


emergence of a number of students who provided peer mentoring in areas where specia expertise
was required. Thiswas not restricted to IT knowledge and skills, but encompassed a broad range of
sudent learning support that included motivation, tips and tricks for presentation both using IT and
for sdf-expresson and coping with an audience, self-presentation (dress, appearance, voice),
dedling with a disruptive audience, obtaining and using audience feedback, and many aspects of
being a successful facilitator of learning. Many students commented during the debriefing sesson at
the end of day one that this exercise had given them new tools and the confidenceto use IT in ways
that they had not been able to use before. Importantly, they reported that they had learned a great
ded through the friendships and collaborative partnerships (with othersin the cohort) that came
about as aresult of the group and individua interactions that the learning environment crested in this
multi-faceted authentic learning activity.

Following completion of Activity 2, the sudents commenced Activity 3, which required them to
individualy address an aspect of their own work situation that they would seek to develop or
resolve. This part of the unit focused on individua use of the I T-based knowledge and skills acquired
through Activity 1, while promoting peer support through mentoring and coaching. The ten-minute
presentation and problem-solving documentation that each student was required to submit to the
entire group was designed to represent the kinds of activitiesand I T tools that they would expect to
use in the course of their everyday professond activities. Feedback during debriefing sessons at the
conclusion of the unit confirmed that al of the sudents felt they had benefited from their experiences
in the community of learning and activities that they had developed through undertaking this short
unit.

Conclusion

Using the bridge- building group of activities, conducted in conjunction with the various computer
tools that were integrated with the authentic tasks and collaborative team-based processes, proved
to be a highly successful way of facilitating student learning in the context described here. The
community of learning that developed provided a strong sense of team purpose, and willingness
amongst the studentsto assst others, and to seek help when needed. Student feedback in debriefing
sessions held at the end of each of the four days of the unit demondtrated the progressive evolution
of alearning Stuation in which the students developed ownership of their own learning roles and
refined independent ways for resolving authentic problems while maintaining collaborative links with
others within the student cohort.

The classroom learning exercise reported here is founded on an approach that utilises authentic (redl)
tasks to engage students in problem solving and the use of IT tools. Both authors of this paper have
used the principa redl-task bridge-building activity with sudentsin different discipline contexts.
Using persond observations, feedback from students via unit comment sheets, and debriefing
sessons, we have found it to be a highly successful way to engage students in authentic problem
solving and team-based collaborative learning. Although reported here asimplemented in atraining
and development context, the authors congder this approach may be successfully gpplied in other
discipline contexts provided rea problem solving tasks are used to underpin the learning activities
and planned learning outcomes.
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