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times per year. Contributions are welcome and may  
be submitted to the editor for consideration. 
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The HERDSA 2017 conference in Sydney was a great 
success thanks to the energy and commitment of the 
conference committee, presenters, and of course our 
HERDSA members and executive. The conference is always 
a wonderful occasion to catch up with colleagues and the 
latest research and practice in higher education teaching and 
learning. Our cover image by photographer and HERDSA 
member Patrick Halloran illustrates the buzz of the poster 
session. Inside you will find more of Patrick’s images from 
the conference. I hope you will enjoy the highlights we bring 
you and I think this issue of our magazine will encourage you 
to attend the Adelaide 2018 conference. Commentary on the 
concept of student partnership from Jodie Hartman, Sarah 
Rasmussen, and Amanda Richardson, members of the student 
panel, is the precursor of a new column from student writers 
which will begin in our next edition.

Our FEATURE article is from Jan Orrell, Professor of Higher 
Education and Assessment at Flinders University. Jan has a 
proud history of commitment and service to Australian higher 
education and she addresses some searching questions about 
the purpose of the university and the influence of academic 
development. PERSPECTIVES writer Roger Atkinson 
asks; Are there activities that could constitute a ‘dark side’ 
to teaching, learning and research use of the Internet, and 
are academic freedoms under threat as nations equip with 
‘Weapons of Mass Surveillance’? Robert Cannon muses on 
the importance of titles in academic publishing in attracting 
and informing readers and discovers a quality of hope as well 
as some amusing titles.

Our SHOWCASE article from Erik Brogt from the University 
of Canterbury, NZ shows that a collaboration between 
academic development and discipline based academics 
based on rapport, trust and collegiality can lead to excellent 
outcomes for undergraduate and postgraduate students; in 
this case a successful communication skills program.

In our COMMUNITY section we recognise outstanding 
service to higher education by HERDSA member and 
Senior National Teaching Fellow Professor Dawn Bennett. 
In our CONFERENCE section you will find the winners of 
conference prizes and awards. 

Our last POSTCARD from Owen Hicks is written from 
the well-deserved comfort of home. Sue Bolt will be our 
‘international correspondent’ writing to us from the UK for 
our next edition. If you are taking up a position or sabbatical 
outside Australia and New Zealand then please get in touch 
with me about sending a postcard to HERDSA NEWS.
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I am writing this column from Tokyo, 
Japan having just completed a series 
of workshops in the HERDSA Teikyo 
University collaboration. A HERDSA 
team (Shelda Debowski, Barbara 
Kensington-Miller, Kathryn Sutherland 
and myself) was invited to facilitate 
parallel programs on Delivering an 
excellent academic development 
service and Learning design for 
student engagement. And what an 
enlightening and rewarding four days 
with our generous and appreciative 
hosts.  Traditional Japanese dinners 
in beautiful surroundings added to the 
experience. Participants came from 
several Japanese universities bringing 
a wide range of teaching and academic 
development experiences which enriched 
the discussions and activities.

In addition, we shared the podium with 
President Okinaga of Teikyo University 
and Dr Hiromichi Yoshitake, Trustee 
of Tokyo Metropolitan University at 
a symposium to discuss the topic of 
Building a strong academy. The Japanese 
Government is supporting academic 
development initiatives to improve 
teaching and learning and the student 
experience and Teikyo University, under 
the leadership of President Okinaga, is 
taking up this challenge.  Many of the 
issues being faced by higher education in 
Japan are ones we still face in Australia 
and New Zealand. Others are ones in 
which we have made great progress 
in recent years. With eight hundred 
universities in Japan, there is great 

competition for students. Universities 
like Teikyo are looking to other higher 
education sectors; including Australia, 
New Zealand and North America; as 
leaders in academic development and 
improving the student experience to 
assist them in meeting these challenges. 

Teikyo University is a “new” university 
(fifty two years old) and very 
forward looking. President Okinaga 
gave an inspiring and informative 
address stressing the importance of 
communication across the academy to 
include academic and non-academic staff 
and students. Dr Yoshitake emphasised 
that Japanese universities need to 
better communicate to society what 
universities actually do and promote 
their achievements, something that we 
could improve on too. 

My days in Tokyo are part of a very 
busy period that started with the 
HERDSA conference in Sydney and 
included representing HERDSA at the 
International Consortium for Academic 
Development (ICED) Council meeting in 
Shanghai, a private visit to the National 
University of Singapore and Nanyang 
Technological University, and will end 
later in August with the 20th birthday 
celebrations of the Hong Kong branch.  
At the completion of the International 
Consortium of Academic Developers 
(ICED) council meeting I assumed the 
Presidency of ICED. 

The ICED Council meeting preceded the 
Chinese Higher Education Development 

network (CHED) conference and CHED 
appreciated the presence of members of 
the ICED Council. Several of us were 
part of a closing panel session focused on 
academic development and we responded 
to a constant stream of questions. There 
were nine hundred delegates at the 
conference, including some attending 
online. With the conference turning 
away another three hundred potential 
delegates, you get a sense of the growing 
interest in improving teaching and 
learning in China. 

These visits in Asia emphasised the high 
regard in which teaching and learning in 
Australia and New Zealand is held. So 
many opportunities for ongoing dialogue 
and collaboration. 

For those who were unable to attend 
the annual HERDSA conference, I am 
pleased to announce that we welcomed 
a new Executive for a two-year term. At 
the Annual General Meeting, we passed 
several motions to clarify the constitution 
particularly with respect to membership 
of the Executive. We now operate with 
a core Executive and have greater 
flexibility to appoint Officers of HERDSA 
with responsibility for specific tasks such 
as conference liaison and awards and 
grants. These positions will provide more 
consistent support to the Executive and 
conference convenors. Another decision 
was to make the electronic version 
of Higher Education Research and 
Development (HERD) the default journal 
subscription for members. During the 
conference we launched the Scholarship 
of Teaching and Learning modules 
which are free to members and two new 
HERDSA Guides. I also had the pleasure 
of presenting Honorary Life Memberships 
to Emeritus Professor Denise Chalmers 
and Professor Janice Orrell.

HERDSA and ICED now seem to 
consume so much of my time. I am 
indeed fortunate to have opportunities 
to engage with colleagues from so many 
of the ICED member networks. I see it 
as a great learning experience as well 
as an opportunity to promote the good 
work that HERDSA members are doing 
in promoting teaching and learning in 
higher education. On that note, welcome 
to our new members who joined through 
the conference. I hope you see value in 
your HERDSA membership, continue 
the networking started at the conference 
and engage with your branch. 

From the President
Allan Goody
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The role of academic development in 
universities is challenging, privileged 
and increasingly fragile. Effective 
academic development demands higher 
education scholarship and a disposition 
towards enabling others to achieve their 
goals. It also needs championship from 
institutional leadership and management 
that is tempered by their realistic 
expectations and informed appreciation 
of what the role demands and needs. 

The challenge for academic developers 
is to keep the imaginative treatment of 
university education at the forefront 
of university leadership, where it is 
so easily overwhelmed by the forces 
of competitive league tables and 
accountability measures. This challenge 
–  to maintain the attention of university 
leaders on matters of educational quality 
–  is not new. HERDSA itself has 
evidence that it has ever been thus. In 
2008 Alison Lee, Catherine Manathunga 
and Peter Kandlebinder launched their 
book Making a Place reporting an 
oral history of academic development 
in Australasian Universities since the 
1960s, interviewing well-known leaders 
in academic development such as 
Barbara Falk who the 1960s pioneered 
academic development at Melbourne 
University and established the Centre 
for Studies in Higher Education. What 
surprised me was the common thread in 

the narratives – I called it my ‘road to 
Damascus’ moment. Across five decades 
there have been an unceasing challenge 
to convince university leaders of the 
importance of ensuring the provision of 
resources and infrastructure to support 
high quality university education. 
Academic developers have been the 
spokespersons and catalysts in assuring 
educational quality. I concluded that 
this was the everyday business of higher 
education, a task that is ever present 
and never finished. It was quite a relief 
to me and to others with whom I shared 
my understanding, to accept that the 
challenge of convincing leaders at all 
levels of the university to attend to 
matters of educational quality was core 
business of academic development.

Engaging with university leadership and 
supporting their strategic directions is 
only one aspect of effective academic 
development. Forming collegial 
relationships with academics who 
carry out the core business of teaching 
and research in universities is critical. 
Academic development work is 
brokerage, walking beside academic 
colleagues, waiting to hear the questions 
that are at the core of their immediate 
challenges. At this point academic 
developers name the challenge and 
identify examples of effective treatments 
as well as resources to address it, 

accompanied by a scholarly, theoretically 
defensible rationale. Importantly, the 
successes that follow belong to the 
academics, not the academic developers. 
This can be difficult for the developers 
in an institution where established 
reputation, based on practice success, is 
currency for promotion.

Academic developers are critical to 
universities in this modern, neo-liberalist 
era. They are the institutions’ scholars 
of higher education. I once described 
my work as academic developer as 
turning educational theory into dot 
points for busy academics. This light-
hearted description of my practice did 
academic development a disservice. 
Who else in the institution will undertake 
the rigorous scholarship to ensure that 
its wide-ranging policy and practice 
enterprises are adequately informed 
by systematically generated evidence? 
In other words it is the function of 
academic developers to ensure that 
new directions in higher education 
are research-led. I believe that it is a 
legitimate academic role in the university 
and I am disappointed to see so many 
academic development positions now 
being reclassified as professional roles, 
thus ignoring or marginalising their 
scholarly function.

Since I began studying and researching 
higher education in 1987, much has 
changed. It was not until the early 
1990s that universities were asked to 
account publicly for the quality of their 
educational programs. Small amounts 
of project development funds became 
available to improve educational 
quality (this could never be called 
research) through CAUT, CUTSD and 
AUTC. Early in the 2000s funding was 
significantly increased. The Learning 
and Teaching Performance Fund  offered 
significant funding to reward institutions 
that could prove they provided a high 
quality of education. Following that, 
the Carrick Institute for Learning and 
Teaching was established (later ALTC 
and OLT) to provide funds for significant 
educational enhancement grants, awards 
and fellowships. Interestingly, the 
Teaching and Learning Performance 
funding allocated to proving superior 
educational quality was four times 
greater than the funding allocated to 
improving educational quality. Never 
the less, the sector as a whole made 
excellent use of the funds for projects. 

Does higher education really 
need academic developers?
Janice Orrell
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A wealth of higher education resources 
was generated, often led or significantly 
contributed to by academic developers. 
Importantly, in this period it was finally 
recognised that educational development 
was scholarly activity and research 
led. For a brief period, due to these 
funding initiatives, the potential value 
of academic developers to the sector and 
their institutions was accentuated.

In recent times, my involvement with 
educational development projects has 
reacquainted me with the wealth of 
educational innovations on the OLT 
resource site, much of it buried inside 

project reports. The risk is that we will 
rue the loss of funding opportunities 
while harking back to past glories, rather 
than continue to utilise and build upon 
what has been already achieved and 
amassed. The challenge for academic 
developers is to embrace their role 
as educational brokers and curators, 
ensuring that the sector continues to 
leverage what was generated through 
these past funding opportunities. This is 
an opportunity not to be ignored.

The majority of those employed in 
higher education are not scholars of 
higher education. They are grounded in a 
commitment to, and their scholarship in, 
their own disciplines. Those who come 
to lead universities largely come from 
diverse disciplines or fields of practice 
that do not include higher education as 
a practice or as scholarship. Thus, when 
these leaders are confronted by political 
economic rationalist policies, the sector 
is not equipped to reply, except on 
economic and administrative terms, and 
these responses often do not stand up, 
because we are not a business and do not 
have a business mind set. Neither should 
we. We are a social enterprise that needs 
unique leadership and management that 
knows and attends to the unique role 
of universities in society. As a result, 
governments are not swayed and the 
public comes to perceive the purpose of 

universities only in their economic value 
in assisting graduates gain meaningful 
employment. Thus universities become 
consumer driven and not knowledge 
driven. The risk is the potential loss 
of important disciplines where the 
immediate links between the subject and 
a job are not immediately apparent.

The past two hundred years have located 
the university at the very centre of 
society with a role to both preserve and 
develop national culture in partnership 
with social and industrial institutions. Is 
this a too romantic notion of this role for 
the contemporary universities? Are we at 

risk of hanging on to past 
glories and in the process 
ignoring emerging ideas, 
roles and purposes of the 
university? Is this the 
beginning of a new world 
of the DIY Uni, in which 
the market chooses what 
will be preserved? I hope 
not. Not because I wish 
to relive past glories, but 

because I fear that markets can be fickle. 
Important knowledge may well be lost 
while we wait for the market to discover, 
too late, that what was lost was what was 
wanted, or more importantly, needed, 
after all. 

David Boud has argued for some time 
the urgency of universities to understand 
their unique purposes in society, without 
which we are at risk of losing what 
matters most. John Biggs concluded in 
his memoire of teaching and research 
in higher education that the common 
mission of all universities is to generate 
and disseminate new knowledge 
according to accepted rules of 
scholarship, and to teach that knowledge 
to the next generation. He considered 
the differences between universities lies 
merely in the diverse ways in which 
they realise the mission. Paul Ramsden 
introduced me to reading Alfred North 
Whitehead. In his essay on the purpose 
of education he claimed: 

“The way in which a university 
should function in the preparation 
for an intellectual career, such as 
modern business or one of the older 
professions, is by promoting the 
imaginative consideration of the 
various general principles underlying 
that career. Its students thus pass into 
their period of technical apprenticeship 
with their imaginations already 

practised in connecting details with 
general principles” (The Aims of 
Education and Other Essays, pp  
139-140). 

I am sure I will be challenged regarding 
the relevance of this early 20th Century 
idea for our 21st Century education. 
Personally, I find it hard to relegate 
Whitehead’s conception to the past. 

There are some searching questions 
about the future for universities, some 
of which I fear are almost unanswerable 
until we have arrived at a place where 
it is too late to do anything about it, and 
that may be too late. What will be the 
long-term impact of having practices 
at universities drawn directly from 
the world of business? Under these 
circumstances, who in the university 
will be able ask the critical questions 
about society? Is university activity 
still relevant and, if so, what is its 
contemporary unique role in society? 
I must declare myself an anxious 
optimist in relation to these questions. 
Throughout history universities have 
shown a remarkable resilience in the 
face of enormous social change. I do, 
however, believe that these questions 
are core business for both HERDSA 
and academic development. To date, 
HERDSA has fostered robust debate and 
research in this regard. While focusing 
on education practices HERDSA 
has maintained the centrality of the 
relationship between quality education, 
scholarship and research. As Ann 
Kerwin, a HERDSA visiting scholar 
noted, HERDSA has supported academic 
development in “confronting our 
ignorance” in regard to higher education 
through publications, conferences, 
visiting scholars, and support for the 
academic development community.
Jan Orrell is Professor of Higher Education and 
Assessment, College of Education Psychology 
and Social Work, Flinders University. Jan was 
Director of Discipline-based Initiatives and 
Networks at the former Carrick Institute, 
the pre-curser to OLT at which time she 
developed the Carrick Exchange.

janice.orrell@flinders.edu.au

Links
Changing Universities: A Memoir 
About Academe in Different Places 
and Times, Biggs. J. 2013.

Social and Political Change: Impli-
cation for Professional and Practice 
Based Education in Universities, 
Orrell, J. & Higgs, J. 2013.

“The risk is the potential loss 
of important disciplines where 
the immediate links between 
the subject and a job are not 
immediately apparent”
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As the Student Panel at the HERDSA 2017 conference, 
we found it valuable to see that each of us was at 
different stages in our studies and engaged as student 
partners in different ways. This is something we all 
agreed was an important aspect of student partnerships, 
as it highlights that the benefits these collaborative 
partnerships provide to both students and institutions 
can be incredibly wide ranging. 

Our panel was made up of Sarah Rasmussen, Jodie 
Hartman, and Amanda Richardson (left to right above). 
Jodie is an undergraduate student from the University 
of Sydney who was involved in a project implementing 
the graduate quality of ‘cultural competence’ into a 
teacher education program. Sarah is an honours student 
from Murdoch University who, through participating 
in a Students as Change Agents program, worked 
on implementing a job shadowing program for non-
vocational first-year students. Amanda is a PhD student 
from the University of South Australia who investigated 
academic staff awareness and engagement in higher 
education research with the goal of informing future 
support activities within her faculty.

We agreed that student partnerships should be 
authentic, valued and supported – not just tokenistic. 
Opportunities for student partnership should be 
accessible and wide ranging, enabling students to find 
ways to participate that interest them and add value 
to their skill sets. Lastly, student partnerships should 
be embedded across all levels of an institution, and 
continue right through to national representation. 

The opportunity to engage as partners in these 
projects was so valuable. Each of us benefited both 
personally and professionally, and we will certainly be 
encouraging our fellow students to engage with these 
types of opportunities in the future.

Authentic, valued and 
supported – student partnerships

Jodie Hartman, Sarah Rasmussen, 
and Amanda Richardson

HERDSA ’17 
Embracing the student voice
Kenton Bell and Romy Lawson

The theme for HERDSA 2017 was curriculum 
transformation, and a key part of this was students 
as partners. HERDSA 2017 embraced students 
as change agents and created opportunities for 
students to engage in the conference as colleagues 
and have their voice heard. 

Student delegates were contacted in advance 
of the conference, invited to chair sessions and 
had the opportunity to be part of a student only 
Facebook group. During the conference students 
had a central student liaison where they could 
ask questions and provide advice to help them 
navigate the conference. Social media was at the 
forefront at the conference, and a special hashtag 
(#sapHERDSA2017) was used to highlight student 
participation. 

The student only dinner was well attended with 
the beginnings of future collaborations and 
friendships developing through the night. In 
addition to the focus on student participation, a 
new format was introduced which brought ongoing 
working groups led by experts to tackle challenges 
around the conference themes. Three streams 
worked throughout the conference to explore 
employability, students as partners and whole of 
institution curriculum transformation, reporting 
back in a plenary session at the conclusion of the 
conference.
Photo: Conference convenors Kenton Bell (third from left) 
and Romy Lawson (far right) with conference committee 
members
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Conference photos
Patrick Halloran
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No isolation for new conference 
delegates 
Suneeti Rekhari 

In the hustle and bustle of downtown Sydney, I arrived as a first time attendee 
at the HERDSA 2017 conference, excited to embark on a professional and 
intellectual smorgasbord of curriculum conversations. It was refreshing to be at a 
conference that kept student experience and partnership at its core, while trying 
to tackle the complicated issue of transformation and large-scale change.  

Amidst the lunchtime conversations accompanied by sensational catering, 
twitter chat channel #HERDSA17, and rushing from one thought-provoking presentation to the next, the most 
memorable experience was meeting my professional buddy, Kathryn Sutherland from New Zealand. 

Having attended other academic conferences, I know the isolation that can descend upon delegates who are new to 
events geared towards networking. Kathryn took me under her very fabulous wings, generously made introductions 
(she knew everybody), provided me with historical knowledge and most of all, engaged in stimulating conversations 
about presentations we both attended. 

Thank you once again to the organisers for such a valuable experience. I’ve put HERDSA18 in my diary already. 

Prizes and awards
HERDSA Award for the Best Scholarly Paper
Owen Hicks, University of Western Australia
Curriculum on the map! 10 years of curriculum initiatives in 
higher education in Australia.

Edith Cowan University Prize for Best Paper on an 
Authentic Learning Environment
Don Houston and James Thompson, Flinders University
A bridge to ‘being’ a practitioner: the role of pedagogical 
practice-in-context knowledge in the design, delivery and 
experience of a capstone subject.

Best Poster
Nicole Masters, University of the Sunshine Coast
Developing learning-centred strategies to improve 
synchronous and asynchronous engagement in 
foundational STEM courses.

Best Presentation by a Student 
Sarah Rasmussen, Murdoch University
Experience Your Future – A workplace learning  
experience for non-vocational first year students. 

Mayke Vereijken et al, Netherlands Leiden University
Practice makes perfect? Novice supervisors’ practices  
and dilemmatic space in supervising research projects. 

Highly commended
Sophie Quick and Darci Taylor, Deakin University A staff-
student co-enquiry investigation of peer to peer Objective 
Structured Clinical Examination (OSCE) revision in medical 
imaging.

HERDSA Student travel grant
Kai Sheng Wong

Taylor & Francis Travel Grants
Stephen Darwin, Mollie Dollingerco, Raymart Walker 

Photos: (top) Owen Hicks receives best scholarly paper award 
from HERDSA President Allan Goody. 
(bottom) Don Houston receives the Edith Cowan University  
Prize for Best Paper on an Authentic Learning Environment 
from Angela Hill
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HERDSA Fellowships awarded
HERDSA Life Member Robert Kennelly welcomed six new  
members of the HERDSA Fellowship:

Erik Brogt, University of Canterbury
Michelle Eady, University of Wollongong
Ursula Edgington, University of Waikato
Susan Geertshuis, University of Auckland
Karin Oerlemans,  Kairos Consultancy and Training
Theda Thomas, Australian Catholic University.

We will highlight our new Fellows in future editions of 
HERDSA News. 

HERDSA Life members
Two new honorary HERDSA Life Members were 
introduced by HERDSA President Allan Goody. 
HERDSA confers life membership in recognition 
of distinguished contributions to higher education 
research and development in our region. Both new Life 
Members write for HERDSA NEWS and we will profile 
them in future editions. 

Professor Janice Orrell
Professor Janice Orrell was appointed as a Life Member 
of HERDSA for her long-standing commitment and 
service to HERDSA, the profession and practice of 
academic development, and Australian higher education. 

The nomination noted her brokerage, capacity to 
connect and nurture collaboration and identify potential 
for excellence; and the way she has changed the 
landscape of higher education in Australia.

Emeritus Professor Denise Chalmers
Emeritus Professor Denise Chalmers was appointed 
as a Life Member of HERDSA for her sustained 
and influential engagement with the national and 
international higher education community. 

The nomination noted her contribution to the national 
and international agenda on developing and enhancing 
teaching and learning; and criteria, standards and 
indicators of quality in higher education.

Theme: (Re)Valuing Higher Education

Governance and Policy
Teaching, Learning and the Student Experience
Pathways, Partnerships and Communities
Innovation
Academic Work and Identities
Valuing Education

The HERDSA 2018 Conference is being held at the 
Adelaide Convention Centre, which is conveniently 
located in the heart of the city centre and nestled 
within the beauty of the Riverbank Precinct

Adelaide is South Australia’s cosmopolitan coastal 
capital. Its ring of parkland on the River Torrens 
is home to renowned museums such as the Art 
Gallery of South Australia displaying expansive 
collections including noted Indigenous art, and 
the South Australian museum, devoted to natural 
history.

Most visitors notice the sense of light and space, 
and the range of things you can do in a day without 
feeling rushed. That’s what makes Adelaide a great 
conference city, and why both Lonely Planet and 
The New York Times rated it in the top 10 places to 
see in 2015.

Adelaide is an easy city to enjoy, whether 
you prefer 5-star dining, quirky laneway bars, 
exploring the bustling Central Market, cycling in 
the parklands, strolling in the picturesque Adelaide 
Hills and visiting the wineries.

Adelaide’s weather is moderate and year-round 
blue skies mean average winter temperatures of 16 
degrees Celsius.

You may want to experience the cosmopolitan 
and rural surrounds of Adelaide through a guided 
sightseeing tour. Alternatively, you could join 
Foodi and discover hidden gems in the realms of 
brunch, high tea and desserts.

2018 HERDSA Conference
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A number of HERDSA 
members  have been awarded 
National Teaching Fellowships by 
the former Office for Learning and 
Teaching, Australia and we have 
featured some in previous editions 
of HERDSA NEWS. Here we highlight 
Senior National Teaching Fellow and 
HERDSA member Dawn Bennett.

Dawn Bennett is John Curtin 
Distinguished Professor and Director 
of the Creative Workforce Initiative 
with Curtin University in Australia.

Dawn’s Fellowship, From theory to 
practice: Equipping and enabling 
Australia’s educators to embed 
employability across higher 
education, responds to the demand 
for change within higher education 
teaching and among students and 
graduates by operationalising 
program-wide employability 
development. 

Dawn has concluded that whilst the 
characteristics of employability are 
generally understood, the challenge 
of embedding employability 
development within higher 
education programs remains in 
critical need of attention. Defining 
employability as ‘the ability to find, 
create and sustain work and learning 
across lengthening working lives 
and multiple work settings’, the 
Fellowship leads a strategic program 
of change across higher education. 

In collaboration with a scholarly 
community of experts, the 
Fellowship adopts a team-based 
approach to build the sector’s 
capacity to prepare graduates who 
are active and intentional in the 
personal practices that support their 
work and learning. 

Recognising 
outstanding 
service

Jo Coldwell-Neilson 
In our last edition we highlighted the 
achievement of HERDSA member Jo 
Coldwell-Neilson, one of our National 
Teaching Fellows. There was an error in 
that article and so we apologise and 
reprint the corrected article.

Jo is Associate Professor in the Faculty 
of Science, Engineering and the Built 
Environment at Deakin University.

Jo notes that despite the widespread 
use of the term digital literacy, there 
is no common understanding of what 
is meant by the term or what skills it 
entails. 

Through an exploration of the digital 
literacy literature and in consultation 
with academics, alumni and industry, 
Jo’s Fellowship, Unlocking the 
code to digital literacy, will build 
a shared understanding of digital 
literacy. The fellowship will develop 
a digital literacy benchmark for 
students entering and graduating 
from Australian higher education 
institutions, bridging the gap between 
school skills as defined by the 
Australian National Curriculum; and 
the workplace skills demanded by 
employers. This understanding will 

provide grounding and insight for 
disciplines to interpret digital literacy 
graduate learning outcomes in their 
context and thus improve graduate 
employability. 

An extensible and sustainable 
diagnostic tool will be built and 
provide a means to self-assess whether 
the assumed knowledge benchmark is 
reached and will include pointers to 
resources so users can fill the gaps in 
their knowledge.

New HERDSA Guides
Improving Teaching and Learning in 
Science and Engineering Laboratories 
by Caroline Baillie, Trina Jorre de St Jorre, 
Elizabeth Hazel

Laboratory work is a hallmark of 
education in science, engineering 
and technology-based fields. In the 
laboratory, students can explore their 
understanding of theory through putting 
it into practice, and find motivation in 
investigating scientific phenomena, or 
creating something that actually works.

The design and delivery of laboratory 
classes and the forms of student 
assessment used in them, need to be 
examined critically for their contribution 
to effective student learning. With 
this new Guide, we attempt to shift 
laboratory experiences to those which 
would encourage deeper approaches to 
learning - more meaningful engaged 
experiences in which students were able 
to develop creative critical thinking, 
alongside the important work of 
transferring theory into practice.
www.herdsa.org.au/publications/guides
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Work integrated learning (WIL) receives significant attention 
in the name of improving graduate employability. Within 
STEM disciplines, the health sciences have well-established, 
assessed and integrated unpaid WIL. However the traditionally 
paid engineering practicum does not meet definitions of WIL 
because it is not integrated into the program, being arranged by 
the students and not bearing credit.

Sadly it is now difficult for engineering students to secure 
practicum placements due to changes in employment and in 
numbers of students, among other factors. A consequence, of 
which I am pleased to be part, is the embedding of exposure 
to practice through learning activities such as interviewing 
engineers. 

It has been buoying to participate in a proactive working 
group in Engineers Australia WA, led by Mark Keenan, 
Director of Momentum Engineering, to revive the practicum 
and other engagement with practice. Keenan launched a 
call for employers to support Building the next generation 
of engineers in Western Australia (http://bit.ly/2v21zWa) 
at an event attended by fifty people from large and small 

employers, professional bodies, and all four WA universities 
that teach engineering. Employers shared stories of success 
employing students, sponsoring research projects, and holding 
student competitions. Others revealed lack of awareness of 
the opportunities to expose students to practice and raised 
concerns, which university staff addressed, that expectations 
were unclear about employment duration, pay and insurance. 

The increase in embedded work integrated learning and 
enthusiasm from industry and universities to expose students to 
practice raise for me one fear. Discipline members necessarily 
learn from professional WIL practitioners in universities, and 
thereby also from other disciplines. TEQSA appropriately 
seeks to ensure quality WIL. Engineers Australia stipulates that 
students of accredited engineering programs must engage with 
practice, but appropriately focuses on program outcomes rather 
than requiring a practicum. Engineers Australia also avoids the 
unrealistic accreditation criteria that encourage universities to 
set compulsory practicum requirements which leave students 
unable to graduate with their cohorts. However, I hope that 
diversity of exposure to practice, including the paid practicum, 
will not be lost. 

The paid engineering practicum did not meet the definition of 
WIL. Rather than replace it with standardized WIL, can we 
work together to improve and complement opportunities such 
as the paid practicum?

Photo right: UWA Students, William Richards (L) and Courtney Elliott (R), 
learn about engineering roles by interviewing engineer, Caroline But.

Science, technology, maths 
and engineering = STEM
Sally Male

New HERDSA Guides
Leading the Academy: Distributed 
Leadership in Higher Education 
by Sandra Jones 

This HERDSA Guide has as its focus 
future leadership possibilities for 
the higher education sector. While 
recognising the important ongoing 
role of positional leaders, the author 
recognises the contribution of the 
many experts who comprise the 
higher education sector. In so doing, 
distributed leadership is promoted as 
an approach for the academy. While 

distributed leadership has been adopted 
across the sector for use in many 
diverse applications, much potential for 
increased adoption remains.

This HERDSA Guide aims to increase 
the sector’s understanding of, and 
practice in, distributed leadership. It 
brings together research into the theory 
and practice of a distributed leadership 
approach. The question then becomes 
one of how an increased distributed 
leadership practice can be supported 
across the academy.

www.herdsa.org.au/publications/guides
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Across Australia, New Zealand and 
Hong Kong our branches offer added 
value to HERDSA members. HERDSA 
Branch Chairs are shown above, from 
left to right: Karin Oerlemans (ACT), 
Anna Siu Fong Kwan (HK), Rebecca 
Sealey (QLD), Sharron King (SA), Tracy 
Douglas (TAS), Elizabeth Levin (VIC), 
Melissa Davis (WA).

ACT 
Chair: Karin Oerlemans

ACT HERDSA is recovering from a 
busy and very cold winter – a good 
time to rug up with a nice glass of 
red, and work on those publications. 
A couple just released from branch 
members: Ruge, G. & McCormack, 
C. (2017). Building and construction 
students’ skills development for 
employability – reframing assessment 
for learning in discipline-specific 
contexts. Architectural Engineering 
and Design Management. 
Oerlemans, K. (2017). Breaking 
the Apprenticeship of Observation 
through Collaboration: A School-
University Partnership in Teacher 
Education for High Needs Schools. 
In B. Cozza & P. Blessinger (Eds.), 
University Partnerships for Pre-
Service and Teacher Development 
(Vol. 10). Emerald Publishing Limited. 

Check our Facebook page for 
upcoming seminars and workshops.  
We welcome new members.  

karin@kairosct.com 

Hong Kong 
Chair: Anna Siu Fong Kwan

A project Redesigning Student 
Learning Experience in Higher 
Education has been launched to 
celebrate our 20th Anniversary. This 
project includes an awards scheme, 
a symposium and a publication. We 
aim to create and share local examples 

of student-centred and -initiated 
teaching and learning experiences 
which could engage and empower 
students. The Symposium had 
teams of students from seven local 
universities and higher education 
institutes sharing what they have 
learned in their projects, in particular 
the implication and recommendations 
for teaching and learning in higher 
education. HERDSA President, 
Dr. Allan Goody officiated at the 
Symposium and presented the awards. 
HERDSA members working and 
visiting Hong Kong are most welcome 
to our activities. 
anna.kwan@outlook.com

www.herdsahk.edublogs.org

Queensland
Chair: Rebecca Sealey

Branch executive is considering a 
survey to plan branch activities.

rebecca.sealey@jcu.edu.au 

South Australia 
Chair: Sharon King

We congratulate Dr Don Houston 
from Flinders University, a member 
of the executive committee (see photo 
page 8). Don and co-author James 
Thomson won the Best Paper prize at 
the HERDSA conference for A bridge 
to ‘being’ a practitioner: the role 
of pedagogical practice-in-context 
knowledge in the design, delivery 
and experience of a capstone subject. 
The Branch have been busy with 
events such as Doctoral education: 
policy, diversity and experience with 
Professor Alistair McCulloch from 
UniSA; and FirstDegree project with 
Kara King. NTEU president Jeannie 
Rae will talk about Sessional Staff and 
their career trajectories and potential 
pitfalls in October. Other events are 
under discussion, including a series on 

preparing a publication.
sharron.king@unisa.edu.au  
ann.luzeckyj@flinders.edu.au

Tasmania
Chair: Tracy Douglas

Tasmanian branch members attended 
the 2017 HERDSA conference. Our 
branch partly sponsored student 
Calvin Hong to attend the conference 
and co-facilitate with Wendy Green 
the expert stream on Engaging 
students as partners in curriculum 
transformation. Calvin and Wendy 
are looking forward to presenting 
their conference experience to branch 
members. Members Jo-Anne Kelder 
and Andrea Carr have been invited 
to facilitate a workshop on How to 
embed evaluation & research into 
curriculum design and delivery 
at the Measuring & Improving 
Quality in Learning & Teaching 
conference. Check out their blog: 
www.criterionconferences.com/blog/
education/curriculum-evaluation-
research-cer-framework/. Workshops 
and full day retreats are part of our 
plans to enable members to learn, 
research and publish in SoTL. Some 
branch members are planning to 
present at the 2017 UTAS Teaching 
Matters conference in Hobart.
www.utas.edu.au/teaching-matters 

t.douglas@utas.edu.au

Victoria 
Chair: Elizabeth Levin

Speakers from Victorian universities 
showcased their initiatives to an 
audience of sixty at our forum 
Student Success: Changing practices, 
discourses and opportunities. Jaclyn 
Broadbent from Deakin University, 
presented her student engagement 
initiatives which involve intelligent 
agents, audio feedback and live online 
chat sessions. Georgia Clarkson from 

Around the 
branches
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ACU presented a workshop using 
Kift’s Retention Framework as the 
basis for developing exemplars of 
good teaching practices. Sophie 
Lindsay from Monash University 
presented some student perspectives 
on involuntary attrition. John 
Schwartz, Swinburne University  
presented on a university wide 
approach to student success and the 
role of academic advisors. We are 
also excited and proud to announce 
that Theda Thomas, an active and 
loyal branch executive member, 
has been awarded a HERDSA 
Fellowship. We’ve got some 
exciting events in the pipeline. 
elevin@swin.edu.au 

Western Australia
Chair: Melissa Davis

Natalie Lloyd and Ajanthy 
Arulpragasam report that the branch 
hosted a Teaching Philosophy 
Statement Writing Workshop, 
facilitated by HERDSA Fellow Lee 
Partridge. Over thirty academics 
savoured the opportunity and 
guidance and took time to talk about 
their teaching in a safe environment. 
There was animated conversation 
sharing the insightful ‘metaphor 
for your teaching’ activity. Through 
periods of reflecting, sharing, 
listening and sustained times of free 
writing, participants explored their 
beliefs about teaching and learning 
and evaluated the alignment of 
their teaching beliefs and practices 
through a Teaching Philosophy 
Inventory that represented how 
their beliefs enact in their teaching 
context. Lee challenged us to 
continue developing our draft 
Teaching Philosophy Statement.
m.davis@exchange.curtin.edu.au  

Two roads diverged in a wood, and I
—I took the one less travelled by and …  

I have always been one to take the 
road less travelled, to swim against 
the current and go against the grain. 
There is something romantic about 
doing things differently and not 
letting opportunities pass. I think 
this way about my tertiary teaching 
obligations and my passion for 
helping young people grow into 
inspiring primary school teachers. 
I regard my job as important 
in building a strong, flexible 
and resilient community with 
academically able, technically savvy 
and empathetically aware citizens. 

Many of us who are passionate 
educators understand the 
pressures of research, grant 
writing, administration and the 
like. While these do complement 
our teaching strengths, they tend 
to be valued slightly more than 
teaching excellence on the academic 
hierarchy. It was suggested to me 
that a HERDSA fellowship would 
strengthen my stance for teaching 
and learning and offer credentials 
that highlight my skills. However, 
this journey offered so much more.

It took some time to find a HERDSA 
member who was willing to mentor 
me through this process. After many 
phone calls and a few cups of tea, 
I was feeling a bit disheartened. 
My mentor-angel came in the form 

of Dr Susan Blackely from Curtin 
University. It was a short 3,892 
kilometre drive from my front 
door to hers, but she was definitely 
worth the trip. I made the trip to 
Perth specifically to work on my 
application. Susan and her lovely 
husband picked me up at the airport, 
opened their home to me, fed me, 
gave me a lovely place to sleep, 
showed me the sights and I even 
had a desk to work at whilst visiting 
Curtin. 

Susan did not have to take me 
on. I knew she was busy but she 
took the chance on me and guided 
me through the process, offering 
exceptional advice, constructive yet 
kind criticism and a nudge or two 
when needed. She kept me on track 
and encouraged me and for that I am 
very grateful.

In the end I learned so much from 
the critical reflection of my work as 
a tertiary educator. I was honoured 
to receive my Fellowship at the 2017 
HERDSA conference, and more than 
that, I made a lifelong friend. 

To those who have not yet mentored, 
I urge you to consider helping 
another reflect on their teaching and 
learning passions and take pride in 
their strengths. To those who have 
not undertaken a Fellowship, I 
highly recommend the journey.

...that has made all the difference 
(Robert Frost, 1916).

FELLOWS COLUMN
Michelle Eady
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Eight members of our NZ branch 
attended the recent HERDSA conference 
in Sydney. I asked them to write snippets 
reflecting their experiences, which I have 
grouped under the various themes.

Topic relevant to a broad audience 

I thought the conference was a big 
success. I have been to HERDSA 
conferences before where I felt that the 
presentations were only relevant to an 
Australian audience – I didn’t feel that 
way this time. The sessions that I went 
to reflected the conference theme and 
they offered practical, research-based 
evidence for tackling some thorny issues. 

I found the theme of curriculum 
transformation very relevant and 
timely for the work we are doing in our 
academic development unit, particularly 
as we are currently transforming 
our professional development 
programmes. What was noticeable for 
me from previous conferences was the 
proliferation of themes on educational 
technology. I think that if HERDSA is 
talking about it, it has passed the trend 
stage and is becoming the norm in 
Higher Ed.

The themes that came through strongly 
in many of the sessions I attended were: 
Holistic learning; Blended learning; Self-
paced online learning, Flipped classroom 

and MOOCs. The disciplines which 
seemed to strongly feature in the sessions 
were Nursing and STEM subjects.

I was happy with the quality of 
presentations, keynotes (they were ok, 
even though I did not go away with any 
inspiring insights) and in general. The 
alignment with themes seemed to work 
well, better than at other conferences. 
As usual I did not like the implied 
understanding that HERDSA is Australia 
only e.g. presenters using Australian 
acronyms without a thought that those 
might not be as obvious for delegates 
from other countries.

The venue and interaction

It was great to meet and chat with 
HERDSA members at the conference.

I really enjoyed the conference, it was so 
friendly and the venue was perfect.

The venue was obviously well located 
and impressive.

It was encouraging to see how many 
delegates there were at the conference 
this year. The venue was in an excellent 
location with great access to the harbour.

Opportunities for discussion 

The programme provided the usual 
opportunities to participate in academic 
discussions, although I believe we need 

to engage to a greater extent in debate 
around provocations in the sector. The 
opening keynote speakers need to lead us 
into this critical space.

Round tables

I picked a round table and it worked as 
I had exactly the right number of people 
coming to fit around one round table. 
I heard that other ‘round tables’ had 
just been presentations. Maybe round 
tables could be explained better at the 
submission stage to become something 
like our TERNZ sessions.

Students as Partners

I enjoyed the ‘Students as Partners’ 
stream at this year’s conference, as this 
seems to be a growing area of research, 
not just practice, and it was good to 
hear what others are doing in this space, 
especially when the research was co/
presented by or with students.

Posters

I found the poster session enlightening 
and uplifting; I thought there were 
some fantastic posters this year on a 
wide variety of research and seeing it 
all presented visually helped me think 
differently about some issues plus I liked 
wandering around talking to the creators 
of the posters during the wine and cheese 
reception.

TATAL workshops

I think over all it was a fabulous 
conference. I was involved in a TATAL 
workshop and it was very well received 
by participants. We had participants from 
far and wide, representatives from Hong 
Kong, South Africa, NZ and Australia 
attended this workshop and we received 
some very encouraging feedback about 
the same.

New Zealand presentations
The irony is that you have to go to 
HERDSA in Australia to find out what 
is happening locally. It was great to 
hear how to support new academic staff 
from Kathryn Sutherland from Victoria 
University Wellington, and about a 
graduate attributes project led by Barbara 
Kensington-Miller from Auckland 
University.  It was worth travelling to 
Sydney to hear from academics at my 
own institution, Massey. Luk Swaitek 
presented on deep learning and Terry 
McPherson on internships.

HERDSA New Zealand
Barbara Kensington-Miller
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New Zealand’s twelve top tertiary teachers have been 
acknowledged nationally for the contribution they make 
to the success of their learners, departments, organisations 
and communities. Our congratulations go to all of the 
2017 winners, and we particularly acknowledge Dr Te 
Taka Keegan, senior lecturer in the Computer Science 
Department at The University of Waikato, who was named 
this year’s Prime Minister’s Supreme Award recipient.

Celebrating excellent teaching is part of Ako Aotearoa’s 
core business. These award winners all demonstrate the 
‘X-factor’ that makes them truly special teachers. They 

create the kinds of inspirational learning experiences that 
ignite inquiry and engagement with the subject, and help 
shape students’ identities and pathways to future careers.

The Awards were hosted at parliament by Hon Paul 
Goldsmith, Minister for Tertiary Education, Skills and 
Employment. Ako Aotearoa administers the awards for 
the Minister. The annual New Zealand Tertiary Teaching 
Excellence Awards (TTEA) aim to recognise and encourage 
excellence in tertiary education, at a national level. These 
awards provide an opportunity for teachers to further 
their careers, celebrate success and share good practice in 
teaching. This year ten awards for Sustained Excellence in 
Tertiary Teaching and two awards for Sustained Excellence 
for Tertiary Teaching in a Kaupapa Māori context were 
presented.
www.akoaotearoa.ac.nz

Photo: Winner of the Prime Minister’s Supreme Award Dr Te Taka 
Keegan (left) with New Zealand Prime Minister Bill English

AKO AOTEAROA
Stanley Frielick

Massey University, Palmerston North
29th November – 1st December

Registration NOW OPEN

You are invited to beautiful North Island of New Zealand for the TERNZ 
2017 conference.

TERNZ is a forum for enquiry into learning and teaching in the New 
Zealand tertiary sector. It aims to support and develop a community who 
share a common interest in research. Take the opportunity to examine 
the direction in which education is moving, and the means by which 
practitioners might influence that direction. Take time to continue a 
dialogue that transcends disciplinary boundaries, and to promote further 
exploration of a research approach to teaching and learning. Informal 
interactions are an important component of the TERNZ conference.

HERDSA provides support for tertiary researchers and the annual 
TERNZ conference.

Abstract submissions are due by Sunday October 1 2017

www.herdsa.org.nz/ternz/2017 Photos TERNZ 2016. (Top): Narissa Lewis, Ben Daniel, and Rachel 
Tan (Bottom): Hamid Mahroeian and Sam Asare

Teaching Education Research 
in New Zealand (TERNZ)
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I am an Educational Developer and 
Director of Studies for the Certificate 
in Professional Studies in Teaching 
and Learning in Higher Education 
at the University of Liverpool in the 
UK. I supervise doctoral students 
from all over the world who are 
enrolled in our Online Educational 
Doctorate program. 

I have held several roles in 
HERDSA. I was on the Executive 
from 2013-2017 and served in 
the Networking and Fellowships 
Portfolios. As a HERDSA Fellow 
I have mentored others to become 
Fellows, chaired the Fellowship 
Panel of Assessors and facilitated the 
induction of new panel members. I 
was a member of the WA HERDSA 
Branch Committee and served 
on the WA HERDSA Conference 
Committee. I have presented at 
HERDSA Conferences and published 
in the HERD journal.

HERDSA membership includes 
being a HERDSA Fellow and means 
a great deal to me. I joined HERDSA 
because I wanted to meet like-
minded people, network, collaborate 
and build lasting friendships. Now 
I have moved to the UK I am keen 
to keep in touch with the wonderful 
friends and colleagues I have met and 
worked with through HERDSA.

If I could claim only one 
achievement in HERDSA it has 
been connecting with others locally, 
nationally and internationally. I 

cherish all those whom I have worked 
with and hope that in some way I have 
made a positive impact on their lives.

I’ve started reading The Silk 
Roads: A New History of the 
World by Peter Frankopan and I’ve 
downloaded The Secrets She Keeps 
by Michael Robotham. I am reading 
Murakami’s Norwegian wood and All 
the light we cannot see by Anthony 
Doerr. I will find something happy 
next. 

I am passionate about learning 
and extending unconditional love 
to others. My passion for learning 
extends to culture and the Arts, 
languages, cooking, meeting people, 
travel, supervising doctoral students 
and facilitating staff development … 
the list goes on … there’s lots to learn 
and things are always changing.

I have a hard time with 
bureaucracy and unnecessary red 
tape. I don’t like boxes that need 
ticks put in them either. I don’t like 
compliance driven agendas. I don’t 
like one size fits all approaches. 

What people may not know is 
that I started sewing when I was 
five years old using a Singer treadle 
machine. In my twenties I ran a 
sewing business while I was a stay 
at home mum. I made wedding 
dresses. I bought an industrial sewing 
machine that did 5000 straight 
stitches a minute and made curtains 
and cushions for a local factory.

Who’s who in HERDSA
Dr Susan Bolt

NEW SCHOLARS
Deb Clarke

The HERDSA Executive New Scholars 
Portfolio was established in July 2011 
as an initiative to support those scholars 
who had not published a peer reviewed 
manuscript in a learning and teaching 
journal. The scholars included in this 
definition range from those new to the 
academy and those very experienced 
scholars who are broadening their 
research portfolio to include teaching and 
learning. The portfolio aimed to align 
its work with HERDSA’s mission to 
encourage and disseminate research on 
higher education and tertiary teaching, 
learning, development, research, 
leadership and policy matters. In addition 
to assist its members in their ongoing 
professional development; and encourage 
collaboration and the development of 
professional communities in higher and 
tertiary education.

From November 2017, The New 
Scholars Portfolio will merge with 
the Fellowship Portfolio to create the 
Professional Development Portfolio. 
In this way the concept of lifelong 
learning is embedded in the mission of 
the portfolio, as those new to HERDSA 
connect with the Fellows of HERDSA, to 
share experiences, skills and knowledge. 
As I end my six years as Chair of the 
portfolio I highlight the initiatives 
implemented and/or supported by New 
Scholars Portfolio members. 

HERDSA Professional Buddies Program 
connects those new to HERDSA to 
experienced HERDSA conference 
delegates. This creates professional 
networks and raises awareness of 
HERDSA offerings and support. 

Scholarship of Teaching and Learning 
(SoTL) Modules are self-paced, online 
modules designed to commence new 
scholars, and those leading new scholars, 
on their SoTL journey. The modules 
include video of prominent Australian 
and New Zealand HERDSA members.

HERDSA Prize for Best Paper 
Presentation by a Student is to 
encourage students to publish at higher 
education conferences. The winner 
receives a cash award from HERDSA  
of $450.  
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Sydney’s Darling Harbour provided a 
superb backdrop for the 2017 HERDSA 
conference. The conference with its 
theme curriculum transformation 
excited significant interest and was 
very well attended. We and the other 
members of the editorial team who 
attended enjoyed the opportunity to meet 
and exchange ideas with many of you. 

A great tradition, started by the 
previous editorial team of HERD, 
is hosting a breakfast with HERD 
associate editors. We found it 
invaluable to meet some of our 
associate editors and hear first-hand 
about the joys and challenges they are 
experiencing in their role in HERD. 

We highly value the commitment of 
HERD’s associate editors as well as 
our college of reviewers, particularly 
because we understand only too well 
the conflicting demands of university 
life. As Ruth Barcan recently observed 
in Times Higher Education, tenured 
staff are disturbed by the increasingly 
corporatist ethos of the university. 
They find the workload “close to not-
doable” in the words of one participant. 
Reporting on her own research, Barcan 
highlights the work-related stress 
many of us experience due to the 
increasing expectations to be ever more 
‘productive’. 

In this pressure-cooker environment, 
we value the work of HERD’s associate 

editors and reviewers. Although their 
dedication is not always rewarded or 
recognised at their own institutional 
level, our journal would cease to exist 
without their work.

The HERDSA Conference also gave 
us the opportunity to begin realising 
one of our goals as the HERD editorial 
team: to further promote and support 
scholarship in the field of higher 
education. Together with two of our 
co-editors, Amani Bell and Bernadette 
Knewstubb we conducted a pre-
conference workshop titled, So you 
want to publish in the field of higher 
education? The workshop covered 
a range of practical strategies to 
identify and overcome the challenges 
often experienced by those new, 
and not so new to higher education 
research, writing and publication. The 
session was very well attended and 
the feedback from participants was 
overwhelmingly positive. As a team, we 
are looking to offer similar professional 
development opportunities for those 
interested in publishing in the field of 
higher education when opportunities 
arise. We could offer these at other 
higher education conferences as well as 
at local and state-based workshops for 
HERDSA members.

c.whitsed@murdoch.edu.au 
w.j.green@utas.edu.au

www.herdsa2017.org/workshop-publish-field-
higher-education.php

Stephen Marshall, Co-Editor of 
HERD, discusses an article from 
HERD 36:4 (2017). Nicholas 
Drengenberg & Alan Bain (2017) If 
all you have is a hammer, everything 
begins to look like a nail – how 
wicked is the problem of measuring 
productivity in higher education? 
36:4, 660-673.

This month’s essential reading offers 
a focus on the quality of university 
education and illustrates the 
challenge of translating measures into 
systems that enable improvement in 
the outcomes we value.

Many countries are looking for 
opportunities to improve the quality 
and efficiency of the education 
provided, while reducing the costs 
as much as possible. A common 
approach is the focus on measures 
of activity such as student retention. 
There is clearly an important social 
and political debate addressing 
the legitimacy and implications of 
this, but I’d like to focus on a more 
educational perspective here.

Drengenberg and Bain note “A major 
problem in the authors’ account of 
inputs, outputs and quality is their 
underrepresentation of just how little 
is understood about those inputs 
and outputs in higher education.” 
Their argument is that, in response 
to external accountability pressures, 
universities are responding by 
engaging with measures of activity 
such as retention without evidence 
that this reflects something inherently 
meaningful and responsive to 
improvement.

As educators we value the importance 
of experience and formative feedback 
as tools for learning.  Drengenberg 
and Bain’s challenge to us, is to 
translate this into a frame for the 
university itself. We need to examine 
the facilitating factors and associated 
barriers affecting retention into 
pragmatic models of learning and 
teaching that address these in order 
to generate feedback loops for 
ongoing improvement. The key here 
is translating measurement into action 
rather than just description.

FROM THE HERD EDITORIAL DESK
Craig Whitsed and Wendy Green

ESSENTIAL READING
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There is pleasure in cutting open the 
strong protective envelope encasing 
my latest edition of Higher Education 
Research and Development (HERD). 
Kindly delivered to my door by our 
friendly postman, each edition reveals 
the latest set of published papers on 
learning and teaching. 

This pleasure has been diminished a 
little in recent times by the availability 
of the same material already published 
online. Nevertheless, I still enjoy sitting 
down with a cup of coffee and HERD to 
explore the latest thinking and research 
in our field. This exploration is done by 
scanning the contents list and reading 
the abstracts. 

The contents list tucked inside HERD’s 
front cover is its own source of special 
interest. The list is a broad indicator of 
the nature of our field. What questions 
are addressed? How many articles are 
there? What are the subject themes? 
What countries are represented in this set 
of articles? What is the gender balance 
among authors? How many authors 
per article – here we have a rarity, a 
sole author, and down there, thirteen 
authors. This fascinates me. How do 
thirteen people from two countries write 
together, I wonder? 

So, I do some research on this. 
Wikipedia reveals that thirteen is very 
small beer compared to an article on 

high-energy physics describing the Large 
Hadron Collider, a 27-mile-long particle 
accelerator that crosses the Swiss–
French border. The article boasted 2,926 
authors from 169 research institutions!

How do they do that? That many authors 
could not fit into the Concert Hall at the 
Sydney Opera House for an editorial 
meeting if one was required! 

But, to return to my new copy of HERD. 
I scan the titles of articles listed. They 
reveal an evocative quality, bringing 
to mind an unusual book by Kathleen 
Quinlan published last year: How higher 
education feels: commentaries on poems 
that illuminate emotions in learning and 
teaching. I am not sure what the correct 
term for this quality might be, but 
many titles have a questioning, poetic, 
whimsical and sometimes supernatural 
nature. Not all titles, or even most mind 
you, but enough to see patterns emerge. 
Let me show you. 

Some HERD titles confront us with 
challenging questions: ‘Fear and 
loathing in the academy?’, ‘Lost souls?’, 
and ‘The missing measure?’ (all from 
36, 3), and then there is the desperate 
‘They have gone and now what?’ (35, 
4). Hinting that educational development 
may be tilting towards the spiritual, we 
have ‘Death of the PhD’ (36, 2) and 
‘Luring the academic soul’ (35, 4). 

Conscious of the advice ‘If all you have 
is a hammer, everything begins to look 
like a nail’ (36, 4), and there are ‘Good 
CoPs and bad CoPs’ (35,4) it is only 
fair to note that there is a warmer, more 
pleasant side to publishing, especially 
‘When the lion tells the story’ (36, 1). 
Yes, that is a story out of Africa, South 
Africa to be precise. 

And so we have ‘Academic life in 
the measured university: pleasures, 
paradoxes and politics’ (36, 3). Do other 
titles account for these pleasures and 
paradoxes? Do they arise from, say, ‘The 
paradigmatic hearts of subjects which 
their ‘English’ flows through’ (35, 5), 
‘Eating a home’ (35, 6) or from ‘Moths, 
candles and fires’ (32, 6)? Who knows! 
Then there is the title ‘Surfing the waves 
of learning’ (36, 5), evoking the warmer 
character too with thoughts of summer, 
holidays, and golden beaches. 

With all these imaginative titles in 
contents lists, who could possibly 
claim that educational researchers are 
not creative? These titles also reflect 
the different kinds of grammatical 
constructions discussed by James 
Hartley in his thoughtful book Academic 
Writing and Publishing. Creative they 
may be but sometimes these imaginative 
qualities can lead to a loss of clarity. 
Some titles are polar opposites; here a 
crisp, brief title ‘Teaching to enhance 
research’ (Volume 35, No. 2) and in 
the next issue a longer, less clear title 
‘Adopting an active learning approach to 
teaching in a research-intensive higher 
education context transformed staff 
teaching attitudes and behaviours’ (35, 
3). This is a complete sentence!

Another title from a recent edition of 
Higher Education (74, 2) is even less 
clear: ‘Higher education policy change 
and the hysteresis effect: Bourdieusian 
analysis of transformation at the site 
of a post-apartheid university’. This 
title reminds me of an anecdote in 
Helen Sword’s book Stylish Academic 
Writing. She relates her experience at a 
conference where a paper with a long 
and uninspiring title was offered at the 
same time as one called ‘“Throwing a 
sheep” at Marshall McLuhan’. Which 
paper attracted the bigger conference 
audience do you think? Right!

Meanderings
Robert Cannon
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Studying article titles is probably a 
branch of the discipline of Onomastics. 
This term derives from the Greek 
onomastikos, meaning of or belonging 
to naming. I have searched for a more 
precise term for the study of journal 
articles without any success at all. Please 
help if you can with this! 

But scholars of journal article titles there 
are! As well as James Hartley, another 
is Robin Lee Nagano of the University 
of Miskolc in Hungary. Exploring the 
use of allusion in titles, she identified 
over 3,200 titles of academic research 
articles in eight disciplines with large 
numbers of allusions (http://tinyurl.com/
ybvbregh).

Allusions were found primarily in 
social science publications. Sources 
of allusions included book and film 
titles, biblical quotations, proverbs, 
and phrases from modern life. One 
simple example she provides is ‘On 
the origins of property rights’, an 
allusion to Darwin’s ‘On the origins 
of species’. Nagano points out the 
risk of using allusion in titles intended 
for an international audience. Due 
to the culture-specific nature of so 
many allusions, their suitability is 
questionable. 

Medical academics are active in this 
area, illustrated by Goodman’s ‘From 
Shakespeare to Star Trek and beyond: 
a Medline search for literary and other 
allusions in biomedical titles’, published 
in the British Medical Journal in 2005. 
Swedish medical researchers have 
looked at allusions from the works of 
Bob Dylan. These seem to have started 
in 1997 with a review article in Nature 
Medicine titled ‘Nitric oxide and 
inflammation: the answer is blowing in 
the wind’. 

In their blog ‘Scientists’ silly, dark, 
and sometimes inappropriate humor’ 
(slate.com), Carpenter and Fritz-Lalin 
report some very clever titles, some so 
ridiculous that they suspect the authors 
might have come up with the titles first 
and figured out the studies later. With 
examples like the following, they may 
be right!

‘Head and Neck Injury Risks in Heavy 
Metal: Head Bangers Stuck Between 
Rock and a Hard Bass’. 

‘From Urethra with Shove: Bladder 
Foreign Bodies. A Case Report and 
Review’.

Then there is the matter of the placing of 
questions in the titles of research articles. 
For anyone interested in exploring the 
matter, Robin Nagano has also looked 
into this in ‘The role of questions in 
journal article titles’ (www.nytud.hu/
alknyelvdok10/prez/nagano.pdf ). Of 
the eight disciplines studied, she shows 
Education articles have the highest 
percentage of questions in titles. Why 

this is so is not addressed. Is Education 
a questioning or perhaps a questionable 
discipline? Maybe the injunction to ‘ask, 
don’t tell’ from our teacher training days 
was burned into our psyche and could be 
a plausible explanation.

James Hartley’s chapter on titles in 
Academic Writing and Publishing neatly 
sums up the importance of titles in 
both attracting and informing readers 
and in standing out in some way from 
the thousands of titles that compete 
for attention. He also points out the 
importance of including key words to 
facilitate computer searches. 

Scanning the articles in HERD it is 
noticeable that many are imbued with 
a quality of hope, the hope that the 
article will be read and thoughtfully 
applied to academic practice and policy. 
There is the hope too that the research 
reported will lead to better outcomes 
for society. And then there is the hope 
of personal reward in knowing that 
all the effort invested in writing will 
reveal a respectable number of views 
and citations through the wonders of 
bibliometrics. 

Sometimes hope is explicitly stated 
in the article. The HERD article 
‘Redefining “early career” in academia’, 
(36, 5) reports: ‘Participants in casual 
positions also hoped for a traditional 
career…’ and from ‘Surfing the waves 
of learning’ we have: ‘The hope is that 

these new insights will provide new 
directions for change in teaching and 
learning…’ There is even a citation there 
to a hopeful book chapter, ‘Seeking 
the necessary resources of hope in the 
neoliberal university’ in Through a glass 
darkly edited by Margaret Thornton.

Writing provides release into a deeper, 
more private world of academic work. 
Helen Sword’s most recent book, Air 
and Light and Time and Space: How 
Successful Academics Write (Harvard 

University Press, 2017) 
provides illuminating 
personal views into this 
private world.

The last time I looked 
online for the number 
of article views of 
HERD articles, I was 
struck but the relatively 

high number of views concerned 
with academic work, revealing the 
unsurprising importance of this to so 
many. 

On a lighter note, the often-gloomy 
quality of work in modern universities 
might be addressed in some small 
measure by more journals adopting 
the spirit of the Christmas fun issue 
of the British Medical Journal. The 
Journal ran a 2015 research paper titled 
‘Evidence of a Christmas spirit network 
in the brain: functional MRI study’. The 
paper concluded that there is indeed a 
Christmas spirit network in the brain. 
Mocking the way so many research 
articles conclude, the paper urges further 
research, on this occasion research to 
locate other potential holiday circuits in 
the brain. 

‘Although merry and intriguing, these 
findings should be interpreted with 
caution’ they conclude.
Robert Cannon is an education consultant 
in international development whose most 
recent work has been with USAID for the 
Palestinian Faculty Development Program 
and for Indonesian schools. Robert was 
formerly Director of the Advisory Centre 
for University Education at the University of 
Adelaide. Robert is a HERDSA Life Member.

cannonra@icloud.com

“Writing provides release 
into a deeper, more private 
world of academic work.”
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The phrase, or sometimes a catchy 
headline, ‘dark side of the Internet’, has 
become better known in recent months, 
though it originated over a decade 
ago. Recently we have seen Australian 
media headlines such as ‘Medicare 
card numbers being sold on dark web’; 
‘AlphaBay: Global authorities shut 
down dark net market’; ‘Dark net like 
a shopping mall for drugs’; and ‘A 
walk on the dark side of the internet’. 
Hence my concern about whether there 
is a ‘dark side’ to academia’s use of the 
Internet, and who may be ‘lurking’ in 
there (to borrow a term from discourses 
about online discussion groups). Part 
of this concern is a resentment about 
very bad users of the Internet, as 
‘various characters use the Dark Web 
to perform nefarious activities and sell 
illegal products’ [including] ‘black 
markets, botnets, terrorists, hoaxers, 
hackers, fraudsters, phishing, hitmen and 
pornography’. The great technologies 
and services associated with the Internet 
should not be sullied by Dark Web 
players, but, sadly, it is happening. 

However, here the main concern 
is identifying activities that could 
constitute a ‘dark side’ to teaching, 
learning and research use of the Internet. 
One ‘dark side’ matter, already well 
known and addressed by corrective 

measures, is plagiarism. These days 
academic integrity advice is universally 
available on Australian university 
websites, and most or nearly all are 
using the plagiarism detection software, 
Turnitin. Therefore for this musing I 
want to explore more recently emerged 
concerns, most notably the topics of 
spying and cybersecurity. These topics 
have captured attention, as expressed 
vividly and recently in Australian media 
headlines such as “Cyber security ‘the 
new frontier of warfare, espionage’, 
Malcolm Turnbull says”; “Cyber warfare 
unit set to be launched by Australian 
Defence Forces”; and “Cybersecurity 
skills shortage putting public, private 
sectors at risk, experts say”. 

At this point a reader could interject with 
the thought, “Hang on, are you implying 
that our governments and corporations 
are somehow becoming ‘Dark Web 
players’, along with the well-known 
baddies?” Not so, the question in my 
mind is about dividing lines between 
‘dark side’ and the ‘good side’, are 
these clear cut or fuzzy? What kinds of 
evidence, anecdotal or better in quality, 
should we be looking for? Are academic 
freedoms under threat as nations equip 
with ‘Weapons of Mass Surveillance’, 
to quote the title of a recent ABC Four 
Corners program?

One kind of evidence is anecdotal, but 
is has been in my mind during many 
years of journal editorial work. Why are 
free email services, especially gmail, 
yahoo and hotmail/outlook.com so 
widely used by university researchers in 
many countries, instead of using their 
university email address? By contrast, 
Australian university researchers almost 
invariably use their university’s email 
address, as an identifier to be used with 
pride. In earlier times my guess was 
that reliability of email server was the 
key factor, that is, one’s own university 
could not offer a reliable and easy to 
use service. However, now my guess 
is that the key factor could be reducing 
the possibility of surveillance by one’s 
university or government. I use the word 
‘guess’, because it would be tactless to 
seek evidence by asking prospective 
authors of a journal article about 
reasons for emailing from, for example, 
xxx@gmail.com instead of xxx@
someuniversity.edu.yy.

Ironically, recent disclosures have drawn 
renewed attention to surveillance or 
potential surveillance of email to and 
from gmail, yahoo and hotmail/outlook.
com customers. The authors of media 
headlines are having a ball: “Yahoo 
secretly scanned customer emails for 
US intelligence agencies”; “What 
Yahoo’s NSA surveillance means for 
email privacy”; “Campaigners ask US 
court to reveal extent of spying by Five 
Eyes Alliance” [Australia, Canada, New 
Zealand, UK, USA]; and “When is ‘not 
a backdoor’ just a backdoor? Australia’s 
struggle with encryption”. That’s tough 
on users of xxx@gmail.com, who may 
have to reconsider xxx@someuniversity.
edu.yy. Whose surveillance is potentially 
the lesser of two evils?

A recent BBC documentary broadcast 
by ABC Four Corners drew attention 
to “the international cyber arms trade 
giving governments the tools to spy 
on their citizens” [http://www.abc.net.
au/4corners/stories/2017/07/27/4708671.
htm]:

Weapons of Mass Surveillance...
“It used to be ‘walls have ears’, now it’s 
‘smartphones have ears.” Activist

The digital age has revolutionised 
the way we live our lives, giving us 
the tools to connect with people and 

Is there a dark side of 
academia’s Internet?
Roger Atkinson
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share information in ways that would 
have previously been impossible. But 
this same technology has also given 
governments the ability to spy on their 
citizens on an astonishing scale.

“Every country willing to write a pay 
check to the right party can do this sort 
of surveillance but no one wants to 
admit it.” Cyber security specialist

Cyber surveillance technology enables 
governments to collect, catalogue and 
analyse the communications of millions 
of people.

“You’d be able to intercept any internet 
traffic. If you wanted to do a whole 
country, go ahead.” Former cyber 
security employee.

There are some more positive 
appreciations of the contemporary scene, 
for example from Rebecca MacKinnon 
at Davos 2017:

A small number of some of the world’s 
biggest internet and telecommunications 
companies, including Google, 
Facebook, Microsoft, Vodafone and 
Orange, have started to carry out human 
rights impact assessments that include 
an examination of how their products 
and services affect users’ freedom of 
expression and privacy.

Concerns about US intelligence 
agencies imposing surveillance upon 
gmail, yahoo and hotmail/outlook.
com appear to be sufficiently strong 
so that competitor services can feature 
these concerns in their advertising for 
customers, for example from ProtonMail 
[https://protonmail.com]:

How does this impact ProtonMail?
ProtonMail’s secure email service 
is based in Switzerland and all our 
servers are located in Switzerland, 
so all user data is maintained under 
the protection of Swiss privacy laws. 
ProtonMail cannot be compelled to 
perform mass surveillance on our users, 
nor be compelled to act on behalf of US 
intelligence. ProtonMail also utilizes 
end-to-end encryption which means we 
do not have the capability to read user 
emails in the first place, so we couldn’t 
hand over user email data even if we 
wanted to.

However, since email is an open 
system, any unencrypted email that 
goes out of ProtonMail, to Yahoo 
Mail for example, could potentially 
have been swept up by these mass 
surveillance programs and sent to US 

government agencies. This is why 
if you want to avoid having your 
communications scanned and saved by 
US government agencies, it is important 
to invite friends, family, and colleagues 
to use non-US email accounts such 
as ProtonMail or other email services 
offered by European companies.

The advertising pitch from ProtonMail 
is unlikely to be of interest in countries 
such as Australia and New Zealand, 
which enjoy deeply embedded traditions 
of academic freedom and privacy 

in communications. For example, 
I have no concerns about my email 
communications with ‘country domain 
.yy’ (other than the problem of journal 
submissions increasing 25-30% per 
year). However, the perspective may be 
quite different for xxx@gmail.com or 
xxx@someuniversity.edu.yy, where use 
of ‘Weapons of Mass Surveillance’ may 
be well established, with progressive 
academics as key targets. 

Another indicator about concerns over 
spying, cybersecurity and the dark 
web may be gleaned from university 
advertising of new courses. One I liked 
was from Endicott College, USA [http://
www.endicott.edu]: 

CMM 432 - The Dark Side of the 
Internet
The internet and world wide web 
have dramatically changed the way 
we now live our lives. Many pundits, 
academics, and “regular-folks” extol 
the virtues of the digital domain. There 
is a dark side to the internet that many 
critics and theorists are now starting 
to discuss. Students in this class will 
explore, from an academic perspective, 
issues such as privacy, social media 
anxiety, data collection, and panopticon 
control to better understand the negative 
consequences of living life online.

For an Australian example, I liked La 
Trobe University’s online distance 
education course [https://online.latrobe/
master-of-cybersecurity]:

Master of Cybersecurity (Computer 
Science)
Designed in collaboration with our 
industry partners, [the] Master of 
Cybersecurity ... is geared to keep pace 
with the information security demands 
of business, government, defence and 
law enforcement. ... subjects will cover 
fundamentals of cybersecurity, core 
knowledge in communication networks, 

crisis communication, 
the mindset and motives 
of hackers, auditing 
and risk mitigation, as 
well as legal and ethical 
frameworks.

The two examples above 
illustrate a ‘brighter 
side’ arising from the 
‘dark side’, namely 
universities identifying 
important new topics for 
advanced teaching and 
learning, and developing 

them quickly. The two examples show 
contrasting perspectives, one from the 
social sciences, one from computer 
sciences, thereby underscoring the need 
for multidisciplinary approaches to these 
topics. Perhaps they are also examples of 
being ‘agile’ and ‘innovative’.
Roger Atkinson retired from Murdoch 
University in 2001. His current activities include 
honorary work on the TL Forum conference 
series and Issues in Educational Research. 

www.roger-atkinson.id.au
rjatkinson@bigpond.com

Links
http://www.roger-atkinson.id.au/
pubs/herdsa-news/39-2.html for 
this article in HTML, including links 
to numerous references for this 
topic.

“the main concern is 
identifying activities that 
could constitute a ‘dark 
side’ to teaching, learning 
and research use of the 
Internet ”
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In the vernacular of a past time, this 
is a ‘clayton’s postcard’, the postcard 
you send when you’re already home. 
It comes to you ‘because I was invited’ 
(the title of Judith Wright’s wonderful 
book of Australian poetry) by the editor 
to provide just one more, to draw 
together my experiences and reflect on 
the value of international volunteering 
in an academic setting. So I have pushed 
back the morass of boxes and books and 
paper in my study, delayed the challenge 
of getting the desktop cleared and the 
printer talking to my laptop, and decided 
not to wait till the promised (sometime 
in the next six months!) super-quick 
NBN rolls out to my threshold allowing 
the re-establishment of the domestic 
communication network. 

Since ‘retirement’, apart from assorted 
short-term consultancies in exotic places, 
I have spent 18 months in Timor Leste, 
12 months in north west China, and three 
and a half years in central and northern 
Vietnam. In each location I have been on 
Australian Volunteers for International 
Development assignments (easy to find 
more details on the internet), largely 
funded by the Australian Government, 
and managed with progressively 
decreasing independence and identity by 
a few contracted Australian voluntary 

organisations. The assignments are 
negotiated with local host organisations. 
In my field these have been higher 
education institutions, often in remote 
locations, seeing value in the potential 
contribution of an expatriate in their 
organisation. The expectations on 
me have been to provide a range of 
experiences relevant to the teaching 
and learning of the students and staff, 
and more broadly the organisational 
development of their respective 
institutions. Integral to this has been 
the living with, and learning about, 
amazing peoples with incredible cultural 
diversities. I think these opportunities 
have been of great mutual value. 

One of the most outstanding benefits 
for me has been the new insights 
afforded of Australian higher education. 
From the establishment of the first 
Australian university less than 170 years 
ago, outstanding progress has been 
made in both teaching and research. 
Meaningful measures are impossible, 
but impressions are convincing 
and supported by observations and 
experiences in other countries. Higher 
education institutions in Australia 
serve our nation and its individuals 
well. While this may be true, it is also 
the case that few of us recognize a 

national ‘obligation’. We have difficulty 
appreciating the privileged and often 
luxurious conditions in which we learn 
and carry out research. And most of us 
in higher education appear to operate 
most of the time as highly competitive 
individuals.

That said, I am also struck by the 
enormous value of an independent 
intellectual force within nations, having 
worked in places where government 
and party officials had an organisational 
hierarchy and offices within the 
institution. Imagine the scenario 
where the ‘government arm’ of the 
institution selects texts for students 
to study and requires assessment 
papers produced by academics to be 
submitted for vetting and approval. 
Imagine the requirement for staff to 
be ‘party members’ to ‘qualify’ for 
promotional opportunities and to 
participate in certain collegial activities. 
Imagine CCTV cameras installed in 
some teaching rooms to monitor what 
is taking place. Imagine the students’ 
experiencing a sense of security when 
quoting ‘approved writings’ in essays, 
and not contemplating going beyond 
such writings. Imagine a sometimes 
unspoken, sometimes overt, limitation on 
all sorts of intellectual inquiry. Imagine 
limitations placed on participation in the 
international academic community for 
reasons of national ideology. The above 
illustrations were not universally present 
in all the countries and institutions 
where I worked, but they are not 
drawn from my imagination. There are 
challenges to intellectual independence 
in all countries, including ‘developed 
countries’. The case for academic 
freedom has to be argued, and positions 
defended. The opportunity to see and 
experience a different set of restrictions 
than those existing on one’s own country 
has intense salutary value.

On returning to Australia I am troubled 
by what I would like to describe as 
‘the academic treadmill’ and the fact 
that it seems to be moving ever faster. 
Academics scrambling for research 
publication brownie points, students 
demanding better grades and higher 
qualification. There are casualties! 
Has the higher education scramble for 
achievement lost its way? It does appear 
something akin to the economic treadmill 

POSTCARDS

A postcard from home! Is that  
an oxymoron or what?
Owen Hicks
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that sees the necessity of ever increasing 
wealth and ever increasing consumption.

Further, my experiences lead me to 
conclude that we are in a new era of 
colonisation in higher education around 
the globe. Inevitably, as a volunteer I am 
likely to have been part of this process. 
In an earlier piece (‘The very long tail 
that doesn’t wag the dog’, HERDSA 
News Autumn 2016) I was critical of so 
called ‘world rankings’ of universities 
and of the neglect of the full extent 
of the higher education sector in the 
world. It seems that through rankings, 
rampant commercial competition, and 
the self-interested ‘export’ of higher 
education services from ‘developed’ 
to ‘developing’ countries, the sector is 
being defined, controlled and exploited 
on a scale never experienced before. 
Such a scenario limits both what is 
offered as higher education and tends to 
predefine its purpose and credentialing. 
The exploitation appears to have both 
international and intra-national aspects. 
While the ‘world’s best universities’, 
almost exclusively drawn from a limited 
number of Western Nations, compete to 
market their services into nations with 
underdeveloped sectors, it is also true 
that, within some developing countries, 
governments and institutions are 
accepting the Western university model 
and attempting to emulate it in a desire 
to join the ‘elite club’. The danger of 

this is a strongly stratified global higher 
education sector with a multinational 
elite stratum of institutions serving 
sectional interests in a similarly stratified 
world. Is this higher education’s 
contribution to ‘globalisation’?

Just before I left, the university of my 
most recent assignment erected a large 
stele, an obelisk if you like, just inside 
the main entrance. In Vietnamese, in 
large red script, it proclaims ‘Knowledge 
is Power’, with appropriate attributions. 
I was left contemplating what this 
might mean for a fledgling university 
in northern Vietnam, this 420 year 
old quote from Francis Bacon, an 
Englishman, ‘the father of empiricism’. 
Is that what we are doing when we teach, 
generating ‘power’?

Let me end this postcard at the ‘coal-
face’. Notwithstanding what I have 
said above, it appears to me that one 
significant value of having a volunteer in 
the sorts of universities where I worked 
was the demonstration that ‘there is 
another way’, not necessarily a better 
way but that alternatives to the current, 
typically Confucian, order exist. In 
relation to ‘teaching methodologies’, 
the differences were often explicitly 
observable and on occasions I talked 
through processes of teaching and 
learning as I went. In co-teaching 
situations I was also able to observe 
lecturers and students interacting and to 

recognise strengths in practices alien to 
mine, e.g. while there are limitations to 
what I would describe as neo-Confucian 
teaching and learning, one of its strengths 
is an emphasis on ‘presentations’, 
singing, speeches, demonstrations of 
what has been learnt. At its best this 
supports learning by doing, encourages 
the process of the learner ‘becoming’ and 
supports, in some instances, authentic 
assessment. I was also often conscious 
of colleagues studying how I conducted 
myself in the office, everything from a 
demonstrated work ethic, recognizing 
gender equity in the workplace, to 
planning and preparation for work 
in-the-pipeline. Finally, of undeniable 
value was the expression of respect and 
appreciation shown by students and 
colleagues, possibly another derivative of 
a neo-Confucian approach to education. 
I did my best to return such respect and 
appreciation. 
Owen Hicks, UWA Emeritus Professor and 
formerly responsible for the institution’s 
academic staff development, is a HERDSA 
Life member and a past national and WA 
branch president. As a Senior Consultant for 
the Australian Learning and Teaching Council 
he engaged with a wide cross-section 
of academics. He has enjoyed volunteer 
assignments in East Timor, China and Vietnam, 
recently returning from eighteen-months at a 
provincial university halfway between Hanoi 
and the Chinese border.

ohicks@iinet.net.au

Students dress in traditional áo dài in Central Vietnam Cultural diversity in class in north west China

Chinese students present an 'International Festival' Knowledge is Power - Tri thúc là súc manh



HERDSA NEWS REVIEWS

24  SPRING 2017

It is not often that we can deliberate on 
the challenges facing higher education 
simply by looking at the highlights of 
one person’s research career. Kerri-Lee 
Krause provides us with this unique 
perspective as a collaborator on many 
influential research studies funded by a 
range of government funding agencies. 
Reflecting on projects supported 
by the former agencies Committee 
for University Teaching and Staff 
Development, Australian Universities 
Teaching Committee, Carrick Institute, 
Australian Learning and Teaching 
Council, and Office for Learning and 
Teaching provides Krause with an 
opportunity to look at the changes that 
have occurred over a career in higher 
education research. Krause uses this 
reflection to offer some personal insights 
into the state of current and future higher 
education system in Australia.

Krause locates the start of the evolution 
of Australian higher education with the 
Dawkins reforms in the late 1980s. In 
is since John Dawkins established the 
unified national system that Krause 
argues the Australian higher education 
has effectively ‘come of age’ in terms 
of its capacity to compete for students 
from across the world. The number of 
students attending Australian universities 
having risen dramatically to create a 
mass higher education system that has 
enhanced access for domestic students 
and delivered ever-expanding growth 
in international student enrolments. The 
increase in student enrolments has seen 
changes to the mission of universities as 
they become more vocationally-oriented 

and focus on engaging with industry to 
prepare students for their future careers. 

Reviewing the period since the Dawkins 
reforms enables Krause to identify three 
main policy drivers that have influenced 
higher education research. She nominates 
student retention, the quality of teaching, 
and academic quality and standards as 
constants over the past 25 years. When 
turning to her own research on the student 
experience, Krause identifies four themes 
that reflect key developments and shifting 
policy priorities in Australian higher 
education. The first theme is the changing 
nature of the higher education student 
experience that can be seen when students 
respond to the same set of questions over 
a two-decade period. The second theme is 
the interplay of research and teaching in 
the undergraduate curriculum including 
the focus on technologies in learning and 
teaching. The third theme is monitoring 
and evaluating student learning that 
began with Australian Universities 
Quality Agency and ever-increasingly 
draws on the UK professional standards 
framework. The fourth theme is engaging 
academics to engage students, particularly 
from different disciplinary perspectives.

Krause argues that these four themes 
hint at implications for the next 15 years 
of student experience research. Student 
transition and engagement will continue 
to be an important focus for researchers, 
although the concept of transition is 
likely to expand beyond transition into 
university and looking at what happens 
beyond the institution.

Krause argues we can expect there to be 
innovative ways in which students will 
engage with industry and communities 
before, during and after their studies. 
She also feels we can expect a new 
notion of curriculum to emerge as 
systems become able to bundle course 
content and credential student outcomes. 

With these changes will come an 
inevitable transformation to the nature of 
academic work. For Krause, technology 
is likely to be a powerful disruptor of the 
traditional academic roles with different 
business models leading to a rethink of 
how academics engage students with 
their university experiences. Quality 
and standards are likely to remain 
an enduring theme as accountability 
continues to be a major influence in the 
higher education landscape.

Krause’s deliberation on the challenges 
facing higher education shows that the 
student experience research of the past 
fifteen years has provided valuable 
insights for researchers and policy 
makers. With funding cuts to universities 
and the loss of supportive government 
agencies there will be new challenges 
facing those interested in rigorous and 
research-informed policy making. Krause 
hopes that reduced funding and national 
recognition does not have a similar effect 
on the quality of the student experience 
in Australian higher education. 

The Australian higher education 
student experience: A personal 
reflection on 15 years of research

Kerri-Lee Krause (2017). HERDSA 
Review of Higher Education, 4

Retrieved from www.herdsa.org.au/
herdsa-review-higher-education-vol-4

The author Kerri-Lee Krause is Deputy Vice-
Chancellor (Academic) and Professor of 
Higher Education at La Trobe University. 
Kerri-Lee is internationally recognised 
for her research on the contemporary 
undergraduate student experience and 
implications for quality and standards in 
institutional settings. She is a lifetime fellow 
of the international Society for Research in 
Higher Education (SRHE) and has published 
widely in the field of higher education policy 
and practice.

The reviewer Peter Kandlbinder is Executive 
Director, HERDSA Review of Higher Education.

The Australian higher education 
student experience
Kerri-Lee Krause
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How do we prepare our graduates to 
communicate with a wide variety of 
stakeholders? We have developed a suite 
of communication exercises to meet that 
need. Our discipline focus is science 
however our process is relevant to all 
disciplines.

For the past seven years, I have been 
collaborating with colleagues in the 
Disaster Risk and Resilience (DRR) 
program at the University of Canterbury 
to develop and support curriculum to 
better prepare science students for their 
role as science communicators. As so 
often, it started out serendipitously. 
As part of an Ako Aotearoa national 
project Transforming Tertiary Science 
Education, I was doing classroom 
observations in a first-year geohazards 
course. One lecture on problems 
scientists face to get people to prepare 
for disasters sparked my interest, 
and I started collaborating with DRR 
colleagues Tom Wilson and Tim 
Davies. Three months later, the start of 
the Canterbury Earthquake Sequence 
2010-2012, had the department deeply 
involved in the science and disaster 
management response, and brought 
an increased focus on the importance 
of good science communication, and 
the realisation that most professional 
scientists are not trained in this area.

Tom, Tim, and I focused our 
collaboration on shifting the DRR 
curriculum from science-centric to more 
communication-centric, with emphasis 

on students understanding the practical 
theory of communicating science, and 
its interdisciplinary demands. The aim is 
to better prepare the next generation of 
disaster scientists, policy analysts, and 
managers for science and emergency 
management communication with a 
wide variety of stakeholders. We have 
developed a suite of communication 
exercises for undergraduate and 
postgraduate students, from simple 
writing tasks for different audiences to 
multi-hour role-play simulation exercises.

Ako Aotearoa funded us to develop 
Communicate the Quake, a scenario-
based role-play on science and disaster 
communication in an earthquake 
situation. We drew on the Volcanic 
Hazard Simulation to create an 
authentic multi-media communication 
environment where students take on 
the roles of scientists and emergency 
managers communicating with a variety 
of stakeholders. Excitingly, results 
showed that students' perceptions of 
science communication aligned more 
with experts; and their communication 
confidence increased as a result of the 
exercise. The New Zealand Earthquake 
Commission and QuakeCoRE, the New 
Zealand centre for earthquake resilience, 
funded us to adapt the exercise as a 
continuing professional development 
opportunity.

We designed another role-play 
simulation in collaboration with the 
Journalism program on campus. Students 

communicate an uncertain and evolving 
situation (a volcanic eruption in New 
Zealand or tsunami in Chile) in a series 
of press conferences to the journalism 
postgraduate students, for whom the 
scenario is an exercise in breaking-news 
science reporting. DRR students receive 
media training from the journalism 
lecturers, and the journalism students 
receive feedback from the DRR lecturers 
on the accuracy of the science reporting. 
The exercise has been a great success, 
with graduates as well as employers 
noting it as a point of difference, and we 
received an International Association of 
Emergency Managers Oceania Region 
Technology and Innovation Award in 
2015, and a University of Canterbury 
Teaching Innovation Award in 2016.

The result of the collaboration is that 
the program has become a true teaching 
laboratory, in which we collaborate 
to develop, try out, and evaluate new 
ways to help students develop the 
communication skills they need to be 
effective in the workplace. Our approach 
seems to be paying off as graduates 
report the enhanced confidence and 
practical skills which they are carrying 
into the work force. 

Our story is one of rapport, trust and 
collegiality. We would not have been 
able to collaborate successfully had 
it not been for the rapport created 
during Transforming Tertiary Science 
Education, and a shared vision on 
creating the best possible outcomes 
for students. We also found the joint-
venture nature of our work critical, 
with me being embedded in the DRR 
courses to help teach the communication 
exercises, to empower my colleagues 
through academic development, and 
be challenged to consider science 
communication in a new context.
Erik Brogt is a HERDSA Fellow, a Senior Fellow of 
the Higher Education Academy, and a Senior 
Lecturer in Academic Development at the 
University of Canterbury.

Photo: The Communicate the Quake research 
team (left to right) Jacqueline Dohaney, Erik 
Brogt, Tom Wilson and Marlène Villeneuve with 
Stanley Frielick (centre)

Earthquakes, teaching labs and 
communication skills
Erik Brogt

Links
Improving science communication 
through scenario-based role-plays: 
https://akoaotearoa.ac.nz/improv-
ing-science-communication-skills
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