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HERDSA CONNECT, the magazine of the Higher 
Education Research and Development Society 
of Australasia, is delivered in hard copy to all 
HERDSA members twice per year. Contributions are 
welcome and may be submitted to the editor for 
consideration.

Looking over the articles in HERDSA CONNECT always 
gives me a sense of hope. That’s because our academic 
community always looks to reason and compassion through 
education for future developments. Our FEATURE writer 
Baden Offord embodies this world view in his vision of 
higher education as “a gift to society in a complex and 
unequal world”. He reminds us however, of the disconnection 
between the national agenda and the realities of our 
educational context, and exhorts us to question what is 
essential and necessary for higher education to fulfil its 
purpose. “I am forever indebted to HERDSA for broadening 
my horizons” writes Mary-Ann Shuker as she reflects on 
her Fellowship journey. We at CONNECT strive to support 
HERDSA in that endeavour.

Our POSTCARD from Bhutan by Deki Gyamtso shows the 
value of our affiliate membership program in keeping us 

connected with higher education in developing countries. 
Deki’s postcard offers a glimpse into transformations in 
higher education in the tiny Himalayan country famous for 
Gross National Happiness, which, at the time of publication, 
had successfully vaccinated 95% of its citizens.

As always you will find our regular columns covering policy, 
practice and activities. Our SHOWCASE section highlights 
the work of our members and includes a study into remote 
teaching and learning online, a guide to creating virtual 
fieldtrips, and authentic assessment in work-integrated 
learning. We have articles from two of our Hong Kong 
colleagues. Peter Lau explains an approach to developing 
Hong Kong University students’ approach to academic 
integrity. HERDSA Hong Kong Branch Chair Anna Kwan 
reports shifts in teaching, learning and assessment. 

People occasionally ask what the difference is between the 
HERDSA and HEA Fellowship schemes. Mark Dodd holds 
both Fellowships and explains why both are valuable in 
different ways. We have the student view of an interesting 
University of Melbourne student competition to design a 
subject and establish a student-staff partnership to bring it to 
life. 

We have a new face on the team. Lukasz Swiatek is our new, 
and first, Co-editor. You can read his impressive background 
in the Who’s Who. Along with all of this, we have two book 
reviews and Mila the Sheep on the cover. That’s HERDSA 
CONNECT.
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In the last two years we have learned 
to be agile and responsive to change at 
very short notice. What we were most 
certain of was uncertainty. The HERDSA 
2020 conference was cancelled, and 
we were so close to the HERDSA 2021 
Brisbane Conference taking place. We 
are counting down to the HERDSA 2022 
Conference at the Melbourne Convention 
Centre. Members are so excited to meet 
and share again. This is demonstrated 
by almost 400 conference abstract 
submissions received. With borders now 
open we are gearing up for a record 
number of delegates, including our 
international colleagues, to join us again.

Since July last year the Executive has 
met online six times, moving from 
quarterly to bi-monthly meetings. 
The first planned HERDSA Executive 
face-to-face meeting in February 
was cancelled due to the Omicron 
virus. However, a day-long online 
meeting enabled the Executive to 
progress actions, plan new ones and 
collaborate across portfolios. The 
HERDSA Executive Portfolios reviewed 
strategies and action plans and have 
been beavering away implementing 
new initiatives and programs. The 
HERDSA Strategic Action Plan 2021-
2023, available on the HERDSA 
website, was finalised in February and 
is currently being implemented. Here’s 
how HERDSA has been networking 
and building community. The various 

initiatives aim to be caring, supportive 
and impactful. Here’s a brief snapshot of 
Portfolio plans and updates.

The HERDSA Conference Portfolio 
is in the final stages of organising the 
2022 conference, reviewing abstracts, 
and finalising the conference program. 
So, let’s get ready to catch up with 
long-standing colleagues and new ones, 
looking out for personal and professional 
opportunities relevant to our research 
and development interests. Our Awards, 
Grants and Prizes Portfolio is finalising 
the conference awards, providing 
HERDSA members with financial and 
professional development support. Six 
HERDSA Grants of $5000 each will 
again be awarded this year. Meanwhile, 
Professional Learning (HERDSA 
Fellowships, New Scholars, TATAL) 
has been reviewing the Fellowships 
guidelines, templates, and assessment 
training. Our Networks Portfolio will 
be launching a structured mentoring 
program for members very soon.

The New South Wales branch was 
recently launched under our Branches 
Portfolio. HERDSA seeks collaboration 
with other networks and is reaching 
out to other professional bodies and 
networks, e.g., CAULLT, ASCILITE and 
ACEN. HERDSA continues its outreach 
and collaborative work with ICED and 
ICED members. HERDSA Events is our 
new portfolio which includes online 

events. We hosted our very successful 
online webinars, and we are sharing 
the recorded presentations from the 
HERDSA 2021 conference. You can 
see details of all upcoming events at 
the HERDSA Calendar on the website. 
Communications is also a new portfolio. 
We are engaging HERDSA colleagues 
to make contributions and facilitate 
collaborations in the higher education 
community mainly through our branches, 
and using social media platforms.

The Publications Portfolio includes the 
new journal, Advancing Scholarship 
and Research in Higher Education 
Journal. HERDSA’s flagship HERD 
journal continues to reach new heights 
performing beyond expectations, yet 
again. HERDSA CONNECT and the 
regular HERDSA Weekly Notices are 
popular and well-subscribed. 

Let’s commit to being mindful in all 
our efforts. Strive to be present, open-
minded, compassionate, and function 
from our hearts. Lest we forget that 
being self-aware and mindful, caring 
for yourself will result in a more 
compassionate, kinder, and fairer higher 
education world. As Thich Nhat Hanh 
tells us, “The longest journey you will 
ever take is the eighteen inches from 
your head to your heart”.

I remain committed to HERDSA’s 
mission through focused, mindful 
strategies outlined in the HERDSA 
Strategic Plan 2021-2023; mindfully 
leading, connecting with members and 
branch networks, increasing scholarly 
collaboration, building community 
and capability. Engaging will facilitate 
greater synergies benefitting the 
HERDSA membership and higher 
education broadly.

How can you get involved? The 
Executive invites you to participate 
actively in building relationships, 
engaging with colleagues through 
branches and networks. Submit your 
thoughts and suggestions relating to 
initiatives and actions in our strategic 
plan. Please contact HERDSA portfolio 
leads, your branch chair, the HERDSA 
Office or me directly by email at kogi@
ihm.edu.au. Stay safe!

Professor Kogi Naidoo

From the President
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Baden Offord AO, Emeritus Professor 
at Curtin University, writes on a gift to 
society in a complex and unequal world.

Witnessing authentic student learning 
in higher education is one of the most 
fulfilling aspects of being an educator. As 
Jax, one of my students, reflected on her 
pedagogical encounter at university as 
a person with a disability and who also 
identified with the LGBTQ community, 
“I don’t feel like I’m isolated anymore, 
even with the big challenges in my life. 
For me, undertaking this degree really 
has been transformative… It really 
worked for me and gave me agency in 
the world.”

We know that the promise of higher 
education rests on a range of possibilities 
that cohere around the betterment of 
an individual’s quality of life. Higher 
education can provide work security and 
employment options, as well as tools for 
navigating social, political and cultural 
complexities. 

Self-confidence, ingenuity, intellectual 
and skills-based agility are often 
outcomes that come from higher 
learning. We also know that graduates 
become engaged and activated citizens 
and develop a sense of empathy and 
understanding of what is at stake in an 
unequal world. The promise of higher 
education is its gift to society as a whole, 

where everyone 
can benefit from 
the knowledge, 
skills, capacities, 
and values that 
it creates and 
enables. And most 
importantly, the 
access it brings 
to being able to 
live in the world, 
to co-exist with 
others, and ability 
to continue to learn 
through life.

However, there 
is a marked 
disconnection 
between accepted 
assumptions that 
drive national 
agendas in 
relation to higher 

education, and the challenging realities 
and needs of social, environmental, 
economic and educational contexts. 
Over the last few decades, the purpose of 
higher education has been significantly 
stress tested and eroded by the neo-
liberal conditions in which universities, 
TAFEs and Independent providers 
operate. As well, the last two years of the 
pandemic have had an enormous impact 
on the capacity of universities to be 
powerhouses of teaching, research, and 
community engagement with a loss of 
40,000 academic jobs.

The conjunction of neoliberal agendas 
that takes place in higher education has 
resulted in an oppressive algebra of 
reduction. This has led to a flattening 
of innovation, and critical and creative 
thinking under the guise of productivity. 
One of the consequences of this, in my 
view, particularly with regard to the 
humanities, social sciences and arts, has 
been a hollowing out of the capacity for 
students to gain agency through their 
education.

Yet we know the promise of higher 
education is its vital role as a key 
place for activating knowledge and 
understanding in a complex world of 
traditions and diverse lived experience. 
We know that higher education is a 
crucial pathway for Aboriginal and 

Torres Strait Islanders, for people with 
a disability or people from culturally 
and linguistically diverse backgrounds; 
indeed, for people from marginalised 
and disadvantaged backgrounds. We also 
know that the most remarkable examples 
of higher educations’ successes are 
driven by passion and energies to make 
the world a better place, informed by 
questions of social justice, human rights, 
democracy, and equality. 

Paradoxically, higher education acts 
as a credentialing mechanism as well 
as gatekeeper of society’s knowledge 
production, as much as it is an active 
site of inquiry, freedom of thought 
and reflexive praxis. Universities have 
been places where inequalities have 
been fostered and perpetuated through 
their legacy of colonising thought. It 
was Nobel Laureate Toni Morrison 
who sagely observed, “Racism is a 
scholarly affair”. In the wake of issues 
and matters such as the pandemic, Black 
Lives Matter, gender inequality, sex and 
consent, the Uluru Statement from the 
Heart, global warming, and now the war 
in Ukraine – to note just some – the role 
of higher education has never been so 
important or deeply relevant. 

This is a crucial time to consider what 
the ‘promise of higher education’ 
means; to question what is essential and 
necessary for higher education to fulfil 
its purpose in the 21st century. Those 
of us working in universities, TAFE 
or Independent providers have found 
ourselves and our students caught at the 
crossroads of pathological, economic 
instrumentality and the social, political 
and cultural complexities faced in 
everyday life. Our responsibility at 
this juncture is to remind ourselves 
that higher education’s promise is for 
a peaceful, good society, one that is 
fundamentally inclusive and where 
diversity is radically valued and enabled. 
Higher education at its best is about 
the pedagogical encounter, which is 
cosmopolitan, sophisticated, contextual, 
interpersonal, humble and profoundly 
democratic. In the words of Sara Ahmed, 
“Those of us who arrive into institutions 
that were not built for us bring with us 
not only other knowledges but other 
worlds”. This is how it should be.

Pedagogical Crossroads
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How do we acknowledge the 
collective senses of disconnect 
and loss at the rapid and pervasive 
changes to learning and teaching, 
and of us as learners and teachers 
due to the pandemic?

The Western Australia Teaching 
and Learning Forum (WATLF) in 
February aimed to do exactly that. 
Two hundred participants gathered 
at Murdoch University for the 31st 
combined universities’ annual 
Teaching and Learning Forum with 
the theme of (Re)Connecting. 
HERDSA WA Committee member 
Shannon Johnston from Murdoch 
University reflects on the recent 
forum, where one participant “Learnt 
a truckload of teaching”.

Professor Jane den Hollander AO, 
interim Vice Chancellor, Murdoch 
University, spoke about post-
pandemic teaching and learning and 
student transition and success. Jane 
explored observations in a world of 
global connectivity where universities 
are in a cooling climate of educational 
necessity, concluding, “We are 
optimistic, we have been around, and 
we can prevail”.  

Tjalaminu Mia, CEO of Sister Kate’s 
Kids Home Aboriginal Corporation, is 
a Menang, Goreng, Wadjari Noongar 
woman, and a child of the Stolen 
Generations. In her keynote, Koodjal-
warr Kadidjiny (two-way teaching 
- learning), she privileged us with 
the truth-telling of her educational 
experiences across life starting as a 
Sister Kate’s child. Through this, she 
built our awareness and knowledge of 
the lived experiences of Indigenous 

students and the healing power of 
connection to country for us all and 
our educational practices.

Ninety-nine concurrent presentations 
across four types included a quality 
range of Scholarly Showcase 
presentations and Interactive 
workshops. Unique to the WATLF 
are Nuts and Bolts presentations, a 
three-minute teaching dilemma and 
question, followed by small group 
discussions. Our newest activity 
was Immersive Teaching Bites, 
bringing the conference poster 
to an innovative, contemporary 
format. Eleven facilitators enabled 
participants in an expo-style format 
to experience a learning activity as 
a ‘meet my discipline’. From food, 
to Indigenous ways into learning, 
an interactive heart, a model sheep, 
cell biology virtual reality game, 
a simulation lab for a business 
interview, and more, participants 
actively engaged in the learning and 
conversations with facilitators. 

Informal connections are important 
to success. We set up student carpark 
greeters and wayfarers; a pianist 
on a Murdoch community piano; 
morning tea, lunch and sundowners 
in a shady courtyard; wellness dogs; 
and mindfulness sessions. Overall, 
there was joy at meeting together, and 
people sharing and talking teaching 
and learning everywhere. The sharing 
culture that the five WA Universities 
have been fostering was palpable.

www.wateachingandlearningforum.org

RE-CONNECTING LEARNERS AND TEACHERS

John Biggs
HERDSA Life Member and 
distinguished author John Biggs 
has been appointed Member of 
the Order of Australia (AM).

John Biggs has made a 
distinguished contribution to 
teaching and learning, academic 
development and the higher 
education community in Australia 
and internationally, over many 
years. John held faculty positions 
in Australia, Canada, the United 
Kingdom, and Hong Kong, and 
is now Honorary Professor of 
Psychology at the University of 
Hong Kong. 

John’s work is fundamental to our 
understanding of teaching and 
learning and underpins current 
texts and the work of other 
educational psychologists. John’s 
work shifted our gaze from 
what the teacher does to how 
the student learns. His book 
Teaching for Quality Learning 
at University is still the text of 
choice for university teacher 
education programs in Australia 
and Aotearoa New Zealand and 
his development of the concept 
of constructive alignment still 
underpins curriculum development 
across disciplines. His book The 
Chinese Learner, co-authored with 
David Watkins, showed the (then) 
Western misconceptions of Chinese 
learners to be largely without 
foundation.

www.herdsa.org.au/life-member/
john-biggs

CONGRATULATIONS
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RESEARCHING 
ABORIGINAL STAFF 
EXPERIENCES 
Michael Watkins identifies as a 
descendant of the Mudburra and 
Jingili peoples from the Northern 
Territory and is a Lecturer in 
Aboriginal Allied Health at the 
University of South Australia. As 
winner of the Roger Landbeck 
Professional Development Award, 
Michael explains the importance of 
his research.

Calls to embed Aboriginal content in 
the higher education curriculum are 
increasing, as are Aboriginal student 
numbers. The presence of Aboriginal 
academics is growing, however they 
are outnumbered compared to their 
non-indigenous counterparts. It is 
well known there is risk of additional 
‘cultural load’ requiring Aboriginal 
staff to consult on Aboriginal content, 
co-deliver, and provide cultural 
guidance, among many other extra 
tasks. Aboriginal staff may find 
themselves in various positions of 
empowerment and disempowerment, 
depending on their experience, context 
and particular role. Key documents 
provide guidance on structure and 
implementation of Aboriginal curricula 
and staffing. These include Universities 
Australia’s Indigenous Strategy 2017-
20 and the Aboriginal and Torres 
Strait Islander Health Curriculum 
Framework, along with institutional 
policies such as Reconciliation Action 
Plans. Yet the individual experiences 
of Aboriginal staff members must be 
shared in order to further understand 
the effect of these strategies and 
policies. 

Within my area of Health Science 
for example, it is well known that 
the delivery of Aboriginal health 
curricula should be done by Aboriginal 
academics. This is not always possible 
due to fewer Aboriginal health 
academics in the higher education 
space, and to fewer Aboriginal health 
graduates. Aboriginal staff work in 
a variety of roles and contexts with 
varying engagement in Aboriginal 
health curricula design, delivery and 
evaluation depending on their role. 
These include reference groups, 
tutoring, guest lectures, course 
coordination, program director, and 
placement supervisor. Each university 
has a variety of structures, staffing 
capacity and policies towards this. 
There is a gap in literature exploring 
and sharing the narrative that 
surrounds Aboriginal staff experiences 
in higher education yet the perspective 
and experience of non-Indigenous 
academic voices are well known and 
widely documented. 

My research seeks the experiences 
of Aboriginal staff members who 
work within the health sciences 
across Australian universities. I am 
interested in the success factors in 
Aboriginal staff cultural safety which 
are relevant to all disciplines. I want 
to discover what skills and capabilities 
Aboriginal staff already have, acquire, 
and require during their engagement 
with Aboriginal health curricula. I 
hope to showcase their experiences of 
developing, delivering and evaluating 
Aboriginal health curricula from 
within a higher education space based 
upon Western paradigms. In this way I 
aim to contribute to the growing body 
of evidence surrounding embedding, 
delivering and evaluating Aboriginal 
health content to further support and 
develop innovative and meaningful 
processes and relationships with 
Aboriginal staff working in the health 
sciences and universities as a whole.

The Roger Landbeck Professional 
Development Award enables early 
career academics to engage in 
professional development activities that 
have a positive influence in their home 
communities.

www.herdsa.org.au/roger-landbeck-
professional-development-fund-1

Denise Chalmers
HERDSA Life Member and former 
President Denise Chalmers has 
been appointed Member of the 
Order of Australia (AM).

Over twenty-five years Denise 
Chalmers has demonstrated 
leadership in higher education, as 
Director of two university Centres 
of Teaching and Learning and as a 
Foundation Director of the Carrick 
Institute (later the Australian 
Learning and Teaching Centre). 
She initiated and led institutional, 
national and international initiatives 
in higher education. Denise was 
awarded an OLT National Senior 
Teaching Fellowship in 2015 and 
an Australian Award for University 
Teaching: Citation for Outstanding 
Contributions to Student Learning 
in 2014.

Denise was awarded Life 
Membership of HERDSA after 
serving as President and as 
Vice President of the Council of 
Australian Directors of Academic 
Development and as HERDSA 
President. Denise is now Professor 
Emeritus in the field of higher 
education teaching and learning 
at the University of Western 
Australia and is presently Editor 
of the HERDSA Guides series 
of publications. This award is 
the latest recognition of the 
many outstanding contributions 
Denise has made to higher 
education teaching and learning 
throughout her career. 
www. herdsa.org.au/life-member/ 
denise-chalmers

CONGRATULATIONS
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Our active branches in Australia, 
Aotearoa New Zealand and Hong 
Kong offer added value to HERDSA 
members.

ACT
At our Planning meeting we thanked 
Pam Roberts, previous Chair, for 
her generosity, inclusive service, 
mentoring, networking, and dedication 
to the pursuit of scholarship for 
university staff. We welcomed Marie 
Fisher as Chair and Naomi Dale as 
Vice Chair. ACT Branch is planning 
a program of activities for members 
to share and disseminate lessons 
from teaching and learning projects 
being run at ACT universities and 
keen to contribute to the national 
webinar series. Activities include a 
pre-conference face-to-face showcase 
at ACU Canberra in mid-June 2022, 
a collaborative project, and a webinar 
about sharing practical tips for 
teaching in early September.

Hong Kong
Hong Kong Branch has been inspired 
by the data we have been collecting 
from over 200 students since the 
online 3rd Redesigning Student 
Learning Experience in Higher 
Education Symposium. We seek to 
understand to what extent Hong Kong 
university students develop student 
agency through group projects and 
factors related to students-as-partners 
development. Student presentations 
and reports indicated that these 
students-as-partners projects 
created opportunities for the teams 
to develop student agency, such as 
making decisions and acting on the 
decisions to influence their learning 
experience in university. This, despite 

the existing constraints in the system 
such as power relations. Research 
results will be shared in the HERDSA 
Webinar on 5th May. 

New South Wales 
The NSW branch launched in 
December, with an exciting and 
well-attended event supported by an 
excellent keynote presentation from 
Professor Chris Tisdell. Over sixty 
attendees were introduced to the newly 
established NSW committee members 
and mission statement. The branch 
used the event to support networking 
and gain insight into the themes and 
events that interest members. Planning 
for the year has commenced, including 
developing a website presence, 
monthly branch activities, and a mix 
of face-to-face and online events. The 
executive is in the process of ratifying 
the branch with an elected committee.

Queensland
HERDSA Qld actively engages branch 
members through monthly online 
coffee catch ups and newsletters. 
The coffee catch ups have evolved 
into monthly presentations and 
sharing. Topics included Reflective 
pedagogy action research, Cross-
cultural PhD scholars, Gamification, 
and, Resilience and your teaching 
philosophy. Our esteemed branch 
secretary and newsletter editor Mary-
Ann Shuker is remarkable in collating 
and disseminating monthly updates. 
As well as providing HERDSA 
news, the newsletters also deliver a 
monthly online event digest and a 
higher education publication pick 
of the month. We are coordinating 
a Professional Development and 

Networking Day in Brisbane to discuss 
and share educational practice and 
scholarship.

South Australia
SA branch hosted the ‘HERDSA 
rekindled’ event that showcased the 
work of academics who had hoped 
to present at the conference. Michael 
Watkins presented: Experiences of 
Aboriginal staff and Aboriginal health 
curricula within health sciences. 
Claire Aitchison and Richard McInnes 
presented: Changing experiences 
of teaching in higher education: the 
online teacher. We were approached by 
HERDSA to host the 2024 conference. 
We established an organizing 
committee. HERDSA sponsored 
a face to face UniSA Education 
futures showcase of scholarship of 
teaching with forty attendees. A great 
opportunity to promote the work 
of HERDSA and recruit members 
interested in the scholarship of 
teaching. 

Tasmania
A number of HERDSA members 
presented at the annual UTAS 
conference Teaching Matters: 
Celebrating Diversity conference 
which is in its 20th year. The 
conference was held virtually with 
a keynote presentation by Associate 
Professor Tim Pitman. HERDSA 
Tasmania members and UTAS 
staff interested in SoTL have been 
connecting once or twice each month 
throughout in online coffee catch ups 
to share initiatives in current SoTL 
research. This led to the formation of a 
health literacy project group involving 
colleagues in the College of Health 

Around the branches



HERDSA CONNECT COMMUNITY

AUTUMN 2022  7 

and Medicine. HERDSA Tasmania member 
Tracy Douglas facilitated an online workshop 
Developing a Teaching Philosophy which was 
well attended. UTAS offered a Festival of 
Assessment in January with sessions exploring 
exemplars highlighting different or alternative 
forms of assessment.

Victoria
HERDSA Vic started 2022 with the AGM, 
which yielded several new members for the 
Executive from a diverse range of higher 
education providers. The branch is planning 
a range of events, including an Indigenous 
knowledges event, a June HERDSA Webinar 
with Lisa Bolton (Research Manager for 
QILT) and a post-ACEN and HERDSA 
conferences event. The HERDSA conference 
is in Melbourne this year, with Professor 
Liz Johnson as the conference chair. Many 
members of the HERDSA Vic Executive will be 
busily involved with conference organization, 
with the expert guidance of Laurine Hurley. We 
look forward to seeing everyone in Melbourne.

Western Australia
HERDSA had several meetings planning 
events for 2022. In February, several members 
participated in the local Teaching and Learning 
Forum (TLF), hosted by Murdoch University. 
This WA event is always a fabulous opportunity 
to network and learn together. The branch is 
currently looking at ways to keep the TLF 
community engaged throughout the year and 
has been benchmarking processes with other 
Branches. We are also putting out a call for 
more members of the Branch Committee, 
spread across WA universities and higher 
education providers, to be ratified at the AGM.

Kia Ora Koutou

The HERDSA NZ branch 
has been busy getting ready 
for 2022. We welcome 
Alison Jolley (aka AJ) to 
our committee and say a 
temporary farewell to Julie 
Timmermans while she 
is on Research and Study 
Leave. Kwong-Nui Sim 
will continue in the role 
of Treasurer. Our Deputy 
Chair is Kathryn Sutherland, 
and from mid-2022, Alison 
Jolley will take over the role 
of Secretary. She receives 
support from our existing 
secretary, Eva Heinrich, 
which I am incredibly 
thankful for. 

I am writing this while 
the numbers of Omicron 
cases in New Zealand are 
rampant. Caring for our 
whānau, students, colleagues, 
and ourselves, is more 
important than ever before. 
Therefore, I am especially 
grateful to have a strong 
committee membership with 
everyone keen to contribute 
to committee planning and 
events. In particular, we are 
confident that the Tertiary 
Education Research in New 
Zealand (TERNZ) conference 

will go ahead in November 
2022. Dunedin’s Higher 
Education Development 
Centre will host the forum, 
and we will provide regular 
updates through HERDSA 
weekly news and the 
HERDSA NZ website at 
http://herdsa.org.nz.

We are delighted to announce 
two celebrations. The first is 
that Kathryn Sutherland has 
received the 2021 HERDSA-
TERNZ medal award for her 
research contribution to the 
areas of academic working 
lives, the theory and practice 
of academic development in 
higher education, and for her 
sustained service to higher 
education. The second is that 
Alison Jolley and her team 
won the 2021 University 
of Waikato Team Staff 
Excellence Award and the 
Vice-Chancellor’s Medal for 
Staff Excellence. We are very 
proud of you. 

Kia Kaha, Kia Marino  
(be strong, be calm)

Rob Wass,
Chair HERDSA Aotearoa NZ

Photo: University of Otago, 
Dunedin campus. Photo courtesy 
University of Otago.

HERDSA Aotearoa New Zealand

HERDSA Branch contacts (L to R above) 

ACT: Marie Fisher, herdsa.act@gmail.com

HK: Anna Siu Fong Kwan, anna.kwan@outlook.
com

NSW: Jo-Anne Chuck, j.chuck@westernsydney.
edu.au

QLD: Kerry Russo, kerry.russo@jcu.edu.au

SA: Sarah Hattam, sarah.hattam@unisa.edu.au

TAS: Tracy Douglas, t.douglas@utas.edu.au

VIC: Julia Choate, julia.choate@monash.edu

WA: Katrina Strampel, k.strampel@ecu.edu.au
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Deki C Gyamtso, Affiliate HERDSA 
member and Associate Professor at 
the Royal University of Bhutan, offers 
a fascinating insight into what’s 
happening in higher education in the 
Kingdom of Gross National Happiness.   

I would like to share an exciting 
development in education in Bhutan 
which emerged from His Majesty 
The King’s National Day address. 
His Majesty’s decree initiated a 
transformative re-conceptualisation 
of our education system. His Majesty 
the fifth King has stated that it is time 
for Bhutan not to seek comfort in past 
achievements or use old measuring 
yards to gauge current successes, but 
to envision an education system that is 
relevant to current times. In the light of 
the Royal Kasho on Education Reform, 
a major overhaul of the education 
system was called for by the Ministry 
of Education.  

Last year, the Ministry of Education 
took a decision to adopt the Bhutan 
Baccalaureate (BB) of The Royal 
Academy. The Bhutan Baccalaureate 
is a comprehensive educational 
innovation inspired by the philosophy 
of Guru Padmasmbhava, stimulated 
by the vision of His Majesty, Jigme 
Khesar Namgyel Wangchuck and 

enacted through a distributed form of 
academic and operational leadership 
at the Academy. It centres on five 
areas of development of the learner; 
cerebral, physical, social, emotional, 
and spiritual. According to the Bhutan 
Baccalaureate, the Five Areas of 
Development is a holistic approach 
to learning that strives to break down 
silos in education and ensure the 
development of a learner in all five 
areas. 

Seeing the success of the Bhutan 
Baccalaureate in the Royal Academy, 
the country has adopted the BB as 
a response to the Royal Kasho on 
educational reform. The process is 
being piloted in twenty-two schools 
in the country. The two Colleges of 
Education of the Royal University 
of Bhutan are involved in the 
institutionalisation of skilling pre- 
and in-service teachers as part of the 
education reform initiative. 

By 2024 all the schools in the country 
will have adopted the BB educational 
system. At the moment, the students 
and teachers in the pilot schools 
are being trained. The faculties of 
the two Colleges of Education are 
undergoing intensive immersion 
programs and working on aligning 

the training courses to the philosophy 
and principles of the BB. It is a 
huge, stimulating enterprise and all 
stakeholders are working towards the 
success of a ‘home-grown’ education 
system. 

Other than this exciting development, 
the College I work in has launched 
four MEd programs in primary 
education Social Studies, English, 
Maths, and Science which were 
timely and required. At present I am 
teaching a variety of courses, MEd 
Primary Education, MEd Leadership 
and Management, and BEd Primary 
programs. I am also supervisor for 
postgraduate research projects.

The pandemic has meant significant 
disruption however the situation in 
Bhutan has been exemplary under 
the extraordinary leadership of His 
Majesty The King, supported by the 
Government. Relentless efforts with 
meticulous pre-emptive planning 
and organisation, and in-person 
involvement, were made to keep 
the nation safe. Bhutan managed to 
inoculate more than 95% of its eligible 
populations and the booster dose is 
currently being administered. The 
enabling factors of the successful 
vaccination campaign are strong 
national leadership and a well-
coordinated national preparedness plan.

So far, the country managed to keep the 
virus at bay, but since the emergence 
of the Omicron variant the situation 
in the country is at its peak with an 
increasing daily average. Given our 
small population of 785,367, and 
the health care system with a dearth 
of specialised human resources and 
critical care facilities, the situation 
is of great concern. Consequently, 
schools and universities are making 
plans to offer classes online till the 
situation improves. Schools face bigger 
challenges as the board exams for 
Grades 10 and 12 were scheduled to 
be held at this time of the year. The 
Ministry of Education is adopting 
strategies for safe conduct of the board 
examinations in the different parts of 
the country.  

Postcard from Bhutan
Deki Gyamtso
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Magazines and me (and you)
Our new CONNECT Co-editor is Lukasz 
Swiatek from the School of the Arts and 
Media at UNSW Sydney. Lukasz has 
been involved with HERDSA at both the 
state and national levels in a variety of 
capacities. As Lukasz sets up his editorial 
desk at HERDSA Connect, we asked him 
to share his insights and experiences 
relating to magazines in a special Who’s 
Who for this edition.

The way I used to approach magazines 
was similar to the way a person might 
approach picnic hampers. I thought 
magazines were like baskets full of 
delicious morsels, ready to be unpacked 
and enjoyed at leisure. They certainly are 
like this, but that’s only one part of them. 
My work on several magazines over the 
years, in different roles – as an editor, 
co-editor, staff writer, and copyeditor 
– gave me new insights into these 
publications and their impactfulness.

One of the things I quickly found myself 
appreciating was the extraordinary 
versatility of the medium. It’s one thing, 
as a reader, to know that a magazine will 
be brimming with all sorts of different 
content; it’s another thing, as an editor, 
to know that diverse content can be 
delivered in a multitude of ways (that 
readers wouldn’t necessarily expect) 

using the medium’s rich creative design 
and writing possibilities. One example 
comes to mind straight away. I once 
put together a photo-essay, about a 
museum in Europe, that was published 
both online and in hardcopy. The online 
version was stripped of all formatting, 
and simply featured the photos and text; 
the magazine version was exquisitely 
put together by one of the designers, 
and featured a suitably sombre-looking 
background, carefully arranged text, and 
effects applied to the photos that made 
them look just slightly old and worn. It’s 
easy to guess which version I preferred.

On a number of occasions, I’ve seen 
firsthand the ways in which magazines 
can support people and bring particular 
groups together. Normally, we see only 
the major mass-circulating titles in 
supermarket or newsagency stands; those 
sorts of magazines create communities 
that are generally quite amorphous. The 
smaller circulation titles, by contrast, 
give life to much more concrete 
communities. Notices about small-
scale events are shared; local issues 
are discussed; and readers engage with 
other readers and their views, sometimes 
from edition to edition. The magazine 
on which I served as a copyeditor 

regularly organised events; it was always 
a joy to meet readers, contributors and 
supporters on those occasions. Working 
on a different magazine, I got to know 
some of the advertisers well. As some 
advertisers were community groups, 
operating with modest resources and 
funding, I helped put together small 
ads for them, happy in the knowledge 
that the ads were benefiting those 
communities and their causes.

One of the most rewarding aspects of 
this work, has been giving creators of all 
kinds the chance to share their outputs, 
receive exposure, and grow in their craft. 
Time after time, I saw that a submission 
amounted to a triple-win: for a 
publication, its readers, and contributors. 
I can recall many instances of these 
sorts of victories: the commentator who 
used her incisive pieces to develop a 
national profile as a thought-leader, the 
freelance photographer who leveraged 
his stunning international photos to 
build his business, and the reviewer who 
simply enjoyed sharing her expertise 
with others.

I’ve also been grateful for the physical 
and mental health benefits that 
magazines can provide. Although the 
editorial work of creatively shaping 
thoughtfully written content and 
beautiful artwork is often pure bliss, 
it’s the reading of these publications 
that provides the most benefits for 
wellness. A long time ago I learned 
that one of the most attractive features 
of magazines is their tactility; people 
still derive pleasure from holding the 
object itself and thumbing through its 
pages. In an era of ubiquitous digital 
devices and screens that emit often-harsh 
light onto our often-tired eyes, reading         
attractively-assembled content on 
paper can be a proper source of relief. 
Currently, in our constantly shifting 
(if not turbulent) higher education 
landscapes, anything that provides 
respite is a boon. As I think about the 
roles that magazines can continue to play 
– for you and me – I can’t help but feel 
that they might just be able to help us all 
further, possibly in ways we might not 
necessarily have expected. 

Who’s who in HERDSA
Lukasz Swiatek
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Students Lily Nguyen and Michael 
Barrese won the Create A Subject 
Challenge at the University of 
Melbourne.  

In 2020, the School of Biomedical 
Sciences conducted its first Create A 
Subject Challenge, an initiative that 
allows students to develop a new 
subject for undergraduate students. 
Our team proposed Principles of 
Public Health, a subject focusing 
on contemporary health issues 
facing Australia. After winning 
this competition, we were given 
the opportunity to establish a        
student-staff partnership to further 
design this subject and bring it to life.

This was our first venture into 
co-creation at an academic level 
for the students. Initially, we were 
quite nervous about sitting down 
with our academic counterparts in 
workshops to develop our subject 
proposal further, discuss differing 
student perspectives of the current 
curriculum and be involved in 
educational processes such as how 
learning is designed. However, it 

soon became clear that the co-
creation academic team valued our 
student voices and were open-minded 
throughout our workshops and 
meetings.

Every decision made throughout this 
project was based upon the consensus 
of all members of the co-creation 
team. This meant that students and 
staff had a chance to voice their 
thoughts after careful deliberation 
which ultimately led to a consensus 
that we all agreed upon. As students, 
we feel there is a power imbalance 
between experienced academics 
and students at a university, but this 
process meant we were able to feel 
empowered to discuss our student 
ideas as equals. 

Underpinning the co-creation team’s 
actions was deliberate democracy, 
which ultimately developed a 
fruitful partnership between staff and 
students, where equal workload and 
responsibility were shared between 
the members. Essential qualities 
such as open communication, mutual 

respect, and collaboration were 
established. 

Our motivation for pitching this 
subject to the School of Biomedical 
Sciences was to contribute and 
shape the direction of our learning. 
Our project highlighted a key 
knowledge gap in the sciences/
biomedicine curriculum, which 
could not have been realised without 
our perspectives and experiences 
as students. By having this 
understanding, we were able to use 
our experiences as a platform for 
creating something that would benefit 
and impact our fellow peers. 

This meant that our subject focused 
on contemporary Australian public 
health issues, such as the pandemic 
and First Nations Australian 
healthcare, which our peers might 
encounter after graduation. Our 
subject outlined learning experiences 
and assessments tailored to enhance 
science/biomedical students’ health 
care and self-development skills. 
These focus points for our subject 
strongly resonated with the student/
staff voting body and resulted in us 
winning the challenge.

Overall, this experience has shown 
us that engaging student voices, co-
creation and challenging disciplinary 
boundaries in higher education are 
empowering to dictate the direction 
of our learning so that we can 
become future leaders in health. 
We hope to continue our student 
staff partnership by implementing 
Principles of Public Health and 
formally publishing our co-creation 
process, which may empower 
and develop new student-staff 
partnerships at the university. 

STUDENT VIEW 
In 2021 HERDSA asked to hear students’ stories, ideas, experiences, and opinions about higher 
education through the HERDSA Student Voices Competition. These were published by video 
after the cancellation of the HERDSA 2021 conference. We asked some of the students to 
summarise their thoughts. 
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Christina Boxall is a mature 
student studying Business and 
Communication at the University of 
the Sunshine Coast.

After a nursing work accident, I was 
unable to continue in my profession. 
Life seemed empty till I read in a local 
paper that University of Southern 
Queensland was offering a bridging 
program called Tertiary Preparation 
Pathway or TPP. TPP would give a 
synopsis of courses offered at the 
University that would lead into a 
degree status. I decided to take two 
years to do four core courses and then 
see if I wanted to proceed further.

Over those two years I was to doubt 
my ability to continue and it was only 
because I was supported by the TPP 
team, with encouragement, practical 
advice and their continued support, 
along with all the resources and 
support services incorporated within 
the University community, that I was 
able to perservere. Upon completion 
of TPP, I decided to pursue a degree 
part-time.

As a more mature student, I 
get involved in the University 
community, joining programs and 
committees that drive change within 
the University. I feel it is important 
to experience other events and I 
was looking forward to my first 
HERDSA conference in 2021. I take 
ownership for my commitment to 
studying and revel in the marks I 
attain. I take pride to see the reaction 
from younger people when I say I am 
doing a degree, and even advise other 
mature people that they are never too 
old to learn.

Iresha Ranaraja is a mid-
career doctoral student at RMIT 
University, Melbourne.

The main purpose of higher 
education can be seen as improving 
students’ knowledge and skills. 
I believe higher education also 
has an important role to play in 
helping students manage two of 
the biggest transitions in their 
lives, from school to university 
and from university to their 
professional life. So, the aspect 
that I want to reinforce or improve 
about higher education is helping 
students manage these transitions. 
I believe that it would contribute 
to improving students’ learning 
experience as well as producing 
industry-ready graduates. Such 
improvements would undoubtedly 
enhance the attraction of study 
programs and international 
education destinations. 

In my PhD studies, I am 
investigating the transition from 
university to the working world. 
Key insights from my work suggest 
that the way employability is 
introduced may need to change for 
students to conceive employability 
as a life-long phenomenon rather 
than a bridge to be crossed. 
Universities could consider the 
ways they enhance awareness about 
the importance of employability 
competencies such as career 
planning and cultural intelligence, 
and how they offer guidance in the 
skills of reflection and evaluation 
as a tool for employability 
development. 

UNDERGRADUATE STUDENT 
RESEARCH

The Australasian Council 
for Undergraduate Research 
(ACUR) is a non-profit 
organisation dedicated to 
promoting and supporting 
undergraduate research. Events 
such as educational summits and 
workshops for supervisors are 
accessed by a growing number 
of students and academics. 
Their Australasian Conference 
of Undergraduate Research 
provides a platform for students 
to explain their research 
activities. These projects may 
be industry-based or discipline-
based. As a multi-disciplinary 
conference, undergraduates have 
the opportunity to network with 
other emerging researchers from 
their own disciplines, and also to 
learn about how other disciplines 
approach research problems.

The 2019 Australasian 
Undergraduate Research 
Conference was held at the 
University of Newcastle with 
the theme of Accelerating Action 
Through Research. That same 
year the ACUR Undergraduate 
Research Exchange Colloquium 
was held at the University of 
Sydney.

According to the Chair of ACUR, 
Emeritus Professor Angela 
Brew, “We are  actively seeking 
to develop partnerships with 
cognate institutions”. Hopefully 
there will be closer contact 
between our organisations in the 
future.

Photo: L to R Lilia Mantai, Rhianne 
Hoffman, Angela Brew
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“Do what you love,” says Mary-Ann 
Shuker from Griffith University, as she 
reflects on her Fellowship journey.

I am a passionate student. I love 
learning, sharing stories, having 
robust discussions, working 
collaboratively, and solving 
problems. I have been a student 
all my life and it has been very 
informing to my role. Some life 
experiences were challenging to 
study such as being sick, travelling 
overseas during semester, working 
fulltime as a young mother and 
the old chestnut, poor internet. 
Some teaching practices were 
challenging to my learning such 
as bored lecturers, outdated course 
readings and irrelevant assessments. 
But every so often someone would 
stand out with their relentless warm 
welcome, community of inquiry, and 
passion for what they were teaching. 
Having many varied student 
experiences has made me passionate 
about improving teaching.  

In 2010 my organisation announced 
the Blended Learning Advisor role. 
I knew I would love it but I was two 
HEW levels below requirement. I 
arranged coffee with an incumbent 
to explore how to position myself 
for this role and was offered a 
contract. I have been in the role ever 
since as a Learning and Teaching 

Consultant. Being paid to share 
success stories, to be creative in 
imagining improvements with 
academics and to enjoy designing 
new learning and assessment 
activities and monitoring their effect 
is so rewarding. 

There were hurdles and challenges 
along the way. It is often said, “Do 
what you love, and you’ll never 
work a day in your life”. Life is so 
enjoyable and meaningful when 
you love what you do. But it can be 
all-encompassing, making it hard 
to step back. What is it about my 
role that I will sometimes risk my 
health to meet the demands? Even 
when reminded I am just a number 
in the larger organisation? I think it 
is my sense of social responsibility. 
If I don’t do my job well, students 
will unnecessarily suffer. One more 
negative experience might be all it 
takes for a student to cry, withdraw, 
or worse. Like others who give way 
too much of their time, probably 
every person reading this reflection, 
I care, and I can make a difference 
by supporting others. I admire the 
few who excel in their job yet work 
within their prescribed hours. I am 
still working on this. All advice 
welcome.

How did HERDSA fit into my 
professional journey? My HERDSA 

The HERDSA Fellowship

experience began with the 2016 
HERDSA Talking about Teaching 
and Learning (TATAL) workshop, 
part of HERDSA’s Professional 
Learning portfolio, led by Robert 
Kennelly and Kate Thomson. I had 
no idea what I was getting into, I just 
wanted help with an assignment. I 
loved the experience so much I have 
been involved with every HERDSA 
conference TATAL since. Through 
TATAL I made connections with 
academics across the world and grew 
significantly as I reflected on my 
practice and the practice of others. I 
have rewritten the further development 
sections of my portfolio many times 
as I continue to develop. Recently I 
achieved a group teaching citation 
and was recognised for Excellence 
in Enhancing Teaching by my Vice 
Chancellor so I will revise it again.

I strongly recommend to others to 
engage deeply with the HERDSA 
fellowship application. For me that 
means slowly, but not necessarily 
for you. Enjoy reflecting on your 
successes or reimagining ‘failures’. 
Collect your evidence on what, why, 
how you teach and the impact as you 
go and don’t scramble to find it as an 
afterthought. Take it from one who 
knows. Grow from your reflections, 
improve your practice. My final 
HERDSA application was rushed for 
various reasons, but I had a wholly 
positive affect during the process 
and received lots of encouragement 
from both TATAL and my mentor. 
My only regret is in not applying to 
be an Associate Fellow earlier, so 
that I could benefit from the wise 
words, strong support and fabulous 
photography of my mentor Rick 
Ladyshewsky sooner. I am keen 
to implement my take on his main 
research focus next year.

Thanks to HERDSA, I have further 
networks through the Academic 
Developers Special Interest Group 
and the HERDSA Qld Branch. I 
love hearing different perspectives 
and supporting each other across 
the sector. I am forever indebted to 
HERDSA for broadening my horizons.
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In a recent article for the 40-year 
anniversary Special Issue of Higher 
Education Research and Development, 
edited by Stephen Marshall, Wendy 
Green and Susan Blackley, my colleague 
Dr Gayani Samarawickrema and I call 
for a reconsideration of the criteria by 
which effective teaching is judged. 

Education is changing from within and 
being forced to change from without. 
Going global and going digital are 
far from being the whole story of 
education’s evolution. As we argue in 
the article, the impact of the pandemic 
is only one of many ongoing and 
profound global changes that has altered 
the context in which educators work 
and, therefore, what it means to teach 
well. We argue that while the global 
pandemic continues unabated, there is a 
need to develop new models of effective 
teaching – in tertiary, secondary, primary 
and early childhood settings – that 
empower educators to embrace the 
possibilities of disruption and ready 
them for teaching in crises.

It could be the next global pandemic, 
it may be bushfires or cyclones that 
damage whole regions. Tragically, in 
some places, it could be a mass shooting 
in a school or on a campus. In dealing 
with a crisis-prone world, educators 
are now more aware that they have the 
responsibility to continue to facilitate 

student learning with compassion. The 
global pandemic and the whiplash of 
an unplanned shift to remote learning 
have been an awakening, not just to the 
critical importance of digital literacy in 
effective teaching and learning, but to 
the nature of the world in which we now 
live, learn, and teach. 

We argue that the new focus of 
education may just have to be on how 
we meaningfully prepare learners for a 
complex and unpredictable world. What 
students may most need is to learn how 
to make sound decisions in changing 
situations, about which they have only 
evolving, incomplete evidence. This 
brings with it the sense that we need 
education grounded in empathy. We 
need trauma-informed education that 
builds resilience for an anxious world of 
intense uncertainty. 

A question which concerns Gayani 
and me, is how to effectively teach 
students to learn well while they live 
with large-scale, complex problems 
and change. That is, how to facilitate 
in them the agency they need to shape 
their own futures. We feel that in the 
near-future, educators will need to work 
environmental and economic challenges 
into their curriculum. As we suggest in 
the article, the new meaning of effective 
teaching may include considering 
complex solutions to complex problems, 

such as climate change, mass migration, 
global inequalities, and conflict. And 
in having a keen eye on these grand 
challenges, educators might discover 
that they reinvent themselves. 

We suggest that effective educators may 
have to become active global citizens 
who work with interconnected local 
and global challenges. In part, that 
requires university educators looking 
beyond their own subject areas and 
disciplines to embrace cross-disciplinary, 
multi-disciplinary and interdisciplinary 
thinking. Our present and future global 
challenges urgently call for solutions that 
draw on many different disciplines.

We live in a time of ongoing and 
profound global changes and 
significantly changing social norms. 
We see shifts in economic power and 
political tensions, social inequality, 
climate change and ecological damage 
that put human existence at risk. Within 
the education sectors there have been 
major disruptions in the last decade. 
For example, education increasingly 
involves accountability powered by data 
analytics. It occurs in ongoing digital 
transformations, and must contend with 
changing assessment expectations and 
practices, moves towards integrating 
learning into workplaces, and students 
expecting to be treated as partners 
in their own education. All of this is 
affecting educators’ roles.

With all of the above, we suggest that 
effective future educators will be the 
ones who understand the disruptions and 
upheavals of the time and adapt to meet 
them in their teaching.

Professor Marcia Devlin is a former Senior 
Deputy Vice-Chancellor and is now the 
inaugural CEO of the Victorian Academy of 
Teaching and Leadership.

Policy Perspectives  Marcia Devlin

Devlin, M. and Samarawickrema, G. 
(2022). A commentary on the criteria 
of effective teaching in post-COVID 
higher education, HERD, 41:1, 21-32.

https://doi.org/10.1080/07294360.20
21.2002828
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This morning I woke from the kind of exam nightmare 
I have suffered since studying engineering. Our subjects 
were year-long. Exams were generally worth about 
90% of the subject grade and exam nightmares are 
still common among my peers. Mine have lately been 
triggered when students have been sitting exams on 
campus, milling outside venues, and by ‘Quiet’ signs. Last 
night, I was sitting the exam at a small table in vast rows. 
It was time to start writing but I had failed to look at the 
paper during reading time. 

Almost every decade since the eighties, there has been 
a review of engineering education in Australia. Each 
has called for better alignment between education and 
practice. Consequently, during our final year as students, 
we wrote essays about engineers and society. In response 
to the review in the nineties, communication, teamwork 
and ethics were introduced more widely into curricula. 

Three decades since I was an undergraduate, engineering 
educators now use more diverse mechanisms supporting 
and assessing a wider range of learning outcomes, 
including authentic skills for practice, and encouraging 
more uniform commitment across the study period. 
The review of engineering education completed by the 
Australian Council of Engineering Deans in 2021 calls 
for a stronger alignment between education and practice, 
improved diversity and inclusion, sustainability, data 
science, industry engagement and the development of 
human-centred professional skills. 

This year, the trigger for my nightmares has been 
academic integrity hearings investigating cheating in 
online tests and exams. Academics have been reducing the 
weight of exams for pedagogic reasons. With the risk of 
cheating, more academics are moving away from exams. 
Hopefully, in the light of the latest review of engineering 
education and lessons learned during the pandemic, future 
graduates will be relatively free from exam nightmares.

Sally Male is Professor of Engineering and Technology Education, 
The University of Melbourne.

STEM Sally Male
Excerpts from the best up-to-date writing by Times Higher 
Education Asia-Pacific editor John Ross (with permission).

Virtual mobility here to stay after Covid, say 
Asian leaders
Covid-19 border closures have ushered in new approaches 
to student mobility that practitioners believe will never be 
wound back, even after borders reopen for good. A Times 
Higher Education forum in Asia heard that opportunities 
for international experience have flourished in places where 
traditional exchanges are rare, with scarce resources or 
cultural impediments discouraging many students from 
travelling.

Auckland plans dialogue on Māori knowledge 
and science
The leader of New Zealand’s top tertiary institution has 
committed to a symposium on one of the nation’s most 
divisive issues, saying universities have a responsibility 
to facilitate discussion of difficult subjects. University 
of Auckland Vice-Chancellor Dawn Freshwater said the 
symposium would take place in the first quarter of 2022. It 
comes after a letter from seven academics, published last 
July in the respected periodical The New Zealand Listener, 
criticised plans to embed Māori knowledge in the senior 
school science curriculum. The letter drew hostile responses 
from some academics, who accused the authors of racism.

Covid’s toll on Australian casuals revealed
Young and casual staff bore the brunt of the Covid-19 
hammer blow on Australia’s higher education workforce, new 
data confirm. About twice as many casuals lost their jobs as 
permanent and fixed-term staff combined, the figures suggest, 
while fixed-termers succumbed at twice the rate of their 
tenured colleagues. Casual staffing levels declined by almost 
a fifth over the first nine months of the crisis.

Times Higher Education is a London-based news magazine 
focusing on global higher education. It publishes news and analysis 
from journalists in four continents, as well as commentary from 
academics, administrators and policy experts. Limited free access 
at: www.timeshighereducation.com. For institutional subscriptions, 
check with your library. Subscribe to email updates at: https://
mailchi.mp/timeshighereducation.com/anz-weekly-sign-up-form

Asia-Pacific headlines
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Moving forward with a unique reviewing model 

The purpose and nature of research publication is increasingly 
contested, with longstanding conceptions of the relations 
between publishers, editors, reviewers and authors scrutinised 
in terms of ethics, feasibility, quality and the reliability of 
scientific knowledge published. As a new journal, ASRHE has 
championed different relationships and designed new processes 
to ensure ethical, feasible and high-quality published research. 
One of these is the way in which we review submissions.  

The tradition, as many readers would recognise, is a model of 
double-blind review in which both the reviewer and the author 
are unknown to each other. This model allows levels of honesty 
and frankness without the bias of writing a review for a person 
you know. Reviewers compile their reports independently from 
each other and the editor takes on the task of deriving clear 
recommendations from the separate reviews. 

In establishing ASRHE, the editors challenged the assumptions 
underpinning the traditional review process and opted for a 
community of practice model which makes the authors and 
reviewers evident. A team of reviewers and editors discuss a 
manuscript and collaboratively prepare a collective review.  

After the first year of our operation, we asked reviewers to 
comment on the journal and their reviewing experience by 
collating their reflections in stories of practice. Two of the 
themes emerging from our analysis of the story data indicate 
satisfaction with the new review model. Our reviewers describe 
the review group interactions as nurturing and pastoral, making 
participation a positive experience. They feel that the review 
model enhances their ability as reviewers by developing their 
reviewing skills and confidence. At this early stage in the life 
of ASRHE we suggest that our review approach makes an 
important contribution to reviewer development, benefitting 
both individuals and the sector.

Your ASRHE editorial team, Eva Heinrich, Geof Hill, Jo-Anne Kelder, and 
Michelle Picard.

From the ASRHE editorial desk

Are we making too much of the metaverse? 

Higher education needn’t get caught up in the latest 
excitement, writes Lukasz Swiatek.

Apparently, we should all take our learning and 
teaching into the metaverse: so recent promotional 
material and popular commentary would have us 
believe. “Universities should get ready to join the 
metaverse movement,” raves one headline; “Deans 
Predict Metaverse For Business Education,” gushes 
another. By no means a new creation, the metaverse 
became a hot topic at the end of 2021 after Facebook 
announced it would rebrand itself as Meta and focus on 
the development of virtual reality technologies.

It’s easy to see why the news generated so much 
excitement, not just in higher education. The metaverse, 
as an immersive virtual world, lets users interact 
with others in ways that aren’t necessarily possible in 
real life. It helps them work, play and learn together 
creatively, taking on alternative identities as avatars. It 
also provides fantastical settings that can help stimulate 
the imagination and increase engagement. Meta, 
specifically, is already extremely well-resourced and, 
through Facebook, well-known and widely-used.

However, there’s no need for higher education to 
rush headlong into this latest metaverse offering. The 
technologies underpinning it are still being developed 
and, as with previous offerings, are not invulnerable (to 
hacking, for example). Users have also been harassed 
and bullied in the metaverse. The past issues with 
Facebook and Instagram, the platforms owned by 
Meta, should also make enthusiasts stop and think. The 
platforms’ issues have included data-harvesting, privacy 
breaches, inaction on known mental health problems, 
and the sharing of objectionable material, among other 
things. In many educational contexts, a virtual world 
only amounts to an optional extra for learning. In other 
contexts, it thwarts effective learning, in particular 
the learning that needs to take place through physical 
interactions. For now, this is one horizon that we don’t 
all need to explore.

Mental notes
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Higher Education Research & 
Development (HERD) celebrates its 
40th anniversary this year. To mark 
this milestone, the editorial team 
invited authors to engage with the 
history of higher education research 
as represented by forty years of 
HERD publications, with a particular 
focus on the past decade. The result is 
our 2022 Special Issue. As the editors 
write in our editorial, the articles in 
this Special Issue “reflect critically on 
the complexity, change and ambiguity 
that have challenged, and continue to 
challenge, the sector”. 

From its inception, the focus of 
HERD is upon “change”, as John 
Powell, the journal’s first editor wrote 
in the first issue of HERD. In the 
journal’s 30th anniversary Special 
Issue, Barbara Grant and Bruce 
Macfarlane reflected that HERD 
had not only maintained its focus on 
change but had provided a space for 
interrogating the complex nature of 
change. In the decade since, the need 
for new ways of understanding and 
responding to this complexity has 
never been more obvious. 

The articles in the Special Issue 
offer far more than a retrospective 
on HERD’s contribution to the field; 
they also bring fresh perspectives 
to many of the key issues now 
facing the sector, including the 
growing complexity of academic 
work, teaching for an unknown 
future, feminist and gender politics, 

systematic inequality and social 
justice,  changing conceptions 
of student engagement,  the 
internationalisation of higher 
education, and the tense relationship 
between education and economic 
drivers such as employment and work. 

We hope that this Special Issue 
prompts readers to reflect on the 
HERD community itself. Once a 
small group of pioneering scholars 
focused on the Anglo-Australasian 
context, this community is now an 
international network of increasingly 
diverse authors, reviewers, and 
readers. While this shift reflects 
systemic changes in higher education 
within and between nations, HERD’s 
editorial team believe that the journal 
can, and should, actively promote 
these changes by making space for 
previously under-represented voices 
through for example, our recruitment 
of reviewers, associate editors, and 
members of our Editorial Advisory 
Board, and the choice of topics for 
Special Issues. More can be done, 
and as well as interrogating our own 
practices, we welcome suggestions 
from the wider HERD community. 

This 40th anniversary year is an 
opportunity to look ahead. We hope 
that HERD continues to provide a 
platform for diverse perspectives 
on the changing context of higher 
education and its role in addressing 
the complex challenges facing our 
planet. 

From the HERD editorial desk

HERD journal co-editor Jisun Jung 
has chosen the article by Margaret 
Merga and Shannon Mason 
(2021), Early career researchers’ 
perceptions of the benefits and 
challenges of sharing research with 
academic and non-academic 
end-users, HERD, 40(7), 1482-1496.

Today’s academics are asked 
to highlight their research in 
terms of ‘social impact’, ‘social 
engagement’, or ‘outreach’ when 
disseminating their research results. 
It is believed that research outputs 
should be shared beyond academia 
and have a direct impact on society. 
These efforts have helped academia 
escape from the criticism of the 
university as an ‘ivory tower’; 
however, the emphasis on social 
impacts has created challenges for 
academics.

Margaret Merga and Shannon 
Mason  provide many insights 
into the challenges of sharing 
research. Their article explores 
how early-career academics in the 
humanities and social sciences in 
Australia and Japan perceive the 
benefits and challenges of sharing 
research. Their interviews show 
multiple benefits in working with 
both academic and non-academic 
communities, although the nature 
of those benefits was seen to vary. 
For example, sharing research 
with the non-academic community 
helped improve utility and mobilise 
knowledge among the wider 
public. However, working with 
the non-academic community 
forced academics to dedicate extra 
time and take on additional work, 
overcome communication skill gaps 
between communities, and deal with 
the media. Merga and Mason argue 
that there is a need to refine whether 
the dichotomy of ‘academic and 
non-academic’ is appropriate and 
that the language used in the two 
dissemination strategies should be 
different. 

ESSENTIAL READING HERD
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This column highlights organisations similar to HERDSA affiliated with the International 
Consortium of Educational Development. ICED President Kasturi Behari-Leak writes 
about relating to the past and its legacy while co-creating the future.

The Higher Education Learning and Teaching Association of Southern Africa 
(HELTASA) is a non-profit, membership organisation concerned with the 
professional learning of university teachers, students, curriculum and institutional 
development. HELTASA’s mission and vision is to engage in policy matters, 
developmental practice and educational research. Given its location in the 
global South in an African context, HELTASA recognises the need for academic 
development to be re-contextualised and practised in a more deliberate and critical 
way, to respond to calls for social inclusion, decolonisation, multilingualism, 
polyvocality, and epistemic justice, among other concerns. 

The pandemic was the organisation’s litmus test, and so the organisation has 
restructured itself into an entity that is resilient, responsive and relevant, ready 
for any eventuality. HELTASA now has multi-pronged sites and nodes of contact 
across the domains of student learning, professional learning, program development, 
academic leadership, doctoral studies, teaching awards and decolonial approaches. 
HELTASA hosted its first (Un)conference online in 2021, which proved to 
be an excellent way for the new leadership to cut its teeth. Using open-space 
methodology, we created spaces for new voices to be heard, new positionalities 
to be asserted, new thoughts to be shared and new energy to be tapped into. The 
theme Sivela phi? Siphi? Siya phi? focusing on ‘time’, questioned how we relate 
to our past and its legacy while considering our presence and our co-creation of 
the future. Our keynote provocation panels included vice chancellors, student 
activists, stakeholders, decolonial scholars and reflexive praxis discussants. By 
reducing the focus on formal speeches and traditional presentations, we amplified 
informal formats such as roundtables, fishbowls, world cafes and more; each format 
maintaining the academic rigour and integrity of a scholarly conference. 

In physically distanced mode, we emphasised social connection as embodied, 
relational, and situated. By flattening hierarchies and being participant-driven, 
the (Un)conference was also a decolonial gesture for those historically silenced, 
marginalised and invisible in academia thus far. We affirmed our location in a 
place and space that is Africa. It is in this spirit that I draw on my experience as 
past president of HELTASA to embrace my role as ICED President, to merge the 
local and global and to amplify human connection, partnerships and conviviality in 
educational development.

ICED

ESSENTIAL READING IJAD

Johan Geertsema and Mark 
Gan recommend Academic 
developers developing: Aspects 
of an expanding lifeworld, 
IJAD (26:4, 2021) by Katarina 
Mårtensson & Torgny Roxå.

This lucidly written and thought-
provoking article appears in 
a special issue on strategic 
academic development in 
Asia. The authors provide a 
framework for understanding 
the development of academic 
developers. A key factor enabling 
them to write the paper was the 
experience of moving out of 
their own context: a shift that 
allowed them to connect their 
context with that of others. 
“When moving between contexts, 
our own experiences came into 
focus through interactions with 
colleagues with experiences of 
academic development practice in 
different parts of the world”. This 
enables Mårtensson and Roxå to 
propose these five dimensions in 
the professional development of 
academic developers: expanding 
horizons; widening professional 
orientations; intensified focus 
on ‘the others’; academic 
developers as users and producers 
of research; and perceptions of 
frames within which academic 
developers work.

These dimensions trace a 
strategic orientation as being 
foundational to the developmental 
trajectories of academic 
developers in that they involve 
moving beyond a technical focus 
towards a broader understanding 
of the complexity of academic 
development work. The article 
offers a theoretically grounded 
understanding of the potentially 
strategic role of academic 
developers and reminds us of 
the value of collegial networks 
and community-building in the 
lifeworld of academic developers.
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Mark Dodd from the University of 
Adelaide is both a Fellow of HERDSA 
and a Senior Fellow of the UK’s Higher 
Education Academy. He is often 
asked by colleagues which fellowship 
to pursue. Mark offers his personal 
reflection on how the two schemes 
have complemented each other.

For me, the Higher Education 
Association senior fellowship came 
first. Based on my institution’s 
priorities, this fellowship was perhaps 
more important to me as a means of 
accreditation. I was able to put it on 
my CV when I successfully applied 
for promotion. Because this fellowship 
scheme in particular is promoted at my 
institution, it perhaps was most easily 
presented for that purpose. Furthermore, 
the preparation of the application, 
while daunting at first, turned out to 
be relatively straightforward. Over 
the previous years I had a variety of 
teaching- and learning-based projects 
and successes that I was able to present 
to show my effectiveness and leadership 
in the area. 

How long or difficult such an 
application will be of course, depends 
on the examples of professional practice 
already available. For me at least, 
this process was primarily, though 
not exclusively, about packaging past 
achievements for recognition.

This brings me to the HERDSA 
fellowship, which I commenced as an 
Associate Fellow at a similar time. 
I found this fellowship application 
process to be much more about the path 
forward than looking back. This process 
then took me on a stronger journey of 
reflection to lead into specific further 
personal development for the future. 
And this journey of personal reflection 
and professional development was more 
thorough, taking around two years as 
I worked on preparing my portfolio. 
Additionally, the HERDSA fellowship 
process is much more focused on a 
personal mentoring relationship, which 
was invaluable through the progressive 
building and refinement of my portfolio.

Both fellowships allow participation 
and engagement in a community of 
likeminded colleagues. However, the 
HERDSA community is much more 
locally based and is thus also more 
specific to Australasian and local 
institutions and practices. I have had 
the opportunity to attend and present at 
HERDSA conferences, whereas while 
I have attended HEA webinars, I have 
not had such close personal interaction. 
So I do always recommend for those 
interested in more personal interactions 
to consider HERDSA as the more 
local experience. Since my HERDSA 
fellowship was awarded, I have not been 

able to attend face-to-face events due to 
the pandemic, but I do feel that in the 
future my ability to be actively involved 
in the fellowship community will be 
much greater with HERDSA. 

I am sure that both communities 
will continue to add value to me 
professionally in the future, and I 
hope I can, through participation in 
the fellowship communities, also add 
some value for others too. It certainly 
shouldn’t be considered a competition 
between the two fellowship programs. 
After all – why not both?

Two fellowships add value

HERDSA Grants 
HERDSA has offered six grants 
of AUD$5000 to HERDSA 
members.

Dr Christine Slade
University of Queensland with  
Dr Guy Curtis (UWA) and  
Sheona Thomson (QUT).  
Investigating students use of  
file-sharing ‘buy, sell or trade’ 
online services.

Dr Prue Gonzalez
Charles Sturt University. 
Developing a typology of early 
assessment tasks and associated 
principles of good practice.

Dr Elise Bone
The University of Melbourne. 
Examining the impact on 
teaching and learning of the 
Covid pandemic.

Associate Professor Eva Heinrich
Massey University.  
Seeking to understand the 
underlying characteristics and 
principles of ‘Discord’.

Dr Tracy Zhou
The University of Hong Kong. 
Curation and evaluation of 
resources and tools used to 
support internationalisation 
of curricula.

Professor Ruth Bridgstock
Griffith University. 
Exploring the perspectives 
of senior leaders and the future 
of higher education learning 
and teaching.
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Are live animals used in teaching at 
your institution? Professor of Biology 
Rob Wallis chairs the Animal Ethics 
Committee at Federation University 
and explains the codes and support 
available the codes and support 
available for looking after fauna in 
educational settings. 

The use of live animals in teaching and 
research in universities and TAFEs is 
not so common these days. Awareness of 
animal rights and animal welfare has led 
to rigorous and concerned community 
oversight of animals used in universities. 
Past practices were once hidden from 
view and largely unregulated. There has 
been growing pressure from the public 
to respect the rights of animals and 
reduce harm to what many now regard 
as sentient beings. The use of animals in 
training and professional education has 
declined and been replaced by activities 

such as instructional videos, models, and 
interactive, on-line programs. 

Some university courses such as 
veterinary surgery, animal behaviour 
studies and training in ecological 
surveys, still require the use of live 
animals. Teaching that uses live animals 
in universities and TAFEs must be 
approved by an animal ethics committee 
(AEC). These committees operate under 
the Australian Code for the Care and 
Use of Animals in Research, which also 
specifies AEC membership and terms of 
reference. Typically, universities have 
their own AEC with most members 
being external to the institution. The 
Code stresses approvals be guided by 
the Three Rs: Replacement, Reduction 
and Refinement. Is it possible to replace 
the use of live animals? Can we reduce 
the number of animals used? Can the 

teaching or research activity be refined 
in order to reduce stress and discomfort 
to the animals?

These principles can provide useful 
discussion topics for students who might 
challenge the need for animals to be 
used at all, whilst also considering the 
benefits to student learning in studying 
live animals under appropriate humane 
and welfare-based conditions. The 
Australian and New Zealand Council 
for the Care of Animals in Research 
and Teaching (ANZCCART) has some 
excellent materials to guide these 
discussions, as well as training materials 
for teachers and AEC members.

Given it is still essential that some 
student learning activities involve the 
use of live animals in the classroom or 
the field, what are some of the important 
things that need to be considered?

The first is potential reluctance by 
students to accept the need for using any 
live animals in their professional training 
and development at all. Such views are 
to be respected but students should be 
presented with case studies where using 
animals is considered essential, such 
as in wildlife research, caring for farm 
animals, surgery and species-specific 
research. It is also important for students 
to familiarise themselves with laws, 
agencies and organisations that work to 
prevent animal experimentation that is 
cruel, unnecessary, or illegal; such as 
testing for cosmetics.

The ANZCCART link below describes 
some useful examples that justify the use 
of live animals. There is a free, online 
module for teachers that not only covers 
legislative requirements and roles of 
AECs, but also how teachers can write 
a good application for approving their 
intended work. Other organisations have 
curriculum materials that develop critical 
thinking in, and ethical understanding of, 
animal welfare. Many have free, online 
resources. The Animal Welfare Institute 
(AWI) offers appropriate materials for 
higher education at the link below.

Using live animals in teaching

anzccart.adelaide.edu.au/compass

awionline.org/content/teaching-re-
sources
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Dr Guy Curtis from University of 
Western Australia and Associate 
Professor Christine Slade of University 
of Queensland are exploring the  
challenge of contract cheating and 
informing practice through research. 

Universities and independent higher 
education providers face increasing 
complexity and challenge in addressing 
newer technologically-driven cheating 
practices, particularly commercial 
contract cheating online. Commercial 
contract cheating involves the 
outsourcing of student assessment 
work to paid ghost-writers. File-
sharing on ‘buy, sell, trade’ websites 
is another student practice that blurs 
the boundary between legitimate study 
help and academic integrity. These 
sites create policy challenges for 
institutions as to what is benign use 
or academic misconduct. The Tertiary 
Education Quality and Standards 
Agency (TEQSA) funded the design 
and delivery of academic integrity 
workshops in 2019 and the development 
of an accompanying online academic 
integrity toolkit to support the sector in 
addressing these challenges.

Contract cheating gained attention 
through the MyMaster scandal in 2014. 
The website provided custom-written 
assignments to around 1000 students 
from at least sixteen universities. 
Although the figure of 1000 students 
is shocking, it only represented about 

0.007% of Australian higher education 
students. Self-report surveys indicate 
that the proportion of students who have 
engaged in commercial contract cheating 
is around 2-4% yet psychology research 
shows that people under-report unethical 
behaviour in anonymous surveys. 

Our team used advanced psychology 
research methods to more accurately 
estimate the prevalence of contract 
cheating among Australian students. 
These methods included an incentive for 
truthfulness that still protected students’ 
anonymity. The study examined over 
4000 students from twelve higher 
education institutions. Our research 
suggested that many more than 2-4% of 
students engage in commercial contract 
cheating, with more students sourcing 
assignments from file-sharing sites than 
from custom ghost-writers. We do not 
know whether such cheating represents 
one-off, or consistent breaches of 
academic integrity.  

A staff/student research project at the 
University of Queensland during 2020-
21 investigated the characteristic features 
of five popular file-sharing websites 
among students. The study suggested 
the individual file websites have 
distinguishing features that are attractive 
to different cohorts of students; however, 
all websites engaged in multiple tactics 
to entice new users and draw them into 
trials or subscriptions to further embed 
the users into services. 

Although we know how file-sharing sites 
operate and we know that students use 
them, very little is known about how 
and why students use them. Could it be 
that students find these sites supportive 
to engage with their learning? Are they 
vulnerable to persuasive messaging, 
are they time-poor, or strategically 
circumventing academic integrity rules? 
Along with our colleague, Sheona 
Thomson at QUT, we are currently 
investigating student motivation for, 
and usage of, file-sharing sites. In 
this HERDSA-funded project, we are 
conducting a survey of students and text 
mining publicly posted social media for 
assessment sharing-related themes. 

The TEQSA Academic Integrity Toolkit 
is a great resource to help educators 
and administrators counteract contract 
cheating and other breaches of academic 
integrity. Our team developed the Toolkit 
as part of a larger TEQSA project in 
2019-20 that included developing and 
delivering twenty-one workshops to 
increase academic integrity knowledge, 
and build a culture of integrity across the 
Australian higher education sector. The 
Toolkit contains a recording and all 
the materials from the workshops, 
along with curated information about 
contract cheating such as the Good 
Practice Guide, as well as a guide 
to help investigators detect contract 
cheating. You will also find resources 
on creating and implementing good 
academic integrity policy, which 
is foundational to institutional 
responses. Additionally, we provide a 
Benchmarking Toolkit for institutions 
to self-assess their compliance with 
TEQSA standards related to academic 
integrity. The Toolkit contains 
further useful links to case studies,              
large-scale academic integrity projects, 
and academic integrity organisations. 

Academic integrity generally, and 
contract cheating in particular, continue 
to pose ongoing challenges for higher 
education. Australian policymakers, 
researchers, and practitioners are 
certainly at the leading edge of 
understanding and addressing academic 
integrity challenges.

Photo by Thought Catalog on Unsplash

Addressing contract cheating
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Sukhbinder Hamilton & Jodie Pinnell 
from the University of Portsmouth 
harness digital tools and personal tutors 
to meet students’ pastoral needs.

Most universities now offer specialist 
support for the psychological wellbeing 
of students and staff. One critical role 
beyond these services is that of the 
personal tutor, whereby academic 
staff are formally assigned to support 
the needs of individual students. This 
role enables academics to provide 
pastoral guidance in personal matters of 
wellbeing, professional support towards 
employability and professional 
development, and academic support to 
meet learning needs. As the emphasis 
on ‘value for money’ from degree 
programs is growing, the personal tutor 
can enhance the student experience. Yet 
the personal tutor role may not exist, or 
be valued in university strategy, due to 
competing priorities and roles. 

Increasing complexities in student 
needs are heightening the challenge 
of providing meaningful, personalised 
support. It is the personal tutor who 
provides a friendly face, and signposts 
students to central services such as 
wellbeing. Whilst for some students, a 
relationship between the personal tutor 
and student is vital at all stages, arguably 
within the first year it is crucial for 
students who have difficulties managing 
transitions and preparing for personal 
and academic challenges. A personal 

tutor can make a difference to student 
retention and academic development.

Digital technology has been explored 
in the context of pedagogy and distance 
learning, however its potential pastoral 
support for students has not been fully 
explored. With the renewed focus on 
digital approaches, we asked, “How can 
digital tools reduce the distance between 
students and tutors?” We decided to try 
a new approach, harnessing digital tools 
to meet the pastoral needs of our one-
hundred and fifty first year undergraduate 
Childhood Studies students. 

At University of Portsmouth, personal 
tutor allocation occurs within a large, 
whole-cohort, study skills module 
and students are grouped via a 
designated ‘personal tutor’ group. This 
tutor is the student’s main contact for 
the year and is tasked with one-to-
one meetings, personal and academic 
support. However this model relies 
on students articulating their needs in 
their first meeting with a person who is 
effectively a stranger.   

Unsurprisingly, students who feel 
disenfranchised or marginalised in 
any way are often reticent to approach 
personal tutors or to ask for any kind of 
support. This is particularly noticeable 
with students who come from a widening 
participation background. Some of 
our students have voiced that they 

feel more comfortable with academic 
members of staff who understand their 
background, or share the same gender 
or ethnicity. Students who feel isolated, 
marginalised, or unrecognised may be 
encouraged by the presence of successful 
academics from minority groups. From 
our experience, this is particularly 
true for multi-ethnic campuses where 
white students may be more likely to 
approach and engage tutors. Equally, as 
Childhood Studies cohorts tend to be 
predominately female, male students 
may not easily approach their personal 
tutors independently. 

So we set up a digital pastoral form 
to break the ice and fast-track the 
relationship. The form gives these 
students the way into an awkward 
conversation with clear guidance. The 
student responses formed the basis 
of the first discussion between the 
tutor and student. Many responses 
outlined mental health issues, unique 
personal circumstances and the impact 
of the pandemic. The forms provide 
opportunities for early discussions and 
were used again at the end of the year. 
The students gave valuable feedback 
on their effectiveness and on what they 
wanted from tutors: respect, empathy, 
and listening. The digital approach was 
found to be a lifeline and facilitated 
reflection on specific needs. We found 
the digital pastoral form, as an integrated 
aspect of pastoral support, was a 
valuable tool for developing student 
wellbeing and belonging. 

Where to next with digital tools and 
personal tutoring? Continuing the 
Google pastoral support form is an 
obvious next step to support and fast-
track the tutor-tutee relationship. We 
would like to see further development of 
pastoral support programs in universities 
along with further research into the 
potential of digital tools to facilitate this. 
Improved retention rates and positive 
student engagement could be the 
outcome.

Photo by Toa Heftiba on Unsplash 

Meeting pastoral needs

https://insight.culture-shift.co.uk/
higher-education/implement-
ing-better-pastoral-support-in-high-
er-education
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Peter Lau of the University of Hong Kong 
(HKU) explains an educational way 
of developing Hong Kong University 
students’ approach to academic 
integrity.

The disciplinary approach represents the 
use of policies to regulate proper practices 
and procedures. Violation of relevant 
policies leads to penalties or negative 
consequences, such as disqualification. 
This approach discourages students 
from cheating, committing plagiarism, 
or falsifying data in academic activities. 
It helps to model proper behaviours. 
However, as Young, Miller, and Barnhardt 
noted in their 2018 publication, students 
tend to pay attention to avoid adverse 
consequences, rather than understanding 
the underlying morality of academic 
honesty in this condition.

Rather than penalising individuals, the 
educational approach at HKU focuses 
on preventive measures to develop an 
understanding of academic integrity 
through participation in mandatory 
programs, such as the online course 
Responsible Conduct of Research,  
which is offered by the Collaborative 
Institutional Training Initiative (CITI) 
program. Students are required to 
obtain a score over 80% in the quizzes 
and submit a declaration form to their 
affiliated faculties. This approach 
encourages students to clarify the 
rationale of the values and policies, 
so they become more willing to learn 

the knowledge and skills to avoid any 
misconduct in academic activities. This 
may help to facilitate cognitive change; 
however, knowing the correct answers 
to questions does not necessarily lead a 
person to act ethically in academic life.

To overcome this challenge, an 
innovative mobile learning activity 
was implemented in a training course 
for research postgraduate students. 
The learning trail Trail of Integrity and 
Ethics (TIE) developed by Hong Kong 
Baptist University’s Center of Holistic 
Teaching and Learning was launched in 
2014. The aim is to facilitate students’ 
attitudinal changes towards the six 
fundamental ICAI values of academic 
integrity; honesty, trust, fairness, respect, 
responsibility, and courage. With 
the application of augmented reality 
technology, as explained by Eva Wong 
and Hong Kong Baptist University 
colleagues in their 2018 article, students 
were challenged to make ethical 
decisions in various real-life scenarios. 
They were guided to argue for the 
choices in post-reflection and justified 
their choices for practical solutions 
rather than ideal options. Through the 
reflection, they consolidated thoughts to 
better prepare for future encounters. This 
approach reinforces students’ abilities 
to interpret situations and analyse 
consequences, because it treats students 
as active learners, compared with two 
approaches.

Results showed that of the ICAI values, 
honesty and respect were most familiar 
to the participants. Regarding the 
other four ICAI values, the frequency 
of mention remained low in their 
reflections. Interestingly, empathy 
and mindfulness were considered as 
two additional important attributes 
of academic integrity. Participants 
generally believed that empathy is the 
attitude and willingness to put oneself in 
situations, such as how bad it might feel 
to be cheated on or to have one’s ideas 
stolen. This view aligned well with a 
traditional Confucius thought as found in 
The Analects, “Do not do to others what 
you do not want to be done to you”. 

However, we know from other studies 
on ethical decision-making, there can 
be a dark side of empathy that could 
lead to unethical decisions. Participants 
also revealed the fact that there 
were increasing temptations towards 
ethics violation on campus during the 
current pandemic. While encountering 
uncertainties such as noticing peer 
cheating or emerging situations such 
as online exams, they identified the 
need to consult seniors if they found no 
guidelines to follow. This explained their 
views on mindfulness as an important 
attribute of academic integrity. Being 
mindful in this context enables them 
to suspend any emotional reaction and 
rethink.

We conclude that educators should 
delineate the limits of empathy in 
decision-making and clarify any 
misinterpretation. To prevent students 
from falling into the traps induced by 
empathic emotions, well-developed 
mindfulness might help to make an 
informed decision in uncertainties. 
Developing real-life scenarios to discuss 
empathy and mindfulness might be 
particularly important in the future Hong 
Kong context.

Trails of integrity at HKU

The Trails of Integrity and Ethics 
mobile learning tool was developed 
by Dr Eva Wong and colleagues in a 
government-funded project https://
arlearn.hkbu.edu.hk/ugc-project/

Case study: www.frontiersin.org/arti-
cles/10.3389/feduc.2021.647626/full 
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Rachael Hains-Wesson from University 
of Sydney Business School, along with 
colleagues Kaiying Ji, Bing Wu Berberich, 
and Guo Hanfang, explore the 
employability skills of students in work 
integrated learning programs.

The global pandemic continues to 
drastically transform labour market 
requirements for higher education 
graduates. Now employers expect 
graduates to contribute to sustaining 
business and organisational development 
through lifelong learning skills, 
resilience, and agility. So, it is more 
important than ever that we embed the 
style of experiential learning found in 
work-integrated learning (WIL) into 
the curriculum, developing students’ 
workplace skills and enhancing 
interdisciplinary skills. 

WIL programs are purposely designed 
pedagogical frameworks, integrating 
theory with practice through work 
experience programs such as internships, 
practicums, clinical rotations, and 
industry-based learning. Usually 
implemented as part of a work-ready 
strategy, WIL gives graduates an edge in 
the competitive global job market. 

Our cross-cultural research team is 
focusing on Australian and Chinese 
student employability development. Our 
project compared pre- and post-program 
employability skills of three hundred 
and eighty participants across five WIL 

programs. We wondered if WIL would 
influence employment opportunities. 
How satisfied would these students be 
with their learning experiences?

Our study turned up some interesting, 
and unexpected, findings. Graduates 
acquired a variety of employability 
skills from a diverse range of curricula. 
Skill acquisition could be influenced 
and linked to culture, upbringing, 
parental influences, country of origin 
and program type. For example, an 
industry placement program nurtures 
participants’ responsibility, teamwork 
skills and open-mindedness, while 
industry and community projects help 
participants to develop interpersonal, 
time management, and communication 
skills. A study tour enabled participants 
to be agile and creative. An online 
business practicum client-based program 
enhanced participants’ active learning, 
critical thinking, and communication 
skills. Due to the employability skill 
differences across each program, we 
decided to examine key skill acquisition 
between Australian and Chinese students 
at an Australian Business School. 

We found that students of both 
nationalities prioritised and developed 
skills differently. For instance, we 
found that Australian students became 
more confident in their professionalism 
and presentation skills, while Chinese 
students largely improved their 

communication and teamwork skills. 
The main variances can be explained 
by demographic differences, such as 
being educated and/or raised within 
diverse cultures or having diverse 
parental and government pressures, 
resulting in country-specific labour 
skill requirements. Chinese students are 
raised in a collectivist society that values 
team effort and tend to focus more on 
better developing their teamwork skills. 
Australian students have preferred to 
practice their presentation skills and 
share ideas and critiques with others. 

These results further highlight the need 
to develop WIL curriculum for culturally 
specific employment requirements, 
expectations, required skill outcomes, and 
employment destinations. There should 
never be a one size fits all approach. 
Instead, we need customised design 
and delivery of programs, taking into 
consideration external influence factors 
such as political and cultural aspects. 

We advocate that an effective WIL 
program should include purposely 
designed authentic assessments that 
mirror professional practice and are 
highly proximate to work and/or practice 
for students’ chosen careers and place of 
employment destination. An experiential, 
discipline-oriented learning framework 
is needed for employability success. 
We strongly encourage WIL program 
organisers to select their industry 
partners carefully and set up clearly 
defined responsibilities for organisers 
and partners. Appropriate information 
sessions and orientation programs should 
also be provided to students before 
the program begins, with adequate 
supportive student-centric learning 
resources such as counselling and labour 
statistics and employability skills that are 
country-specific through engaging and 
active learning sessions, during and after 
the program. 

We strongly encourage more robust 
discussions and knowledge sharing 
between universities, government, 
community members and industry, both 
locally and internationally. We believe 
this would broaden the number of WIL 
opportunities for all students.

Photo: Student focus group interview in 
Shanghai. Photo by Guo Hanfang.  

Demographic differences in WIL
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Janine Coupe, Corina Raduescu and 
Angela Hecimovic from the University of 
Sydney, gather insights from their cross-
disciplinary study into remote teaching 
and learning online.

The move to emergency remote teaching 
due to the pandemic led to a disruption 
to business-as-usual practices and a 
large-scale transition to online learning. 
How is this experience reshaping 
business education and how do we go 
beyond the short-term response? How 
adaptable are we and what pedagogical 
approaches work best? This is not only a 
time to rethink and redesign our teaching 
practice, but also an opportunity to 
consider how best to prepare our 
graduates for the disruptive workplace.

We wanted to understand the impact 
of emergency remote online teaching 
and learning, and so we collected data  
from students and educators across 
the two disciplines. We gained deeper 
insights from student focus groups and 
interviews with educators, business 
school leaders and practitioners from 
organisations that employ our graduates. 

Overall, the educators in our study 
found online delivery was less 
effective in meeting learning outcomes, 
communication, and sense of 
community. Half of the group perceived 
online teaching was less effective in 
preparing students for future work. The 

lack of engagement made it exhausting 
to teach rather than energising. 
Connection and engagement with 
students was hard without seeing their 
faces. There was the perception that their 
workload had increased. Groupwork in 
particular was more difficult than usual.

That said, the crisis brought educators 
together. They benefited and were 
supported most by their colleagues. 
Many will keep using several aspects 
of online teaching, including pre-
recorded content, online live lectures, 
consultations, and quizzes. Many said 
the online mode prompted them to think 
more about the student cognitive load 
and student experience, in addition to 
mastering new technologies. 

What of the students? They had to 
prepare differently and became highly 
engaged with the materials. Working 
in breakout rooms, Q&A Zooms, and 
working on shared documents was 
reported as effective. Some students 
felt they gained deeper insights into 
employability skills, personal feelings 
and challenges. They had developed a 
number of new skills that they believe 
will assist them in their future careers. 
Nevertheless the perception from a 
majority of students was that there 
was less participation, less effective 
communication, and less sense of 
community. 

Teaching during the pandemic showed 
us that significant change in pedagogy 
requires proper planning, appropriate 
resources, and workload considerations 
to ensure the sustainability of 
educational practices. We now have a 
unique opportunity for innovation in 
the new normal, to revisit policies and 
bring more flexibility. We recommend 
some high-level guiding principles 
that could assist us in building more 
sustainable education. Such principles 
should challenge us to rethink our future 
as educators and open new avenues 
for collaboration as a community. 
And with new educational models we 
have to move to new and more holistic 
mechanisms for assurance of teaching 
and learning.   

In practice, our focus should be in 
designing more experiential teaching 
and learning frameworks to guide 
us in preparing more agile and 
resilient graduates to succeed in the 
dynamic world. How do we support 
the development of the skills needed 
by graduates, such as independence, 
resilience, and an analytical mindset? 
What works in face-to-face does not 
always work online. We need to leverage 
more technological developments to 
encourage engagement to achieve the 
best learning outcomes. Staff should 
not be forgotten. They need support 
and training to succeed in their new 
educational practices. 

Photo: Corina and Janine presenting online  

Lessons from remote learning

The Higher Education Research 
and Development Society of 
Australasia is a scholarly society 
for people committed to the 
advancement of higher and 
tertiary education. 

HERDSA encourages and 
disseminates research on 
teaching and learning and higher 
education development and 
works to build strong academic 
communities. 

www.herdsa.org.au
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Major shifts in teaching, learning and 
assessment during the period of social 
unrest and pandemic outbreak in Hong 
Kong were discussed at a recent Hong 
Kong HERDSA webinar. 126 colleagues 
from Australia, New Zealand, Hong 
Kong, Mainland China, Indonesia, 
Malaysia and Vietnam attended.

Branch Chair Anna Siu Fong Kwan 
reports on the discussion noting that the 
panel of experts and the participants 
explored ideas about infrastructure, 
mixed mode teaching, blended 
learning, virtual laboratories, online 
assessment, the perception of students 
and the important messages that 
emerged.

The shift to online or mixed-mode 
teaching and learning in Hong Kong 
is a response to recent developments 
in higher education. The traditional 
campus has been gradually replaced by 
the distributed campus in which online 
and mixed-mode teaching and learning 
is a necessity. Due to the development 
towards globalisation, the online 
mode is a must for co-teaching with 
international scholars, and co-learning 
with students at other institutions 
overseas, not to mention student virtual 
exchange and internship, as well as 
remote collaborations in cross-cultural, 
cross-disciplinary teams to solve complex 
global issues. Both Hong Kong Baptist 
University and the liberal arts colleges 

in Lingnan University have been 
providing face-to-face and online classes 
concurrently to cater for students who 
can attend classes in-person and their 
peers who are outside Hong Kong. 

The success of online programs is 
a result of striving for meaningful 
solutions to existing problems. The 
virtual laboratory reform at Hong Kong 
University of Science and Technology 
was initiated to solve the existing 
problems in laboratory classes. These 
included catering for a large number 
of students with limited lab space and 
equipment and improving students’ 
learning experience. Using the online 
experiment, students are allowed to 
experience more personalised learning. 
They tend to be more prepared for 
classes, leading to better student 
engagement. The lab facilitation skills 
of the graduate teaching assistants have 
also improved.

Online teaching cannot replace          
face-to-face teaching totally, but  
creative ways to integrate online 
teaching to existing arrangements are 
worth exploration. Student surveys   
were conducted at the Chinese 
University of Hong Kong. 70% of the 
students found the infrastructure on 
the whole supports the smooth running 
of the online experience. 40% of the 

students felt quite satisfied with the 
overall online teaching arrangements. 
More students used the breakout room 
and raise-hand functions. However, 
when students were asked if Zoom had 
enabled them to learn effectively, only 
36% of the students agreed while 43% 
disagreed. Compared to the traditional 
classes, about 61% of the students 
thought their level of attention and 
participation decreased in the virtual 
lessons. 

Assessment is the big area we need to 
work on. During the pandemic most 
of the exams remained. Adjustments 
included allowing students to do the 
exam at home, converting closed-book 
exams to open-book exams, increasing 
the difficulty level and the number 
of questions. The implementation 
and issues of online assessment and 
transforming assessment as a whole 
attracted plenty of attention among the 
panellists and webinar participants. The 
key issues discussed were maintaining 
integrity in online exams, implementing 
student peer assessment and authentic 
assessment for large classes, providing 
students with feedback after assessment, 
and arranging assessment to bring out 
the spirit of outcome-based teaching and 
learning.

As suggested by one participant, it may 
take a decade to transform assessment 
practice, but the effort is definitely 
worthwhile. An important and urgent 
task should be revisiting outcomes-based 
teaching and learning to make it alive in 
comparison with paper-work. Promoting 
the concept of alignment to the public 
and working with opened-minded senior 
management to build consensus with 
accreditation and professional bodies 
should have high priority.

Webinar panelists: Dr Kevin Chan, the Hong 
Kong Polytechnic University; Dr Theresa 
Kwong, Hong Kong Baptist University; Dr 
King Chong, Lingnan University; Dr Beatrice 
Chu, Hong Kong University of Science and 
Technology; Dr Crusher Wong, City University 
of Hong Kong; and Prof Paul Lam, the Chinese 
University of Hong Kong. 

Sustanable transformation 
with HERDSA Hong Kong
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Developing a virtual field trip is a work 
in progress for Jennifer Scott and Carey 
Ong from Massey University. In the 
process they have developed their 
guide to creating spaces: Using digital 
interactive case studies for experiential 
learning in online classrooms. Good 
planning and content capture are keys 
to success.

The development of digital case studies 
to create more engaging learning 
experiences for students was our initial 
focus, however we quickly extended 
our project to developing virtual field 
trips. Our objective was to develop 
spaces where we could connect 
classroom concepts to real-world 
situations in a manner that all students 
could experience or explore the place 
where theory is enacted and discussed, 
regardless of their study mode. In 
particular, we wanted to bring real-world 
examples alive for students studying in 
the fully online course.

We had previously taken students on 
field trips and documented them with 
still pictures, followed by a lecturer 
write-up shared with the class. Part of 
that was to reinforce lessons learned for 
the students who attended, and part was 
to share with students who were unable 
to attend. We also recorded some video 
cases, where we went on site to talk to a 
few industry experts to gain insight into 
the ‘real world’. The idea behind these 
was wanting to give some more actual 

footage to students, above and beyond 
just being able to read a textbook case 
study. 

We also wanted to focus on businesses 
and industries that might mean a bit 
more to students than textbook cases. 
For example, we had developed a set 
of short video clips about IT project 
management focused on the IT 
department at our university. But what 
we hadn’t done yet was to put together 
the wrap-around curriculum focus and 
interaction for students to explore the 
cases themselves. Further, we hadn’t 
combined the field trip aspects with the 
video case studies, where students could 
get that real-world relevance but also the 
experiential learning of ‘being there’. 
So we came up with the idea of a virtual 
field trip. 

We recorded a field trip to the Wildbase 
Recovery Centre as a framework 
to develop the digital field trip. We 
documented photos, interviews, 
the lecturer’s write-up, video clips, 
explanations from experts, workplace 
interactions, and engaged with local 
businesses. From all of this material we 
developed a 3D virtual tour. The first 
field trip was recorded and put onto a 
Wix webpage, with short video clips we 
recorded on site and navigation using an 
interactive map of the facility. Students 
could explore the facility using a 3D 
virtual tour, and then could dive deeper 

into explanations by the individual who 
had the original idea and led fundraising 
for the centre, the project manager from 
city council, and the manager of the 
centre itself. Here are a few thoughts that 
might help you start thinking about your 
own virtual fieldtrip.

As always, the fundamental questions 
are important. Why do you want to 
create the space? The purpose will guide 
the types of artefacts you will introduce. 
These could include text, images, video, 
narration, and quizzes. Simply recording 
a field trip does not make for good 
viewing later on. Editing is essential. So 
is thinking about ways to capture content 
so that it is engaging on later viewing. 
Setting up the virtual space can be done 
as a website, either privately hosted 
or using a publicly available platform. 
Creating pages within the website allows 
you to host images, text, and videos for 
students to explore the environment. 
You will need someone with expertise 
to create the website and its content 
pages for post-production, along with the 
necessary equipment. 

Make sure the students know how to 
utilise the virtual field trip, and why you 
are using this type of learning activity. 
They need to know what is expected 
of them and when, and what they can 
expect of you. Inform them how it aligns 
with other course learning experiences 
and assessments. Ask students for 
feedback in terms of how this supports 
their understanding of concepts and 
how they engage with the positives and 
negatives of the experience.

Finally, have fun! It might not be perfect 
the first, second, or fifth time you try, 
but it will create discussion around 
key topics and help bring theoretical 
concepts to life. 

Virtual field trips anyone?

This is a very brief summary of 
only a few of the key points in our 
guide. If you would like to know 
more please follow this link to the 
How To Guide from the HERDSA 
Conference 2021: 

www.youtube.com/watch?v=ZH-
fVd_oN6BA
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Edited by Lynne Hunt and Denise 
Chalmers

University Teaching in Focus is a 
textbook for academics new to teaching. 
It is designed to be a supporting text 
for university academics studying in 
foundation teaching programs. The book 
is structured around four different parts 
starting with the curriculum, followed by 
teaching, a focus on students, and ending 
with planning an academic career. Each 
chapter examines a different aspect of 
the theme to explain the implications for 
practice, with case studies and questions 
for the reader to consider.

This textbook has been written in a 
period of significant change in higher 
education. Each chapter attempts to make 
sense of the changing nature of university 
teaching and, as such, presents a number 
of different perspectives and frameworks 
rather than a single unifying viewpoint 
that ties all of the chapters together.

Perhaps the most significant change 
to university teaching since the 1st 
edition has been the transfer of teaching 
responsibilities to casual academics. 
The difference in the teaching context 
is most clearly reflected in the level of 

importance that learning design now 
posses, with full-time academics largely 
becoming designers and managers of 
teaching rather than the presenters of 
information.

Retaining seven chapters contributed 
by authors a decade ago suggests some 
areas of continuity. Learning theories, 
designing subjects and discipline-
based teaching have not dramatically 
changed over this period and the 
chapters have been re-written with 
the intention of being refreshed rather 
than being completely overhauled. For 
example, Brown and Race re-write their 
chapter on assessment and feedback 
to place greater emphasis on the idea 
of assessment design being a focus 
on fitness-for-purpose. They present a 
much-improved section on formative 
feedback. Similarly, the chapter on 
Indigenous knowers and knowledge has 
had its arguments polished, possibly 
through many years of convincing 
colleagues to change their practices. 
Scholarship of teaching and a quality 
approach to teaching remain important 
topics to academic teaching careers and 
have benefited from additional examples 
to bring the case studies up to date.

There are eight new chapters. The 
section focusing on subject teaching and 
learning has been substantially rewritten 
with a clearer focus on classroom 
teaching. Kathryn Sutherland identifies 
a critical paradox – the tendency to 
focus on covering the curriculum rather 
that making the most of the precious 
classroom time teachers have with 
their students. Sutherland provides 
practical guidance on communication, 
collaboration and opportunities for 
reflection on what has been learned, 
as strategies new academics can use to 
connect with students.

The past ten years has seen a steady 
rise in the importance of technology for 
university teachers. Michael Sankey 
looks at various levels of technology 
integration and offers suggestions as to 
how teachers can meet the challenge 
of getting the right mix of a variety of 
technologies suited to different learning 
activities. 

Technology has also fuelled a concern 
about academic integrity, especially 

around contract cheating, and Sarah 
Eaton’s chapter advocates for a multi-
stakeholder approach that includes 
practical skills-based training for all 
students. 

A welcome addition to this section is 
the chapter on inclusive teaching by Liz 
Thomas. A lot of advice on teaching 
is decontextualised as though it can 
apply to all students equally. Thomas 
argues that increased diversity requires 
inclusive teaching that promotes 
success for all students regardless 
of their backgrounds. Many of the 
solutions suggested are curriculum               
design-related, such as the idea of 
student-led curriculum, an idea that 
was big in the 1970s. The pedagogical 
section on interacting with students 
provides practical suggestions for any 
classroom teacher. The theme of students 
as partners in learning is taken further in 
the following chapter. 

Denise Chalmers’ chapter on building 
a career through teaching is a worthy 
summary of the book. It defines the 
criteria for good teaching, with links 
back to earlier chapters demonstrating 
the relevance of concepts introduced in 
the book to help with the journey from 
novice to expert teacher that this book 
envisages. The recognition that the 
context for teaching has changed over 
the past decade is a good reason for a 
second edition. One of the criticisms that 
might be levelled at the book is that it 
is written by the teachers of foundation 
programs, some of whom have not been 
in the classroom for many years. This 
means it is not a book of teaching hints 
and tips but a series of arguments for 
teaching differently. This will no doubt 
be attractive to foundation program 
coordinators who set the texts for their 
students.

I’m confident that foundation program 
coordinators will find that the insights 
presented by the authors will speak to 
present-day university teachers and 
provide them with a strong foundation 
for their teaching careers.

The reviewer
Peter Kandlbinder is former Executive Editor of 
the HERDSA Review of Higher Education and 
a HERDSA Life Member.

University Teaching 
in Focus: A Learning-
centred Approach 
(2nd edition)
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Upon reading Marcia Devlin’s Beating 
the Odds, one thing is clear. Marcia is a 
very ‘bad girl’.

But don’t be too quick to pass 
judgement. Because Marcia has spent a 
lifetime navigating a higher education 
sector that is every bit as sexist and 
discriminatory as the rest of Australian 
society. The odds of women being 
promoted are stacked against them. 
So being ‘bad’ and rejecting gender 
stereotypes is essential to a successful 
academic career.

Every woman who has been spoken 
over by a man in a meeting (‘man-
interrupted’), who has had their ideas 
repeated back to them by a male 
colleague as their own revelation (‘bro-
appropriation’), who has been variously 
told they lack the ‘right’ mix of gravitas 
and humility, who has seen their male 
counterparts seamlessly promoted above 
them, knows and lives the sexism of 
university and academic life.

And certainly, every man knows deep 
down that the gender pay gap and 
preponderance of men in senior roles 

cannot be solely attributable to their 
superior intelligence, diligence and wit.

But none of this is new of course. The 
world is not fair; nor are our universities 
fair. This book isn’t about hand-wringing 
at the inequity and injustice of it all. It’s 
not a call for universities to see the light, 
although that would certainly help. And 
it’s not a call for the sisterhood to storm 
the sandstone gates and demand equality 
once and for all, although I suspect 
Devlin wouldn’t mind being first at the 
barricades.

This is real world pragmatism. An 
acceptance that it is men who hold 
the power in universities and that 
beating the odds requires women to 
work within this framework. There’s 
acknowledgment of the camaraderie, 
support and strength women collectively 
offer each other. But this is essentially 
an individualistic manifesto to help 
women navigate the academic minefield, 
beat the odds and have the careers they 
want and deserve.

As such, there are tons of practical 
strategies and checklists, which also 
give a unique insight into Devlin’s own 
methodical and meticulous approach to 
advancement. These include consciously 
setting goals and having strategies to 
achieve them, seeking out (stalking 
if necessary) mentors, shamelessly 
promoting your work and value, leading 
regardless of the job title, and building 
a support ‘squad’ from hairdressers to 
the counsel of trusted senior executives. 
There is so much hands-on advice, 
bookstores may be unsure whether 
to stack copies on the self-help or the 
higher-ed shelves.

In essence, says Devlin, success boils 
down to women creating time to do the 
things that ‘count’ in the workplace. This 
means rejecting gender expectations 
and saying “no” to the largely career-
stifling, time-consuming tasks expected 
of ‘good girls’. All that institutional 
housekeeping, organising of birthday 
morning teas and cleaning up the kitchen 
afterwards, and dutifully taking the notes 
at meetings and working behind the 
scenes, invariably supports the careers 
of men, but consigns women’s own 
aspirations to the second tier.

So it is in this context that Marica Devlin 
is a ‘bad girl’, rather than a ‘good girl’, 
and in which she advocates for others 
to be ‘bad’ as well. Because if being 
‘bad’ means focusing on research, 
being published, assuming leadership 
roles, and promoting your work and 
value, then so be it. This is what drives 
successful careers; this is what men have 
been doing all along.

For all this ‘go get em’ advice, one 
gets the impression that this book is 
ultimately a highly personal, even 
cathartic exercise. It is Devlin exorcising 
the demons accumulated over a career 
of standing up to sexism, often using 
humour as a coping mechanism. The 
donning of moustaches to infer gravitas 
and poke good-natured fun at male 
pomposity and privilege is a case in 
point. 

This is a furious fight back, the author 
reveling in her ‘bad girl’ status, calling 
out bad behaviors and no longer fearing 
the inevitable paybacks that came with 
standing up for herself. It’s a reflective 
epithet to set the record straight about 
what happens to women’s careers and to 
provide a handbook of hope and purpose 
for those navigating their own futures.

The reviewer
Kelvin Jones has written speeches for 
numerous federal government ministers and 
Governor-General Sir Peter Cosgrove, he is 
now based in New York supporting his wife’s 
diplomatic career.

Beating the Odds: A 
Practical Guide to 
Navigating Sexism in 
Australian Universities

NEW RESOURCE
Values-Based Leadership 
in Higher Education
A new web-based resource 
is aimed at supporting 
you to engage in critical 
reflection on the values you 
think you may use across 
a number of potential 
leadership scenarios in 
Higher Education. 

Scenarios, Resources, and 
Statistics.

Make better decisions more 
easily and more quickly.

www.vblinhe.net



WHAT’S THERE TO 
THINK ABOUT?

Join a range of 
higher education 
experts at the 
HERDSA 2022 
Conference in 
Melbourne.  
27-30 June 2021.

Register at
www.herdsa.org.au/
conference

Redesigning landscapes architects 
overlooked: Indigenous Australians (re)
creating spaces in the higher education 
sector

Professor Michelle Trudgett is an 
Indigenous scholar from the Wiradjuri 
Nation in New South Wales. Michelle has 
received a number of awards including 
the highly prestigious National NAIDOC 
Scholar of the Year Award, the Neville 
Bonner Award for Teaching Excellence 
and the University of New England 
Distinguished Alumni Award. 

Indigenous Knowledges and culture, 
through embedded Indigenous 
leadership, must be a central component 
of university business to ensure the 
best possible outcomes for Australian 
universities and the nation more broadly. 

Fragility or tenacity? Equity and 
participation in the pandemic university

Professor Sarah O’Shea is Director of the 
National Centre for Student Equity in 
Higher Education (NCSEHE) and a national 
and international recognised educator 
and researcher. Sarah is a Principal Fellow 
of the Higher Education Academy, and a 
Churchill Fellow.

Considering the pandemic university in 
terms of fragility offers an opportunity for 
thoughtful reflection not only about how 
equity and participation are constructed 
but also how we might challenge existing 
practices to enact a more robust and 
sustainable system.

What works in addressing the wicked 
problem of cheating?

Professor Phillip (Phill) Dawson is the 
Associate Director of the Centre for 
Research in Assessment and Digital 
Learning (CRADLE) at Deakin University. 

Age-old cheating approaches like 
plagiarism and outsourcing have been 
supercharged by the Internet and joined 
by new threats like exam hacking and 
artificial intelligence. Graduating ethical 
students who can do what we say they 
can do is not optional, it’s the cornerstone 
of higher education’s social contract. This 
presentation takes a nuanced look at 
what works in addressing the problem of 
cheating.

What does the future hold for graduate 
employability?

Professor Sally Male is Director of the 
Teaching and Learning Laboratory 
in the Faculty of Engineering and 
Information Technology at The University 
of Melbourne. Undergraduate and 
postgraduate coursework students will 
share their expectations for the roles and 
responsibilities of universities in the future 
world of graduate employability.

What have we learned from the Covid19 
experience for future changes in teaching 
and learning in higher education? 

Professor David Boud of Deakin University 
is the Foundation Director of the Centre 
for Research in Assessment and Digital 
Learning at Deakin University, Melbourne. 
He brings together a group of academics 
with considerable experience in research 
on teaching and learning in higher 
education and in digital learning. Panel 
members will offer their views on directions 
for a ‘new normal’ and what appears to 
be supported by evidence from research.




