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The 35th annual conference of 
HERDSA was held in the 
Hotel Grand Chancellor in 

Hobart , Tasmania from the 2nd to the 
5th of July . The hotel is located on the 
waterfront in Hobart, which made for 
a beautiful setting.

The conference was organised by 
the newly formed Tasmania branch 
of HERDSA, led jointly by Susan 
Jones and Natalie Brown. The 
administration of the conference was 
undertaken by Conference Design Pty 
Ltd, ably led by Leesa McDermott.

The theme of the conference was 
“Connections in Higher Education”. 
Professional conferences always result 
in valuable connections being made 
through networking that occurs both 
in the formal sessions and informally 
through social interaction. However 
the organisers provided opportunities 
during the programme for delegates to 
make connections. The most successful 
of these was the Connections Café in 
which tables were provided with a 
large number of topics for discussion 
and delegates were able to 
join a table of their choice. 
Delegates were also able 
to nominate topics that 
interested them. Morning 
tea was provided during 
the session making it truly 
a café environment. Many 
lively discussions were held 
and because of the success 
of the event it is likely to 
be repeated during the 
Auckland conference. 
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Another opportunity to make 
connections was provided by four 
parallel Provocation sessions. The 
four sessions were: Connecting the 
disciplines in higher education; 
connections for student success; 
connecting learning and teaching 
with research; and connecting with 
our communities. Facilitators led the 
sessions and provoked discussion, 
which then proceeded for one and a 
half hours and like the Connections 
Café was accompanied by afternoon 
tea. Thus delegates were given the 
opportunity of extended discussion 
of topics, which is not possible during 
the shorter paper sessions. 

Other opportunities for making 
connections was made early on the 
first morning at the New Members 
Breakfast, which has become an 
established feature of the HERDSA 
conference and which is very helpful 
for those new to the society to make 
friendships early in the conference. 
There were also breakfasts and lunches 
for various groups like Branch Chairs, 
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that HERDSA can give new scholars and 
the initial plans are set out in this issue. 
This new initiative is being enthusiastically 
pursued by Deb Clarke, Rachel Spronken-
Smith and Coralie McCormack. They 
would very much welcome contact and 
ideas from members. 

Young scholars are represented in this 
issue. Kelly Matthews asks some searching 
questions of academic leaders while Katya 
Pechenkina has written a progress report 
of her PhD studies. I would like to publish 
more of these progress reports of research 
so those readers who are supervising 
postgraduate students, please encourage 
them to write a report for the HERDSA 
News as it often leads to useful professional 
contacts for the students.

The rest of the issue contains a wide variety 
of topics. If you wondered what a capstone 
course is, Elizabeth van Acker and Janis 
Bailey provide the answers. Joe Wolfe from 
the University of New South Wales, who 
won The Australian Newspaper award for 
innovation in education in 2011, explains 
how Physclips provide a new way to learn 
Physics.

Finally there are three reports from ALTC/
OLT projects demonstrating the wide 
scope of these projects from learning spaces 
to a handbook on learning and teaching 
for leaders in higher education to the use 
of webinars as a dissemination tool for a 
project. 

Enjoy the read.

Roger Landbeck

This issue contains a brief report of 
the HERDSA annual conference, 
which was held this year in 

Tasmania. The report includes several 
impressions of the conference from 
younger members who were attending 
the conference for the first time, some 
with the aid of travel scholarships from 
HERDSA. The organisers introduced some 
innovations to the well-worn format such 
as the Connections Café which was a great 
success. Next years conference in Auckland 
promises more innovations and we await 
details of these with interest.

A number of recent conferences have seen 
the launching of new HERDSA Guides and 
this year we were able to launch no less than 
three new ones. Details of these can be found 
in this issue and they can be ordered online. 
These Guides continue to be very popular 
and a number of them have been reprinted 
and distributed by our sister organisation 
in Canada, the Society for Teaching and 
Learning in Higher Education (STLHE). 
The President of STLHE, Arshad Ahmad 
has written an article for this issue as part of 
the International Column Exchange. 

An important part of the conference is the 
annual HERDSA President’s address, which 
provides an opportunity for the President 
to review progress by the society and point 
to plans for the coming year and also to 
provide comment on the higher education 
scene generally. The address is included in 
this issue.

One important development that is being 
pursued by the Executive is the support 

From the Editor

Submitting items to the HERDSA Weekly Email List

   We have just introduced a new online system for submitting items to the 
list.  Please go to  http://www.herdsa.org.au/?page_id=2679   

where you will see how to do it.

   Thank you for your co-operation in using the new system 

     as it saves a lot of work.

Roger Landbeck
List Moderator

http://www.herdsa.org.au/?page_id=2679 
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Members of Branches and Associate Editors 
of HERD. 

The three keynote presentations were 
excellent, particularly the one given by 
Jarrod Green, a recent graduate from the 
University of Tasmania, who reflected on 
student-centred learning. Jarrod spoke 
entirely without notes in an engaging and 
interesting way. His presentation was a 
challenge to more experienced lecturers in 
the audience. 

The conference began on Monday 2 July 
with morning and afternoon pre-conference 
workshops, which led onto the conference 
welcome and reception. Following the 
welcome by the co-convenors, Sue Jones 
and Natalie Brown and the HERDSA 
President, Shelda Debowski, Allan Goody, 
Chair of the HERDSA Occasional 
Publications Committee, launched three 
new Guides. These were: the second edition 
of Peer Observation Partnerships in Higher 
Education by Maureen Bell, Using Stories 
in Teaching by Frances Miley, Amy Griffin, 
Barbara Cram, Robert Kennelly, Coralie 

McCormack, Andrew Read and Effective 
Feedback for Student Learning in Higher 
Education by Iris Vardi. Then followed 
two presentations. Professor David Rich, 
Provost of the University of Tasmania, 
gave a description of the features of the 
University of Tasmania. Andrew Sharman 
then talked about the Saving the Tasmanian 
Devil program. Following this delegates 
renewed friendships and made new friends 
over drinks and nibbles.

The following morning the conference 
was officially opened by the Governor of 
Tasmania, His Excellency, the Honourable 
Peter Underwood. In the evening 
His Excellency hosted a reception at 
Government House during which delegates 
had the opportunity of exploring the 
beautiful building. This was a highlight of 
the conference. 

The conference dinner held on the last 
evening featured an 80’s theme and with the 
aid of a great band delegates let their hair 
down with some energetic dancing. Before 
this happy frivolity three new HERDSA 

fellows received their Fellowships and three 
Fellows, Sue Jones, Robert Kennelly and 
Shelda Debowski received the renewal of 
their Fellowships for a further three years.

During the final session a number of 
prizes and awards were presented, the 
details of which can be found elsewhere 
in this issue of HERDSA News. Stanley 
Frielick , the convenor of 2013 conference 
in Auckland whetted our appetites for 
next year. The theme of the conference is 
“The place of Learning and Teaching” and 
very appropriately the venue will be the 
brand new teaching space at the Auckland 
University of Technology. Finally gifts were 
presented to those who had worked so hard 
to make this conference so successful and 
enjoyable.

For those who missed the conference and 
would like to read the conference papers 
you will find them at http://www.herdsa.
org.au/?page_id=2885

Now plan to come to the Auckland 
conference next July. See you there.

HERDSA by the Harbour 2012
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Allan Goody launching the new HERDSA 
Guides at the Conference

Iris Vardi receiving her HERDSA Fellowship 
from the president, Shelda Debowski

New Fellows Glyn Thomas, Iris Vardi 
and Fay Patel 

Jarrod Green, a student keynote speaker at the 
Connections Café

http://www.herdsa.org.au/?page_id=2885
http://www.herdsa.org.au/?page_id=2885
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Prizes and Awards

HERDSA Travel Awards 
to attend the HERDSA 
Conference

The purpose of the travel awards 
is to provide financial support 
for potential participants who 

can demonstrate financial hardship (e.g. 
fulltime student, geographical location or 
other personal circumstances); are able to 
attend the full conference; have submitted 
a conference paper based on their research; 
are willing to make a contribution to 
HERDSA News, have had limited, or no, 
opportunities to attend similar conferences; 
and have not previously received a 
HERDSA travel award. 

In 2012, three successful participants 
received awards of $1,000 to support their 
attendance at the Hobart Conference:

Cassandra Colvin
Murdoch University
Refereed paper: “Intercultural 
interactions in university tutorials: A 
Bourdieusian analysis”.

This year I was 
able to attend 
my first ever 
H E R D S A 
c o n f e r e n c e , 
this owing in 
large part to 
being awarded a 
HERDSA travel 
award. I am a 
PhD student at 
Murdoch University, studying intercultural 
interactions on university campuses. My 
supervisors, Professors Simone Volet and 
Farida Fozdar, recommended that I attend 
HERDSA so that I could gain professional 
experience presenting an academic paper, 
and make connections with peers in the 
broader academic community. They also 
believed that the conference theme and 
objectives aligned with some research 
that we had done together exploring the 

intercultural interaction experiences of local 
students in the university classroom. 

I must admit that I arrived at HERDSA 
feeling nervous and a little unsure as to what 
to expect. However, I had not realised how 
nurturing and supportive the HERDSA 
community was. Indeed, it appeared 
that the conference theme, “Making 
Connections”, transcended the academic 
focus of the conference, influencing its very 
functioning. Not only did I find people at 
the conference to be very approachable, 
the conference structure encouraged and 
facilitated opportunities to engage with 
colleagues. I was particularly grateful for 
the Welcome Breakfast for New Members 
on the morning of the first full day of 
scheduled presentations. This was a lovely 
event, and its intimacy made networking 
easy for conference newcomers such as me!

Apart from the collegiality of the conference, 
I was also inspired by the papers that I saw 
delivered, and the conversations that they 
stimulated. Not only was the content of 
these presentations of interest, I was also 
interested to observe the engaging, erudite 
and crisp manner in which these papers 
were delivered. I was therefore able to gain 
knowledge of research and practice that 
was presently occurring in the industry, as 
well as encouraged to reflect on my own 
research, its assumptions, design, and its 
presentation. I left the conference feeling 
invigorated and motivated to continue my 
research.

I am most grateful to have been given 
the opportunity to attend the HERDSA 
Conference. Special thanks are owed to my 
supervisors, who encouraged me to attend, 
and also covered the cost of my airfare and 
registration, and HERDSA for the travel 
award. Without this generous financial 
support I would not have been able to 
attend. Thank you.

Thi Tuyet Tran (June) 
La Trobe University
Refereed paper: “Graduate employability: 
interpretation and expectation”. 

I am back 
to study 
and work in 
Melbourne , 
and I bring 
with me a 
great memory 
from the 
H E R D S A 
confe rence . 
There is too much to say and I don’t know 
where I should start. I’ve been to several 
conferences already, but this may be the first 
time I can see so many Professors and Drs 
with all the big names, but I, an international 
student from a poor developing country, 
did not feel isolated at all. Everyone was 
so friendly, open and helpful. I always had 
a feeling of being included. It’s also the 
first time in a conference I think I could 
approach the executives that easy. Not only 
you, but also Shelda were giving me a very 
warm welcome and talked to me as to a 
team member. I really appreciate your way 
of management.

I really enjoy the conference, not only 
because of its hospitality and its atmosphere, 
but the content of the conference is also very 
academic and informative. The workshop 
on “Increasing your research productivity 
and impact” (by Shelda) impressed me 
most. It was really inspiring. I came home 
and already have a plan to talk to my 
friends and colleagues in my Faculty about 
research productivity and collaboration, 
and hopefully we can work out something, 
based on the tips Shelda gave me.

In terms of the benefit for my own work, I 
really appreciated the comments made on 
my presentation. Such encouragements as 
“you are on your way”, “you did a great job”, 
or “what you present is very interesting” 
increase my confidence and belief that I am 
on the right way. Thanks so much for giving 

http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00180.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00180.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00180.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00217.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00217.pdf
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me a chance to be heard. I also enjoyed the 
Café talk, and feel a bit proud when I think 
other members in my group did listen to 
me and “take in” my opinion when we 
attempted to create variables to measure 
“employability”.

And, again, thanks so much for the travel 
grant, it helped me not only financially, 
but also in terms of building up a better 
academic profile. 

Venicia McGhie
University of the Western Cape 
South Africa
Refereed paper: “Enabling factors for 
successful first-year student learning” 

HERDSA Prize for Best Paper 
Presentation by a Student
The purpose of the prize is to encourage 
students to disseminate their work at 
national and international higher education 
conferences.

Bridget Dijkmans-Hadley 
University of Wollongong 
was awarded this prize with her paper 
“Understanding expectations of 1st year 
medical students on primary care clinical 
placements”

B r i d g e t ’ s 
reflections of 
the HERDSA 
C o n f e r e n c e 
follow:

The HERDSA 
c o n f e r e n c e 
was the first 
c o n f e r e n c e 

that I have presented at and I found it to 
be a very welcoming experience. The prize 
received was greatly appreciated as I was 
not expecting it and I’d like to thank my 
supervisors (Dr Judy Mullan and Dr Kylie 
Mansfield) for all their support. I found 
everyone at the conference to be very open 
to new researchers and provided thought 
provoking questions. I enjoyed the various 
sessions I attended. They encouraged me to 
critically reflect on my current practices as a 
student and also how I can influence people 
in a learning environment. 

The HERDSA judges also awarded two 
further acclamations: 

“Highly Commended” was awarded to 
Agustian Sutrisno  from the Queensland 
University of Technology for his refereed 
paper “Social ties as key knowledge 
agents between Indonesian and 
Australian universities: Perspectives from 
an Indonesian university”.

Agustian Sutrisno 
A g u s t i a n ’ s 
reflections of 
the HERDSA 
C o n f e r e n c e 
follow:

H E R D S A 
2012 was 
a c t u a l l y 
my first 
“international” 
conference participation. I’ve attended 
many conferences back home in Indonesia 
that involved international participants, 
but HERDSA 2012 is different as it was 
the first time I delivered a conference 
presentation in front of no Indonesians at 
all. I did practice my presentation in front 
of my fellow PhD students at QUT so I did 
not feel any problem doing the presentation 
at HERDSA 2012. I was wonderfully 
surprised at how relaxed and friendly the 
overall atmosphere of HERDSA 2012 
was. In Indonesian conferences people are 
normally very formal and there are a lot 
of probing questions. Having said that, it 
does not mean that there was no serious 
academic conversation at HERDSA! 
The conversation café was an interesting 
concept and since my table only consisted 
of three people, including myself, I gained 
in-depth understanding about the realities 
of university life in Australia. I was happy 
to talk with many academics from around 

Australia and beyond in such a relaxed and 
frank atmosphere and those conversations 
enriched my understanding about how 
Australian universities work, one of the 
themes covered in my PhD project. After 
interviewing so many university leaders 
in Indonesia and Australia in a formal 
setting, being able to meet these academics 
in a totally different atmosphere was a 
welcome change. I did not actually realise 
that I was a new member of HERDSA. 
There was no indication in the earlier 
e-mail correspondence about it and just 
realised that I was a new member on the 
second day of the conference as I noticed 
the writing “New Member” on my name 
badge. Nonetheless, all the people I talked 
to seemingly did not notice that at all and 
were just happy to converse on a variety of 
issues about higher education. Perhaps, a 
HERDSA conference on a summer will be a 
better option for someone born on a tropical 
island such as myself. I was so worried that I 
would freeze under a Tasmanian winter, an 
unfounded worry. I had enough food (and 
wine) and company to keep me warm at 
HERDSA 2012.

Michelle Cunningham Fox from 
Queensland University of Technology 
was “Commended” for her refereed 
paper “A creative approach to connecting 
reflection to learning for commencing 
tertiary students”.

Taylor & Francis Prize: Best 
Paper by a New Researcher
The purpose of the award is to foster 
original research by encouraging new and 
less experienced researchers.

Jeremy Prichard, University of Tasmania 
was awarded this prize for his refereed 
paper “Multiple-choice questionnaires 
and the success of law students: results of 
a preliminary evaluation”.

Jeremy says “The HERDSA conference 
was terrific. It was very stimulating to hear 
and talk about the art of teaching with so 
many thoughtful academics from all sorts 
of disciplines. The prize has definitely 
encouraged me to undertake more research 
in the area”.

HERDSA Prize for Best Paper 
This award of $1,000 is open to all papers 
accepted for presentation as a full refereed 

Venicia being awarded her prize by 
HERDSA President Shelda Debowski 

http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00124.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00124.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00124.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00234.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00234.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00234.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00207.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00207.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00207.pdf
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By Andrea Jackson and Katie Livesey 

Impressions of the Conference

This year we have collected several personal 
impressions of the conference and these 
can be found in the articles “Prizes and 
Awards” and “Supporting New Scholars: 
a new HERDSA Initiative”. This article 
was written by two overseas visitors from 
Leeds University in the UK and provides 
another perspective on the conference. 
Editor.

Andrea Jackson and Katie Livesey 
visited HERDSA from the University 
of Leeds in the UK. Both are based 

in the School of Earth and Environment 
where they are working on projects to help 
students with their transition from school 
to university and to understand the enablers 
and barriers to the engagement of students 
with their discipline and the school in order 
to facilitate interventions to enhance their 

higher education experience. Here they give 
their impressions of their first HERDSA 
conference.

Why travel all of this way to HERDSA? 
That was the question we were asked the 
most during the conference having travelled 
all the way from the UK. As much of the 
literature that has shaped our research has 
come from Australia, and in keeping with 
the “connections” theme of the conference, 
we saw this as a good opportunity to share 
our work, learn from others and explore 
potential future collaborations. We were 
fortunate to be able to present on two 
occasions and were delighted at the positive 
response and the keenness to hear more 
about our work on student engagement and 
transition. 

Hobart was a gentle introduction to 
Australia for us with a climate we were able 
to relate to! The conference itself offered us 
a full program with themes addressed in 
a variety of ways. We particularly enjoyed 
the “Connections Cafe” and those at our 
table had a productive discussion about 
the changing nature of student engagement 
throughout the higher education student 
journey.   Delegates coming from a wide 
variety of roles helped to give different 
perspectives. 

The keynote presentations were excellent. 
Kathy Takayama’s presentation gave us 
some food for thought on how students can 
learn through non-traditional disciplinary 
approaches whilst Jared Green’s presentation 
offered a student perspective of some 
current issues facing higher education in a 

paper. Papers to be considered for this award 
will be nominated by reviewers, which the 
HERDSA executive will then judge.

In 2012, Anne Langworthy and Susan 
Johns from the University of Tasmania 
were the recipients of this award with 
their refereed paper “Why is it important 
for Higher education to connect with the 
VET sector?”

The University of Sydney, 
Institute for Teaching and 
Learning (ITL) Creative 
Presentation Award
This award recognises and encourages 
excellence in the scholarly communication 
of knowledge in a conference presentation. 
The purpose of the award is to foster 
engaging and innovative presentations at 
the HERDSA conference. 

Iris Vardi from Curtin University was 
the recipient of this award for her 
presentation “Using written feedback to 
effectively feed forward”.

HERDSA Prize for Best Poster
The purpose of the prize is to promote and 
recognise excellence in the ability to visually 
communicate ideas, findings or outcomes 
related to tertiary education.  

Bernadette Smith, Patricia O’Keefe 
and Jane Rienks from the University 
of Tasmania were awarded the prize for 
their poster titled “How accounting 

students connect with learning resources 
in a blended environment”.

HERDSA Prize for People’s 
Choice of Poster
C a t h r y n 
M c C o r m a c k 
from Southern 
C r o s s 
University was 
the recipient of 
this prize. Her 
poster’s focus 
was “The survey 
as conversation: 
qualitative pre-
testing methods to improve quality”.

The Edith Cowan University 
Authentic Learning Award was 
not awarded this year.
For details of all the Prizes and Awards and 
previous recipients go to this page on the 
HERDSA website: http://www.herdsa.org.
au/?page_id=1451

President Shelda Debroski awarding 
Susan Johns the HERDSA Prize for 

the Best Paper.

http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00187.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00187.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00187.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00004.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00004.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00197.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00197.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00197.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00216.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00216.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00216.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00216.pdf
http://www.herdsa.org.au/?page_id=1451
http://www.herdsa.org.au/?page_id=1451
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very entertaining way.  We both agreed he 
was a great advertisement for UTAS. 

We each attended one of the provocations 
and although we found them interesting 
we found the debates centred around the 
Australian higher education system limiting 
our ability to contribute.  

The social program was well thought out, 
from the initial welcome reception through 

to the trip down memory lane back to the 
time of Footloose, fluorescent legwarmers 
and the rubix cube at the 1980s disco. 

Throughout the conference and our stay in 
Hobart we found everybody to be incredibly 
friendly and hospitable. The conference 
was organised extremely well, from initial 
registration through to time-keeping at the 
event.   Leesa in particular was always on 
hand to reply to our queries over email. 

All in all we left Hobart full of ideas, 

questions and inspiration for the future 

direction of our work.  We will be publishing 

our research in the near future and welcome 

contact from anyone who would like to 

collaborate on a future venture, to discuss 

our work further, or if they would like to 

visit us in Leeds.

By Shelda Debowski 

Connecting the Dots in Academic Work
HERDSA 2012 President Address

Our academic world is changing 
rapidly as a result of globalisation, 
technology, funding shifts, 

economic imperatives and growing 
competition for students, to name a few. 
The economy has been a particularly 
powerful influence over the last few years, 
as student demand for particular national 
products has shifted. We have seen a growth 
in internationalisation in the United States 
and United Kingdom, and increasing 
pressures on Australia as its dollar becomes 
an impediment to attracting international 
students. The downturn in Australian 
student recruitment has prompted a raft 
of reviews of university practices and 
increased the concern for the bottom line 
in our higher educational institutions. At 
the same time, we have seen a growing 
push to reflect government imperatives that 
higher education meet ideologically-driven 
outcomes. While many of these, such as the 
expansion of access to higher education, are 
very important initiatives, the reduction of 
higher education to being an economic tool 
that increases student employability can put 
other functions of higher education at risk. 

International and national pressures have 
greatly escalated expectations of university 
staff. As the performance metrics for 
universities become more public, we have 

seen a commensurate focusing on how each 
individual meets designated standards. In 
many cases, the universities have relied on 
research-based metrics to judge the worth 
of academics: a practice that is highly 
reductionist and simplistic. While these 
metrics are easy to gather and assess, they 
have generated some very strong messages 
about what counts in higher education: 
and despite the rhetoric, student learning 
is not the key message being received. This 
has shifted the dynamic of universities into 
a more challenging, frenetic setting where 
performativity and managerialism have 
risen to new heights. 

In this setting of comparative judgment 
and performance metrics, it is evident 
that there are some significant new threats 
to academic identity and practice – 
particularly for newcomers or those who 
operate in less traditional contexts. The 
productivity push challenges academics 
in their efforts to reflect, learn, create, 
build collegial settings and connect. It is 
categorising academic practice as research-
based, with less recognition and valuing of 
learning, engagement, service or leadership 
activities. There has been considerable 
churn through the application of these 
crude measures, particularly evident in the 
raft of staff redundancies and other forms of 

organisational restructure that are evident 
across the sector. 

Recently I completed a Churchill 
Fellowship, visiting the UK, US and New 
Zealand to explore strategies that support 
academics in their development. The tour 
enabled me to work and talk with a vast 
array of academics – from deputy vice 
chancellor level down to new academics. My 
interactions confirmed that this is a time of 
high uncertainty for the sector, with many 
academics and academic leaders seeking 
approaches that will future-proof their 
careers and communities. The following 
reflections are drawn from those meetings 
and my recent exploration of academic 
work through a forthcoming publication 
(Debowski, 2012). These two experiences 
have encouraged deep consideration of 
the key factors that underpin a sustainable 
future for academics and the sector as 
a whole. In essence, they emphasise the 
criticality of creating a more integrated view 
of academic practice and its development. 
In this address I would like to highlight six 
foci that have clearly emerged through my 
many discussions, and the role of HERDSA 
in supporting sectoral development.
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Academic Identity
Across four continents academics and 
leaders highlighted the uncertainty and 
mixed messages that are being encountered 
as they negotiate the scope and nature of 
academic roles. There is a strong disjunction 
between the cues, rewards, recognition and 
role expectations that are being conveyed 
to university members. While research is 
the ascendant criterion on which value 
is ascribed, teaching remains the core 
function that helps universities survive. 
Many academics noted confusion and 
a diminishing sense of identity as they 
tried to accommodate the different (and 
sometimes conflicting) cues from their 
departments, institutions, disciplines and 
personal values and beliefs. The increasingly 
frenetic nature of academic work has 
offered limited time to debrief and build 
a strongly located sense of identity. This 
has been particularly challenging for new 
academics as they negotiate their career 
strategy, manage expectations and meet 
challenging workloads. The diversification 
of academic career paths has also made this 
journey toward a clear identity even more 
challenging – particularly as universities 
categorise academics into more rigid 
groupings (e.g. teaching, research, teaching 
+ research, academic-related…)

A Strategic Approach to 
Academic Work
Marginson (2000) suggests that universities 
are likely to change markedly in the 
coming years – and we already see the 
signs emerging. Increased competitiveness, 
tight financial contexts and challenges in 
securing ongoing work have dramatically 
changed the nature of higher education 
employment. There is marked churn in 
the management of existing academic 
workforces, particularly through assessing 
individual performance. The entry paths 
into academe have also become much 
more diverse and perhaps, unpredictable. 
In this context, it has become critical 
that academics take a stronger ownership 
of their careers and be conscious of the 
consequences of their decisions. In effect, 
they need to be strategic in understanding 
their motivations and choices. 

Career management strategies offer 
considerable value in operating effectively 
in this complex world. As Baruch (2004) 
notes, the onus is on the individual to be 

career savvy and to operate in a strategic 
manner – which may very well generate 
multiple career paths. Academics need 
to be clear about both current and future 
expectations, emerging opportunities and 
how they can best leverage their talents 
and skills. They also need to be politically 
attuned to the wider setting in which they 
are located. A particular career model that 
resonates well is that of Intelligent Careers 
(Arthur et al., 1995). The authors highlight 
the importance of knowing why we are in 
our particular roles; how to do the necessary 
work; who can support and guide us in 
building an intelligent career; what needs 
to be understood and monitored to control 
threats and leverage opportunities; where 
resources and assistance may be found and 
when the best timing for decisions and 
actions can be made. 

Sustainable Strategy
A key element of being successful in 
academic life is ensuring that one’s skills 
and capabilities are constantly enhanced. 
Academics require constant renewal 
and updating to keep abreast of new 
expectations and emerging professional 
roles that they may assume. Teaching, 
research, engagement and leadership are 
the key platforms of a successful academic 
career, but they all require a conscious, 
reflective approach to self-assessment, 
ongoing learning and feedback seeking. 
Of critical importance is being clear about 
institutional expectations and practices, 
personal values, needs and desires, and 
accessing a wide range of support structures 
to provide assistance and guidance. Implicit 
in this approach is the concept of personal 
agency: that the individual is able to plan 
and enact a strategy that matches their own 
values and needs and which is achievable 
in the given context. Also critical is the 
capacity to set clear goals and priorities so 
that essential outcomes are accomplished. 
Sustainable strategies are managed by 
the individual, but are best planned and 
managed with the guidance of others. 

Mentorship is a key element of successful 
academic career strategies, offering 
career and psychosocial support (Young 
and Perrewe, 2000; Brown et al., 2009; 
Debowski, 2012). This is an under-utilised 
mechanism that really needs to be more 
strongly deployed in academic communities. 
Successful academics will often cite mentors 
as a key source of guidance and inspiration. 

Mentors can be particularly helpful in 
highlighting the socio-political context and 
in assessing the competitiveness of each 
academic’s outcomes and strategies. At 
present we anticipate that each individual 
will readily build mentoring relationships 
through their own efforts, but I find that 
few new academics feel confident in setting 
up these liaisons. This is very unfortunate, 
as guidance from others can significantly 
reduce the time lost to poor strategy. 

Another under-developed approach for 
many new academics is the building of 
effective collaborations with colleagues, 
industry or the community at large. The 
confidence to move into new alliances takes 
time to develop and requires a nuanced 
understanding of how the university 
operates in this collaborative space. In 
many cases, academics feel unsure about 
the process of building collaborations and 
may not fully realize the significant benefits 
that can accrue. Successful academics also 
affirm the value in working with others to 
increase productivity and reach of research 
and to build a more creative space for 
teaching. Unfortunately, many academics 
still struggle as lone performers, finding 
that their outcomes are less stellar than 
otherwise might be the case. 

Institutional Responsibility
The missing link in this commentary is 
the role that institutions should play in 
supporting their academic staff. At present, 
it could be argued that the pendulum is far 
too skewed toward performativity and a 
quest for cost savings through shedding staff. 
However, my recent Churchill Fellowship 
highlighted the emerging concern for 
building capacity to take universities 
forward. In many cases, there seemed to 
be a troubling lack of understanding at the 
leadership level as to how academics could 
be best supported. Key factors that can assist 
in building productive but constructive 
communities include:

•	 Rewards	and	recognition	that	value	the	
full range of academic work;

•	 Clear	 expectations	 and	 the	 appropriate	
support to enable staff to build relevant 
skills and expertise;

•	 A	 culture	 that	 is	 underpinned	 by	
collegiality, mentorship and strong 
sponsorship to ensure each academic can 
perform to their full potential;
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•	 Equity	 and	 valuing	 of	 diversity	 in	
creating opportunities and avenues for 
growth;

•	 Inductions	and	orientations	that	ensure	
newcomers are set up for success;

•	 A	clear	and	well-articulated	strategy	that	
is understood by all members of the 
community;

•	 Leadership	 that	 offers	 a	 clear	 vision,	
positive values and a strong focus 
on achieving and encouraging each 
individual. Notably, this factor takes 
time to develop, particularly for 
academic leaders who have had little 
direct exposure to leading groups before 
being thrust into senior roles. 

From this overview, it can be seen that there 
are some critical elements that we need 
to encourage to build robust and resilient 
academic communities. These include:

•	 Holistic	 academic	 identities	 that	
encourage individual self-knowledge 
and integration;

•	 A	 scholarly	 and	 civil	 approach	 to	
academic practice that recognizes the 
diverse roles people play;

•	 Mentoring	 as	 a	 core	 strategy	 –	 for	
newcomers and continuing academics;

•	 Supportive	 development	 of	 academic	
and leadership capabilities;

•	 Community	building	and	connectedness	
and

•	 Peer	support	and	engagement.

Universities are under pressure, but if we 
can focus on these issues, we will be better 
able to address the emergent challenges in a 
resilient and future-focused manner. 

HERDSA and its Role
Your HERDSA Executive is very conscious 
of this changing context and the need to 
continue the provision of high quality 
services and strategies, while continually 
exploring additional ways that might assist 
members. A quick summary of HERDSA’s 
core activities highlights the scope of 
support that is provided to members:

•	 Annual	conference

•	 Higher	 Education	 Research	 and	
Development (HERD) which is now 
published 6 times per year and with an 
additional two papers per issues

•	 HERDSA	News – which is a more newsy 
regular publication

•	 HERDSA	 Weekly	 list – keeping 
members updated with topical 
newsworthy items

•	 HERDSA	Guides – with our aim being 
2 – 3 new guides per annum

•	 Occasional	publications – such as the 
anthology last year, which has been very 
well received. 

•	 HERDSA	 Fellowships – for those 
seeking an opportunity to reflect and 
build their educational strategy 

•	 Branch	Events – providing a social and 
educative forum for regions. Notably, 
our branches are now active in many 
new regions, thanks to the work of the 
chairs. 

In addition, the Executive has been working 
on new ideas to further HERDSA’s impact 
and membership support. These include:

New Scholars in Teaching and Learning 
– which aims to provide increased support 
for those coming into academe for the first 
time;

Social media strategy – we are looking 
into new approaches to maintain 
communication with our members. 

Collaborations	 with	 other	 networks	 /	
associations – which includes the Office 
of Learning and Teaching (OLT), other 
national networks and the Australian 
Council of Deans of Education. These 
collaborations will all contribute to a richer, 
more informed and connected higher 
education community. 

OLT funded project: New Directions 
in Learning and Teaching – This final 
innovation is a very exciting one. The OLT 
has funded a project that has enabled a 
mapping of the last five years of learning 
and teaching scholarship and research. We 
will shortly release the report and move into 
stage 2, which will focus on dissemination 
and exploration of the implications from 
the study. This will be an exciting project 
that will greatly enrich our knowledge of 
Higher Education Learning and Teaching. 

Conclusion
There is certainly no question that higher 
education is shifting rapidly into a new 
mode of operation. The challenge for us 
all is to anticipate those trends and to be 
ready for the likely opportunities that will 

emerge. This will require much more active 
engagement in building new skills, taking 
a strategic approach to career management 
and ensuring that leadership roles are 
supportive of all academic members and 
their contributions. HERDSA offers one 
source of support to keep members abreast 
of new developments, but ultimately, it 
comes down to how we each position our 
career, profile and development plan. It’s 
an important time to take control of our 
destinies, rather than being driven like 
sheep to an uncertain future. Take the time 
to build a strategic, intelligent career. And 
let HERDSA know if it can assist in your 
repositioning. 
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By Shelda Debowski 

President’s Column

Recently I attended the International 
Consortium for Educational 
Development (ICED) Council 

and conference in Bangkok. This is an 
important network for HERDSA, as it 
was one of the founding members of 
ICED and has supported its growth over 
many years. (ICED will celebrate its 20th 
anniversary in 2013.) Interactions with 
another 21 network presidents offered an 
important opportunity to reflect on how 
our network compares and the different 
pressure points that are being experienced 
in different countries. I am pleased to report 
that HERDSA is seen as one of the leaders 
in its support for members, particularly 
through its scholarly publications and 
strong link to other related networks and 
government agencies. The consortium is 
growing in its influence and presence on 
the world stage, particularly in promoting 
consideration of educational principles and 
development strategies. Equally pleasing 
is the growth of emergent networks from 
Asia that are now building more profile. 
The Thai POD network was the first Asian 
host nation, which was very pleasing to see. 
A keynote that was exceptional was from a 
philanthropist who has reformed schooling 
practices through his Bamboo School. To 
see something profoundly different, visit: 
http://mechaifoundation.org/school.asp. 
Many of these practices could be readily 
adopted by universities seeking to integrate 

service learning into their curriculum, but 
more importantly, encourage a rethink 
about how values are enacted in our 
educational philosophies and practices. 
The next ICED conference will be held in 
Stockholm in June 2014. For those who 
work in academic development, this can 
be a very engaging and educational forum. 
However, I would still argue that HERDSA 
conferences are by far the best!

The Tasmanian branch hosted a fantastic 
HERDSA conference in July this year. 
The papers were of a very high calibre and 
the opening by the Governor General was 
particularly engaging, along with a lovely 
cocktail function at Government House. 
New members were welcomed with a 
breakfast on day 1 so that they could meet 
each other, and the sense of community 
grew from there. If you have not been 
to a HERDSA conference for while, see 
if you can book it into your schedule for 
2013. Auckland awaits you with a theme 
around place (http://conference.herdsa.
org.au/2013/). And equally exciting is 
the offer from our Hong Kong branch to 
host 2014. This will be a big opportunity 
to combine intellectual engagement with a 
very enjoyable, exotic location. 

At the AGM we approved a small 
membership increase in the fees we will 
be charging in the coming year. It is two 
years since the last increase, but in that time 
a number of costs have risen. (HERDSA 

has a practice of relying on its royalties, 
membership subscriptions and sales 
from HERDSA guides to underwrite the 
running costs of the Society. Despite careful 
management, it has proven necessary 
to increase the fees by $5.) Notably, 
the journal, which is included in your 
membership fee, has increased in size over 
that time, and branches are much more 
actively encouraging member interactions, 
so we hope that you feel you are getting 
good value. If not – contact me!

Finally, in this issue of HERDSA News, you 
will see a separate Constitutional Reform 
voting pack. The last time the constitution 
was changed was in 2006, with very little 
substantively altered. We are now trying to 
get the constitution into a workable shape, 
as many of its elements are not reflecting 
current practice – as you will see from the 
accompanying explanation. Please take 
the time to review the material and then 
mail your voting slip back. We value your 
feedback and support. 

I hope the remaining part of this year will be 
enjoyable and smooth for you. Please don’t 
hesitate to contact me if you wish to discuss 
HERDSA and its support for members. 

With best wishes,
Shelda Debowski 
Contact: Shelda.Debowski@uwa.edu.au
After September 17, 2012
(Shelda.Debowski@nd.edu.au)

The President’s New Position

On September 17th 2012 Shelda Debowski, the President of HERDSA, will take up the role of 

Deputy Vice Chancellor and Head of Fremantle Campus at the University of Notre Dame. 

New contact: Shelda.Debowski@nd.edu.au

Congratulations Shelda!

http://mechaifoundation.org/school.asp
http://conference.herdsa.org.au/2013/
http://conference.herdsa.org.au/2013/
mailto:Shelda.Debowski%40nd.edu.au?subject=
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Supporting New Scholars: A New HERDSA Initiative

By Deb Clarke

The HERDSA Executive has 
responded to the request from 
members to create a portfolio to 

support New Scholars. The aims of this 
portfolio are to: 

•	 provide	 interpersonal,	 pedagogical	
and organisational spaces for sharing 
and communicating in a scholarly 
community;

•	 design	 mentoring	 opportunities	 by	
connecting new scholars with existing 
HERDSA members; and

•		 offer	 scaffolded	 support	 for	 publishing	
Scholarship of Teaching.

The HERDSA Executive members who are 
responsible for the portfolio are:

Dr Deb Clarke 
(dclarke@csu.edu.au) 
A/Prof Rachel Spronken-Smith 
(rachel.spronken-smith@otago.ac.nz)
A/Prof Coralie McCormack 
(coralie.mccormack@canberra.edu.au)
At the Conference in Hobart, all new 
members were welcomed by the HERDSA 
President Shelda Debowski and shared in an 
informal networking breakfast. In addition 
New Scholars had the opportunity to apply 
for several prizes and awards including:

•	 Taylor	and	Francis	Prize:	Best	Paper	by	a	
New Researcher; and

•	 HERDSA	 Prize	 for	 Best	 Paper	
Presentation by a Student.

Feedback from New Scholars 
about their experiences at 
the Hobart conference was 
gathered by the roving New 
Scholars 
reporter (Deb):

Nayadin Persaud
Central Queensland 
University
As a new member of 
HERDSA, I was very 
pleased to attend the 
recent 2012 conference in Hobart. 

My first connection at the conference was a 
fellow PhD candidate from New Zealand. 
As fate would have it, Jeab’s research interest 
was closely related to my research interest 
and she was in her final stages of completing 
her doctoral degree. Jeab (Mrs Widchaporn 
Taipjutorus) who is completing her Ph.D 
at Massey University in New Zealand is 
investigating self-efficacy in online learning 
environments.

I was pleasantly surprised to find the second 
new acquaintance came shortly after the first 
and my network slowly grew throughout 
the conference. I felt very welcome and was 
impressed by the diversity in the group, the 
knowledge and passion for teaching and 

learning each one of us held. The delegates 
and new members I connected with were 
not only inspiring but also very supportive 
of each other and made the newer members 
feel at ease. The conference soon felt to 
me like a community of teaching scholars, 
learners, researchers, engaged academics, 
and on reflection I recall with great 
appreciation the gracious acceptance and 
encouragement of other members.

As a Ph.D candidate, the opportunity 
to connect and network with educators 
and other candidates across disciplines 
was rewarding. The dialogue created 
was meaningful, thought provoking and 
relevant to the needs of Universities across 
the world. This conference provided us 
with a foundation for engaging in authentic 
experiences of examining teaching and 
learning initiatives and practices. For me, 
the passion, the beliefs, and the truth that 
each of us seek and that was within each 
of the presenters, remained long after the 
PowerPoint slides and formal presentations 
had ended. 

Thoughtful, human interactions without 
competition, or ego, surrounded the lectures 
and the social events at this conference. 
The principals of respect and care for one 
another are the heart of any organisation 
and I look forward to participating in a 
society that upholds these tenements. 

Many delegates commented how unique 
this conference was and perhaps better in 
some ways than those of the past and that 
they were pleased that academics from 
a range of disciplines were presenting 
information.

It was meaningful to see Fay Patel receive 
a fellowship and as I sat there listening to 
her achievements I could not help thinking 
how amazing it was for her to be honoured 
in this way. I hope that HERDSA does 
move toward a mentoring program as the 
fellowship recipients provide a very real 
inspiration for the early researchers. 

I am proud to be part of an organisation 
that genuinely supports new researchers and 
people from diverse backgrounds. I left the 
conference feeling empowered, uplifted and 

Dr Deb Clarke A/Prof Coralie McCormackA/Prof Rachel Spronken-Smith

mailto:dclarke%40csu.edu.au?subject=
mailto:rachel.spronken-smith%40otago.ac.nz?subject=
mailto:coralie.mccormack%40canberra.edu.au?subject=
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thinking critically about my own research 
in light of the new knowledge gained from 
the presentations and feedback from my 
peers.

Jo Brown
University of Newcastle
The Pre-Conference Workshop on 
Communities of Practice provided a very 
supportive, collegial and thought provoking 
introduction to the conference. The Keynote 
address by Dr Kathy Takayama, Brown 
University, USA, at the 2012 HERDSA 
Conference set the scene for me for the 
remainder of the conference. Her address 
reinforced my belief that interdisciplinary 
practices provide the potential for deeper 
learning and unexpected opportunities. 
Woven throughout the conference this 
interdisciplinary theme culminated for me 
during the Connections Café. What a fun, 
fabulous opportunity to toss thoughts and 

ideas around with colleagues from not only 
other institutions but other disciplines. So 
refreshing.

I felt welcome before commencement of 
the conference due to email and telephone 
conversations with Leesa, who I made 
certain to meet at the registration desk. An 
unexpected and very welcome opportunity 
arose when I, as a PhD student, was 
presented with an upgrade to a full 
registration. I very much appreciated this 
degree of care, concern and attention to 
detail given difficult personal circumstances 
and was not surprised that this theme was 
carried through the entire conference with 
extremely friendly, highly competent, 
helpful conference organisers, very 
tech savvy IT support and outstanding 
conference facilities. 

Attending all days and sessions of the 
conference proved difficult due to the 

analysis of international student integration 
in Russia and the US) carried on to my 
postgraduate research when I became 
interested in how Aboriginal and Torres 
Strait Australian academic success is 
constructed in universities. 

My doctoral thesis is an interdisciplinary 
exercise with its analytical tools combining 
anthropological methodologies of 
ethnography and case-study with 
theoretical frameworks from the discipline 
of higher education. Findings from 
Australian and overseas empirical higher 
education studies helped me identify the 
issues and the gaps of knowledge in the 
area of minority student performance in 
higher education, and solidify the links 
between the key concepts explored in my 
work – disadvantage, Indigenous academic 

success and supposed contributing factors 
of this success. In-depth semi-structured 
interviews and participant-observation 
with Indigenous students and Indigenous 
and non-Indigenous staff at an undisclosed 
Australian university (referred to as The 
University throughout my work) allowed 
me to gain a more thorough understanding 
of the processes underlying Indigenous 
Australian experiences in universities 
and the construction of Indigenous 
achievement. Ethnographical process also 
helped me to document my journey as a 
non-Indigenous researcher engaging with 
mostly Indigenous Australian participants 
in the “field” – a social setting that I entered 
to develop ongoing relations with people 
in this setting and analyse my experiences, 
interactions and observations in order to 
answer the research questions. 

By Ekaterina (Katya) Pechenkina

Research in Progress: A Report 
Researching Indigenous Australian 
Success in Higher Education: A Case-
Study of an Australian University

Research in Progress is an occasional 
feature in HERDSA News in which a 
researcher provides a progress report about 
their project. In this issue we welcome 
Katya	 Pechenkina	 who	 is	 examining	
the success of Indigenous Australians in 
higher education. Readers with interests 
in this area are encouraged to contact 
Katya and share experiences.

I joined The University of Melbourne 
in 2010 as a PhD candidate in 
anthropology after graduating from 

Saratov State Technical University in 
Russia and then working for several years 
providing support services to international 
students in the University of Wollongong 
and later Monash University. My original 
interests in the field of higher education 
(my Honours thesis was a comparative 

vast number of interesting and varied 
concurrent sessions however I was fortunate 
in choosing informative presentations 
related in some way to my study. I have a 
notebook crammed with references and key 
points to follow up in relation to my PhD. 
I’m very thankful for this. Given different 
circumstances I would have liked to have 
attended the New Members Breakfast as a 
way of meeting those in a similar situation 
to myself, maybe next year. I would like to 
see Connections Café continue and hope to 
attend the Provocations session at the next 
HERDSA conference. 

Make Contact
New Scholars are encouraged to contact 
Deb, Rachel and Coralie to register their 
area of research interest and to suggest ways 
in which the group can help them.

Note. This article was written by Deb 
Clarke	on	behalf	of	the	group.
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Indigenous Teaching Workshops
Do you teach Indigenous students or Indigenous curriculum? Would you be interested in discussing research-based 
approaches to effective Indigenous teaching? At workshops funded by the Office of Learning and Teaching, you are 
invited to engage with findings from a recent Fellowship on Indigenous Teaching, together with practical implications 

for those of you  teaching in the field. 

Several Indigenous centres, teaching and learning units, and faculties have already taken up this offer, with participants 
reporting beneficial outcomes for their practice.

The workshops will be cost-free to your institutions. I would love to hear from you. 

Please email Christine Asmar at casmar@unimelb.edu.au

Further information: http://www.Indigenousteaching.com

In order to position The University in the 
higher education field nationally, I have 
analysed Indigenous Australian university 
statistics from forty Australian universities 
over the period of seven years (2004–
2010) for average Indigenous enrolment 
and completion numbers and completion 
rates. Indigenous completion rates were of 
particular interest as they serve as the most 
appropriate indicator of student success 
since they are representative of a trend over 
time. 

This statistical analysis revealed there are 
universities where Indigenous students 
perform exceedingly well – at the same 
level as the main student body or better. 
The University had the highest Indigenous 
completion rate over this period, averaging 
at 80 per cent, thus demonstrating that its 
Indigenous students tended to be highly 
successful. Taking this statistical dimension 
of Indigenous academic success as a 
starting point, I attempt to determine what 
constitutes this success and whether there 
is a culture of Indigenous success that is 
created and maintained at The University. 
If there is such a phenomenon as a culture 
of success then I ask, is it homogenous or 
are there different subcategories within it, 
that is, are there multiple cultures of success 
to speak of. 

Having now completed my fieldwork, I am 
working towards the first draft of the thesis. 
Among the preliminary research findings 
are those concerned with Indigenous 
students’ perceptions of institutional 
support and its role in their academic 
achievement. These perceptions varied 
greatly between the student participants 
– whilst some students acknowledged the 
importance of institutional support in their 
success, many admitted they did not have 

much need for it. Some students even felt 
they were targeted with unsolicited offers of 
support (for instance, in a classroom) after 
presumed being in need of support because 
of their Indigeneity. 

The University’s Indigenous-specific 
support embodied primarily by The 
Indigenous Unit was perceived by the 
participants as significant, regardless of 
whether they themselves used the services 
provided through The Unit or not. The Unit 
was also viewed as an important designated 
space on campus Indigenous students could 
claim their own. The students felt that The 
Unit played a crucial role in setting the tone 
of Indigenous agendas and representing 
Indigenous interests on campus hence 
ensuring Indigenous voices were heard 
at the top of The University’s hierarchy. 
This symbolic dimension of Indigenous 
support translated into the students’ sense 
of security (defined as a “cultural safety net” 
by one participant) and a strong feeling that 
Indigenous advancement mattered to The 
University. 

In addition to its official functions, The 
Unit facilitated and promoted informal 
support, serving as a place where Indigenous 
students could meet, communicate and 
form informal networks – a foundation of 
peer mentoring. Outside of The Unit’s walls, 
Indigenous Australian academics found 
themselves engaged in informal support and 
acting as mentors to Indigenous students. 
The very presence of these prominent 
academics at the key Indigenous events on 
campus, added to the overarching culture 
of Indigenous success I argue exists at The 
University. As one Indigenous academic 
who participated in this project said, “There 
is a culture of excellence and attitude of 
fearlessness – the two ingredients of our 

research culture and highest [Indigenous] 
completion rate”. 

While The University’s reputation and 
Indigenous students’ sense of pride of 
being admitted here contributed towards 
an overall culture of success, Indigenous 
success tended to be cohort-based. Differing 
for example, between undergraduate and 
postgraduate or campus resident and 
non-resident Indigenous students, each 
sub-group sought out or devised its own 
support mechanisms that they further 
maintained and reproduced with each 
new generation of students. However 
there were also examples of Indigenous 
students who did not subscribe to any of 
the success cultures and prematurely ended 
their studies. Interestingly, many of these 
students have re-enrolled elsewhere and 
eventually completed their degrees, perhaps 
demonstrating there is another dimension 
of Indigenous success or perhaps success in 
a different educational culture. 

Finally, as suggested by one informant, 
Indigenous success is generative and 
rarely individualistic. This for example 
is supported by the fact that Indigenous 
alumni tend to remain engaged with The 
University’s Indigenous community, thus 
fostering the next generation of Indigenous 
academic talent. Based on the preliminary 
findings, Indigenous academic success 
is just that – self-sustaining, cyclical and 
reproducing itself with each new generation 
of students.

Ekaterina	 (Katya)	Pechenkina	 is	 a	PhD	
Candidate in the School of Social and 
Political	 Sciences,	 Faculty	 of	 Arts,	 The	
University of Melbourne.

Contact: Katya Pechenkina 
epec@student.unimelb.edu.au

mailto:casmar%40unimelb.edu.au?subject=
http://www.Indigenousteaching.com
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By Kelly Matthews 

Musings of an Early Career Academic: Testing Threat 
Gone, but Where were our Leaders?

The Collegiate Learning Assessment 
(CLA) was born out of the 
voluntary accountability system 

suggested for higher education in the 
United States of America (USA). Developed 
by the RAND Corporation’s Council for 
Aid in Education, the CLA made its debut 
in the American spring semester of 20041. 
The 2002 Peer Review article2 offered the 
intentions of the CLA with statements like, 
“an assessment system cannot be handed down 
to higher education from above; it must be 
a faculty- and institution-driven initiative”, 
so they proposed “to create a model and an 
incentive for the continuous improvement of 
higher education …measures of quality that 
all the major stakeholders … can use as part 
of their evaluation of the quality of academic 
programs nationwide”. Good intentions, 
indeed. Ten years later, the CLA has become 
a for profit instrument of accountability 
which is largely “handed down from 
above”. Perhaps a well designed assessment 
task founded in good principles, many have 
questioned the reality of measuring complex 
skills (critical thinking, analytic reasoning, 
problem-solving and communication 
skills) using a selective, voluntary-based 
sampling approach within a value-add 
methodology. To then use that metric as a 
measure of student learning resulting from 
their undergraduate education, and thus 
institutional effectiveness, is a leap that any 
thinking person would question. 

It is not intention in this piece to quote the 
growing body of research raising questions 
as to the validity of the CLA. Instead, I wish 
to use the CLA and its proposed adaption 
in Australia as the backdrop for my musing 
on leadership. My perspective is as an early 
career academic (ECA) in the discipline of 
higher education.

While I was studying in the USA in the 
early 2000s I was unaware of the CLA. Fast 
forward to 2008, the annual Assessment 
Institute3 in Indianapolis where I watched 
roughly 60% of the 900 attendees raise 

their hands when asked if their university 
used the CLA. By this stage, I had moved 
to Australia and started my PhD in higher 
education, so I was aware of numerous 
tools created for measuring “actual student 
learning”. I recall smirking in that huge 
auditorium in Indianapolis, delighted that I 
was in Australia, working and studying in a 
higher education system free of government 
accountability/testing measures. I felt 
confident that Australians were far too 
sensible and skeptical to go down the same 
road of testing. 

June 2011: “The Australian Government is 
planning to introduce an Australian version 
of the CLA as part of its Higher Education 
Performance Funding framework”.4

2012–2014: The Australian government 
has budgeted $2.32 million to adapt and 
implement the CLA across the higher 
education sector.5

June 2012: “In view of widespread concerns 
expressed in the sector about the validity and 
reliability of the CLA instrument and that it 
is not fit for purposes currently proposed for its 
use in Australia, the development of a CLA 
pilot study in Australia not be continued”. 6

Here I am now as an ECA, a lecturer in 
higher education, a leader of an Australian 
Learning and Teaching Council (ALTC) 
project exploring science curriculum 
from a whole of program perspective and 
a participating member of HERDSA. 
And somewhere in-between that smirk in 
Indianapolis and today, I have grown less 
confident in the sensibility of Australian 
government officials to make informed 
policy decisions. 

The ray of sunshine, I suppose, is that the 
Australian government has abandoned their 
proposal to invest 2.3 million dollars into 
adapting the CLA for use as a mandated 
value-add measure of university effectiveness 
tied to performance funding with results 
publicly accessible for comparison on 
the “my Universities” website6. My prior 

confidence stemmed from a perception 
that leadership from within the higher 
education community had more influence 
on Australian policy-makers. 

At the 2011 HERDSA conference, I 
attended a panel session comprised of the 
putative established, higher-up members 
of HERDSA. In the opinion of “expert” 
panelists, they all criticised the CLA and 
the government’s proposed use of it. The 
questions boiling to the surface of my 
mind as I listened to them complain was 
- who are our leaders of teaching/learning 
in higher education? More specifically, I 
questioned the actual level of influence of 
those people with the knowledge-base in 
assessment/evaluation, curriculum, and 
teaching/learning. The question I asked of 
the panelists was (paraphrased): if you all 
have the knowledge and you all know the 
CLA is terrible, then how did we get to this 
point where the government is investing 
in it? To which the panel chair responded, 
“someone at a cocktail party got the ear of 
a politician”. 

A year later, I asked the same question of a 
prominent assessment expert from the USA 
on a short speaking tour for an ALTC project 
on assessment and learning outcomes. Her 
answer was similar: “someone sold the 
idea of the CLA to the presidents of the 
universities”. Who were these “someones”? 
And why weren’t leaders in higher education 
amongst these “someones”? 

Of the several assumptions implied in my 
queries, the most obvious is my belief that 
we need such leaders. Perhaps less apparent 
is my assumption that such leaders should 
be found within HERDSA and the field 
of higher education. Of course, we are 
a relatively new field, and many have 
identified this in written academic papers/
books on the topic of our discipline 
identities as higher education researchers 
(or academic developers). However, it 
seems academic research outputs are not 
a prerequisite for becoming a leader in 
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the sense I imagine (influencing decision-
making in Canberra - in our universities for 
that matter). What are we doing to develop 
leaders with the capacity to influence and 
guide policy-makers? How can these leaders 
be visible and viewed as creditable amongst 
those with the funding authority? Now I 
am asking all my ECA peers, how are we 
building and developing our capacities for 
leadership in our discipline? 

For now the proposed use of the CLA has 
been squashed in Australia. While the June 
2012 report6 suggests the decision was 
based on the 39 (out of 48) submissions 
that specifically raised concerns about the 
use of the CLA, the “fiscal objectives” of 
the government in cutting performance 
funding for student experience and quality 
learning outcomes also influenced their 
decision to eliminate the CLA. Regardless, 
our deputy vice chancellors academic 
(DVCA) or equivalent, many of whom 
responded thoughtfully to the discussion 
paper proposing the CLA, are leaders for 
higher education by definition of their 
position. I wonder how many DVCAs come 
from a disciplinary background in higher 
education or are engaged in meaningful 
dialogue with HERDSA? For the vast 
majority of HERDSA members who are not 
DVCAs , how are we working to influence 
and inform our senior executive on matters 
of national policies?

Below are a few simple ideas for developing 
leadership capacities.

1. Stay current of higher education policies. 
I am not suggesting becoming an expert; 
simply understand the broader context that 
inevitably influences our work. For instance, 
read the higher education supplement 
on Wednesdays in The Australian (or 
the equivalent in your country), and 
periodically check out the latest reports on 
the government higher education website. 
Also, consider finding a mentor, someone 
within or outside of your university who 

is knowledgeable in the area of higher 
education policy.

2. Challenge our “experts”. Thoughtful 
skepticism and respectful questioning is 
how we, as ECA, can become engaged with 
our discipline, HERDSA and the more 
established “expert” colleagues. Ask such 
questions of speakers at conferences, those 
speaking from a place of expertise, either 
during the question time of sessions/talks, 
or approach the speakers afterwards.

3. Get involved and engage with policy 
activities. At the level of your unit/centre, 
add a policy agenda item to meetings for 
discussion, or add a policy item to your 
institutional teaching/learning newsletter. 
At the institutional level, you could offer to 
assist in responding to national discussion 
papers and reports. At the national level, 
submit a contribution in fora such as this 
newsletter or letters to the editor in The 
Australian or your higher education media 
outlet. And here, a mentor can assist you.

This is by no means an exhaustive list, nor 
a prescriptive set of steps to follow. I am 
simply suggesting a few ideas to engender 
engagement in policy debates as a means of 
building leadership capacity. 

From my view as an ECA in higher 
education, the CLA threat in Australia 
raised several questions about who are 
our leaders in higher education with the 
capacity to influence and inform policy-
makers. As I look to leaders - perhaps to a 
mythology of leadership – I propose that we 
all have some responsibility to be informed 
of policy activities, and to expand our scope 
of influence as we progress in our careers 
from an ECA to the status of “expert”.
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Interested in the Quantitative Skills involved in the Sciences?
Useful resources for teaching these skills are available through the project QS in Science whose web address is 

http://www.qsinscience.com.au

The group has now joined the Mendeley Group www.mendeley.com

Mendeley is a free reference manager and academic social network that can help groups organize their research, 
collaborate with others online, and discover the latest research.

Kelly Matthews is a member of the QS in Science Project Team.
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The heRDSA FellowS Column

By Tony Hooper

Why do we do it? What do 
HERDSA Fellows get from 
the effort it takes to submit a 

portfolio for evaluation by the Fellowship 
committee? When Maureen Bell asked me 
to contribute my thoughts to this regular 
feature of the HERDSA Newsletter I 
was initially reluctant because of all the 
other things that were happening in my 
life at that time. Among other things, I 
had somehow managed to complete my 
part of the HERDSA Fellowship renewal 
process without a shameful disregard of the 
deadlines. After seeing a list of the other 
HERDSA Fellows who had contributed to 
this section of the Newsletter and reading 
some of their articles, I realised that it was 
indeed an honour to have been invited. 
Writing about the HERDSA Fellowship 
seems to be one of the things that one 
can be called upon to do as a Fellow, but 
what could I say that had not already been 
said? I trawled through some previous 
editions and found that there was a certain 
commonality to the messages that others 
have contributed. Perhaps I could pay lip-
service to the commonality and yet also 
contribute something new. 

I have decided to talk a little about the 
renewal process because that is uppermost 
in my mind at present. Reflection seems to 
be the key, especially when that reflection 
occurs with the help of others, in this case, 
a combination of Bruner and Vygotsky. As 
a constructivist, Bruner’s (1960) notion 
that we construct our learning based on 
our prior knowledge and experiences 
makes sense to me. (In the course of my 
working life I have had about five distinct 
careers, each one contributing differently 
to the enrichment of my life experience 
and my personal growth. So I had much 
to reflect on when preparing the HERDSA 
Fellowship application some years ago.) 
Similarly, in the more recent Fellowship 
renewal process, it is clear that those who 
determined how it should be done also saw 
the sense in Vygotsky’s (1962) view of the 
value of social interaction in the reflection 
process. I had the great good fortune over 

the last two years to have been grouped 
with Sue Jones and Merran Govendir in my 
Fellowship renewal triad. 

Both Sue and Merran have contributed to 
this section of the HERDSA Newsletter 
in the past. All three of us in the triad 
have our disciplinary roots outside of 
pedagogy. Sue is a professor of zoology; 
Merran is associate professor of veterinary 
anaesthetics and I teach and research in the 
area of information systems and electronic 
commerce. I am most impressed at how we 
all have been able to engage with Teaching 
and Learning (T & L) activities at a local 
level, while Sue has also been involved in 
activities at a national level. Although I 
was two thousand kilometres away across 
the Tasman Sea, I was able to get a much 
richer view of how individuals in HERDSA 
are busy advancing teaching and learning in 
this corner of the world. 

In our joint Fellowship renewal submission, 
Merran, Sue and I reported that our triad 
had maintained regular communications 
via email. We had worked together to 
reflect on the pressures that influence 
our teaching and research activities. We 
had reviewed each other’s development 
schedules and also provided feedback on 
a scholarly manuscript. We all agreed that 
the triad system was an effective way to 
keep engaging in leadership in T & L both 
with each other and our own academic 
communities. It kept our valued HERDSA 
Fellowships at the forefront of our own 
careers and provided a mechanism by which 
to narrow our geographical isolation and to 
undertake new T & L activities. 

I didn’t start out on my HERDSA journey 
with either Bruner or Vygotsky in mind. I 
had been encouraged by Prof Tom Angelo 
to submit my teaching and learning 
portfolio to HERDSA for peer review. 
At that time Tom was Director of the 
University Teaching Development Centre 
at Victoria University of Wellington and 
I had completed a portfolio for the Post 
Graduate Certificate in Higher Education 
Learning and Teaching under his tutelage. 

So I signed up thinking that I was well 
on my way. “Yeah, right!” as they say here 
in New Zealand. I had a very kind and 
supportive mentor in Peter Spiller, who 
helped guide the initial process of turning 
what I had written into something that 
might be suitable for HERDSA. Peter then 
handed me over to the review panel. 

My experience of both frustration and 
reward in refining my portfolio to the 
requirements of the panel seems to have 
been similar to that of other Fellows, if I can 
judge from Merran Govendir’s comments 
in the April 2009 edition of this newsletter. 
What frustrated me most was keeping 
to the word limit and the prescribed 
structure of the portfolio. I felt it trivialised 
what I had to say and constrained me 
unnecessarily. I subsequently realised that I 
must have been the source of considerable 
frustration to the review panel burbling on 
about trivialities when they wanted more 
focus and discipline in my submission. If 
any member of that panel is reading this, 
please accept my thanks for your prodigious 
patience and fortitude when dealing with 
my application. 

So what were the rewards? I started on 
this journey because I want to be a better 
teacher. I want to build on what I am to 
be better at what I do. I am not trying to 
simply teach a discipline or inspire my 
students to learn. I am not trying to develop 
fancy techniques to present my material in 
a way that the students are mesmerised by 
my performance, or my personality. Beyond 
their discovery of the discipline, I want the 
students to discover themselves through 
their learning experience. We all want to 
become something that we know we can 
be but that we are not yet. I want to help 
others in that discovery process. 
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So how has the HERDSA Fellowship 
helped? It helped me to discover this need 
through the ongoing reflective process, 
through mentoring a Fellowship candidate, 
through writing a book review for the 
HERD Journal, and through continuing 
research and reflection. The reflective 
aspect of the HERDSA Fellowship remains 
a component of my work and motivates 
my contribution to HERDSA and the 
teaching and learning community of which 
I am part. I believe that more effort needs 
to be put into promoting the Fellowship 
programme here in New Zealand. We 
need to raise the profile of the Fellowship 
programme and encourage other members 

of HERDSA here in New Zealand to aspire 
to the HERDSA Fellowship. 

I was not able to get to the HERDSA 
Conference where the Fellowship would 
have been conferred on me, and attendance 
at other HERDSA Conferences, for various 
reasons, has proved unattainable. I hope 
I can get to meet you all at the HERDSA 
Conference in Hobart in July. 
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By Fay Patel 

Journey to the Future and Back: Critical Reflections 
on Academic Development Practice

Fay	 Patel	 received	 her	 recently	 awarded	
HERDSA	 Fellowship	 at	 the	 Hobart	
conference. She offered these reflections on 
academic development practice as she has 
experienced it. Editor.

Background and Context

At the 2012 Educational Developer’s 
Caucus (EDC) in Canada, one 
of the presenters encouraged 

participants to describe their experience of 
academic development and tell their story 
in six words. My story was summarised in 
the words: Journey to the future and back. 
These six words succinctly describe multiple 
stages of my academic work-life journey 
of nearly thirty years through Australia, 
Canada, New Zealand, the United States 
of America, and South Africa. Every step 
of that journey brought me to a deeper 
understanding of the complexities in higher 
education (intensified by their unique 
academic communities) in the global 
North and South. Throughout that period 
I attended conferences, symposiums and 
caucuses organised by a number of academic 

development associations, including the 
Higher Education Research Development 
Society of Australasia (HERDSA) and the 
Society of Teaching and Learning in Higher 
Education (STLHE) as a participant and an 
observer. This critical reflective discussion 
will draw on that experience to highlight 
positively engaging aspects along with 
troubling moments on that journey. The 
terms academic development or educational 
development and faculty or teachers are 
used interchangeably in this article as they 
are appear in the international literature. 

Journey to the Future and Back
My journey to the future began in the 
1980s (in South Africa) when I was part 
of an Apartheid history that ripped human 
dignity from the soul. I lived in a country 
that was judged through Western eyes to 
be a “developing nation” not yet on par 
with other Western nations in terms of 
modernisation, a concept manufactured 
and engineered by hegemonic global forces 
(McMichael, 2004; Servaes, 2008). In the 
late 1990s and the year 2000, my journey 

took me to the North (the United States 
of America and to Canada). From there, 
in the first decade of the new century, my 
travels brought me fast forward to the 
South (Australia and New Zealand). On a 
metaphoric level, my journey also took me 
back: back to an academic development 
framework that I had left behind in the 
1980s and 1990s, and back to practices 
that were designed for a different era, 
demographic, and higher education culture 
and context (Boughey, 2010). In critically 
reflecting upon that past, and listening 
patiently to animated dialogue on teaching 
and learning in the present, I see the past 
reinventing itself in new forms and labels, 
and I hear old rhetoric replayed like a broken 
record. I recall the perceptive comment of a 
colleague (who had come to Australia from 
a country in the Asia Pacific Region) for 
whom academic development was a new 
experience. Her observations of Australian 
academic development practice over the 
last eight years led her to conclude (from 
her cultural perspective) that academic 
developers were involved in a process of 

http://www.hup.harvard.edu/catalog/BRUPRX.html
http://www.hup.harvard.edu/catalog/BRUPRX.html
mailto:tony.hooper%40vuw.ac.nz?subject=
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“grinding flour”, although in the case of 
academic development it was done without 
any focus on purpose and quality. 

Critical Reflections and 
Observations
So what did I observe and hear on my 
journey to the future and back?

I observed 

•	 Deep	 passion	 with	 which	 academic	
developers continued to embrace their 
work

•	 Shared	hope	and	optimism	

•	 Continued	obfuscation	of	“other”	voices	

	•	 Invisibility	 of	 visible	 minorities	 as	
persons of worth

•	 “Token”	representations	of	the	“other”	

•	 The	 diverse	 patterns	 of	 “power”	 and	
“privilege” in giving and denying access 
(Servaes, 2012, p.86) to teachers and 
learners

•	 The	“colonial	handshake”	(	in	a	“welcome	
to the Club” and “landed person” sort of 
way) 

•	 The	 invisibility	 of	 learners	 as	 co-
contributors to knowledge construction

I heard

•	 Canadian	 politeness	 and	 Australian	
candour 

•	 That	 educational	 development	 needed	
“humanising” (EDC Conference, 2012). 

•	 Educational	 development	 practice	
framed as “evangelising, sermonising, 
enlightening, disciplining ...” and the 
educational development role described 
as “martyr, disciple, God, saint, saviour, 
and heretic, prophetic ...” (EDC 
Conference, 2012) in a presentation 
modelling the “Judeo-Christian” 
religious edict. 

These experiences and observations made 
me reflect upon ways in which educational 
development has been “dehumanising”, 
and the harm that may have been inflicted 
upon teachers and learners over the decades. 
It made me question the invisibility and 
inaudibility of the “other” unless that 
“other” was educated in Western forms 
of knowledge. All along this journey, I 
also pondered why a few continued to 
remain on the margins of the academic 
development circle or outside the club. 

Was it their courage to challenge dominant 
political agendas, their willingness to 
embrace change or their passion to make a 
difference? Jenlink (2011, p.430) contends 
that “scholarship in its many forms must be 
examined critically to determine if, in its 
manifold differences of design, purpose, and 
execution, it serves to inform or transform 
the work of enhancing teaching and 
learning – or if in its manifold differentials 
scholarship follows another course of 
action more aligned with ideological and 
political agendas”. It seems to me that at the 
academic development fora and conferences 
there is less focus on critical scholarship 
and it makes a profound statement about 
our institutional homes. Servaes (2012, 
p.88) contends that “cultural institutions 
like universities no longer challenge us to 
question what we know. Instead they flatter 
us”. Servaes further asserts that “it is time 
for intellectuals to engage with the public’s 
desire to be taken more seriously in all areas 
of public life, media, culture, economics, 
education, politics instead of ‘reviewing 
each other’s books’” (Eagleton cited in 
Servaes, 2012, p.88). With regard to the 
latter, a cursory review of the “popular” and 
most cited academic development literature 
begs the question that Servaes (2012, p. 
95) probes, using the “boiled frog” analogy, 
“are we slowly being boiled to death in our 
role as academics and researchers?” It is 
time to respectfully contest the views of the 
“grandparents” of academic development 
and to make way for emerging voices that 
are inspirational and feisty. It is time to 
invite alternate views and “to create spaces 
for ‘other’ voices”, as noted by McKinley 
(2012). 

I had envisaged that the academic 
development fora and conferences would 
appreciate critical voices. I believe that 
dissent among intellectuals remains at the 
deepest level of truth-seeking scholarship 
and expect it to drive social justice agendas 
in Western democracies. I expected 
academic development scholars and 
practitioners to strongly and respectfully 
contest perspectives that perpetuated 
stereotypes and inequities in a spirit of 
critical scholarship. Instead, I found that it 
was only in the corridors of conference halls 
and over lunch that academic development 
professionals softly whispered their 
discontent, proffered apologies, and shared 
their disappointments. 

Academic development practice is focused 
on inspiring critical thinking, problem 
solving learners as future global citizens. 
How do we inspire future cohorts of diverse 
learners if we are unwilling to challenge, 
seek truth, and to disagree on matters of 
importance? 

Conclusion
Higher education academic development 
practice must respond appropriately to 
the diverse and rapidly changing regional, 
national and global demographics (AUCC, 
2011; McKinley, 2012). We must explore 
the possibilities as advised by McKinley 
(2012) who asserts that “the ambitious 
agenda of greater inclusion in tertiary 
education has far-reaching implications for 
the institution and its constituents, while at 
the same time it can also represent increased 
opportunities and potential for the academy 
and its people”. Successful attainment of 
future oriented goals to embrace diversity, 
inclusivity, and equity require an increased 
vigilance of and commitment to: respect for 
other voices; recognition of the legitimacy 
of alternate worldviews aligned with diverse 
spiritual choices and histories; and an 
acceptance of diverse cultural value systems 
and indigenous knowledge. Samovar and 
Porter (cited in Patel et al., 2011, p. 50) 
contend that at the very heart of every 
culture’s belief and value system is their love 
for religion, history, and family. An affront 
to any one of these deep-rooted structures 
may result in grave consequences. The 
educational development presentation on 
Proselytizing “Best Practices”: Metaphors of 
Practice in Educational Development that 
explored educational development through 
the metaphor of “sermon” and “where and 
how religious metaphors could be applied 
to the participants’ work” (EDC 2012 
Conference Brochure, p.20) transgressed 
the boundaries of religion, history, and 
family. It is perplexing that we condone 
educational development frameworks that 
dismiss the legitimacy of alternate spiritual 
choices, disrespect “other” voices, and 
assault the cultural value systems deeply 
embedded within alternate worldviews to 
which teaching and learning communities 
subscribe. 

My journey to the future and back has been 
a long and arduous journey but it has been 
a journey that continues to reenergise the 
soul and fuel the passion with hope for 
humanity. With optimism, I look to a future 
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of collaborative academic partnerships that 
will 

•	 Interrogate	 academic	 development	
perspectives in the spirit of the inquiring 
scholar.

•	 Critically	 assess	 what	 is	 transformative	
and what is political

•	 Seek	creative	solutions	[that	are	context	
driven] and innovative practices as 
alternatives to “best practices” and “good 
teaching” (Patel, 2012, p. 474). 

•	 Listen	 to	 those	 who	 speak	 from	 other	
perspectives and worldviews

•	 Embrace	humanity	

•	 Learn	 with the “other” in addition to 
learning from and about the “other” 
(McKinley, 2012).

•	 Adopt	 a	 peoples’	 scholarship	 (Patel,	
2012, pp.473 –4).

•	 Reject	“academic	elites”	(Servaes,	2012,	
p.86).

A peoples’ scholarship (Patel, 2012, P.474) 
“encourages teachers and learners to jointly 
explore and demonstrate metacognitive 
competencies, critical perspectives, [and] 
metainquiry skills, [with a] commitment to 
action for change, celebration of diversity 
and inclusivity, zero tolerance for injustice 
and oppression, and a commitment to a 
sustainable future”. It is a scholarship that 
is far removed from academic elitism and 
conservatism. Unfortunately, Bourdieu’s 
characterisation of academia (cited in 
Servaes, 2012, p.86) as a “fundamentally 
conservative institution” is increasingly 
visible within an academic development 
context. Servaes (2012, p.86) contends 
that such conservatism “reproduces and 
reinforces social class distinctions as a 
result of internalised faculty outlooks and 
expectations”. He claims that “attempts to 
challenge this conservatism in academia 
meet with resistance by the vested power 
interests of the faculty”. Nevertheless, we 
must continue to challenge conservatism 
and seek creative solutions. Swirski (2012) 
contends that there is a need in higher 
education for “brokering new spaces for 
creativity: through a re-imagination of 
academic roles, disciplinary boundaries and 
the borders of pedagogical connections”. 
Clearly, there is an urgency to pursue 
an alternate scholarship that sits more 
comfortably with creative intellectual 
contestations thereby breaking the cycle of 

oppressive, unjust teaching and learning 
practice. 

Within a peoples’ scholarship framework, 
future oriented, mainstream-embedded 
academic partnerships work with the 
“other” as co-contributor to knowledge 
construction, and engage learners in 
meaningful dialogue on teaching and 
learning translating it into action for change. 
If knowledge is not contested through 
truth-seeking, intellectual encounters 
among professed scholars, and if it is not 
visible in making a difference through 
actioned change, then the quality and 
purpose of that knowledge is questionable. 
In revisiting the “boiled frog” analogy, and 
adopting an alternate cultural perspective, 
is it time for academic developers to stop 
“grinding flour”?
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By Joe Wolfe and George Hatsidimitris 

Physclips: New Resources for Learning and Teaching 
Physics

Physclips is a large (and expanding) set 
of resources for learning and teaching 
physics, aimed at levels from senior 

high school to introductory university. It 
has won several major awards, nationally 
and internationally, and it is widely used in 
Australia and around the world. Why is it 
popular? and could this innovative platform 
be successfully used for other disciplines?

For the teacher, one obvious attraction 
is the large collection of film clips and 
animations that illustrate key experiments 
and principles: these are collected at the end 
of each chapter for easy download, either 
individually or in a compressed folder, so 
that they can be incorporated directly into 
lessons. 

For the student, Physclips provides web-
based lessons, for learning, revision and 
reference, via a novel and flexible structure. 

Each chapter has an overview tutorial, 
typically ten minutes long and divided into 
several sections. These are in rich multimedia 
format: film clips of the key experiments or 
demonstrations, animations, illustrations, 

Figure. A screen shot from the first chapter in the volume on Light. The main screen shows an experimental measurement of the speed of 300 MHz radio 
waves, using standing waves. Below the scroll bar are navigation icons. Below those is the list of supporting pages, followed by the downloads.
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text and equations are presented with a 
voice-over. A useful feature is a scroll-bar, 
indexed with images, text and equations, 
that allows the user to find and to replay 
segments—particularly helpful in revision 
or reference.

One powerful technique is the superposing 
on film clips of animated representations of 
invisible quantities such as forces, energy 
or fields. This, the authors state, is aimed 
at allowing the beginner to share the view 
of the expert, who “sees” these quantites in 
his/her “mind’s eye”.

Each Physclips chapter covers about the 
same material as a text-book chapter. While 
the 10-minute tutorials show the important 
laws and principles, and illustrate them 
copiously, they do not include lengthy 
derivations or diversions to more than a 
few key applications. Instead, these are 
contained in html pages, whose titles 
appear as hotlinks during and at the end 
of each tutorial. These support pages give 
both deeper and broader material, and, 
of course, they link back to the relevant 
chapters, and to other related supporting 
pages. There are literally hundreds of these 
support pages and they include pages that 

provide introductions to useful tools, such 
as graphing, vectors and calculus. 

The result is a highly flexible learning 
resource, in which each student is likely 
to construct his/her own learning path, 
according to needs and background.

The completed volumes of Physclips cover 
Mechanics, Special Relativity, Waves and 
Sound. The volume on Light is currently 
under construction and there are small 
collections of resources for thermal physics, 
electricity and magnetism. For some of 
the topics, there are laboratory resources 
that require very little equipment, except 
sometimes a computer.

The makers of Physclips are Joe Wolfe and 
George Hatsidimitris, of UNSW. They 
have published papers about the use of 
multimedia in education. On the Physclips 
site, they have a series of web pages giving 
advice on designing educational animations, 
with references to evidence-based guidelines 
from the education literature and examples 
taken from Physclips. 

It would be interesting to see how well this 
model might work in other disciplines: one 

can imagine that it might work very well in 
other sciences.

Typically, a few thousand different 
computers log on to Physclips every day, 
each one typically downloading a few dozen 
files, with the US, Australia and India (in 
that order) being the most frequent users. 
The authors report that it is used in lessons 
at Havard and MIT, as well as by teachers 
in outback Australia, Africa and elsewhere.

Physclips is supported by the Australian 
Government’s Office of Learning and 
Teaching and the School of Physics at 
UNSW.

Physclips can be accessed at http://www.
animations.physics.unsw.edu.au

Joe	 Wolfe	 is	 a	 professor	 of	 physics	 at	
the	 University	 of	 New	 South	Wales:	 his	
research areas are acoustics and cellular 
biophysics. 

George	 Hatsidimitris	 is	 the	 webmaster	
in	 the	 UNSW	 School	 of	 Physics:	 he	 is	
currently	 undertaking	 graduate	 research	
in education. 

Contact: Joe Wolfe j.wolfe@unsw.edu.au

Some Resources for Teaching Physics

Here are a few links to more resources for Physics teaching.

www.educationindex.com

Pedagogical Resources on the web for Teaching Physics: Physics Educational Resources 

from the University of Maryland.

www.physics.umd.edu

Educational Physics Resources.  

Go to De.physnet.net

www.educationindex.com
www.physics.umd.edu
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By Liz van Acker and Janis Bailey 

Undergraduate Business Capstones: All You Ever 
Wanted to Know

Introduction

Many of you are probably aware of 
the growth of capstone subjects 
which more universities are 

now requiring as part of a student’s degree. 
We are co-leaders of the project Capstone 
Courses in Undergraduate Business 
Degrees: Better design, better learning 
activities, better assessment, funded by 
the (now-defunct) Australian Learning 
and Teaching Council. The project runs 
from October 2010 to October 2012 and 
has collected “good practice” examples of 
undergraduate business capstones, which 
have been developed into a Good Practice 
Guide and website. We have been on road 
trips, conducting workshops in universities 
around Australia. It has been a very useful 
endeavour as we have discussed the features 
and types of capstones as well as practical 
ideas for those developing or “refreshing” 
capstone subjects. We have had some great 
input from people who participated in the 
workshops, so many thanks to them.

The project’s website will be live in 
September 2012, and the Good Practice 
Guide can be downloaded from the 
site: www.businesscapstones.edu.au. 
While the project focuses on capstones 
in undergraduate business degrees, 
the principles and ideas are applicable 
across disciplines. The Guide contains 
information relevant to decision makers 
in higher education, including Deans, 
Associate Deans and Heads of Department, 
as well as convenors of capstone subjects. It 
provides information, practical guidance, 
case studies and ideas for introducing, 
designing, teaching and assessing capstones. 
It is informed by a comprehensive audit of 
capstone subjects that have been offered in 
Australian Business Schools, an extensive 
review of the literature on capstones, 
interviews and focus groups with lecturers, 
students and Business Deans and a survey of 
alumni in each of the partner universities.*

What is a Capstone?
For those who are not clear about what a 
capstone is or does, it is useful to think of 
it as a subject that “looks back” to integrate 
students’ knowledge and understanding, 
but also “looks forward” to develop their 
professional identity and self-efficacy. Part 
of the “looking forward” could be a career 
development plan, and a CV and cover 
letter.

Approaches that could be used include 
problem-based learning; the case method; 
organisations “bringing in” a complex, 
open-ended problem which students 
address; lecturer-devised activities, involving 
producing a report for an “imaginary” or a 
real organisation regarding a problematic, 
complex issue(s); and/or a computer-based 
simulation.

Good capstone pedagogy can be summarised 
as follows:
•	 minimise delivery of new content;
•	 minimise	 face-to-face	 lectures	 (a	 few	

lectures may be necessary, but not many, 
otherwise the subject becomes content-
focused and loses its capstone raison 
d’etre);

•	 maximise	 what	 students	 do:	 that	 is	
design the assessment items so that 
the focus is on active engagement and 
experiential learning;

•	 three-hour	 blocks	 work	 best,	 with	 a	
variety of activities; 

•	 assessment	 should	 include	 both	 oral	
presentations and written work. 
Individual and group work is useful, 
although some capstones mark each 
student individually. The exact nature 
of assessment depends on the subject’s 
approach; and

•	 the	capstone	is	one	site	of	Assurance	of	
Learning, but universities only measure 
one or two (at most) program goals via 
their capstone or indeed any other single 
unit (creates problems if one attempts to 
do so).

Some Audit Findings
The project’s audit found 127 subjects 
that could be called capstones. Capstones 
are offered in many majors according to 
a particular discipline: they are called 
“magnets” in the literature and are the most 
common form of capstone in Australian 
business schools. Students enjoy and benefit 
from them because magnets enable students 
to “hit the ground running” in their first 
graduate job. Students have learned to 
integrate their disciplinary knowledge 
and apply it to authentic assessment items 
that reflect tasks new graduates might be 
expected to do in their first year. This is 
particularly relevant when students are “first 
in family”, may have low OPs and require 
intensive development of generic attributes, 
do not have “business cultural capital” and 
when employers are increasingly demanding 
that graduates can “do something”.

Our audit also found that some universities 
provide capstones for degrees: they are 
called “mountaintops” in the literature. 
Mountaintops have a different function to 
magnets: they allow students to work on 
projects in mixed-discipline groups. The 
“depth” of the magnet is replaced by the 
“breadth” of working in multidisciplinary 
teams.

A number of business schools offered both 
mountaintops and magnets, and arguably 
this gives the students the best of both 
worlds. Obviously magnet capstones are 
much simpler to administer, because they 
are “owned”, funded and delivered by one 
discipline in one school or department. 
They are also easier to teach because 
lecturers are likely to be aware of the 
content already covered in the program and 
they are not required to venture outside 
of their discipline area. Nonetheless, a 
mountaintop capstone has advantages for 
academics because it offers an opportunity 
to collaborate with colleagues from different 
disciplines. The intended learning outcomes 
are not specific to any one discipline, so 

www.businesscapstones.edu.au
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the focus is on the development of generic 
capabilities.

Conclusions
While capstones are particularly challenging 
to design and implement, they can also be 
very rewarding to teach. We interviewed 
lecturers who enjoyed the level of interaction 
with students and gained satisfaction from 
helping students become “work ready”, and 
seeing them transition from their student 
identity to their professional identity. They 

gained the opportunity to use different 
teaching methods and observed how they 
worked successfully. They received feedback 
from former students that the subject really 
did prepare them for the workplace. Finally, 
many lecturers acknowledged that they 
were challenged themselves, but were able 
to teach in an area that they were deeply 
interested in and committed to. 

Dr	Liz	van	Acker	and	Associate	Professor	
Janis	Bailey	teach	in	the	Griffith	Business	
School. Other project members include 

Lorelle	Frazer,	Jacqui	Fyffe,	Ray	Hibbins	
and	Keithia	Wilson	(Griffith	University).	
Partners	 are	 Leigh	 Wood	 (Macquarie	
University); Lynda Andrews and Erica 
French	 (Queensland	 University	 of	
Technology); Johanna Macneil and Jim 
Psaros (University of Newcastle); and Jan 
Turbill	and	Michael	Zanko	(University	of	
Wollongong).

Contacts: E.vanacker@griffith.edu.au         
J.bailey@griffith.edu.au

Higher Education Research and the Student Learning Experience in Business

International Conference 2012, 10th-12th December

Keynote presentations by Professor Michael Prosser and Emeritus Professor David Boud.

Conference Themes

1.       Enhancing the student learning through emerging technologies

2.       Experiential learning, capstone courses and the co-curricula

3.       Innovations in assessment and feedback for learning

4.       Internationalisation of the student cohort and the curriculum

5.       Peer mentoring in higher education

6.       Postgraduate and executive education in business

7.       Assurance of learning and assessing graduate attributes 

For further information, please see the Conference Website: 

http://www.tlu.fbe.unimelb.edu.au/conference/default.htm

Please register for the conference here:

http://www.tlu.fbe.unimelb.edu.au/conference/registration.html

mailto:E.vanacker%40griffith.edu.au%20?subject=
mailto:J.bailey%40griffith.edu.au?subject=
http://www.tlu.fbe.unimelb.edu.au/conference/default.htm
http://www.tlu.fbe.unimelb.edu.au/conference/registration.html
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By Barbara de la Harpe, Megan McPherson and Thembi Mason 

“Not a waste of space” is a 
collaborative project between 
RMIT University and the 

University of Melbourne funded by the 
Australian Government Office for Learning 
and Teaching. The project is exploring 
professional development for academic 
staff teaching in new generation learning 
spaces. The project aims to develop flexible, 
“bite sized”, “just-in time” and “just-for-
me” continuous professional development 
approach focusing on New Generation 
Learning Spaces. It aims to enhance student 
experiences in new generation learning 
spaces by helping academic staff to improve 
their teaching practices in such spaces. 
The approach and related materials will be 
available for sector wide use.

Introduction
Australian universities have spent millions 
of dollars transforming teaching spaces into 
new generation learning spaces. This trend 
in funding appears set to continue into 
the future. While a number of Australian 
Learning and Teaching Council and Office 
for Learning and Teaching funded projects 
have focussed on the design and evaluation 
of spaces, post-design little work has been 
done on supporting the staff required to 
teach in them (Mitchell & White, 2010; 
Radcliffe, Wilson, Powell & Tibbetts, 2008; 
Lee & Tan, 2011).

New Generation Learning Spaces are spaces 
that have been designed to increase active 
learning and to support a more student-
centred approach to teaching and learning, 
typically using new technology. While new 
generation learning spaces vary in their 
exact characteristics, they typically are:

•	 carefully planned to facilitate 
interactions between teams of students

•	 designed to allow for flexible use and 
arrangement of furniture

•	 constructed to enable the teacher to 
facilitate the class from anywhere in 
the room and

•	 technology enabled to encourage active 
learning.

Extensive research focusing on student 
learning outcomes has shown that students 
in new generation learning spaces (16,000 
at North Carolina State University in 
the “SCALE-UP” project) experienced 
significant improvements in their learning 
outcomes when compared to those in 
“traditional” classes (http://www.ncsu.
edu/per/allpublications.html). Outcomes 
included an increase in problem solving 
ability and conceptual understanding of 
the subject material. Attitudes toward 
study and university engagement were 
also shown to improve and failure rates 
for women and minorities reduced. In 
addition, “at risk” students were shown 
to perform more strongly in later courses. 
Furthermore, development of the skills and 
attributes that employers desire and expect 
from contemporary graduates, such as 
teamwork and communication, increased 
(ACNielsen, 2000; Australian Chamber of 
Commerce and Industry and the Business 
Council of Australia, 2002; Garner & 
Duckworth, 1999; Green, Hammer & 
Star, 2009; Harvey, 2006; Harvey & 
Kamvounias, 2008 Precision Consulting, 
2007). Other studies have reported 
statistically significantly higher academic 
achievement (Deslauriers, Schelew,& 
Wieman, 2010; Whiteside et. al., 2010). It 
is suggested that the increased achievement 
seen is associated with greater levels of 
engagement with the curriculum that the 
effective use of new generation learning 
spaces promotes.

It is now well accepted that the approach to 
teaching that teachers adopt has a profound 
and lasting impact on student learning. 
In fact, results of a large meta-analysis has 
confirmed that after student factors (which 

contribute 50% of the variation in student 
learning outcomes), teachers exert the 
second largest influence (30%) on student 
learning (Hattie, 2009). Thus, the role of 
the teacher is significant to learning and 
achievement. However, the important and 
critical role that academic teaching staff 
play in the success, or not, of learning and 
teaching innovations is often overlooked 
when such projects are implemented. 

This applies equally to the increasing 
implementation of new generation 
learning space projects. Providing effective 
professional development support for 
academic staff when they are asked to 
teach in a new generation learning space 
is, thus, imperative. However, providing 
professional development for academic staff 
is notoriously challenging in terms of the 
design of effective programs, as well the take 
up by and impact on academic staff (Hattie, 
2009; Knight, Tait & Yorke, 2006). Thus, 
while the higher education sector has seen 
cutting-edge innovation in teaching spaces, 
a patchy uptake of innovative learning 
and teaching in such spaces including 
contestation and resistance, is reported 
both nationally and internationally (Frame, 
Johnson & Rosie, 2006; Southwell et al., 
2005).

Underpinned by theories of contemporary 
learning, organisational systems and 
behavioural economics, the “Not a Waste of 
Space” project aims to develop a “flexible”, 
“bite-sized”, “just-in-time” and “just-for-
me” professional development approach 
to teaching in new generation learning 
spaces which will be available for easy 
use, adaptation and contextualisation by 
universities across the sector.

Most importantly the project aims to 
address the need to support academic 
staff to adopt contemporary learning 
and teaching approaches when teaching 
in new generation learning spaces. It is 
underpinned by a belief that effective 
academic professional development impacts 

Not a Waste of Space: Professional Development for 
Staff Teaching in New Generation Learning Spaces

http://www.ncsu.edu/per/allpublications.html
http://www.ncsu.edu/per/allpublications.html
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•	 Staff are more willing than they are 
confident to teach in NGLSs

Work has begun on developing a strategy 
that responds to both the academic staff 
survey feedback and the underpinning 
theoretical concepts outlined above. The 
ultimate aim is to design a professional 
development approach for academic staff 
that will support new ways of teaching that 

enhance the student learning experience.

Conclusion
In this article we have discussed the “Not 
a Waste of Space” project, its aims and the 
theoretical concepts which underpin its 
approach, and what the preliminary analysis 
of the survey data has revealed. Universities 
around the world have for some time 
now been wrestling with the challenge of 
improving learning and teaching outcomes 
for students. Helping academic staff 
when they transition into new generation 
learning spaces is one way to respond to 
this challenge. The outcomes of this project 
will support institutions to meet the needs 
of academics teaching in new generation 
learning spaces by providing innovative 
professional development activities for 
teaching in NGLSs that are “flexible”, “bite-
sized”, “just-in-time” and “just-for-me”. 

The Not a Waste of Space – Professional 
development for staff teaching in New 
Generation Learning Spaces leadership team 
consists of Professor Barbara de la Harpe, A/
Prof Kym Fraser, Felicity Prentice, Thembi 
Mason, Megan McPherson (RMIT University) 
and A/Prof Kenn Fisher and Dr Wesley Imms 
(University of Melbourne). Sheona Thomson 
(QUT) has joined as the project develops and 
moves through its strategic and operational 
stages. The project collaboration represents a 
strategic alliance, which is reciprocal, cross 
institutional, collective and voluntary between 
interested team members working together 
across the university sector. This provides a rich 
variety of settings, perspectives and approaches 
to professional development for new generation 
learning spaces and will contribute different 
insights and change strategies.

Further information about the Not a Waste of 
Space project may be found at http://www.
rmit.edu.au/browse;ID=xnbgfx4a17h3 
or contact the Project Manager, 
megan.mcpherson@rmit.edu.au

The project is just on eight months into 
its two-year (funded) lifetime. A voluntary 
online survey of academic staff at two 
universities has been conducted. The survey 
comprised of 25 items; 20 multiple choice 
questions and 5 opened-ended questions. 
It focused on staff needs for profession 
development, the methods and preferences 
of delivery for professional development, 
and incentives for undertaking professional 
development in new generation learning 
spaces. 

Preliminary analysis of the survey data 
(N=183) tells us the following about 
providing professional development for 
academic staff:

•	 70% of respondents want PD to help 
them teach in new generation learning 
spaces

•	 Staff disciplinary backgrounds do not 
matter, staff wanted PD to be active 
and student-centred rather than 
through lectures

•	 Engaging in hands-on sessions, 
observing peers teaching, having 
conversations with colleagues, 
engaging in PD with colleagues from 
other disciplines, getting advice from 
external experts and practising in 
NGLS were the highest rated strategies 
for PD

•	 Blended approaches (online and face-
to-face) are preferred, though this is age 
dependent, with younger academics 
preferring online and older academics 
preferring personalised face-to-face 
contact

•	 How to teach and how to use technology 
were the areas that academics wanted 
professional development to focus on

•	 Intrinsic motivation was key to 
academics undertaking professional 
development, rather than gaining 
recognition by the institution, time 
release or money

•	 Satisfying professional work ethic, 
personal interest in teaching in NGLS, 
interest in PD, staying up to date with 
current teaching practice, responding 
to positive feedback from students and 
personal belief in PD encourage staff to 
undertake PD

•	 How to teach well, use technology, 
engage and manage students, use 
the space effectively are the most 
challenging areas

student learning outcomes; that any 
approach should be based on principles/
strategies that have been shown empirically 
to be effective; and that there is a critical 
need to focus on improving teaching in 
new generation learning spaces to capitalise 
on the opportunities they offer. The “Not 
a Waste of Space” project focuses on this 

aspect and not on the space per se. 

Approach and Preliminary 
Analysis
The project takes as its starting point 
the recognition that understanding and 
developing academic staff conceptions of 
learning and teaching are crucial to the 
success of any professional development 
initiative. It draws on sound educational 
theory, including the work of Biggs, Boyer, 
Gibbs, Hattie, Ramsden and Schön, 
specifically around the use of systematic 
and planned approaches that maximise and 
focus impacts in intentional and intended 
ways. It also draws on Senge’s “systems 
thinking” since the PD approach should 
be a whole of organisation one and not 
simply left up to individual academics 
(Senge, 1999). The project also draws on 
Carrick reports on maximising conditions 
for innovations to be successfully 
adopted, adapted and implemented 
in institutional contexts (McKenzie 
et al., 2005; Southwell et al., 2005).  
 
The theoretical concepts associated with 
behavioural economics, such as Thaler and 
Sunstein’s (2008) “Choice Architecture” 
are instrumental in the thinking behind 
the professional development approach. 
According to Thaler & Sunstein (2008, 
p.4), “[g]ood [choice] architects realize 
that although they can’t build the perfect 
building [professional development 
program] they can make some design 
choices that will have beneficial effects”. 
Thus, choice architects can indirectly 
influence how others behave by changing 
environments that then nudge habits and 
defaults, making it easy for people to make 
the “right” decisions or do the “right” thing. 
An example of choice architecture, also 
known as a “Nudge”, is an organisation pre-
configuring printing software on individual 
computers to have double-sided printing 
as the default option for all photocopiers 
(Thaler, Sunstein & Balz, 2009). “[P]eople 
are influenced by ‘defaults’ set to them by 
choice architects” (Avineri, 2012, p.7).

http://www.rmit.edu.au/browse;ID=xnbgfx4a17h3
http://www.rmit.edu.au/browse;ID=xnbgfx4a17h3
mailto:megan.mcpherson%40rmit.edu.au%0D?subject=
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By Craig McInnis, Paul Ramsden and Don Maconachie 

A Handbook for Executive Leadership of 
Learning and Teaching

Introduction

A wide range of reports on academic 
leadership have been produced 
through projects funded by the 

ALTC/OLT, but none have focused on 
executive leadership of learning and 
teaching. In 2011 the ALTC/OLT decided 
to fund PhillipsKPA and the University of 
the Sunshine Coast to produce a handbook 
to fill this gap. The handbook will be 
published later this year. 

The primary audience for the handbook 
is deputy and pro-vice-chancellors 
(including those newly appointed) whose 
responsibilities centre on the governance 
and management of teaching and the 
student experience, as well as those who 
aspire to such positions. Its focus is on 
“strategic leadership” — on an institution’s 
distinctive vision for student learning across 
subject areas and the means by which the 
vision can be realised.

This article describes the main processes 
involved in development of the handbook, 
provides an overview of its contents and 
emphases, and points to some key issues 
raised by the project.

Development of the Handbook
The intention was to create a practical 
resource that could be relied upon to 
inform institutional decision-making about 
learning and teaching. It needed to be 
soundly based in both theory and practice, 
so the starting point was development of 
general principles and identification of 
examples of excellent practice. 

The principles were drafted by drawing on 
published work on leadership of learning 
and teaching, and executive leadership more 
generally. There was not very much to draw 
on that was about senior management’s role 
in creating the overall institutional context 
for learning and teaching in universities. 
Nevertheless, there was sufficient material 
to develop a set of working principles and 

these were used to consult with a range 
of individuals and organisations about 
universities in Australia and the United 
Kingdom that had a record of achievement 
in learning and teaching.

Interviews were conducted involving 
the higher education section in the 
Commonwealth department; the Australian 
Learning and Teaching Council/Office 
for Learning and Teaching; Universities 
Australia, including the Deputy Vice-
Chancellor (A) group; and vice-chancellors 
and other high profile individuals. Through 
this process, refinement of the principles 
commenced and a list of universities to be 
considered as case studies emerged. The case 
studies were intended to reveal the senior 
leadership strategies that had resulted in 
exceptional institutional performance. 

Six case studies were undertaken: five in 
Australia and one in the United Kingdom 
– this number being determined by the 
constraints of the project. The case studies 
involved campus visits and discussions 
with deputy vice-chancellors and other 
senior leaders about what each institution 
had done to set an agenda for learning and 
teaching, sustain the agenda through years 
of development, and monitor the effects 
on students, staff and the university as a 
whole. This generated a wealth of material, 
which was analysed and prepared for use 
as illustrations of the principles in the 
handbook.

A first draft of the handbook was drawn 
together and shared with the project 
reference group. Discussions with the 
reference group, and feedback from the 
project evaluator, enabled refinement 
and improvement of the draft, including 
its structure and the presentation of the 
principles. The final draft is currently being 
designed and laid out for printing and 
publication.

Contents and Emphases
The handbook is designed as a ready 
reference, not an academic publication or 
report. For this reason it is succinct, simply 
presented, and while it is fully supported 
by the literature and experience, is low 
on technical language and jargon. It seeks 
to speak plainly to a pragmatic audience. 
Thus, it has an introduction, an overview 
of executive leadership of learning and 
teaching, the principles, a discussion of the 
evidence on which the principles are based, 
and a short list of influential publications on 
learning and teaching in higher education.

An important point about the handbook 
that is stressed in its introduction is 
sensitivity to context. The handbook does 
not claim to provide prescriptions for all 
situations. Rather, it offers tenets that 
experience, over time and in diverse places, 
suggests can be applied in different ways in 
a variety of settings. When applied through 
strong, consultative leadership the evidence 
suggests that these ideas have a positive 
impact on institutional performance in 
learning and teaching. 

The core of the handbook is five principles 
that can be applied in every university by 
the most senior officers responsible for the 
educational program. Each principle is 
named, described, elaborated according to 
its component parts, and illustrated with 
examples from the case studies. The focus 
of the principles is strategic thinking and 
action in key areas of the organisation and 
development of learning and teaching. 
These derive from both management and 
educational practice as conducted at the 
highest levels. They constitute a framework 
for conceptualising and implementing 
a program of action for developing the 
academic achievement of whole institutions. 
For these reasons the principles focus on 
what executive leaders actually do. This 
makes the handbook different from the 
general leadership literature, which tends 
to frame leadership in terms of personal 
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the interventions put in place. Generally, it 
did not seem that it would be particularly 
difficult to devise means of gathering and 
analysing sound performance data in these 
circumstances. Its scarcity seems rather to 
be more a problem of the priority accorded 
to the challenge of building up evidence of 
the impact of improvement interventions.

The production of this handbook for 
executive leadership of learning and teaching 
is something of a departure for the Office 
for Learning and Teaching and the sector as 
a whole. It remains to be seen whether it will 
actually be used by the people for whom it 
is intended, but every attempt has been 
made to increase the likelihood that will 
be. It strives to identify the key action areas, 
explain what they mean in practice, provide 
relevant examples, and ground the whole 
package in current scholarship. Some effort 
has also gone into the design and layout of 
the publication so that it is easy for a busy 
person to read. It may also be downloadable 
to mobile devices. Beyond this, a great deal 
of knowledge, experience and common 
sense has been applied to the development 
of the handbook by the members of the 
reference group, including key staff at 
the Office for Learning and Teaching, all 
of whom proposed a range of significant 
improvements to the manuscript. The 
handbook will be distributed in hard copy 
to all Australian universities by the Office 
for Learning and Teaching.

Don Maconachie is Director of the 
Executive Project Unit at the University 
of the Sunshine Coast.

Contact: DMaconac@usc.edu.au

so university cultures can evolve more 
generally, rather than just in pockets, as 
often seems to be the case. 

Another element that stood out during the 
project was the relative strength of student 
involvement in the development of learning 
and teaching in the United Kingdom case 
study compared with the Australian ones. 
While executive level leadership at the 
University of Exeter has clearly given priority 
to active student participation in areas such 
as curriculum development and pedagogies, 
few of the Australian institutions involved 
in the project reported such positive and 
systematic involvement with students. This 
is not to say that leadership of learning and 
teaching in Australia is in deficit in this 
area compared with the United Kingdom, 
but it may be a field that could give added 
impetus to the development of learning and 
teaching in Australian institutions.

The other issue that warrants comment here 
is the question of evidence and impact. In 
all of the case studies various leaders were 
able to point to decisions to take particular 
actions that led to desired outcomes. 
These were usually compelling stories of 
significant gains made by coordinated 
efforts sustained over a period of time, 
apparently now embedded in institutional 
practice. These stories tended to reinforce 
ideas that are prevalent in the literature on 
learning and teaching in universities and 
informed development of the principles 
included in the handbook. What was 
generally missing however, were real data 
(quantitative or qualitative) that could 
serve as genuine evidence of the impact of 

characteristics. Through the principles 
and their elements, the handbook offers 
concrete actions that are fundamental to 
successful whole-of-institution leadership 
in most university settings.

The handbook concludes with a concise 
discussion of the body of evidence that 
supports the principles and associated 
actions. This ranges over what is known 
about such areas as student assessment, 
curriculum and the student experience, 
and relates them to effective leadership of 
learning and teaching. This is followed by 
the list of key references that contribute 
much of what we understand about excellent 
educational practice, and its inspiration, in 
higher education.

Observations
This project shed light on a number of 
matters, some of which are worthy of 
noting here. Key among these was the 
tension between academic and management 
cultures, and the need to address both, and 
their potential integration, in the framing 
of the principles and actions. The long 
term success of strategic development of 
learning and teaching hinges on effective 
management processes, but it also depends 
on the strength of academic cultures. These 
can be, and often are, in conflict with one 
another, and there was evidence of this in 
the case studies. The handbook attempts 
to foreground approaches to executive 
leadership that blend traditional academic 
values with newer managerial perspectives. 
Ultimately, both executive leaders and those 
at other levels need to tackle this challenge 

mailto:DMaconac%40usc.edu.au?subject=
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By Geoffrey Crisp and Matthew Hillier 

Reflections on the Transforming Assessment 
Webinars for ALTC/OLT Dissemination

The Australian Learning and 
Teaching Council (ALTC) and the 
Office for Learning and Teaching 

(OLT) have both put significant emphasis 
on the importance of the dissemination 
component of their grants and fellowships. 
The ALTC itself sponsored major projects 
on effective dissemination mechanisms so 
that others could incorporate these findings 
into their grants and fellowships. 

During the early stages of the ALTC 
National Fellowship on e-assessment, we 
reflected on the most effective means to 
engage multiple stakeholders from across 
the world and how we might disseminate 
the findings and activities of the fellowship. 
We were particularly interested in how 
we might effectively include the many 
interesting and inspirational work that 
others have done in the e-assessment area 
and how we might make this accessible to 
a wide audience. We looked at the activities 
conducted by others during their grants and 
fellowships and found the familiar range 
of traditional dissemination approaches 
including seminars, workshops, national 
and international forums, conference 
presentations, scholarly articles, videos and 
websites. 

The e-assessment fellowship created a website 
as a focal point for the activities and examples 
created or collected during the program 
(http://www.transformingassessment.com). 
There are significant resources for academic 
practitioners and academic developers 
on the website, as well as an extensive 
bibliography for e-assessment. The website 
has been accessed by over 16,000 unique 
visitors from across the world since early 
2010; 44% from Australia, 14% from the 
UK and 12% from USA. The full report for 
the fellowship is available from this site.

Like so many fellowships, the e-assessment 
program conducted seminars and 
workshops; overseas visits were made to 
centres of excellence in e-assessment. All 
these activities still only engaged a limited 

number of people who could travel to be 
present for the events. We were seeking a 
more inclusive approach to engagement 
and dissemination that would allow a wider 
group of colleagues to participate in the 
conversations about e-assessment. Web-
based seminars, or webinars, had started 
becoming more familiar to the education 
sector as the technology improved so 
that standard computers and Internet 
connections could be used in place of high-
end videoconferencing facilities. 

A webinar is an online web based seminar 
format that utilises virtual classroom or 
conferencing software to create a virtual 
meeting space. The virtual meeting 
environment features an audio channel 
for voice, video for webcams, text chat, 
shared whiteboard space, along with 
the ability to display slide sets, view the 
contents of the presenter’s computer via 
screen sharing, exchange files and view 
web pages and links. Webinars offer the 
opportunity for participants to sit at their 
own computer and participate in an event 
from any location in the world. We have 
used Wimba, and more recently Blackboard 
Collaborate (Elluminate v11), for our 
webinars, although there are a number of 
other systems that would have been suitable 
for our purpose. We were keen to have 
interactive sessions with active participation 
of the audience. 

We organised our webinars around a 
guest presenter who would usually present 
slides based on a PowerPoint presentation. 
This presentation was uploaded to the 
webinar software system and converted 
automatically into a series of image files. 
Special effects embedded within PowerPoint 
slides are not retained with this conversion 
and guest speakers needed to be aware of 
this and some chose to slightly modify 
their slides so as not to be dependent on 
special effects. Presenters were provided 
with briefing notes via email regarding the 
virtual meeting space capabilities and how 

things would work on the day. In general 
presenters prepare a slide set which is used 
to scaffold the session. Some presenters 
also demonstrate software or websites via 
the screen sharing or provide screen shots 
or YouTube videos to supplement their 
presentation. The presenter usually had a 
practice session before the live event and 
this was important for those people who 
had not presented in the webinar format. 
For the live event the presenter would log 
on approximately half an hour before the 
commencement and check the uploaded 
slides, the sound quality and their ability to 
control the slide presentation. Some guest 
speakers chose to use the video option while 
others chose not too. The video is useful in 
the initial few minutes of the presentation 
to establish a rapport with the participants, 
but is not really necessary once the 
interaction starts with the text box entries 
and verbal questions.

Communications with our potential 
audience was undertaken through multiple 
channels including direct email, a LinkedIn 
group, a Facebook page, Twitter messages, 
the HERDSA email news and other 
e-mailing lists organised by JISC in the 
UK. More recently an ICS calendar feed 
has been set-up from the Transforming 
Assessment home website; this feed is 
available from the events calendar that 
displays the webinar session information. 
Since we had participants from all across 
the world, we had a countdown clock on 
the home website that allowed people to 
see how many days, hours and minutes 
before the next webinar. This proved to be 
a simple yet effective means to minimise 
confusion over start times for different time 
zones. Messages for upcoming events are 
distributed 3 or 4 weeks prior to a session 
and then again 3 days before the session. 
Instructions are provided in the promotional 
messages directing recipients to RSVP to an 
auto responding email address from which 
they receive login instructions with links to 
further online help, should it be required. 
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The message continues by mentioning a 
pilot study relating to e-assessment that was 
started at the institution “If it wasn’t for the 
webinar series this pilot would never have 
been conceived”. Using the webinar format 
enabled us to engage readily with a world-
wide audience; colleagues could participant 
at no cost and actively engage with experts 
they may not normally have had the 
opportunity to engage with if we had used 
only traditional forums and workshops for 
our dissemination activities. 

Professor	 Geoffrey	 Crisp	 is	 Dean	 of	
Learning and Teaching at RMIT 
University.

Dr Mathew Hillier is a Lecturer in Higher 
Education at Teaching and Educational 
Development Institute, University of 
Queensland.

Contact: Mathew Hillier  
m.hillier@uq.edu.au

so in addition to the webinars we have short 
videos on various interactive e-assessment 
examples; in total over 51,000 views of the 
YouTube videos have been recorded. 

The fellowship drew on the generosity of 
the guest presenters in the webinar series for 
their time and expertise. A loosely coupled 
community has formed around the series 
with a small core group participating semi-
regularly to most sessions, while others 
may only come to a session of particular 
interest to them. The series has inspired 
projects at other institutions as evidenced 
by an email received from one of the 
session participants: “Just a short note to 
acknowledge the significant contribution 
the Transforming Assessment webinars 
continue to provide. You will be happy 
to note that content from a number of 
webinars function as touchstones for 
myself and a number of my colleagues”. 

Audience members then connect to the 
session from their home or office via the 
Internet on the day. A brief orientation is 
provided at the beginning of each session 
and we encourage interaction from the 
audience during the sessions via audio and 
text chat. There is a telephone channel 
that can be used as a backup for those 
participants (or presenters) who cannot 
resolve their sound issues. 

The fellowship has organised over 30 
webinars since early 2010 and the world-
wide audience has totalled more than 600 
participants over the series. The series could 
be considered an ongoing conference or 
conversation on e-assessment. We also 
made the video recording available on 
YouTube which further extended the range 
of potential viewers (http://www.youtube.
com/transformassessment). We have 
prepared a wide range of YouTube videos, 

AUSTRALIAN COUNCIL FOR EDUCATIONAL RESEARCH (ACER)

Useful Research Databases

DEHub Database of Research on Distance Education The DEHub Database contains details of books, articles, 

conference papers, theses and research reports on various aspects of distance and online education, blended 

learning and educational technology from publishers in Australia and overseas.

http://opac.acer.edu.au:8080/drde/index.html

IDP Database of Research on International Education The IDP Database lists books, articles, conference papers, 

theses and research reports on various aspects of international education, transnational education, study abroad 

and international students from publishers in Australia and overseas.

http://www.idp.com/about-idp/research-database.aspx

Indigenous Education Research Database This database contains details of more than 6000 articles, reports, 

books and conference papers covering indigenous education in both Australia and abroad.

http://opac.acer.edu.au:8080/ierd/index.html

mailto:m.hillier%40uq.edu.au?subject=
http://opac.acer.edu.au:8080/drde/index.html
http://www.idp.com/about-idp/research-database.aspx
http://opac.acer.edu.au:8080/ierd/index.html
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By Robert Kennelly, Coralie McCormack, John Gilchrist, 
Jesmin Islam and Lee Partridge 

Making time at HERDSA to TATAL (Talking about 
Teaching and Learning)

Again this year, a HERDSA TATAL 
(Talking about Teaching and 
Learning) program ran over the four 

days of the conference. The facilitation team 
included Lee Partridge (a participant in the 
2011 HERDSA Conference TATAL) and 
four members of the University of Canberra 
2009 TATAL group: Jesmin Islam, John 
Gilchrist, Coralie McCormack and Robert 
Kennelly. There were 15 participants 
at the pre-conference workshop (see 
photo) from: the University of Canberra, 
University of Tasmania (2), Monash (2), 
University of Queensland, University of 
Western Australia, Edith Cowan University, 
Australian College of Theology, Griffith 
University, Latrobe University, Flinders 
University, Ballaarat University, Southern 
Cross University and the University of 
Zambia. 

TATAL workshops seek to develop cohorts 
of reflective practitioners who meet regularly 

to enhance their teaching and the learning 
of their students and to develop a teaching 
philosophy statement. At the end of the 
conference (seven hours of TATALing) 
participants had the notes necessary to 
articulate a draft of their personal teaching 
philosophy statement. Eleven participants 
are continuing to meet via Skype to further 
progress their statements. The facilitators 
have informally approached the Organisers 
of the 2013 Auckland Conference with the 
offer of running a similar program. 

The facilitators wish to acknowledge Roger 
Landbeck for his continued support of 
TATAL groups and advertising for this 
group in particular; the 2012 conference 
organisers (who understood what we were 
trying to achieve and made life easy for 
us); previous TATALers who gave us the 
confidence to have a go (and particularly 
to Kate Thompson, a HERDSA TATALER 
from 2011 who skyped into our 4th session 

at the conference); the HERDSA Executive 
who have supported and assisted financially 
in the running of TATALs; Arshad Hussanee 
(University of Canberra) for setting up the 
Moodle site and registering participants; 
and especially thanks to the participants 
of the 2012 HERDSA TATAL who rose to 
the occasion and found 7 hours in a busy 
conference program to talk about their 
teaching and learning.

For further information please contact: 
Robert.Kennelly@canberra.edu.au; 
Coralie.McCormack@canberra.edu.au; 
or consult the following publications: 

References
McCormack, C., & Kennelly, R. (2011). 

“We must get together and really 
talk…”. Connection, engagement and 
safety sustain learning and teaching 
conversation communities. Reflective 
Practice, 12(4), 515–531. 

McCormack, C., & Kennelly, R. (Landbeck, 
R. editor’s note) (2011). TATAL @ the 
Conference. HERDSA News, 33(2), 
8–9.

HERDSA 2012 TATAL participants. Front row from right: Stuart 
Schonnell, Susan Turland, Carthyrn McCormack, Karen Robinson, 
Anitra Goriss-Hunter, Jesmin Islam, John Gilchrist; Cathy Moore and 
Rashmi Watson cutting the TATAL cake. Second row: Venicia McGhie, 
Geoff Treloar, Julie Choate, Fiona Bird, Glen Croy, Akbar Rasyid, Anita 
Pierantozzi, Gesa Ruge and Coralie McCormack. Standing on a chair, 
back right, are Lee Partidge and Robert Kennelly. TATAL cake (very delicious!!)

mailto:Robert.Kennelly%40canberra.edu.au?subject=
mailto:Coralie.McCormack%40canberra.edu.au?subject=
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teaching excellence, innovative teaching, 
collaborative teaching, peer support of 
teaching, lifetime achievement and student 
leadership. 

Despite these developments, the ethos lies 
elsewhere. At one point, the audience asked 
a panel of presenters, “when everything is 
on the table and about to change, what is it 
that we want to keep?” 

Passionate responses followed. Values and 
behaviors make STLHE an important 
part of our lives. “Our biggest resource is 
an attitude about learning and teaching 
which is in our hearts … which trumps 
the biggest budget or the most coveted 
credential.” “We offer unconditional 
collegiality and friendship marked by 
laughter, celebration and mutual respect.” 
“We afford a distinctive generosity in giving 
without expecting back.” “We want to keep 
these attributes no matter what our journey 
might bring in the future.”

We have a good thing going!

A Vision
And yet, the STLHE roadmap into the 
future articulates a bold vision to be the 
“pre-eminent national voice, and a world 
leader, for enhancing learning and teaching 
in higher education… supporting research, 
and its application through scholarly 
teaching and learning”.3 This vision is 
supported by explicit goals that speak 
to advocacy, bilingualism, mentorship, 
awards, partnerships and student advocacy. 
We have radically changed our bylaws that 
will now elect a Board based on expertise 
than by region and a supporting governance 
structure that seeks to engage a vibrant 
membership.

Apparently, this is not enough for our 
volunteer association. If there are some 
50,000 teachers in Canadian post secondary 
education, how many know about STLHE? 

When some 700 students and 
delegates from over 15 countries 
and 77 institutions, gathered in 

Montreal last week in June, we reflected 
on just how we had responded to the 32nd 
annual conference theme: Learning without 
boundaries? Apprentissage sans limites?1 
There was no doubt that the unprecedented 
collaboration of four very different host 
institutions (university and college) and 
languages, had built something rich which 
was visibly more than what could have been 
done individually. 

What about STLHE’s boundaries? Or 
HERDSA’s or POD’s? Are we exploring 
ways to open up the visible and invisible 
boundaries in learning and teaching? Do we 
want to identify the old boundaries? How 
do our national organisations break down 
barriers to connect with broader segments 
of society by dissolving the boundaries that 
restrain us?

An Ethos
Many of our members will point to 
leadership activities that anchor our evolving 
identity. STLHE possesses the largest 
concentration of educational developers and 
reflective teachers in Canada. Over time we 
have built a national infrastructure that has 
showcased our diversity and sustained the 
talents of the Society above any individual 
achievements. We have broken down 
boundaries by continuing to infuse new 
national and international partnerships 
that bring new perspectives. One example 
is the 3rd edition of the HERDSA Guide 
“Lecturing for Better Learning” coauthored 
by Cannon and Knapper, which was 
adapted into STLHE’s Green Guide series – 
our flagship publication2.

Similarly, STLHE has expanded its sponsors 
to support the most comprehensive awards 
program in the world that recognizes 

How many times have we heard the lament 
that we preach to the converted? Why are 
we unable to collectively voice our concerns 
on big educational questions to mainstream 
Canadians? 

We must explore just how can we break 
those invisible boundaries that keep 
“others” distant from our activities. Could 
some of the answers, lie in the journey on a 
road that is becoming more familiar? 

On The Road With Students
There are promising signs of significant 
student participation. We had a record 
number of nominations for the position of 
student advocate on our Board. Students 
were front and center at our national 
conference. Student leaders from host 
institutions, as well as Canada’s first cohort 
of 3M National Student Fellows, offered 
their perspectives. In the first ever student 
plenary, the panel spoke to the future of 
post secondary education. 

Some echoed the demands of the student 
protest movement that has attracted 
hundreds of thousands on the streets of 
Montreal for the past 18 weeks. Others 
spoke about ethical responsibilities and 
ways of preparing themselves to what Land 
and Meyer refer to as a world our students 
inherit characterised by “supercomplexity 
and technoliteracy”.4

In essence, the students raised questions that 
asked, “Who do post-secondary institutions 
serve?” and “What are our natural rights to 
education?” The students pointed to the 
blind curves ahead, but also to open roads 
challenging institutions to embrace change 
that promotes experiential, problem-based 
and community/service learning. 

By Arshad Ahmad 

Breaking Boundaries and Milestone Moments

InTeRnATIonAl Column exChAnge

heRDSA/PoD/STlhe newSleTTeRS
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We hope you will join us in the conversations 
that will precede and follow this event.

Arshad Ahmad is President of the Society 
for Teaching and Learning in Higher 
Education (STLHE), which is HERDSA’s 
equivalent	society	in	Canada.

Contact: arshad@jmsb.concordia.ca

Endnotes
1. http://www.mcgill.ca/stlhe2012sapes/
2. http://www.stlhe.ca/resources/green-

guides/
3. http://www.stlhe.ca/about/vision-

goals/
4. Land & Meyer, ISSOTL Plenary 

Presentation in Liverpool, October, 
2010

5. http://www.stlhe.ca/about/teaching-
and-learning-canada/

in post secondary education. The summit 
will explore universal questions students are 
raising. It will invite thought leaders from 
around the world to have conversations 
on higher education and to channel our 
collective voice to an audience that has no 
borders.

It was Abraham Lincoln who said, “as our 
case is new, so we must think anew and act 
anew”. Our actual case may not be that new; 
what is new is to break down the barriers, to 
open up the boundaries, and to find a space 
that we instinctively feel can be ours. 

We ask you to help STLHE shape the new 
boundaries, in breaking down barriers, and 
become a part of these milestone moments. 
We can and must exercise a greater role in 
global education. It is time to reach out to 
many people in many different ways. 

On A Highway With Society
The inaugural meeting of an advisory group 
to Teaching Learning Canada / Apprentissage 
Médiation Enseignement (TLC), followed 
the Montreal Conference. TLC is a new 
charitable entity that makes possible tax-
deductible donations to STLHE5. It aims to 
build capacity by engaging in activities that 
extend the current boundaries of STLHE. 
TLC promises a vehicle that has the 
potential to address far-reaching educational 
questions and more importantly, to connect 
with a broader audience. 

The burning question during the meeting 
was just how do we move forward?

TLC will respond with a boundary breaking 
idea to launch a bi-annual global education 
summit starting in the fall of 2013 that 
addresses some of the challenges we share 

Higher Education Professional Societies in North America and the UK.

Society for Teaching and Learning in Higher Education (STLHE) Canada

http://www.stlhe.ca/en/stlhe/

Professional and Organisational Development Network in Higher Education (POD) U.S.A.

http://podnetwork.org

Both these Societies produce regular Newsletters like HERDSA News and copies of these can be 

downloaded from their web sites.

Staff and Educational Development Association (SEDA). U.K.

www.seda.ac.uk

mailto:arshad%40jmsb.concordia.ca?subject=
http://www.mcgill.ca/stlhe2012sapes/
http://www.stlhe.ca/resources/green-guides/
http://www.stlhe.ca/resources/green-guides/
http://www.stlhe.ca/about/vision-goals/
http://www.stlhe.ca/about/vision-goals/
http://www.stlhe.ca/about/teaching-and-learning-canada/
http://www.stlhe.ca/about/teaching-and-learning-canada/
http://www.stlhe.ca/en/stlhe/
http://podnetwork.org
www.seda.ac.uk
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This is a scholarly piece of work, 
which reads like a PhD thesis with 
no detail spared. The book will be 

a valuable resource for people interested in 
research in organisational leadership, but 
definitely not bedtime reading for others!

The author (writing from Australia) 
researched what European universities 
might contribute to our knowledge of 
organisational leadership and when I saw 
that the European countries chosen were 
Norway, Switzerland, Italy and Croatia I 
became very curious. We were promised 
more information about this choice in 
chapter three but this did not eventuate so 
I was left surmising that it was possibly a 
pragmatic decision based on prior personal 
or institutional links. 

Mullane reviews the leadership literature 
covering: hierarchical (top-down and 
bottom-up); autocratic to democratic, 
dispersed, shared and participatory 
leadership. However, one theory that is 
missing throughout the book is the idea of 
adaptive leadership1. This seemed a strange 
omission as it is the theory that I have found 
resonates with university leaders as most 
meaningful in times of constant change. 

From the review Mullane developed three 
main research questions. To:

•	 identify	 and	 analyse	 approaches	 to	
university organisational leadership and 
leadership development; 

•	 analyse	 the	 implications	 of	 these	
approaches for leadership development 
policy and implementation; and 

•	 identify	 challenges	 for	 university	
leadership.

Mullane identified 97 interviewees in 
23 universities. Three main approaches 
to leadership and management were 
identified: bottom-up collegiate; public 
sector approach “for the public good”; 
and business, entrepreneurial approach. 
However, all three approaches could be 
present simultaneously. Ideally people 
wanted to see leadership by teams of 
academics and administrators.

Interestingly, Mullane found that leadership 
development was generally not required 
and not offered, except at Rector-Vice 
Chancellor level where it is offered either by 
university, regional or national government 
associations. I find this surprising as in my 
experience over the last fifteen years there 
has been a growing variety of leadership and 
management development opportunities 
available in universities in Australia, New 
Zealand and the UK. 

Four main challenges to universities were 
identified: leadership and management, 
programmes/curriculum, staffing and 
environment. Students and research were 
commented on least. I found this the most 
interesting part of the book.

•	 With leadership and management there 
was a perception of weakness due to lack 
of capability, leaders being distracted 
by their research, limitations due to 
collegiate decision-making, selection 
processes (elected positions seen as 
politicised and based on excellence 
in research) and a need for leadership 
development and assessment systems.

•	 The	 external environment was seen 
as a challenge in terms of increased 
competition, not just for research monies 
but also with non-university providers 

of courses aimed at skills training 
for specific occupations, the growing 
influence of employers on programmes, 
and changes in the student cohort. 

•	 In	terms	of	programmes and curriculum, 
the maintaining of appropriate 
standards, the relevance of curriculum 
and the resourcing of programmes were 
of concern. The effects of globalisation 
and internationalisation led to a need 
to move curricula away from national 
and regional focuses to more universal 
ones. The offering courses in languages 
other than that of the home country 
(e.g. English) was discussed and it was 
considered that institutions needed to 
recruit more international staff to bring 
other perspectives to the curriculum.

•	 Issues	 with	 staffing referred to quality 
and motivation. There was concern 
at a shortage of staff available with 
appropriate qualifications (often a PhD). 
There was also a perception of anathema 
towards institutional structures and 
processes and a resistance to the idea of 
“training”.

These challenges reverberate today and are 
now part of our everyday lives. However, 
at the end of the book I was left with 
a deep sense of frustration at the lack 
of contextualisation of the universities 
researched and the lack of conclusions 
drawn. The four countries studied have 
such different cultures, histories, political 
governance, processes etc. re tertiary 
education that this must impact on any 
conclusions that we can reach. There is also 
a lack of reference back to Australia, any 
description of the Australian environment 
to explain how the European experience may 
or may not speak to the Australian tertiary 

Reviewed by Valerie Clifford

O’Mullane, M. (2011). University Leadership. 
Approaches, Formation and Challenges in Europe. 
Basingstoke, Palgrave Macmillan

Book RevIew
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Leadership, USA: Harvard Business 
Press.

 Randall, L.M. & Coakley, L.A. 
(2007). Applying adaptive leadership 
to successful change initiatives in 
academia. Leadership & Organisational 
Development Journal, 28(4), 325–335.

 Heifetz, R.A. & Laurie, D.L. (1997). 
The work of leadership. Harvard 
Business Review, Jan–Feb 124–134.

2 Harvard Professor Ron Heifetz - 
Adaptive Leadership in 21st Century 
Presentation. Retrieved 1 June 2012 
from http://vimeo.com/13117695

future and that was “How effective are the 
existing formal leadership development 
programmes conducted for academics in 
Europe?” Add to this a study of a wide range 
of opportunities now available in Australian 
tertiary institutions and we might have 
something useful for tertiary education 
institutions when selecting and “growing” 
their leaders.

Contact: vclifford@brookes.ac.uk

Endnotes
1 Heifetz, R., Grashow, A. & Linsky, 

M. (2009). The Practice of Adaptive 

education sector. The conclusions reiterated 
the range of leadership and management 
options for universities rather than any 
analysis of which might be more useful. As 
a major part of the study was on challenges 
the idea of using the concept of adaptability 
to build flexibility into the organisation 
to meet the waves of changes, “sustained 
disequilibrium”2, with the need to keep the 
level of discomfort in the productive range, 
could have made an interesting discussion. 
Of the seven research recommendations 
made at the end of the book, the last 
(seventh) one was the only one that seemed 
to offer something substantive for the 

HERDSA Branch News
Meeting of Branch Chairs at the Hobart Conference

The conference in Hobart provided 
a good opportunity for the chairs 
of the branches to get together. 

Representatives from Tasmania, Victoria, 
Western Australia, Tasmania, South Australia 
and New Zealand branches met with 
members of the executive’s Memberships 
Portfolio and the HERDSA president. We 
discussed the types of activities undertaken 
by each of the branches, what works well, as 
well as some of the problems and challenges 
faced by the branches. All agreed with the 
branch chairs working more closely with 
the executive. This is now commencing 
with updating of the Branch Guidelines 
and the development of a document on 
successful ways to run a branch. If you have 
any good ideas for your branch or how the 
branches in general could work better for 
you, then please contact your branch chair 
or the Chair of the Memberships Portfolio.

Dr Iris Vardi

Chair Memberships Portfolio

ACT 
Chair:	Coralie	McCormack

Three TATAL groups continued to meet over 
the first six months of 2012. TATALs aim 

to raise the profile of teaching and learning 
through collaborative reflective practice. 
The TATAL 2008 Group completed 
preparation of their new HERDSA	Guide	
- Using stories in teaching - which was 
launched at the 2012 Conference. TATAL 
2009 group members presented a Showcase 
at the titled: TATAL participants speak out 
about connections that enhance learning and 
teaching and facilitated a TATAL workshop. 
The 2011 TATAL group which commenced 
at the 2011 Conference and has met 
regularly via Skype.

In June the branch held a pre-conference 
event with speakers giving their conference 
papers or showcase presentations an airing. 
Five HERDSA members received feedback 
on their presentations: Prof Lawrence Cram, 
How Universities Connect Education 
and Research; Mrs Gesa Ruge, Dr Jesmin 
Islam, Professor Anne Daly, Professor 
Anita Mak, Increasing internationalisation 
and inter-cultural skills through multiple 
active learning intervention strategies; A/
Prof Michele Fleming, Ms Barbara Cram, 
Ms Glenys London, Prof Carole Kayrooz, 
Establishing a regional enabling pilot 
programme through university-community 
engagement; Dr Jesmin Islam, Mr John 
Gilchrist, Mr Robert Kennelly, Dr Coralie 

McCormack, Mr Stuart Ferguson, Dr 
Eleanor Hancock, TATAL participants 
speak out about connections that enhance 
learning and teaching. 

In June the Branch also co-hosted a showcase 
and networking event at the University of 
Canberra as part of the dissemination of 
skills and learning from the ALTC project 
Bringing peer review of teaching out of the 
closet: A project to encourage and support 
greater participation in peer review of teaching 
in the Faculties of Health and Law at the 
University of Canberra. This event included 
presentations and round tables and a panel 
and was a great opportunity for participants 
to learn more about peer review, to network 
with like-minded colleagues and to hear 
peer review success stories. Just over 50 
registrants from eight universities attended.

Contact Coralie McCormack: 
coralie.mccormack@canberra.edu.au

Hong Kong 
Chair:	Anna	Siu	Fong	KWAN

The HERDSA Dinner Dialogue: Mobile 
Learning in Higher Education was held in 
May 2012 at Champs Bar in the Charter 
House Hotel. Speakers were Dr. Iain 

mailto:vclifford%40brookes.ac.uk?subject=
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00126.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00126.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00054.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00054.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00054.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00133.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00133.pdf
http://events.cdesign.com.au/ei/viewpdf.esp?id=314&file=//srv3/events/eventwin/docs/pdf/herdsa2012abstract00133.pdf
mailto:coralie.mccormack%40canberra.edu.au%0D?subject=
http://www.charterhouse.com/
http://www.charterhouse.com/
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http://akoaotearoa.ac.nz/ako-aotearoa/
events/herdsa-symposium-2012

Contact Tony Harland:
tony.harland@otago.ac.nz

HERDSA NZ: http://www.herdsa.org.nz/

QueenslAnd

Chair: Steve Drew

Queensland Branch held a successful 
formal   re-launch of the HERDSA 
Queensland and Northern NSW Brach. 
Along with the launch the branch offered 
an Education R&D Day with the topic 
What is education research?  and a “speed 
dating” activity to develop ideas for papers 
with Janet  Verbyla, Senior DVC, USQ 
as convener.

A HERDSA (Qld) Website is being set 
up with proposed activities for the next 
two years, a blogsite and a collaborative 
communication tool. The URL is herdsaq.
net

Contact Steve Drew: 
s.drew@griffith.edu.au 

souTH AusTrAliA 
Chair:	Dale	Wache

HERDSA SA is seeking new committee 
members to join Dale Wache in furthering 
HERDSA activities in South Australia.

Contact Dale Wache: 
Dale.Wache@unisa.edu.au

TAsmAniA
Chair: Tracy Douglas

Congratulations to the Tasmanian 
HERDSA branch for hosting the highly 
successful 2012 HERDSA conference in 
Hobart: Connections in Higher Education. 
The conference included a Connections 
Cafe and Provocations sessions, which 
provoked some stimulating discussions 
and debates for conference delegates.  The 
branch is now focusing on local events 
for the remainder of 2012. The first of these 
will be a get- together of members to share 
their experiences of the conference.

Contact Tracy Douglas: 
T.Douglas@utas.edu.au

new ZeAlAnd
Chair: Tony Harland

HERDSA New Zealand introduced the 
first Graduate Attributes Symposium this 
year. This event is a collaborative venture 
between HERDSA and Ako Aotearoa, 
the government body that looks after the 
tertiary sector. The intention is to hold 
one Symposium each year in Wellington 
that examines a different graduate attribute 
each time. In essence, we aim to build up 
a picture of how academics understand the 
purposes of a higher education and examine 
how these purposes are enacted in our 
teaching. In May 2012, the first Symposium 
topic was Student Academic Freedom and 
Critical Thinking. Our Keynote speaker 
was Professor Bruce Macfarlane from 
the University of Hong Kong. After his 
presentation, Professor Macfarlane provided 
the audience with a set of questions for 
discussion. In the afternoon, Associate 
Professor Rachel Spronken-Smith presented 
research on the state of engagement with 
graduate attributes in New Zealand and this 
was followed by another round of facilitated 
discussions. The day ended with an open 
plenary headed by a panel of the two 
keynote speakers. Thanks to the sponsorship 
of Ako Aotearoa and matched funding from 
HERDSA New Zealand, we were able to 
offer the symposium free of charge across 
the tertiary sector. We invited delegates 
who were not HERDSA members to join 
our organisation. Evaluations showed that 
the event was a great success and we will 
continue in this format for 2013. For an 
overview see:

DOHERTY, Associate Professor and the 
Director of eLearning Pedagogical  Support 
Unit at the Centre for the Enhancement 
of Teaching and Learning, The Hong 
Kong University and Dr. Paul LAM, 
Associate Professor, Centre for Learning 
Enhancement and Research, The Chinese 
University of Hong Kong.

The HERDSA Dinner Dialogue: Work 
Experience, Work Placement & Work 
Integrated Education was held in March 
2012 at Champs Bar in the Charter House 
Hotel with Speakers Dr. Gayle MORRIS, 
Associate Professor, The University of Hong 
Kong and Ms Siu Yee CHAN, Department 
of Business and Administration, Vocational 
Training Council.

The next HERDSA Dinner Dialogue will 
be: Community of Practice for Professional 
Development in October 2012. Speakers 
and venue to be confirmed. Please check the 
HERDSA HK and join us for an engaging 
dinner dialogue.

All HERDSA members who are working 
and visiting Hong Kong are most welcome 
to HERDSA (Hong Kong Branch) 
activities. For the most updated information 
please visit:

http://herdsahk.edublogs.org/

Contact Anna Kwan: akwan@ouhk.edu.hk 

new souTH wAles 
NSW members who would like to be 
informed about NSW activities please email 
Peter Kandlbinder: peter.kandlbinder@uts.
edu.au.

HERDSA HK Dinner Dialogue participants and speakers 
Associate Professor Gayle MORRIS and Ms Siu Yee CHAN

http://akoaotearoa.ac.nz/ako-aotearoa/events/herdsa-symposium-2012
http://akoaotearoa.ac.nz/ako-aotearoa/events/herdsa-symposium-2012
mailto:tony.harland%40otago.ac.nz%0D?subject=
http://www.herdsa.org.nz/
mailto:s.drew%40griffith.edu.au%20%0D?subject=
mailto:Dale.Wache%40unisa.edu.au%0D?subject=
mailto:T.Douglas%40utas.edu.au%0D?subject=
http://herdsahk.edublogs.org/2012/02/10/herdsa-dinner-dialogue-work-experience-work-placement-work-integrated-education/
http://herdsahk.edublogs.org/2012/02/10/herdsa-dinner-dialogue-work-experience-work-placement-work-integrated-education/
http://herdsahk.edublogs.org/2012/02/10/herdsa-dinner-dialogue-work-experience-work-placement-work-integrated-education/
http://www.charterhouse.com/
http://www.charterhouse.com/
http://herdsahk.edublogs.org/
mailto:akwan%40ouhk.edu.hk?subject=
mailto:peter.kandlbinder%40uts.edu.au.?subject=
mailto:peter.kandlbinder%40uts.edu.au.?subject=
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I am a Noongar woman through my 
Mother’s side of the family with a strong 
interest in the scholarship of the “Stolen 
Generations”. This interest comes from my 
family’s own experiences of being taken 
from their homes as Aboriginal children, 
coupled with the relatively little political and 
social attention paid to those in the midst of 
healing from the experience. I am fascinated 
with the relationship between Australia’s 
mainstream historical discourse and that 
of Aboriginal people and communities and 
have therefore, embarked on furthering my 
study of history and Indigenous knowledge 
systems.

On a wider scale, I am very interested in 
the process of the acquisition of knowledge 
itself. I wish to discover, understand and 
utilise strategies that serve to enhance the 
learning experience for students in order to 
cement the content of the courses I develop 
firmly into the minds and the hearts of our 
students. I believe I can contribute to the 
aims of HERDSA via diversity, by providing 
an Aboriginal voice where appropriate, 
and by endeavouring to support the 
organisational aims and objectives.

Dr Marion Kickett, Faculty of Health 
Sciences, Curtin University

I have a nursing background and have 
worked extensively in education. I have 
been involved in the training of Aboriginal 
and Torres Strait Islander health workers at 
Marr Mooditj Foundation and the Centre 
for Aboriginal Studies for a total of 12 
years. I have lectured in Aboriginal health 
at the University of WA for 6 years at a 
post graduate level. I am currently a co unit 
coordinator of Indigenous Cultures and 
Health at Curtin University I have recently 
completed my PhD.

I work confidently and collaboratively with 
colleagues and students in an intercultural 
context. I am interested in developing 
and implementing plans for improving 
intercultural teaching and learning. I am 
very interested in presenting at seminars or 
conferences about intercultural leadership. 

HERDSA WA branch looks forward to 
seeing all members at events in 2012. Check 
out the HERDSA WA seminar series on the 
WA branch website: 

http://our.murdoch.edu.au/Educational-
Development/ALTC-funding-and-awards/
HERDSA-WA/

Contact Rashmi Watson: rashmi.
watson@uwa.edu.au

benefit for the Indigenous academic and 
HERDSA members who will share in 
the research being conducted as part of 
initiative. The HERDSA WA branch is 
proud of this initiative and looks forward 
to learning from our Indigenous colleagues.

The recipients of the HERDSA 
memberships explain their background and 
work below.

Assistant Professor Clint Bracknell, 
School of Indigenous Studies, The 
University of Western Australia

I am currently undertaking postgraduate 
studies in Musicology, focusing on Noongar 
language songs of the South West of WA. 
I currently coordinate the postgraduate 
Aboriginal Education unit and will be 
coordinating various undergraduate units 
in the Indigenous Knowledge, History 
and Heritage and Aboriginal Health and 
Wellbeing majors. In addition, I teach in 
the Aboriginal Orientation course. Prior 
to my appointment at UWA I worked for 
the WA Department of Education and was 
awarded the Barry Hayward Outstanding 
Aboriginal Educator Award. 

I am working on a research project with 
Associate Professor Barbara Cook to 
develop a framework for the embedding 
of Indigenous knowledge, perspectives 
and content into university courses. I am 
re-designing a number of units across the 
School of Indigenous Studies and designing 
the compulsory online unit Indigenous 
Study Essentials. I would be interested in 
sharing findings from my work and research 
in HERDSA seminars, conferences or 
publications.

Ms Tracie Pushman, Lecturer, School of 
Indigenous Studies, The University of 
Western Australia

ViCToriA 
Chair: Joan Richardson

HERDSA Vic sponsored a number of 
events in the first half of the year including: 

•	 The changing landscape in higher 
education: Research opportunities? with 
Emeritus Prof John Rickard and Dr 
Leone English 

•	 HERG Teaching and Learning Forum 
with Professor Kim Watty, Ms Helen 
Larkin, and Dr Sophie Goldingay.

•	 2011 ALTC National Teaching Fellow 
Professor James Dalziel: Using Learning 
Design for Innovative eTeaching

•	 Professor Roger Hadgraft: Reinventing 
the University.

Executive Meetings discussed ideas for 
“hot topics”, scheduling of events and the 
hosting of activities. The committee has 
decided to extend operations through co-
hosting of events and provision of free 
events for members. Proposed events (to 
be confirmed) variously at VU, RMIT and 
Monash include: Leadership and power in 
transnational education; Repeat presentation 
of HERDSA conference papers; and Learning 
Spaces and Digital Literacies.

Contact Joan Richardson: 
joan.richardson@rmit.edu.au 

wesTern AusTrAliA 
Chair:	Rashmi	Watson

This year the HERDSA WA branch has 
introduced a wonderful initiative to 
promote Indigenous Australian academics 
through HERDSA activities. The branch 
has funded three annual HERDSA 
memberships for Indigenous Academic 
staff. The membership provides a mutual 

Clint Bracknell Tracie Pushman Marion Kickett

http://our.murdoch.edu.au/Educational-Development/ALTC-funding-and-awards/HERDSA-WA/
http://our.murdoch.edu.au/Educational-Development/ALTC-funding-and-awards/HERDSA-WA/
http://our.murdoch.edu.au/Educational-Development/ALTC-funding-and-awards/HERDSA-WA/
mailto:rashmi.watson%40uwa.edu.au%0D?subject=
mailto:rashmi.watson%40uwa.edu.au%0D?subject=
mailto:joan.richardson%40rmit.edu.au%20%0D?subject=
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By Peter Kandlbinder 

Higher Education in the Headlines - August 2012

A summary of the top stories 
on higher education in the 
Australian Higher Education 

Supplement (www.theaustralian.news.
com.au/highereducation/), Times Higher 
Education (www.timeshighereducation.
co.uk/) and the Chronicle of Higher 
Education (chronicle.com) from March to 
August found that issues of student fees 
and loans dominated the higher education 
press. Other themes included: open access 
to scholarly publishing, performance 
reviews, university finances, private higher 
education, academic salaries, international 
students student cheating ad college sports.

Student Fees & Loans
Job prospects for graduates look gloomy 
in April when the Australian Higher 
Education reported a poor job forecast for 
science graduates and in May the Chronicle 
of Higher Education reported an increasing 
number of Americans with advanced 
degrees are applying for government aid. 
Matched with the Times Higher Education 
reporting the UK government was allowing 
fee increases in lower end courses, the 
coalition’s student finance policy needed 
to be defended as a fair, progressive model 
in which Barclays Bank was bidding to 
fill the postgraduate student loans system. 
Widening participation had already been 
identified as struggling in April when the 
Chronicle of Higher Education found US 
colleges unable to preserve their mission 
to low-income and minority students, 
although in June it reported 150 year old 
land grant law saw students continue to 
crowd into Agriculture Colleges. By July 
all hopes for “competitive pressure” in the 
UK had faded as a majority of universities 
charged maximum fees and the Chronicle 
reported the student debt burden of 
graduate students in the U.S. could dampen 
demand for graduate study.

Open Access to Scholarly 
Publishing
In April the Chronicle of Higher Education 
reported a declining participation in 
disciplinary societies. In May the Times 
Higher Education reported open access 
to funded research received a boost from 
European Union funding and in June 
it raised concerns to the move to open-
access landing the sector with extra costs 
and universities discouraging researchers 
from publishing minor papers in order 
to maintain funds for publication in 
top journals. In July the Times Higher 
Education reported efforts by the UK to 
curb rises to the overall European Union 
budget are threatening to cut EU research 
funding to the UK. In June the Australian 
Higher Education explained how a paper 
on Australasian climate change was put on 
hold after bloggers identified problems in 
their data.

Performance Review
In April the Australian Higher Education 
reported the Group of Eight universities had 
the most visits on the new MyUniversity 
web site while in May the first university 
at risk of deregistration due to irregularities 
in admissions and assessment in offshore 
programs was identified. Also in May the 
Times Higher Education reported the 
UK funding body would prefer to retain 
full reviews for every higher education 
institution and in June it reported over-
recruitment penalties rose sharply as 
England’s universities recruited too many 
students. In July the Australian Higher 
Education reported the five fastest-growing 
universities recorded their lowest progress 
rates in the year. 

University Finances
In April the Times Higher Education 
reported universities had cut back their 
spending on external consultants in era of 

austerity and universities which rejected 
England’s market approach are risking 
constricting autonomy in their decision 
making. In May the Chronicle of Higher 
Education reported European universities 
were feeling the impact of government 
austerity measures while the Australian 
Higher Education reported relief as 
Treasurer spared the axe in the budget. 
In June the Australian Higher Education 
reported the reality of sector-wide reforms 
had hit the finances of some universities 
which posting a robust surplus while others 
barely broke even.

Private Higher Education
In May the Australian Higher Education 
reported Victorian colleges had slashed 
their fees to beat expected state government 
funding cuts, while in June there was 
evidence that the number of private higher 
education providers was growing rapidly 
and in July the private providers had 
benefited from the uncapping of publically 
subsidised higher education places. Also in 
July the Times Higher Education reported 
an increase in private courses eligible for 
public loans in the UK.

Academic Salaries 
In April the Chronicle of Higher Education 
reported that professors’ salaries are not the 
reason behind increasing costs of college 
although the Australian Higher Education 
reported Australia’s academics are among 
the best paid in the world. In May the 
Chronicle of Higher Education reported 
criticism of the salaries of public university 
presidents and in June the Australian 
Higher Education reported vice-chancellors 
in Australia’s biggest universities had the 
biggest salaries but not necessarily the best 
performance.

International Students
In May the Australian Higher Education 
reported universities are expecting a return 

www.theaustralian.news.com.au/highereducation/
www.theaustralian.news.com.au/highereducation/
www.timeshighereducation.co.uk/
www.timeshighereducation.co.uk/
chronicle.com
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start-ups that have emerged to unlock 
student data from university servers.

College Sports 
In April the Chronicle of Higher Education 
reported the negative impact college 
athletics had on the academic quality of 
American secondary education and in July 
how Penn State’s reverence for football led 
to hushing up child-sexual-abuse allegations 
for fear of bad publicity. 

Links to individual stories are available at 
higheredheadlines.wordpress.com

Contact Peter Kandlbinder 
p.kandlbinder@uts.edu.au

technology to cheat while the Times Higher 
Education reported cheating disputes 
in the UK quadrupled in 3 years. In July 
the Australian Higher Education reported 
online courses are finally winning prestige 
through the development of MOOCS.

Student Data Mining 
In April the Times Higher Education 
described a commercial service that 
identifies a prospective student’s likelihood 
of dropping out to help institutions improve 
retention strategies and the Chronicle of 
Higher Education reported a number of 

of overseas student numbers next year and 
universities had already increased their 
revenue from overseas students by almost $1 
billion. In July the Times Higher Education 
reported large agents’ commissions are 
being paid to recruit international students 
to UK universities and the Australian 
Higher Education reported a visa decision 
favoured a higher education student staying 
in Australia.

Student Cheating Online
In June the Chronicle of Higher Education 
reported college students taking online 
courses are using various forms of 

Interested in keeping up with worldwide events in higher education?

Then checkout “University World News: The global window on higher education”

For details go to 

http://www.universityworldnews.com/index.php?page=About_Us

For higher education news in the United States look at the Chronicle of Higher Education at 

http://chronicle.com

For higher education news in the United Kingdom look at the Times Higher Education Supplement at 

www.timeshighereducation.co.uk

The Times Higher Education Supplement publishes worldwide rankings of universities.

For comments on current events by academics go to:

http://theconversation.edu.au

The Conversation has a free daily newsletter available by email.

mailto:p.kandlbinder%40uts.edu.au?subject=
http://www.universityworldnews.com/index.php?page=About_Us
http://chronicle.com
www.timeshighereducation.co.uk
http://theconversation.edu.au
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Socrates’ Daimon

Plato ends the Republic, his magnum 
opus on politics, society, and the 
state, with an elaborate spiritual 

narrative, the Tale of Er. It prescribes the 
sort of teacher and the kinds of lessons 
humans require if they are to live successful 
lives. This is what Plato advises:

Let each one of us leave every other kind 
of knowledge and follow one thing only, 
if peradventure he may be able to learn 
and find someone who will make him 
able to learn and discern between good 
and evil ... all else he will disregard ... 
A [person] must take into the world an 
adamantine faith in truth and right, that 
there too he may be undazzled by the 
desire of wealth or other allurements of 
evil, lest, coming upon tyrannies and 
similar villainies, he do irremediable 
wrong to others and suffer yet worse 
himself ...

The teacher profile Plato endorses bears a 
striking resemblance to his own mentor 
Socrates, at least as the aging philosopher 
appears in Plato’s Apology. Famously, 
Socrates was tried and executed by the 
democratic city-state of Athens. Very 
likely, the Apology is a close account of 
three extemporaneous speeches Socrates 
gave in his own defence to the jury of 501 
citizens who condemned him to death. 
The narrative provides a lively illustration 
of Socrates’ practice of public philosophy 
in the agora, Athens’ central marketplace 
- examining contemporaries, exposing 
hypocrisy, ruefully acknowledging his own 
limitations, and remonstrating with fellow 
citizens over their misplaced values and the 
all-important state of their souls. 

The defendant had been accused of not 
believing in the gods, introducing new 
gods, and corrupting Athenian youth. The 
“new gods” refer to Socrates’ daimon, his 
intuitive counsel. Variously translated as 
“inner oracle”, “tutelary spirit”, “guardian 
spirit”, “genius” or even “guardian angel”, 

Socrates confirmed to the jury that his 
daimon had communicated to him from a 
young age. The divine or mantic sign “is 
a voice”, he told them, “and whenever it 
speaks it turns me away from something 
I am about to do, but it never encourages 
me to do anything”. As Socrates explains it, 
whenever he contemplates doing anything 
harmful to himself or others, his familiar 
spirit warns him off. He maintained that 
in his long philosophical career he may 
have embarrassed a few arrogant fools, but 
he had harmed no one. Rather, by turning 
Athenians’ attention inward to the state of 
their souls - to their own thinking, values, 
and conduct - he had benefited them 
enormously. To this matchless benefaction 
he drew the jury’s attention.

I went to each of you privately and 
conferred upon him what I say is the 
greatest benefit, by trying to persuade 
him not to care for any of his belongings 
before caring that he should be as good 
and as wise possible, not to care for the 
city’s possessions more than the city 
itself ...

In his public role, Socrates was daimonic. 
Voicing opposition to hypocrisy, 
complacency, and corruption, he was, like 
his own daimon, persistently admonitory. 
Socrates likened himself to a pesky horsefly 
attached to a large, magnificent, but 
indolent steed. Swarming and biting, he 
pestered the body politic; he made citizens 
painfully aware of areas of their lives and the 
polis which they, enmeshed in small matters, 
had consigned to unmindfulness. Having 
established an open-air philosophical 
academy, a roving daimonic service, Socrates 
provoked the high and mighty to attend to 
matters of consequence - to justice, virtue, 
character, and community. He prodded 
citizens to value wisely and live justly. In his 
speech to the jury, Socrates expressed keen 
disappointment at Athenians’ veneration of 
small matters - wealth, power, and repute - 
and consequent neglect of conscience and 

character development. Rejecting Athens’ 
“branding” - its desire to be seen as opulent, 
ostentatious, learned, cultured, enviably 
important, and domineering - he decried 
citizens’ lust for money, power, status, and 
fame.

Indeed, gentlemen of the jury, I am 
far from making a defence now on 
my own behalf, as might be thought, 
but on yours ... for if you kill me you 
will not easily find another like me 
... to persuade you to care for virtue 
... For I go around doing nothing but 
persuading both young and old among 
you not to care for your body or your 
wealth in preference to or as strongly as 
for the best possible state of your soul, 
as I say to you: “Wealth does not bring 
about excellence, but [virtue] brings 
about [riches] and all other public and 
private blessings for men”.

Socrates’ uncompromising advocacy 
of virtuous character and civic probity 
contrasts with a text my students and I have 
been pondering.

Dazzled by the Desire of 
Wealth: Greg Smith and 
Goldman Sachs
On March 14, 2012, the executive director 
and head of the United States equity 
derivatives business in Europe, the Middle 
East, and Africa resigned from his post at 
the investment bank Goldman Sachs. After 
twelve years with the firm, Greg Smith did 
not go quietly. Rather, on his final day, Smith’s 
insider’s critique of a culture of greed, “Why 
I Am Leaving Goldman Sachs”, appeared in 
the OpEd section of the New York Times. It 
was soon widely reprinted. Focusing chiefly 
on profit-motivated systemic breaches of 
fiduciary duties to clients, it falls far short 
of a thoroughgoing ethical examination 
of capitalist discourse and practices. That 
said, the article expresses a concern - one 
Socrates and Plato shared - with the ways 
“teachers” frame and measure success and 

By Ann Kerwin

Daimons, Muppets, and Markets

The PhIloSoPheRS Column
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In What Money Can’t Buy: The Moral 
Limits of Markets political philosopher 
Michael Sandel questions the insidious 
marketisation and commodification of 
much of community life. Sandel includes 
education. Markets, he notes, are highly 
effective ways of organising productive 
activity; however, it is not their function to 
uphold justice, promote virtue, and enrich 
shared civic life. This is the work of the 
polity. Complex and contested, community 
building is utterly essential social business. 
We err, Sandel cautions, when we cede to the 
market moral work, when we allow society 
to become one big market, when education 
and other formative goods are uncritically 
market-driven and market-normed. Sandel 
sounds a daimonic warning: 

Without quite realizing it — without 
ever deciding to do so — we drifted 
from having a market economy to being 
a market society ... A market society is a 
way of life in which market values seep 
into every aspect of human endeavour. 
It’s a place where social relations are 
made over in the image of the market 
... Every application of human activity 
is priced and commodified, and all value 
questions are replaced by the simple 
question: “How much?”... It is time to 
question whether we want to live this 
way.

Socrates, Smith, and Sandel remind that 
even in the agora those who care for justice 
attune to daimons. But will daimons be 
revered or reviled? Will they flourish or 
perish? Who will speak for muppets? On 
these issues, we have a voice. 

Parts of this essay appeared in the 
Australasian Journal of Professional and 
Applied Ethics, August 2012. 

Ann Kerwin was the HERDSA Visiting 
Scholar in 1994. Ann migrated from the 
U S.A. to be Philosopher-in-Residence at 
Auckland	University	 of	Technology.	New	
Zealanders	 may	 know	 her	 as	 Resident	
Philosopher on Radio New Zealand 
National,	 Nights	 with	 Bryan	 Crump,	
where	 she	 speaks	 on	 philosophy	 and	
philosophers. 

Contact: akerwin@aut.ac.nz

make for the firm”. Whilst Socrates and 
Plato would likely find Smith’s call for 
corporate moral reform an improvement 
over the prevailing license to plunder, they 
would not restrict critiques to breaches of 
fiduciary trust and violations of rules of the 
competitive game. Had they met in Athens’ 
marketplace, Socrates would likely have 
queried Smith deeply. Still, “Why I Am 
Leaving Goldman Sachs” draws attention 
to the power of institutions and leaders to 
shape attitudes, aspirations, and choices, to 
influence character and conduct. Smith’s 
article reinforces a view Socrates and Plato 
endeavored to teach. Desire, they held, 
is a powerful vehicle of becoming. Acting 
on what we value, we fashion ourselves. 
Moreover, how we shape ourselves - and 
how we shape others’ lived ethics - are large 
matters. The daimon’s task is to remind us: 
we are in danger when the logic and ways 
of the marketplace eclipse moral concerns. 
To listen and reflect is our business, and 
society’s business.

Even in the Clamour of the 
Marketplace, Listening for 
Daimons
Although he might have been advised 
to please and appease jurors, Socrates 
daimonically rebuked fellow citizens: “Are 
you not ashamed of your eagerness to 
possess as much wealth, reputation and 
honors as possible, while you do not care 
nor give thought to wisdom or truth or 
the best possible state of your soul?” One 
wonders whether professionals at Goldman 
Sachs today, or others reading Smith’s 
exposé, feel ashamed to value wealth, peer 
esteem, prestige, class advantage, power, 
and material comfort over unbending 
commitment to justice and virtue. 
Doubtless, Smith’s revelations will be bad 
for business; the Goldman Sachs brand has 
been tarnished and prudent muppets will 
have fled. But how many readers will have 
probed beyond bankers’ dirty business? 
How many readers, including academics as 
I am, will have reflected on the principles 
and priorities of our own institutions and 
the evolving nature, purpose, and norms of 
our work? 

failure, expectations and disappointments. 
Smith describes a change of leadership - 
and a concomitant decline in the corporate 
ethos. No longer were employees charged 
principally to serve their clients’ financial 
interests. Rather, they were rewarded for 
exploiting clients to serve the firm’s interest. 
No longer were employees enjoined to 
respect clients’ aims. Rather, they aimed to 
enrich Goldman Sachs (and themselves) at 
clients’ expense. The nature and purpose of 
their work had changed. Smith laments: 
“Leadership used to be about ... setting an 
example and doing the right thing. Today if 
you make enough money for the firm (and 
are not currently an ax murderer) you will 
be promoted to a position of influence”. 
Among “quick ways to become a leader:”

a) Execute on the firm’s “axes”, which 
is Goldman-speak for persuading your 
clients to invest in the stocks or other 
products that we are trying to get rid of 
because they are not seen as having a lot 
of potential profit. b) “Hunt Elephants.” 
In English: get your clients ... to trade 
whatever will bring the biggest profits 
to Goldman ... It’s purely about how we 
can make the most possible money off 
of them.

Smith reveals “how callously people talk 
about ripping their clients off ... refer[ring] 
to their own clients as ‘muppets’, sometimes 
over internal e-mail”. Market norms 
overrode moral norms; the culture was 
educative. “These days”, Smith reports, “the 
most common question I get from junior 
analysts about derivatives is, ‘How much 
money did we make off the client?’” He 
continues:

It bothers me every time I hear it, 
because it is a clear reflection of what 
they are observing from their leaders 
about the way they should behave. Now 
project 10 years into the future: You 
don’t have to be a rocket scientist to 
figure out that the junior analyst sitting 
quietly in the corner of the room hearing 
about “muppets”, “ripping eyeballs out” 
and “getting paid” doesn’t exactly turn 
into a model citizen.

In the Time’s electronic agora Smith exposed 
Goldman Sachs. Decrying its “toxic, 
destructive environment,” he challenged 
directors to “weed out the morally corrupt 
people, no matter how much money they 

mailto:akerwin%40aut.ac.nz?subject=
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By Robert Cannon 

Meanderings

The Economist on April 7, 2012, ran an 
article titled “The devaluation of everything, 
the perils of panflation”. The article leads 
with the forceful claim about panflation 
that “A virulent monster is dangerously out 
of control. Let us slay it together”.

The Economist cites not only the inflation of 
waist-sizes and clothing – I was astonished 
to see a 7XL size jacket in a men’s wear store 
just last week – but also of food portion 
size and in travel. Here, hotels with six and 
seven stars now eclipse five star hotels and 
airlines are abandoning Economy Class 
for inflated terms such as “Voyageur”. 
Panflation occurs in education. The article 
asserts that grade inflation, the tendency for 
comparable academic performance to be 
awarded higher grades over time, is reflected 
in British data where the proportion of 
students given A grades has risen from 9 
percent to 27 percent over the past 25 years. 
Moreover, as the article points out, the 
field of employment is now awash with an 
excess of chief officers and directors, such as 
Director of First Impressions (receptionist) 
and Chief Revenue Protection Officer 
(ticket inspector). “Small” seems to be a 
forbidden word, claims The Economist; 
“Pizzas now come in regular, large and very 
large. Starbucks coffees are Tall, Grande, 
Venti or (soon) Trenta”.

Is our higher education system similarly 
suffering from panflation? I suspect it 
is! I can recall a time when my former 
university, Adelaide, had a Vice Chancellor, 
one Deputy Vice Chancellor, and an 
assorted number of Deans. Now it boasts 
a “Vice Chancellor and President”, two 
Deputy Vice Chancellors, three Pro Vice 
Chancellors, several Executive Deans and 
Deputy Deans and numerous Associate 
Deans. 

Even HERDSA is afflicted with panflation. 
In 1982 our journal, Higher Education 
Research and Development, appeared twice a 
year and each issue had about five articles. 
By 2012, the journal was being published 

six times a year and each issue has about 
10 articles. Similarly, the British journal 
Teaching in Higher Education that began 
in 1996 with three editions each year with 
about five articles, now appears six times 
with around eight articles in each issue. 

All this panflation makes me wonder if it 
may somehow be a reflection of Parkinson’s 
Law. This, as I am sure you know, states in 
its simplest form that work expands to fill 
the time available. Will Higher Education 
Research and Development expand to 
eventually become a daily journal? 

This question may not be as ridiculous 
as it first seems if you reflect on some 
amusing statistics that Parkinson presents 
in his original essay from November 1955. 
The essay can be found in The Economist’s 
archive at http://www.economist.com/
node/14116121 

Parkinson presents two sets of statistics to 
support his case: British Admiralty statistics 
for 1914 and 1928 and Colonial Office 
statistics from 1935 to 1954. The Admiralty 
data shows the creation of “a magnificent 
Navy on land” where the 2,000 Admiralty 
officials of 1914 at the beginning of the 
First World War had almost doubled to 
become 3,569 in peacetime in 1928. But 
this growth was totally unrelated to any 
possible increase in Admiralty official’s 
work as the Royal Navy during that period 
had diminished by a third in personnel 
and two-thirds in numbers of ships! And 
Colonial Office officials expanded from 372 
in 1935 to 1,661 in 1954 at the same time 
Britain was actively dismantling its Empire 
and granting independence to its colonies 
Furthermore, in the intervening years of 
the Second World War, the enemy had 
been administering the colonies. Would an 
analysis of a typical university today reveal 
similar trends, I wonder?

Now, panflation may be a desirable 
development in some respects in higher 
education but I am at a loss to know what 

this might be. I suppose there are more 
academics in more universities available to 
read all this new material being published 
but surely there must be limits. Back in 
the 70’s and 80’s when there was only a 
handful of higher education journals being 
published a few times each year, there was 
a prevailing sense of panic about keeping 
up with the reading. Speed reading courses 
were de riguer. But today we have a vastly 
increasing number of journals. Taylor 
and Francis, just one of the major journal 
publishers, now publishes at least 16 
different higher education journals. 

Does all this quantity have quality and is 
it time for a pruning? Don’t ask me – all I 
can do is to identify with the final sentence 
from Parkinson’s essay in my defence: “It is 
not the business of the botanist to eradicate 
the weeds. Enough for him if he can tell us 
just how fast they grow”. 

On the other hand, I do wonder if there is 
now a clear trend towards a slimming-down 
process in writing through the excessive use 
of acronyms. Is this a possible antidote to 
panflation? I think it might be. I selected 
at random just one journal article from a 
very recent edition of Higher Education 
Research and Development and found these 
acronyms: AD, ADP, CEPs, SEPs, PEPs, 
ASP, and CHED. I find such excessive 
use of uncommon and unnecessary 
acronyms very irritating, particularly when 
I am skipping through a paper for a quick 
overview and then being forced to dig deep 
for clarification. Some of these acronyms 
have obviously escaped the editorial process 
and been released into the wild – could 
this be the reason why they seeming to be 
breeding at such an alarming rate? 

Acronyms and convoluted writing are 
invitations to disengage with books and 
articles. Writing in the London Review 
of Books of 24 May 2012 about Terrence 
Deacon’s new book Incomplete Nature: How 
Mind Emerged from Matter by (Norton, 
2012), Jerry Fodor makes this revealing 

http://www.economist.com/node/14116121
http://www.economist.com/node/14116121
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confession: “Full disclosure: after a while, I 
began to skip. After a while longer, I began 
to skip a lot. That was reprehensible, but 
passages like: ‘but then a teleogenic process 
in which one critical dynamical component 
is a representational process that interprets 
its own teleodynamic tendency extends 
this convoluted causal circularity one level 
further’ started to get me down; as Deacon 
[the author] quite correctly remarks, ‘life 
and health are fragile.’” This reviewer’s 
honesty is so refreshing!

To breathe life and health into academic 
writing help is at hand. Possibly in response 
to my constant whingeing about the quality 
of writing, I was sent a new book for review. 
This book turns out to be one of the very 
best I have seen recently – Stylish Academic 
Writing, by Helen Sword, published this 
year by Harvard University Press. Helen 
is “one of us” – an academic developer at 
the Centre for Academic Development at 
the University of Auckland. Her research 
for the book is based on a survey 1,000 
peer-reviewed articles from 66 different 
journals in ten disciplines across the arts, 
sciences and social sciences so her analysis 
and advice is very well grounded. For me, 
two matters stand out in this book: first, the 
excellent ideas and advice, and second, her 
rather depressing analysis of writing in our 
own field of higher education. On this, two 
findings in particular illustrate why I feel 
depressed. 

From her analysis of stylistic attributes 
among the articles, Helen writes on page 
19 that “Higher education researchers 

topped the table in their enthusiasm 
for nominalisations, those multisyllabic 
abstract nouns formed from verbs or 
adjectives … In 78 percent of the higher 
education articles, at least seven words out 
of every one hundred, and often many 
more, ended with one of seven common 
nominalising suffixes (-ion, -ism, -ty, -ment, 
-ness, -ance, -ence)”. By way of comparison, 
nominalisations in other disciplines were 
60 percent in psychology, 18 percent in 
medicine and 16 percent in history.

Her second finding about higher education 
articles concerns the suggested use of 
personal pronouns to make the writing 
more interesting and engaging. Helen 
finds “an intriguing paradox” (p.39) in that 
evolutionary biologists, who write mostly 
about plants and animals, used personal 
pronouns in 100 percent of the articles 
in the survey whereas higher education 
researchers, who write mostly about people, 
used personal pronouns in only half of the 
articles.

Another source of help comes from the 
British psychologist, James Hartley, in my 
opinion one of the leading “helpers” in 
educational development over the years 
for his many publications, of which his 
book Designing Instructional Text (Second 
Edition, Kogan Page and Nichols, 1985), 
although admittedly dated now, is still 
a mine of most useful information and 
advice. In the same general style of the 
book, James writes about “New ways of 
making academic articles easier to read” 

in the International Journal of Clinical and 
Health Psychology, 12(1), 2012.

Concluding that: “… it is possible to 
make articles in psychology journals easier 
to read. And that – for me - is a desirable 
thing”, James discusses new approaches to 
the presentation of journal article titles, 
abstracts, reader guidance, introductions, 
methods, results, tables, figures and 
conclusions. The discussion is equally 
relevant to higher education as well as to 
many other disciplines. James’s article is a 
wonderful complement to Helen’s book. 
One issue discussed by James that leaps 
out of Helen’s book for our attention 
is the matter of the titles we choose for 
our written work. She provokes us into 
considering titles by relating her experience 
at a higher education conference where 
a research paper with the fairly standard 
long and boring title – complete with the 
almost mandatory colon in the middle of it 
– was offered at the same time as one called 
“‘Throwing a sheep’ at Marshall McLuhan”. 

Which paper attracted the bigger audience? 
Right!

Robert Cannon is an education 
consultant	who	has	worked	in	Indonesia	
with the University of Indonesia, the 
Asian	 Development	 Bank,	 AusAID,	 The	
World	Bank,	UNICEF	and	USAID,).	He	
was Director of the Advisory Centre for 
University Education at the University of 
Adelaide from 1977 until 2001. 

Contact: cannon@indo.net.id

Reception for HERDSA Conference Delegates at Government House, Hobart
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Top Downloaded 2011 published articles

Working with the journal publishers Taylor & Francis, we have been able to compile a list of the articles published 
in 2011 that have received the most downloads. They are as follows:

Wass, R., Harland, T., & Mercer, A. (2011). Scaffolding critical thinking in the zone of proximal development. Higher 
Education Research and Development, 30(3), 317-328. (733 downloads) 

Matthews, K.E., Andrews, A., & Adams, P. (2011). Social learning spaces and student engagement. Higher 
Education Research and Development, 30(2), 105-120. (588 downloads)

Cranton, P. (2011). A transformative perspective on the Scholarship of Teaching and Learning.  Higher Education 
Research and Development, 30(1), 75-86. (588 downloads)

Marshall, S., Orrell, J., Cameron, A., Bosanquet, A., & Thomas, S. (2011). Leading and managing learning and 
teaching in higher education. Higher Education Research and Development, 30(2), 87-103. (565 downloads)

Kek, M.Y., & Huijser, H. (2011). The power of problem-based learning in developing critical thinking skills: preparing 
students for tomorrow’s digital futures in today’s classrooms. Higher Education Research and Development, 
30(3), 329-341. (513 downloads)

Vardi, I. (2011). The changing relationship between the Scholarship of Teaching (and Learning) and universities. 
Higher Education Research and Development, 30(1), 1-7. (419 downloads)

Leach, L., Zepke, N. (2011). Engaging students in learning: a review of a conceptual organiser. Higher Education 
Research and Development, 30(2), 193-204. (405 downloads)

Golding, C. (2011). Education for critical thinking: thought encouraging questions in a community of inquiry. 
Higher Education Research and Development, 30(3), 357-370. (401 downloads)

Martenssen, K., Roxa, T., & Olsson, T. (2011). Developing a quality culture through the Scholarship of Teaching 
and Learning.  Higher Education Research and Development, 30(1), 51-62. (387 downloads)

Moore, T.J. (2011). Critical thinking and disciplinary thinking: a continuing debate. Higher Education Research 
and Development, 30(3), 261-274. (384 downloads)

Tai Peseta for HERD
Contact: Tai Peseta <T.Peseta@latrobe.edu.au>
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Three New HERDSA Guides Now Available
Order online from http://www.herdsa.org.au/?page_id=35

Peer Observation Partnerships in Higher Education (2nd edition) (2012) by Maureen Bell
In this Second Edition of her popular HERDSA Guide to peer observation of teaching Maureen Bell provides a comprehensive 
and practical guide for three different models of Peer Observation Partnerships: self-directed, guided, and coordinated. This is a 
practical guide with a scholarly base and is written to support colleagues working together informally for their own professional 
development, educational developers supporting partnerships, and Deans and Heads of Department implementing faculty or 
departmental programs.

Over the last few years we have seen some criticisms of peer observation as a tool for compliance, as too narrowly focused, and as 
reinforcing existing or poor practice. Whether self-directed, guided or coordinated, the hallmark of a Peer Observation Partnership 
is that it is always developmental. By using the Peer Observation Partnership approach, the outcomes should be beneficial to all 
partners.

The Guide is structured in nine chapters which explain the background and relevant theoretical frameworks, and provide detailed 
description of key processes and references. This second edition sees new material added across some of the chapters. An additional 
new chapter provides a framework and process for Deans and Heads of Department/School to implement faculty-based programs 
that was developed from a successful existing program. This supplements the popular chapter offering detailed guidance for 
educational developers. Extra appendices including an outline for a two hour preparatory workshop supplement the existing 
proformas that have now been adapted and used extensively in universities.

Using Stories in Teaching (2012) by Frances Miley, Amy Griffin, Barbara Cram, Robert 
Kennelly, Coralie McCormack, Andrew Read
Using Stories in Teaching is a scholarly and practical guide to assist teachers in higher education. The authors outline the benefits of 
storytelling and how it fits within the broader category of narrative. The Guide covers practical aspects of using stories in teaching 
including where to find stories, how to incorporate storytelling into teaching and which types of stories might be suitable for 
different teaching purposes.  There is guidance to help you decide whether stories should be told by the teacher or the students and 
how to assess the learning benefits of storytelling techniques.  Creating a safe space in the classroom or in a learning management 
system is important, and this is especially so where personal experiences might form the basis of a story used in teaching. The 
Guide provides advice on ensuring that all voices are heard and respected and how to handle sensitive stories and difficult students.  

Throughout the Guide, the authors draw on their own experiences and the experiences of their colleagues to provide real examples 
of storytelling as it is currently being used in Australian universities across a wide range of disciplines.   The risks and challenges 
faced by teachers and students in using stories are covered, with suggestions for dealing with them.  The process of finding, culling, 
incorporating, using and refining stories is viewed as a cycle with key questions and examples provided to illustrate each part of the 
process.  The vast range of story types is outlined with links to appropriate repositories of stories.  A range of delivery mechanisms 
are suggested, with assistance on choosing appropriate mechanisms for different circumstances.  Throughout the Guide, references 
allow practitioners to move beyond the text to explore further this approach to teaching.

Effective Feedback for Student Learning in Higher Education (2012) by Iris Vardi
Ensuring your students get good quality feedback that they can use is one of the most powerful ways to truly make a difference 
to their learning and satisfaction. This HERDSA Guide will show you how to plan for and provide feedback to students in a 
time effective way that helps them improve their learning and performance. Based on the latest research and models of feedback, 
this Guide is full of practical suggestions, insights and techniques.  It begins by examining the role that feedback plays in in the 
educational environment and then provides an overview and synthesis of the literature, providing practical lists on what improves 
and impedes student performance and confidence.

The Guide then systematically takes you through the steps of:

•	 setting up a programme conducive to making feedback usable;

•	 showing	you	how	to	give	powerful	and	effective	feedback	in	class	and	on	assessment	tasks;

•	 ensuring	your	students	are	able	to	give,	receive	and	use	feedback;	and

•	 evaluating	your	efforts.

Dr Iris Vardi has long held a research interest in assessment and feedback practices that make a difference to students’ learning. She 
has written several research articles, presented multiple conference papers and workshops, and has worked extensively with lecturers 
and tutors on feedback and assessment practices.
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