journals, conferences and projects
to identify emerging themes which
informed the commissioning of a series
of reviews of the top priority areas in
higher education teaching and learning
in Australasia. Over six volumes,
HERDSA Review of Higher Education
tackled a range of topics, primarily
focusing on the student experience,
but also higher education curriculum,
student employability, teaching quality
and educational theory. Each HERDSA
Review author was asked to provide
practical advice on dealing with the
challenges of university funding, a lack
of commitment to change by university
staff, dealing with complexity and
building academic staff capacity.
Authors had little to say about funding
other than to identify it as a growing
problem due to its impact on academic
workloads. Dawn Bennett called out
the cross-subsidisation of research to
help institutions climb international
rankings, and demanded wholesale
change in academic pathways and career
progression to ensure that teaching
and research are equally funded and
respected.
Similarly, when discussing building
a commitment for change, HERDSA
Review authors identified the problem
of change fatigue as a reason academic
staff may be resistant to change. John
Biggs saw this as the responsibility of
university management whose role is
to develop a supportive culture within
the institution. He suggested teaching
development grants so that others could

see the positive impacts of colleagues’
changes. Others suggested making
leadership visible by conducting whole
of institution reviews of curriculum and
unit design, embedding initiatives within
academic work, and evaluating the
institution’s readiness to change, even
if it means going beyond academics to
engage students and professional staff.
The most common suggestion for
dealing with the challenge of complexity
was to embrace diversity. Authors called
for diversity among senior appointments,
among students in non-traditional
disciplines or into alternative pathways
into institutions. The solution to
greater complexity was to have greater
interaction among people from diverse
backgrounds, whether students, or
people from industry, communities and
alumni.
Some authors recommended coping
with complexity by starting small,
with smaller classes and smaller
scale innovations. Others suggested
minimising complexity by making
systems easier to understand, revising
the curriculum to make it less content
heavy, developing quality standards
for student engagement, and to employ
educational designers to evaluate and
redesign units using teaching design
principles. A more radical suggestion by
Dawn Bennett (2018) was to re-define
what we mean by success in higher
education.
Most practical advice focused on
building staff capacity to deal with
the many challenges facing higher
education. Many called for embracing
evidence-based practices based on
research or high impact practices
successfully implemented in different
fields. It often began with some form of
review to identify staff and stakeholder
needs and highlight gaps as the focus for
future action. These reviews could be
through self-assessment or to promote
peer partnerships across groups.
Not surprisingly, education was a
significant element in the advice on
building staff capability.
A range of areas were recommended for
staff development including academic
integrity, digital literacy, English
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language development, and
Indigenous Australian history
and culture.
A number of authors
highlighted the importance
of broadening the experience
of teaching, whether online
learning, educational
technology or high impact
teaching methods. Prosser
and Trigwell detailed the
importance of exposure to
different points of view in
changing conceptions of
teaching, which they argue is
the key to changing teaching
practice.

Where are they now?
Julia Choate, in our Who’s Who in HERDSA? column, mentioned the fun
of the HERDSA 2011 Conference in Melbourne. That got me thinking
about the collegiality and friendship that are always a big part of
HERDSA conferences. So just for fun I searched through the archives
and have re-printed some images from previous conferences. You
might be able to identify a few of the faces who are still dedicated
HERDSA members, including the first group of HERDSA Fellows from 2006.
Here’s hoping for some real-life action photos at the Melbourne 2022
conference (Ed.)

Over six volumes, HERDSA
Review of Higher Education
has guided academic practice
by reviewing the research
evidence and providing
suggestions for addressing
the key challenges facing the
higher education sector. The
many large scale development
projects supported by
government funding are a thing
of the past, but the insights by
the journal’s authors are likely
to be relevant for many years
to come.
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