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Serving the 
Region: the UNE 
Experience 
Ingrid Moses . 

The University of New England is 
Australia's oldest non-metropolitan, 
indeed regional, university. As such it 
has always had a very close 
relationship with its region through 
long-established continuing education, 
through external studies which it 
pioneered in New South Wales, 
through research-related outreach, 
and through the professional service 
members of the University provide to 
community and other public 
organizations. 

The Univer sity's Strategic Plan 
acknowledges the importance of service to 
the region in its Vision Statement which is 
encapsulated in the phrase: We will be open 
to change , open to challenges, op en to our 
communit ies. 

One of the five main themes of the 
Strategic Plan centres on External 
Connections and Relationships, and one of 
th e objectives is to expand partnerships 
betwe en the University and the region, the 
wider external community and industry , and 
the private and public sector. 

What do we do to achieve 
this? 

There are many actors. I just want to 
focus on two levels : the University and the 
individual. These are interlinked. 

The University. 
The Univer sity is a major economic 

player in the region and acutely aware of a 
stagnant population base in New England and 
the need for further development. 

There are dire ct correlation s between 
regional economi c development and intensity 
of both education and access to informat ion 

using modem technology. In addition there 
is a growing recognition of the need to retain 
community leaders and to counteract the 
tendency for able people to leave their 
community in order to seek opportunities for 
personal development. 

The regional centres around the New 
England area (with the exception of 
Armidale) are characterised by poor access to 
effective high-speed information links and by 
low levels of tertiary educational attainment, 
significantly below State and national 
averages. 

'- We will be open to 

change, open to 

challenges, open to 

our communities. " 

In the area, except in Armidale, there are 
significant numbers of people who left school 
prior to year 11 of secondary education . 
There is an important segment of the 
population that is missing out on 
opportunities that are taken for granted in 
more affluent and populated areas in which 
there is a greater intensity of communication 
infrastructure and greater access to higher 
education. In the recent past there has been a 
significant loss of population in these 
regional areas as young school leavers who 
have the ability for post secondary education 
have largely left their community to attend 
university. 

All this is of concern when considering 
future economic development, because 
emerging, potential and traditional industries 
for the region are requiring employees with 
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From the 

Editor 
This is the last of the three special 

issues devoted to Academic Life today 
and its focus is on Professional Service to 
the Community. This is an important part 
of the public face of the University by 
which its resources can be used for the 
benefit of the community. Unfortunately 
this potentially valuable contribution is 
often marred by the concern for making a 
profit over against offering a service, 
something that is taken up in the Eidos 
article. 

At this time when universities could 
use community support to put pressure on 
the Federal Government to improve 
funding it would seem sensible to make 
community service a high priority. 

The articles in this issue give some 
great examples of what is being 
attempted in the area of community 
service. I am quite sure there are many 
other examples that could have been 
included and I must express some 
disappointment to the response to my 
appeal for articles on this subject. I hope 
the issue will prompt some readers to 
send short articles to illustrate that 
Universities are making a very diverse 
and worthwhile contribution to their 
community, which can be published in 
subsequent issues. 

Readers will be aware that there have 
been changes to the editorial team 
responsible for the Society's international 
journal HERD. Peter Taylor, the co
ordinating editor, contributes a piece 
which explains the broad intentions of the 
new team. Those who intend to submit 
articles to the journal are encouraged to 
read what is proposed. 

The HERDSA web site is currently 
being redesigned. As part of that redesign 
it is intended that all major articles in 
HERDSA News from 1999 onwards will 
eventually appear in full on the web. 
There will be a time delay of one year so 
that the April 2000 edition will appear in 
April 2001 joining those from 1999. The 
index will also be re-arranged to enable 
searches to be made. In addition the 
valuable research reports and notes about 
research in progress will appear in a 
separate section, entitled Research in 
Higher Education. 

Roger Landbeck 

The proper function of a university is the 
imaginative acquisition of knowledge. Apart from 
this importance of the imagination, there is no 
reason why business men, and other professional 
men, should not pick up their facts bit by bit, as 
they want them for particular occasions. A 
university is imaginative or it is nothing-at least 

nothing useful. 

-A N Whitehead 

The illiterate of the 21 st century will not be 
those who cannot read and write, but those 
who cannot learn, unlearn, and relearn. 

-Alvin Toffler 
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significantly increased levels of skill. 

There is obviously a need for positive 
intervention by educational institutions, 
and this was a major motivation for the 
University in establishing a UNE
Tamworth Centre, and it was also a major 
motivation for a successful proposal to 
Government which will be funded in 
2003. 

..... ten study centres 
in the New England area 

will be equipped with 
computers that have 
modern satellite data 

linkages that will 
support flexible delivery 

and on-line teaching 
activities of UNE . .., 

Encouraging and 
Rewarding the Individual. 

On an individual level, staff are both 
encouraged and rewarded for engaging in 
professional service. Faculties list in their 
self-review reports prior to the external 
review the multitude of external roles 
academic staff have. Most of these are 
roles staff have chosen to perform, 
sometimes the University nominates staff 
to boards, sometimes the University 
invites individuals to represent it in the 
community. 

Rewards are mainly intrinsic and 
clearly highly valued by staff. Promotion 
is a tangible reward for service. And as 
far as promotion is an incentive for 
academic staff, there is a powerful 
incentive in the inclusion of 'service' in 
promotion criteria. 

Our Guidelines say: 

"In assessing applications the Committees 

will consider the formal qualifications or 

progress towards such qualifications, and: 

Criterion (a) research, scholarship, 

creative achievement and professional 

activity; 

Criterion (b) service to the University and 

to the community; 

Criterion (c) experience and achievement 

in teaching and curriculum development, 

including leadership in teaching." 
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• contribution to any aspect of the life of 

the University as a community, deemed 

by the candidate to be significant; 

• effectiveness and initiative in course 

development, review and management 

(Level A only); 

• effectiveness of enhancement of public 

appreciation of the University through a 

variety of electronic, print, performance 

and other media. 

It is incumbent upon the applicant to 

" .. . as far as promotion 
is an incentive for 

academic staff, there is a 
powerful incentive in 

the inclusion of'service' 
in promotion criteria .., 

provide evidence on the quality of 

service." 

We can see that Service can count up 
to 35% - this is a very significant 
proportion of an academic's time and 
effort and has led to a number of 
promotions, which would not have been 
possible in universities which still 

For Promotion to Level: 

Area Criteria B 
% 

(a) Research activity, scholarship, creative achievement I 0 - 60 
and professional activity 

(b} 

(c) 

Service to the University and/or the community I 0 - 30 

Teaching and curriculum development 30 - 80 
(relative to opportunities)[for promotion to higher levels, 
emphasis is placed on leadership in teaching]. 

In collaboration with the New 
England Institute of T AFE (NEIT AFE) 
ten study centres in the New England area 
will be equipped with computers that 
have modern satellite data linkages that 
will support flexible delivery and on-line 
teaching activities of UNE. This 
infrastructure is designed to support the 
additional tutorial and other support that 
is included in the flexible delivery 
package. 

We will be calling on the 
professionalism of our staff in supporting 
this development. 

It then details what is considered as 
'service': 

"In assessing service to the University and 

to the community, the Committee will 

consider, for example: 

• initiative and ability to contribute to 

policy formation at Discipline/School/ 

Centre/Faculty, and/or University level; 

• the initiation or maintenance of links 

between the University and external 

groups such as employers, graduates, 

professional organisations and 

government organisations; 

C D E 
% % % 

25 - 60 25 - 60 35 - 60 

IS- 35 IS- 35 IS- 35 

25- 60 25-60 25-50 

concentrate on teaching and research, or 
indeed in this university in times past. 

For the University there is a tension 
in allowing such a high proportion of 
Service to be counted for promotion. As a 
University it is still our research and 
teaching/courses which determine our 
reputation. As far as Service is concerned, 
it is the professional service of highly 
regarded academic staff to public 
organizations and the community in 
general which are noticed by the public 
and add to our status. 
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But internally, universities still rely 
on the service, or the collegial 
engagement in school and faculty 
decision making, of its staff. Not to 
acknowledge this in promotion would not 
only disadvantage staff providing service 

but possibly demotivate and demoralise 
staff. 

Last year I wrote in our University 
newsletter: 

'Academic staff, in the higher 
education literature, are classified as 
'cosmopolitans' or 'locals'. Academics in 
traditional universities were seen with an 
allegiance to the discipline, to the wider 
international community of fellow 
academics in a particular discipline, with 
little attachment to the home institution. 

'Locals' were those who had a 

service orientation and institutional 
loyalty. In Australia this orientation was 
prevalent in the colleges. 

Universities now have 'service' very 
much as part of their mission and many 

incorporate professional areas where staff 
are expected to link with the community 
and the profession - as we expect of our 

staff. 

At UNE many academics are still in 
the traditional, discipline oriented mode -
cosmopolitans. But the dynamics of being 
in a small country city also means that 
many staff are looking to the University 
to provide more than a home base. They 
also want the institution to recognise their 
work, their loyalty and commitment and 

might feel betrayed if this does not 
happen. 

This means, that we need to address 
in our Schools and sections the need for 
recognition and social connectedness. We 
need to talk more to each other, celebrate 
achievements, acknowledge hard work 
and commitment.' 

I believe we are doing this. 

Ingrid Moses is Vice-Chancellor of 
the University of New England. She 
is a life member of HERDSA 
having made very significant 
contributions to teaching, learning 
and research in higher education. 

Contact: imoses@metz.une.edu.au 

Community Services and Regional Partnerships 

at RMIT University 

Introduction 
The Act establishing RMIT as a 
University in 1992 includes, inter 
alia, "the development of an 
institution with excellence in ... 
community service and the 
development and provision of 
educational, professional, technical, 
and vocational services to the 
community ..... ". 

To succeed in this, RMIT has 
determined to become a university whose 
programs are driven by, and involved in, 
community needs and aspirations. This 
requires that RMIT is open to the 
community, that it knows the needs and 
aspirations of the community, and that it 
responds to them in partnership with the 
community. 

RMIT University's core activities of 
education and training and research and 
development are given focus by a concern 
to make a difference and contribute to 
communities. A key approach is to 
develop partnerships with communities 
on a local/regional basis. This reflects 
both a local understanding that 
interactions with communities are most 
effectively developed at the local level 
and a wider understanding that local, 
regional action is critical to Australia's 
ability to build sustainable economic and 

social development in the global 
economy: to think globally, act locally. 

This approach requires a willingness 
to begin from local communities, to 
spend time in and with the community, 
analysing the community's needs for the 
present and its aspirations for futures. 
Only then should the university consider 

" This approach 
requires a willingness to 

begin from local 
communities, to spend 

time in and with the 
community. ~ 

how its strategic capabilities can be 
harnessed to build responses to help meet 
those needs and aspirations. And those 
responses should, wherever possible, be 
constructed and implemented by teams of 
the university's staff and students and 
community organisations and people. 

Case Study 1: 
Northern Partnerships 

In 1995, RMIT University established 
its Northern Partnerships program to 
develop a particular mission of 

Graham Mulroney 

community service in Melbourne's 
northern metropolitan region, responding 
to strategic planning processes which 
defined contribution to the economic and 
social development of northern 
Melbourne as one of the main areas 
where the needs of the community are 
particularly relevant to the mission of 
RMIT and to RMIT' s capacity to 
respond. 

Following wide consultation within 
RMIT and in the northern metropolitan 
region community, strategic goals, and 
subsequently an implementation plan, 
were established for the Northern 
Partnerships program. 

Significant projects have developed 
under this program, including: 

• community partnerships, for example 
through research networking; the 
University's on-campus Health Clinics; 
establishment of the Multicultural 
Aged Care Training Institute; and 
partnerships with diverse community 
groups; 

• wide-ranging school partnerships; 

• local government links; 

• establishment of RMIT Priority 
Employment to tackle employment 
issues in the region; 

• industry partnerships, notably through 
the region's industry networking 
bodies; and 



• development of Bundoora campus and 
the RMIT Technology Estate to match 
the economic and social needs and 
aspirations of the region. 

The Multicultural Aged Care 
Training Institute (MACTI) was 
established following a study 
commissioned by the Australian 
Multicultural Foundation (AMF) and 
conducted by RMIT University 
researchers. The study revealed an almost 
total lack of provision in Australia of 

" The study revealed an 
almost total lack of 

provision in Australia of 
training in multicultural 

aged care.~ 

training in multicultural aged care. This is 
particularly relevant to the northern 
metropolitan region of Melbourne. In 
response the AMF, the University, and 
the State and Commonwealth 
Governments combined forces to 
establish MACTI at the Assisi Centre in 
Rosanna. MACTI now offers a range of 
training courses in multicultural aged care 
including by flexible delivery. 

Another example is the RMIT 
Learning Network project, developed 
with the Northern Metropolitan Regional 
Council of Adult, Community and 
Further Education, through which RMIT 
courses are delivered in partnership with 
adult community education providers in 
the region. This model has proved so 
successful that the university is now 
piloting its application more broadly 
including in rural regions. The aim is to 
provide a mechanism for building 
trammg partnerships with local 
communities which will build unique 
solutions that reflect the skills, needs and 
resources of each community. This avoids 
a 'one size fits all' approach, seeking to 
ensure that the network is based on the 
culture and ethos of a particular 
community. It maximises the use of 
existing infrastructure of particular 
regions and the University. 

To assist in the enhancement of 
school education in the region the 
University has established a program 
called NIECAP (Northern Interactive 
education Coordinated Area Program). 
NIECAP links schools, industry, post 
compulsory education and training, and 
the community. Project teams are formed 
to develop and implement responses to 

needs and opportunities identified at the 
local level. Examples of recent and 
current projects include: 

• NedWeb - a network of teachers 
supporting technology in the classroom 
within a professional development 
framework 

• Whittlesea Youth Commitment - an 
innovative total community approach 
to the development of opportunities for 
young people which aims to provide a 
full safety net for all young people in 
that community up to Year 12; the 
destinations of early school leavers 
from the eight schools in the 
community are tracked and assistance 
is provided to those seeking 
employment and training options; 
participating organisations, including 
all secondary colleges, the local 
Council, Job Network providers, 
TAFE, Job Pathways, some key 
employers, RMIT University, key 
community support agencies and the 
Area Consultative Committee have the 
goal of maximising the resources for 
young people to make smooth 
transitions between school, training and 
work on their own terms 

• Skills Shortages - an action research 
project designed to develop a best 
practice model for identifying skill 
shortages in the local manufacturing 
industry sector, and communicating 
this information to young job seekers 
and school leavers in the region 

• Linking Young People and Industry - a 

project which provides diverse 
opportunities for school students to 
undertake work-based learning and 
experience 

• Northern School and Industry Network 
- a network which provides a range of 
services to local schools to support 
students undertaking vocational 
education and training as part of 
Victorian Certificate of Education 
programs 

• School Support - NIECAP responds to 
many individual requests from primary 
and secondary teachers for access to 
experience and facilities, including 
industry visits, guest speakers, 
professional development activities, 
seminars, network support, visits to 
RMIT University departments, 
provision of equipment, and advice for 
group and individual programs. 

Case Study 2: RICE 
In 1993 a small group of farmers in 

the Hamilton region in south-west 
Victoria began to approach tertiary 
institutions seeking to host international 
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students for farm stay experiences. They 
were determined to be the agents of 
change rather than the victims of change 
in a depressed rural sector. Wool prices 
had collapsed and it would have been 
easy to become introspective and 
downhearted. Instead they resolved to be 
proactive and seek solutions as to how 
they might join, or even form, a global 
community. The initial aim was to create 
an awareness about rural lifestyle among 
city dwellers and to promote the products 
of their region. 

RMIT University became involved 
and in 1994 the first groups of RMIT 
international students visited the region 
and were hosted by wool farming 
families. This was the beginning of a 
journey that established a partnership 
between a large, urban-based 
technological university and a distant 
rural community that has moved beyond 
its original objectives to now encompass 
"the principles of diversity, community 
participation and control, recognition of 
the needs of the region and empowerment 
of the community through the 
identification and provision of services" 
(Mulroney et al, 1996). 

'- This was the 
beginning of a journey 

that established a 
partnership between a 

large,urban-based 
technological university 

and a distant rural 
community. ~ 

Hundreds of RMIT's international 
students from some fifty countries have 
now visited with families in the region 
and many additional activities have 
evolved (see for example Exhibit 1). The 
students have worked with the 
community on projects including cultural 
events, visits to schools and environment 
protection activities. The visits of 
students have also acted as a catalyst in 
bringing the community together through 
planning the programs, for the projects 
which developed, for events such as 
cultural concerts, and perhaps most 
significantly to discuss opportunities to 
further develop the partnership and to 
seek new opportunities for action. 

The program became known as RICE 
(RMIT International Community 
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Exchange) and by the time of its official 
launch in July 1996 the RICE Committee 
was thinking about how to further build 
the partnership and enhance the 
outcomes. The challenge was to think 
about how, from its roots as a family 
hospitality and cultural exchange 
program, RICE could develop an even 
more significant program of activities. 

'- community 
involvement in 

developing appropriate 
approaches to 

encouraging rural and 
isolated student 

participation in higher 
education is essential. " 

A significant enabling factor was the 
ability to involve the University's 
students through new courseware 
developed in and around the region and 
for which academic credit was made 
available. This has not only assisted with 
resourcing the program, but has offered 
new and attractive options for students to 
learn in a community setting. 

Exhibit I: RICE PARTNERSHIP 
PROJECTS IN 1997 
• Hospitality Program for International 

Students (the original RICE project) 

• Student lntercultural Exchange (Students in 

Schools) Program (with course credit for 

RMIT students through Context 

Curriculum) 

• International Sports Day 

• International Youth Building the Future 

Conference 

• Support for YouthBiz 

Professional Skills for Young Jobseekers 

• University pre-entry Credit for Pilot 

Training undertaken by local secondary 

school students 

Environmental Science Field Studies 

Farming the Future (a new University 

Context Curriculum developed in the 

region) 

Support for Natural Heritage Trust Projects 

Needs Analysis - Regional 

Telecommunications Infrastructure 

• Youth Leadership 

• Involvement in Landcare Activities 

Involvement in Arts Festival 

Art Exhibitions by University students 

Artists-in-Residence 

• Trainee Teacher Placements 

Social Sciences and Social Work student 

placements 

• Community Links (another Context 

Curriculum initiative) 

• Links with Hamilton Hospital 

• Research Links 

Faculty Visits 

RICE Paper 

Partnerships with Schools 

• Links with OutReach Australia, another 

RMIT University program with long

standing activity locally 

What factors have led to the success 
of this partnership? Here are some 
observations on the ingredients of RICE 
which the proponents consider to have 
been important: 

• The University and this community 
have focused on bringing about activity 
of mutual benefit. The project has been 
led by community need and aspiration 
and University groups have been very 
willing to respond in ways which add 
value to their own programs. 

• The community has been willing to 
contribute its own leadership and 
resources to the development of 
activity. 

• Local individuals and organisations 
have demonstrated a willingness to 
provide direct financial and in-kind 
support. 

• RICE has become a network in its own 
right in this community for assisting 
the University to relate to the 
community. In turn it provides access 
to the wider networks in this 
community. 

• The people and parties from the 
community and from the University 
have been able to work together 
effectively as individuals and in teams. 

• Local political support has been 
available to advocate Government and 
other support. 

• The region has a history of 
commitment to education. Hamilton is 
a centre for high quality secondary 
education including boarding schools 
which serve the wider region. 

• People, with high levels of education, 
are available locally for involvement in 
projects. 

• The municipal council has targeted the 
education sector for strategic 
development in the region. 

• The region has a diverse range of 
physical and environmental features 
which are relevant to the University's 
programs. 

By 1999, it was understood that there 
was still a major challenge which had not 
been addressed. Local participation in 
tertiary education is low, as it is for most 
of rural and regional Australia. Whilst 

almost 30% of Australians live in rural 
and isolated areas, less than 20% of 
Australian university students are from 
rural and isolated areas (Higher 
Education Council, 1999, page i).In 
addition, those young people who do 
continue in post-compulsory education 
are largely drawn away from their 
community to metropolitan centres. 

.. knowledge that by 
working together we 

can achieve much 
more than by working 

as individuals or in 
our separate 

organisations." 

The University and the community 
resolved to address this through a 
Flexible Learning Centre to be 
established in disused former veterinary 
science laboratories in Hamilton. The 
Centre will provide access and support 
for flexibly delivered education and 
training with an emphasis on programs 
which support the diversification of the 
region's economy and which increase 
local tertiary education opportunities for 
young people. Programs are being made 
available progressively in response to the 
identified needs and aspirations of the 
region and its people. 

"The strategy for developing the 
Centre relies on understanding the needs 
and emerging needs of the region, 
selecting the appropriate programmatic 
responses to those, using a broader range 
of delivery means than the traditional on
cam pus provision, and working in 
partnership with a range of different 
enterprises, organisations, community 
groups and people to ensure their 
effectiveness." (RMIT University, 1999) 

In this the University strongly 
supports the view expressed by the 
Higher Education Council (1999, page v) 
that " ... community involvement in 
developing appropriate approaches to 
encouraging rural and isolated student 
participation in higher education is 
essential. Strategies and measures cannot 
simply be imposed from Canberra or 
State capitals. They need to lead to 
measures which can be local, targeted, 
and community-owned and led." 

Conclusion 
The University is now working with a 

number of urban and rural communities 



in ways that reflect th ese learnings. 
Two of the most important key success 
factors are : 

• a willingness of communities to take 
local responsibility - there needs to 

be an understanding that action can 
be taken at the local level to improve 
our situation, that local leadership 
and resources (both human and 
physical) can add value to the 

enhancement of our communities 
(educationally, socially, 
environmentally, culturally, 
internationally and economically); 
"we are constantly reminded of how 

much we C!\n do right where we are" 
(Karthigasu and Scholfield, 1998); 

• knowledge that by working together 
we can achieve much more than by 
working as individuals or in our 
separate organisations - people and 
organisations can work across 
boundaries to identify and apply 
every available resource and to 

access new opportunities for learning 
and for community development; it is 
an example of an enterprise web 
which relies on "complex networks, 
relationships and strategic alliances, 
in order to provide services which are 
appropriate to different 'customer' 
needs, and to marshal the physical 
and intellectual resources to sustain 
quality and innovation in the design 
of these services " (Lepani, 1994). 
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Performance Marketing: 
Bridging a Gap & Providing Value for ALL 

Statement of Purpose 
Academic and business communities 
have long recognized that there is a 
significant gap between theory and 
practice, between tellingteaching a 
person how to be a professional and 
getting that person to think, operate, 
and behave as a professional. The 
School of Human Movement & Sport 
Sciences at the University of Ballarat 
has developed a teaching tool that goes 
a long way towards bridging that gap. 
The tool is called Performance 
Marketing. Performance Marketing is 
an experiential learning tool, in the 
form of a consultancy company service 
that offers market research and event 
management services to sport, leisure, 
and fitness organisations. 

There are many market research and 
event management companiesservices in 
Australia, some of them even operating, 
like Performance Marketing, from within 
universities, but what makes this service 
unique is that it is run entirely by tertiary 
Sports Management students. These 
students are guided by academic mentors 
who facilitate the learning process, whilst 
allowing the students to 'run the show'. 

Performance Marketing began 
operations in 1990, with no offices, no 
equipment, and a $200 seeding grant 

from the University. By 2000 it had its 
own offices, office equipment, 
computers, phones, faxes and printers. It 
was developed to provide the 
University ' s final year Sports 
Management students with an 
opportunity to apply the theoretical 
principles of sports marketing and 
management that they were covering in 
classes . It was set up as a trial, to see if 

'- What makes this 
service unique is that 

it is run entirely 
by tertiary 

Sports Management 
students. " 

the theory-practice gap could be bridged, 
or at least reasonably reduced. The fact 
that it has continued to operate and grow 
is tribute to its success in bridging the gap 
and, in providing first hand experience in 
office management, and providing 
valuable service to its clients. 

In its first year of operation 
Performance Marketing had four clients, 

Robin Tait 
all of them from the Ballarat community, 
In its second year it undertook projects 
for the same four local clients, and a 
research project for the Australian Drug 
Foundation and the now defunct North 
Melbourne Giants of the NBL Since then 
the client list has grown and diversified, 
to a point where there are more 
prospective clients at the beginning of 
each year than can be accommodated , and 
a number of those clients are major 
national and/or professional sporting 
organisations. 

At the beginning of each year two 
staff members have the task of identifying 
suitable tasks for the new crop of 
Performance Marketing members. When 
the semester begins the students elect 
office holders from their own ranks . The 
office holders, as stipulated in the 
Performance Marketing constitution, are 
(a) Executive Manager, (b) Manager , (c) 
Finance Manager, (d) Operations 
Manager, (e) Public Relations Manager, 
and (f) Project Coordinators (I per major 
project) . Once these officers have been 
elected, they become responsible for 
overseeing all Performance Marketing 
business. The Sports Marketing students, 
who run the company for the year, are 
jointly responsible for all decisions, even 
down to selecting, from the list presented 
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to them by the two directors , the projects 
that will or will not be undertaken for the 
year. They are also responsible, under 
the direction of the office holders, for all 
aspects of the Performance Marketing 
operation. It is up to the group to 
maintain adequate communications with 
clients , ensure client satisfaction, 
complete tasks on time and at fully 
professional standards, maintain office 
cleanliness, ensure adequate stationery 
supplies , develop and maintain the filing 
system, and maintain or update office 
equipment. The task of the two academic 
directors is to provide advice or direction 
(when it is sought), and check all 
communications with clients to ensure 
those communications are adequate in 
frequency, tone, clarity, accuracy and 
grammar . Protection for the University 
and the School of Human Movement & 
Sport Sciences, from sometimes 
formative semi-professional standards of 
student work, is provided by this dictum 
that all communication with clients, 
written and verbal, must be checked by 
the academic mentors Board before it 
reaches the client. 

Students taking the unit for which 
their Performance Marketing experiences 
are recognised with academic credit, unit 
find that 'lectures' and 'tutorials' are a 
combination of meetings, small group 
workshops, I-on- I consultations, and 
often informal discussions of marketing 
theory, all adhering to a philosophy of 
student centred learning within the broad 
domain of marketing theory. For the most 
part, tutorials run as meetings, where 
Performance Marketing business is 
analysed, tasks delegated, and plans 
developed. In lectures, when marketing 
and management theories are discussed, 
the students are required to to identify 
relevant theories, discuss the application 
of those theories lo their projects, they are 
required to identify relevant theories, and 
to validate their application by explaining 
to the rest of the group how an 
understanding of these theories gives a 
researcher or manager direction and 
structure, and how their application adds 
to the quality of the final product. 

Performance Marketing fosters 
professionalism, group cohesion and 
teamwork, and the development of 
business ethics whilst providing hands on 
experience in marketing and management 
tasks. Further, as it is up to the students 

to take full ownership of all tasks and 
projects and take care of all of their own 
requirements, they also benefit from 
experiential learning about office 
management, - from developing filing 
systems to stock takes to equipment 
maintenance and maintenance of the 
office environment. A further and 
substantial benefit of involvement in 

" Performance 
Marketing fosters 

professionalism, group 
cohesion and teamwork, 

and development of 
business ethics whilst 

providing hands on 
experience in 
marketing and 

management tasks. " 

Performance Marketing has been that the 
students are provided with a first rate 
networking opportunity. As a result of 
this networking, every year there are 
students that graduate straight into a job 
with one of Performance Marketing's 
clients. In fact, there are some national 
organisations that call Performance 
Marketing's academic mentors/directors 
whenever they have a job vacancy, to see 
what young talent is available. 

Performance Marketing was 
developed to bridge the theory-practice 
gap, to allow students to apply what they 
were learning about professional 
behaviour in a real life, real client, real 
business situation . To this end , 
Performance Marketing is primarily a 
learning tool, but, because it operates in 
the real world with the objective of 
function is to helping students learn the 
realities of workplace professionalism, in 
all its vagaries and uncertainties, 
Performance Marketing is also an income 
developer. Income development is what 
makes the modern world go round; -
remove it from the professional 
development scenario and the theory
practice gap is again a gulf. Performance 
Marketing's clients pay for its services, 
and the students have to negotiate fees, 
cover costs , satisfy client needs, ensure 

client satisfaction for their expenditure 
money, and still attempt to make a profit. 
In fact, one of the stipulations put to 
Performance Marketing members each 
year is that they have to leave the 
company financially better off than it was 
at the beginning of the year. (In this way 
the ongoing needs of office equipment 
maintenance, upgrade, and expansion, for 
example, are thus built into what, for the 
students, is otherwise a one-year 
operation.) 

Over the years, largely through the 
efforts of an equally impressive 
succession of students, Performance 
Marketing has developed an impressive 
client list. It has carried out research, 
event management and sponsorship 
searches for organisations such as 
Essendon and Collingwood Football Club 
(yes, we are talking major AFL clubs), 
for Athletics Australia, the Australian 
Drug Foundation, and Nike International. 
Other clients include Table Tennis 
Australia, Mooney Valley Council, 
Softball Australia, and the Australian 
Canoe Federation. Given the positive 
evaluations of its graduates, and the 
return rate of its clients, Performance 
Marketingit appears lo have achieved its 
aim of bridging the theory-practice gap 
quite well, and in providing value for all 
involved. 

Robin Tait has worked at the 
University of Ballarat for 12 years. 
He presently lectures in 
Sports Marketing and Sports 
Management, and is a director/ 
counsellor for Performance 
Marketing. 

Contact: r.tait@ballarat .edu.au 

Brad Rhodes is Co-Director of 
Performance Marketing. He has 
taught Motor Control and 
Learning in the School of Human 
Movement & Sport Sciences at the 
University of Ballarat for 13 years. 
His major research interests 
involve neural modelling of motor 
control - especially performance 
and learning of movement 
sequence 

Contact: b.rhodes @ballarat.edu.au 
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Assessing Project Based Curriculum 
An all aspects approach 

This article outlines a major 
change in curriculum delivery at 
Northland Polytechnic in New 
Zealand. The Faculty of Health 
and Science is currently developing 
new methods of programme 
delivery to respond to the changing 
nature of tertiary educational 
institutions and the economic 
development needs of provincial 
Northland. The Faculty is 
committed to offering students in 
rural areas, programmes that are 
responsive to local development 
needs in terms of local resources, 
socio-economic conditions and 
cultural patterns of work and 
social obligations. Along with this 
need to refocus programmes, there 
is also a need to change from the 
present New Zealand 
Qualifications (NZQA) assessment 
criteria to an all aspects wholistic 
assessment approach in line with 
the mooted project based 
curriculum. 

Tertiary education has changed 
markedly over the past decade. Greater 
competition, falling funding and 
increasing costs are threatening the 
viability of provincial polytechnics. 
Provincial Polytechnics face a number of 
issues that threaten the long-term viability 
of training programmes in traditional 
provincial industries. These threats 
include the provincial economic 
downturn (and migration from provincial 
areas of young people), relatively small 
numbers of potential students and high 
rates of unemployment and poverty. 
Provincial Polytechnics need to develop 
programmes that both respond to local 
needs and conditions and also attract 
students from non-traditional sources (i.e. 
outside the usual catchment). To respond 
to these threats the author suggest that 
Northland Polytechnic shift emphasis to 
provide outputs relevant to local 
community and that place the institution 
as a leader in local development. 

Northland Polytechnic has made a 
radical departure from the norm in terms 
of land use education. Tertiary 
institutions usually require students to 
attend a campus or to undertake various 
forms of distance learning to achieve a 
qualification. Northland Polytechnic staff 

have blended these approaches in a 
programme where tutors travel to 
students' land. The students gain a 
National Certificate in Horticulture 
(Level 3) while undertaking practical 
projects to develop their own properties. 
The Polytechnic provides expert tuition 
as well as a range of resources including 
shelter, timber trees, vegetable seedling, 
rootstocks for grafting apples and pears, 
flowers etc. from the Campus Nursery. 

Students are required to design their 
properties using both conventional and 
alternative techniques of production and 

.. Northland Polytechnic 
staff have blended 

these approaches in a 
programme where 

tutors travel to 
students' land. " 

are assessed on their implementation of 
appropriate parts of the designs. Students 
are encouraged to undertake a project that 
has major significance to themselves or 
community as the focus for the course. 
Northland Polytechnic tutors and 
associates support students in all aspects 
of the project. Projects can have 
significant outcomes including financial 
benefits for the student. 

Project based curriculum provides 
multiple challenges, meanings and 
creative resolutions and because project 
based programmes have real life 
outcomes which also provides motivation 
for students and staff. In the above 
context, outcomes are the key in 
programme design. Wlodkowski (1999) 
suggests that status for a training provider 
comes from the magnitude and the 
complexity of the project. The author 
recognises Wlodkowski' s ( 1999) context 
and suggests that any project, no matter 
the level or triviality, provides motivation 
as long as the goals of the projects are 
explicit and relevant, and students are 
accorded the recognition of contribution. 
Obviously by carrying out projects on 
their own property, students as 
stakeholders inherently take control of the 
learning process and provide their own 

William Lee 
motivation to succeed (Fasey, D.; Fazey, 
J. 1998). 

Wlodkowski 's (1999) framework for 
culturally responsive (provincial areas 
have cultures and worldviews distinctly 
different to urban demography) teaching 
best fits the learning environment 
engendered by Northland Polytechnic's 
Land Use programme for project based 
experiential learning. The four 
motivational conditions for group based 
project learning are: 

• Establish inclusion: establishing a 
learning environment in which learner 
and tutor feel respected and connected. 
Certainly, teaching small groups in 
their own homes shifts the emphasis 
for integration away from the student 
onto the trained professional. Projects 
led by students, not directed by tutors, 
further enhance student inclusiveness. 

• Develop attitude: projects through the 
student's personal relevance and choice 
create a favourable disposition to the 
learning experience. Since projects 
have both personal and community 
outcomes, because of land use, students 
want to see progress happen quickly 
and positively. The learning curve is 
high but students are motivated to 
adapt and develop learning and 
research skills quickly. 

Enhance meaning: creating 
challenging and thoughtful learning 
experiences that are inclusive of the 
learner's perspective and values 
enhance meaning. When carrying out 
activities on their own land, students 
subconsciously apply their and their 
communities' social, cultural and moral 
perspectives to projects. All projects 
should be of a large enough scale to 
ensure challenge. 

• Engender competence: learners are 
effective in learning something they 
value. By carrying out projects that 
have value to themselves, family/ 
whanau or community, students are 
motivated to go beyond the textbook 
and develop learning and research 
skills beyond the expected level of the 
course. 

As part of the programme, Northland 
Polytechnic also provides students with 
the opportunity to gain a New Zealand 
Qualifications Association (NZQA) 
certificate. Under NZQA, tertiary 
education has become content focused 
and assessment performance driven. The 
ideology was applaudable, as it 
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consciously integrated programmes with 
involvement of non educators on a 
national basis in determining skills 
required by students to become effective 
employees in the workplace. Certificate 
and diplomas have compulsory core units 
that were determined by the industry but 
educators had choice in developing the 
reminder of the programme to reflect the 
skills of their staff and the resources 

-' Students are 
encouraged to 

undertake a project that 
has major significance 

to themselves or 
community as the focus 

for the course . " 

available. The downside is the number of 
Certificates available and the readiness of 
industry to generally downgrade all 
qualitative learning to competency based 
equivalency. The requirement to assess 
every performance criteria (the equivalent 
of learning outcomes) has structured 
delivery to only achieving the minimum 
level required for students to pass the 
unit. Time constraints and the need to 
complete each performance criteria 
means that the course is only focused on 
the learning required to complete each 
assessment. Ultimately, for our client 
base of landowners in a remote rural area, 
who have no desire to leave the area, 
industry based certificates and the 
requirement to become 'good employees' 
is not of primary concern. However , the 
focus on skill based education in 
horticulture as enhanced by NZQA and 
industry does lend itself to providing a 
structure in which experiential learning 
can be developed, 

At Northland Polytechnic, especially 
in the Certificate of Horticulture, there is 
little time to develop new material and 
keep up with the dynamic changes taking 
place within the industry and the region. 
Students tend to focus on assessment 
(because of the requirements of the 
national framework) meaning learning 
and innovation tends to take a back seat. 
The generic requirements of NZQA 
training in horticulture also mean that 
tutors are unable to explore issues in 
depth. While the right steps have be.en 
taken, NZQA and competency based 
units are in a lot of circumstances past 
their useby date. Dynamic changes 
within industry and the fact that units are 

reviewed only every three years means 
that in many instances, we as a 
Polytechnic sector are teaching students 
outdated practices just for the sake of 
ticking an assessment box. 

The restrictions of unit standard based 
delivery and the increasingly fast paced 
nature of change indicate that the 
Polytechnic sector needs to explore new 
structures that are more responsive to the 
needs of students as well as the 
horticultural sector. The author believes 
that project based curriculum is the 
future. To be successful in the current 
market students need to be innovative 
(often driven by small input capital) and 
are always seeking and learning the value 
of currency (up to date knowledge) in 
their project field. 

If projects are the answer to 
motivating and providing ownership of 
the learning. how are we to carry out 
assessment on a multilevel without 
weighing students down with an onerous 
burden of work? We, as 'project 
supervisors' want the students to be 
successful in their physical outcomes, 
therefore concentrating workload into 
appropriate learning and physical output. 
The prime directive of using an all 
aspects approach to assessment is the 
premise that for there to be successful 
physical outcomes, students must have 
taken control of and applied their 
learning. The author's definition of all 
aspects is that projects require a broad 
range of skills across a large educational 
base and students use all aspects of their 
learning in order to successfully complete 
their projects. We therefore should use a 
methodology for assessment that 
recognises that strength in our 
programme and move away from 
individual content based assessment to a 
wholistic evidential assessment method 
(see model Fig. I, page 12). 

In Northland Polytechnic's Land Use 
Education project, students take on 
projects that are large scale, have a degree 
of difficulty in accomplishing the 
outcome, are multifaceted and have a 
range of problems and solutions that are 
not always evident at the start of the 
project. There are enough random 
external events in growing crops to 
provide a rich resource for experiential 
learning that builds on the programmes 
basic core component. Students are 
encouraged to determine the project that 
will fit their particular social, economic 
and values, especially in regards to land 
use. A large majority of students are of 
Maori origin and have particular 
standards and values in relation to the use 
of their multiownership land ( family land 

(Whanau), extended family land (Hapu) 
and tribal land (lwi))and to how they 
approach learning (Purnell 1996). After 
the decision making process is finished, 
resourcing for the project begins. Expert 
tuition is provided for students in the 
form of a horticultural business paper that 
incorporates planning (both physical and 
financial), market exploration, 
timetabling and implementation, 

-' NZQA, tertiary 
education has become 

content focused 
and assessment 

performance driven." 

contracts and ethics. All of the other 
production and science papers are 
directed towards providing core concepts 
and giving students a supportive structure 
in which to carrying out focused project 
directed research. 

Assessment is achieved by: 
• A physical output - such as tilling and 

managing the land/soil for a crop, high 
health crop , overal I yield and quality 
and the handling and distribution of the 
crop etc . 

• Oral integration - basic core concepts 
can be tested and the learning validated 
in a classroom like environment or as 
part of problem solving exercises based 
on the projects. 

• Evidential - students compile a 
portfolio that has two distinct parts, 
both of which are evidential. Part A 
has the precept that students should 
have a view of the breadth of 
horticultural field outside of their 
project, but that this view can be 
personal. Students provide evidence 
that they have an understanding of a 
wide range of horticultural activities 
and that they have currency by 
providing industry fact sheets, 
magazine and newspaper clipping, 
internet addresses and a rationale why 
certain parts of a horticultural field 
have a particular attraction over others . 
Part B indicates the depth of knowledge 
and hands on expertise of researching 
and evaluating information in regards 
to their project field (crop). For some 
projects a logbook may be a negotiated 
outcome . Logbooks can provide 
evidence of an ability to communicate 
with other people if involved in a group 
project, or to manage one's own use of 



time and to ensure negotiated events 
are timetabled and carried out at 
appropriate times to ensure project 
success. 

Flexible experiential project based learning 

demands flexible outcomes and 

assessments. 

To reiterate, for all aspect assessment 
to take place for experiential project 
based learning, there are two main premis 
that are acknowledged; 

(1) The project may be outside the 
boundaries of a standard academic year, 
so there must be flexibility in both the 
outcome and the timing of assessment or 
for the tutor (department) to make a work 
in progress judgement call that will 
decide the validity of the work in relation 
to the assessment timing; 

(2) Rural students, who have little 
prospect of work unless they move 
outside their area, must have some form 
of stake in the projects that delivers direct 
benefit to self, family or community. 
Without ownership, there is no project 
and no focus for the experiential learning. 

While these two issues are potential 
shortcomings, they are also the strengths 
of project based learning and all aspects 
approach to assessment. As educators, 
we are placing value on all prior learning, 
both before and during the course, that 
contributes to the successful conclusion 
of the project (success is also a judgement 
call by the tutor in relation to course 
content and stated outcomes). Students 
can place all evidence into portfolios 
(even prior learning and experiences) that 
demonstrates learning and success. Oral 
assessment serves to enhance the 
portfolio, to ensure that key concepts are 
grasped, provide a safe environment to 
explore a diverse range of views and to 
encourage a much larger participation 
from those not directly connected with 
the project but who have a stake in the 
overall programme (Brookfield & Preskill 
1999). Portfolios must not become a 
substitute for ongoing assessment with 

criteria to cover every eventuality. If this 
becomes the case there is only a 
swapping of assessment method, not a 
change in amount or practise. Any type 
of excessive demands for assessment 
returns to the present system of surface 

" If projects are the 
answer to motivating 

and providing ownership 
of the learning, how 
are we to carry out 

assessment on a 
multilevel without 
weighing students 

down with an onerous 
burden of work?~ 

learning and away from the deep learning 
evoked by ownership by students 
(Ramsden 1997). 

Through the use of oral integration 
and assessment, coupled with the 
evidential outputs of both the portfolio 
and the physical outcomes of the project, 
a tutor can make a judgement for each 
student in regards to the requirements of 
NZQA for completion of the national 
certificate. Ultimately for Northland 
Polytechnic's Environmental Science 
centre, there will be a gradual shift away 
from the ownership of the assessment (in 
concert with the ownership of the 
learning) from the tutor to the student 
(Heron 1988). Armed with fore
knowledge about process and course 
content and being the stakeholder of their 
project, students will provide the 
evidence to determine successful 
completion of the range of outcomes; 
such as institutional certificates, national 
certificates (NZQA) or awards and grants 
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that the student deems worthwhile for 
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Bill Lee has worked as a 
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An education isn't how much you have committed to memory, or even 
how much you know. It's being able to distinguish between what you do 
know and what you don't. 

-Anatole France 
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Fig. 1 The Assessment Model 

Integration (verbal) 
Evidence of an ability to link course components 

and argue a case or point from level of knowledge 
acquire at the time of assessment. 

' 

Linkage Papers: 
Land Design 

Soil Management 
(recognition of resources 

or lack of 
Horticultural Business) 

Land Use 

Design Assessment 

Appropriate use is 
evidence of applied 

planning and an ability 
to begin to recognise 

potential. 

Course integration 
assessment (verbal) 

Project 

Physical Assessment 

y 

Physical evidence of 
succcessful 

application of the 
learning. 

,, 

Papers : 
Plant Health 
Plant Science 

Production Systems 
Crop Production 

Portfolio 
Part A : General 

Part B: Project focused 

All Aspect Assessment 

Evidence of the scope of the 
learning and a recognition 

that the students have 
become expert in one area 
of horticultural endeavour. 

Lessons from ten years at the coalface: 
teaching social sciences to undergraduates 

Introduction 
Tertiary education in Australia is only 

too clearly going through a phase of real 
turmoil. With all the discussion, however, 
it is arguable that we have lost sight of 
some of the essentials, like maintaining 
quality teaching of undergraduate 
students . Teaching for ten years at a 
university with liberal admission policies 
and a large number of overseas students 
has given me occasion to think hard about 
the experience of both teach ers and 
students at university level. Furthermore, 
because I have been both a course 
lectµrer and specialist learning skills 
teacher, l have reflected deeply on the 
strengths and weaknesses of the general 
approach to tertiary education, an 
approach increasingly determined not by 

past experience or ideals but by financial 
considerations. Some of my conclusions 
should give rise to a certain amount of 
concern about exactly how we attempt to 
transform raw students of greatly varied 
backgrounds and experience into 
university graduates. 

The unusual combination of teaching 
in courses with sophisticated content and 
also in generic learning skills has allowed 
me rare insights into the student 
experience. For instance, teaching in 
social science courses has made me aware 
of the various techniques students use to 
minimise work or gain perceived 
advantage (which is, of course, perfectly 
rational behaviour) . It is a harsh fact that 
students are always conscious of the 
structural power of teachers, at least in 

Peter McMahon 
terms of assessment, and try to negotiate 
this relationship more or less openly. This 
is to say, there is an element of 
contestation between course teachers and 
students . By contrast, working in generic 
learning skills has allowed me to interact 
with students without the constraint of 
having to assess them , to see things 
entirely from the student ' s perspective , 
and to thus re-evaluate the relationship 
between students and teaching staff. 

The main theme of this paper is the 
relationship between the university as 
institution, or more accurately, those who 
work for it , and the students. All 
institutions are flawed , are often out of 
date and embody different and often 
conflicting purposes, but as 1 will discuss 
later, the essence of successful teaching is 



the assumption that students are not so 
compromised. Thus, an important goal 
for teachers should be to minimise 
confusion for the student caused by faults 
within the institutional arrangements and 
maximise the orientation of the student 
towards an effective learning experience. 

'- The main theme of 
this paper is the 

relationship between 
the university as 

institution, or more 
accurately, those who 

work for it, and the 
students. ~ 

I want to acknowledge from the 
outset that my own course teaching was 
primarily in the social sciences and that 
there is a difference of emphasis between 
the social sciences and the mathematics 
based 'hard sciences'. Some academics 
like to assume this divide also exists 
between the social sciences and what 
might increasingly be called the 
'vocational' disciplines, such as law, 
commerce and psychology. While 
recognizing that an emphasis on 
mathematics definitely alters the skill mix 
required of students, I otherwise think 
this differentiation is overstated and all 
too often an excuse to lower teaching 
standards. 

The problem of bad 
teaching 

I cannot over-emphasize the problems 
caused by bad teaching at university. (I 
use the term 'bad', as opposed to 'poor', 
because all too often it could be readily 
dealt with if those concerned were 
interested in doing so.) Although as 
students progress through university most 
learn to deal with this inevitable hurdle, 
new students can be completely destroyed 
by it and virtually all students comment 
on it as a fundamental concern. Given 
this, the lack of attention given to bad 
teaching by universities is nothing short 
of astounding. 

In my view the roots of bad teaching 
lay in three main areas. The first is that 
there is virtually no selection of 
personality types in relation to an ability 
to communicate as a teacher. If there was 
such selection a large number, and 
perhaps even the majority, of academics 
would be advised to take on some other 
kind of work. Perversely, the 
requirements of high level academic 

success (ie professorships and 
fellowships) seem to promote the very 
attitudes that minimise the value of 
teaching. Secondly, many academics are 
introduced to teaching while carrying out 
higher degrees and there is an 
unavoidable conflict in terms of how they 
use their time. All too often, therefore, 
academics are early familiarised with the 
attitude that teaching is a nuisance and 
should take second place to research, 
where the real fame and money lies (how 
many lucrative consultancies wili 
teaching get you?) ' 

The third problem relates to how new 
teachers develop a personal teaching 
style, Since there is often minimal or even 
no formal instruction in relation to 
teaching (although this is changing), it is 
clear that new teaching academics must 
fall back on their own learning experience 
as primary guide, However, it is 
extraordinary how often they do not do 
this. Academics who would be the first to 
acknowledge the strengths and faults of 
their own teachers when students, too 
often go on to ignore those qualities as 
guides to their own teaching. As such, we 
get the worst of both worlds in that 
academics do not recall their own 
learning experience but have no 
grounding to construct an alternative 
approach. This willingness of new 
academics, and especially post-graduate 
students, to reject their own experience as 
students is a truly strange phenomenon. 
Indeed, in some cases even as they are 
themselves suffering from poor post
graduate supervision, they perpetuate the 
same mistakes in their undergraduate 
teaching. 

Perhaps the best explanation for this 
behaviour is that most post-graduates 
wish to identify themselves as academics, 
not students, and model themselves on a 
perception of the successful academic 
who has left the learning experience 
behind. Thus, openness and negotiation, 
which are keys to both fruitful learning 
and teaching experience, are replaced by 
(unrealistic) ideals of self sufficiency and 
non-negotiable power. 

Of course there is another reason why 
academics so readily eschew the 
openness that makes a good teacher. 
Many academics fear that exposure of 
their teaching ability would harm or even 
terminate their careers. In many cases this 
belief might be due to a feeling of 
inadequacy brought about by the lack of 
institutional support. Too often, however, 
it is because the academics know that 
their own personality structures do not 
lend themselves to good teaching and it 
would take a genuine reallocation of time 
and energy to make them even barely 
adequate. 
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There is a fundamental issue at the 
heart of these problems. Effective 
teaching is hard and ultimately it requires 
a willingness to accept personal risk. This 
is because as we ask students to move 
outside their pre-existing knowledge 
frameworks to consider, understand and 
judge the value of new ideas and 
information, we must accept that this will 
sometimes generate strong reactions from 
students which can challenge the 
teachers' own assumptions and values. 

This acceptance of personal risk 
conflicts directly with both the basic 
framework of bureaucratic management 
and the neo-individualism of more recent 
corporatist approaches which both 
emphasise personal risk avoidance. To 
put it bluntly, there is fear in the hearts of 
far too many academics in relation to 
their own teaching abilities and this 
inevitably leads them to cover up. And 
while academics themselves are all too 
often willing to collaborate to leave 
unexposed shoddy or vacuous research 
work, students will not necessarily agree 
to accept bad teaching. 

But again let me reiterate that if their 
were any serious selection process 
regarding undergraduate teaching at 

.. Effective teaching is 
hard and ultimately it 

requires a willingness to 
accept personal risk. ~ 

university then many academics would 
today be doing something else. We would 
readily agree that some personality 
structures are better than others in relation 
to certain kinds of activities and jobs. It 
would be hard to be an introverted 
salesperson, for instance, an indecisive 
executive or a passive soldier. Exactly 
why we accept so little quality control in 
such a crucial social role - the teaching of 
society's professional classes - is a 
question of fundamental importance. 
Whatever their merits as researchers, or 
even administrators, some people will 
never make good teachers, a harsh fact 
that is almost completely evaded at the 
present. 

Some rules for good 
teaching 

So, having discussed the thorny 
problem of bad teaching let me now 
convey some of the things I believe 
contribute to good teaching. The first 
matters relate to the basic attitudes the 
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teachers take to their students. The key, in 
my view, is an assumption of equality; 
this is to say, the teacher must assume the 
student is simply undergoing a different 
experience to the academic and is thus 
inferior in no important way. Thus, the 
teacher must assume that students are 
adults able to make responsible decisions. 
Further, the teacher must assume that 
students are as intellectually capable as 
the teacher. Thus, students' apparent 
academic inferiority lies not in intrinsic 

'- the teacher must 
assume the student is 
simply undergoing a 

different experience to 
the academic and is 
thus inferior in no 
important way. " 

inability but instead in the fact that they 
are simply at a different stage of 
education. This may sound trite, but I 
have been impressed by how readily 
some academics (with, to me, little 
evident natural ability) have been to 
describe students in terms of their 
perceived lack of basic intelligence. 

However, it should also be kept in 
mind that while students are intrinsically 
capable, they are also under real pressure. 
Academics and post-graduates complain 
all the time about how pressured they are 
and then forget that their students are 
under similar pressure. However 
pressured they feel teachers are generally 
well on their way to some kind of 
professional success; they have a career 
trajectory. Undergraduates, on the other 
hand, and especially in their early period, 
often feel as if everything is at risk. And 
to a degree, of course, it is: a careless 
mistake or inattention by a teacher can 
have far reaching ramifications for the 
student. 

Ten practical rules for 
tutorials 

Although much focus is on lectures 
and materials, tutorials are to my mind 
the heart and soul of an academic 
education. This is because they are the 
only formal situation where serious 
interaction between teachers and students, 
and students and students, occurs. The 
role of peer influence in education is 
typically greatly underestimated by 
academics for obvious reasons, but it is 
one of the keys to real educational 
progress. However well prepared, 
students must be able to ask questions, 

dispute, and suggest alternatives. A 
structured context in which they can hone 
these abilities is essential, and this is what 
tutorials should be for. Needless to say, I 
think the trend to truncation and even 
elimination of tutorials is stupid in the 
extreme. 

Accordingly, I want to propose ten 
points I believe constitute the best way of 
effecting successful tutorials. Most of 
these things I found out the hard way. 

- Variety: the way in which information 
is conveyed makes a big difference, 
and the simplest way to optimize 
reception is to provide variety, both 
within tutorials and from week to 
week. Various size group work, role 
playing and debates, for instance, are 
all good ways to vary tutorials. It must 
be said that sometimes students are 
surprisingly hostile to the physical 
movement this entails (usually the 
school leavers), and it sometimes 
requires some specific direction to 
counter this. 

- Say anything you want students to 
know in the tutorial: there is no better 
way to communicate with students than 
saying it the tutorial. So no matter what 
materials have been supplied to 
students, speak (or read) the important 
information in the tutorial. Thus, for 
instance, a good practice is to read 
aloud the essential parts of the course 
guide in the first tutorial. 

- Structure the tutorial: Tutorials, 
although amenable to spontaneity, need 
a structure. That is, they should have an 
introduction, middle and conclusion so 
that students can locate themselves 
within the tutorial proceedings. 

- Structure tutorials over the semester: 
Similarly, students need to know how 
tutorials relate to course content over 
the period of the course. This also 
helps with the inevitable mid course 
lag and to help students make rational 
choices about which, if any, tutorials to 
skip. 

- Encourage constructive responsibility 
with specific exercises: enabling 
students to actively participate is the 
best way of ensuring attention and 
optimising the intake of content. One 
of the biggest hurdles is the sense of 
passivity and even inferiority that 
students can develop. Organizing 
exercises that require students to make 
decisions about the content encourages 
active participation. Problem solving in 
groups is an ideal example of this 
approach. 

- Give real thought to physical aspects of 
tutorials: practical matters, such as the 
set out of chairs, use of whiteboards or 
overhead projectors, etc, are extremely 

important, especially when trying new 
things. I have seen exercises work well 
or poorly depending on exactly how I 
carried them out. For instance, should 
the exercise be explained completely at 
the beginning or in stages? Again, 
students sometimes resist such activity 
and so need to be carefully directed. 

- Show fallibility where necessary: 
acknowledging limitations, as long as 
they are reasonable, only contributes to 
the genuine authority of the tutor. 

- Acknowledge and apologise for 
mistakes: student& need to be 
constantly reminded that they are 
considered to be mature adults and 
worthy of an apology where 
appropriate. This approach also 
reminds them to question things they 
don't understand or think is incorrect. 

- Elicit student feedback: students are 
not perfect judges of the merits of a 
tutorial, since they do not always 
understand the overall task set for the 

'- Students are 
increasingly informed 
that only up-to-the
minute, specialized 
vocational skills are 

relevant, and academics 
know well that research 

and consulting, not 
teaching, are the high 
roads to success. This 

trend needs to be 
reversed." 

tutor, but aside from the tutor they are 
the only participants and are thus a real 
source of information. The 'slow' times 
in tutorials, before the roll as students 
come in, in breaks and after tutorials, 
are good times to find out what is 
going on with students, including in 
their other courses. More specifically, I 
always get students to give me written 
feedback from the beginning. In the 
first tutorial I ask them to write a 
paragraph on their hopes and one on 
their fears in regards to the course with 
their names and majors at the top. This 
is enormously informative and gives 
me a real sense of who I am dealing 
with. 

- Care about the course: how you feel 
about the course will be the primary 
message you send to your students 
about the content. So work up some 
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enthusiasm and try to enjoy it. This 
will allow you to be as natural as 
possible, a human being and not just an 
institutional functionary. 

Further matters: basic 
teaching philosophy 

Authoritarian approaches to 
university teaching are to my mind totally 
inappropriate, but neither should teachers 
go the other way and act as if they were 
just another student who happens to being 
paid to participate. Students expect 
structure and leadership and these things 
are fundamental. Thus, teachers must 
prepare, in terms of both content and 
process . Preparation, after all, is the work 
that enables teachers to be confident in 
diverging from preordained frameworks 
when appropriate. While I have stated the 
need to be 'human' and as natural as 
possible , and this requires 
acknowledgment of limits and failings, 
teachers must convey to students the 
impression that they are nonetheless 
dealing with competent professionals . 

Another topic I wish to cover is the 
need to spend time with students outside 
formal hours. Accessibility, either 
personal, by phone or e-mail is the key, 
and teachers must accept this as part of 
the job. Often a five minute conversation, 
or even a yes or no answer, will avert a 
pedagogical micro-catastrophe caused by 
misunderstanding. In my view, teachers 
who put up a few hours for personal 
consultation on their door and are 
otherwise unavailable are simply not 
being fair. Of course, some students will 
never find their teachers accessible 
enough and some will never try to contact 
them ;. furthermore, some students will 
take an inordinate amount of the teacher's 
time. Teachers must keep in mind that a 
student's learning trajectory is over years, 
not one course, and so the student may 
rely heavily or not at all on any particular 
teacher. 

In practical terms I have found that 
face to face personal contact is best 
because the teacher can read the signs in 
relation to what is actually bothering the 
student, which is often not what they say 
it is. For instance, what seems to be an 
unusual amount of concern over a detail 
may reflect a broader problem which the 
student cannot identify or feels unable to 
openly discuss without encouragement. 
Phone calls are next in utility, because 
they are instant two way communication 
and, again, crucial information can be 
glearied from the tone of voice. E-mails 
are good for specific purposes, such as 
yes/no answers or providing specific 
information, but they are no substitute for 
more mutual forms of contact. I know of 

academics who have tried to replace 
almost all personal or phone contact with 
e-mails, and this, in my view, is a recipe 
for disaster. New forms of teaching 
practice (such as on-line) are placing 
novel pressures on teachers, and all I can 
say on this matter is that teachers should 
keep the human needs of the student, and 
not the systemic rules of the technology, 
as priorities. 

The final matter I would like to 
discuss is that of student feedback. 
Formal student feedback is increasingly 
important because it is the only genuine 
way of monitoring tutorial performance 
and it is used for applying for jobs or 
promotion. In my experience it is all too 
easy to get appreciative feedback; this is 
because students are hesitant to criticise, 
but also because if they like the tutor they 
will consider him or her a good teacher. 
Thus , for instance , those tutors who are 
'nice' to their students (eg make them 
coffee and do not challenge them) will 
get good results. Students do not always 
appreciate tutors who push them to think 
or work harder, at least not until later. 
Furthermore, almost no matter what a 
tutor does, there will be a few students 
that love the tutor and a few that hate the 
tutor. This is because some students 
assess the tutor on how well they the 
student has done , not on what the tutor 
actually did. Thus, the students the tutor 
actually helped most might like the tutor 
least, and vice versa. Having said this, 
student feedback is the only systematic 
feedback tutors get and thus it should be 
supported. Allowing for the above 
distortions, aware tutors can gain much 
information from these results. 

Conclusions 
No matter what skills and attitudes 

students bring with them, universities 
must act to actively engage them in the 
tertiary learning experience . . Thus, the 
specific circumstances of the students 
must be recognized and teaching 
structured to optimize academic 
performance . (eg overseas students 
directed to develop English and Western 
academic skills generally; school leavers 
shown the relevance of personal 
responsibility and critical thinking to their 
lives; mature age students supported to 
develop confidence) . In short, academic 
learning has to be student focused; in 
doing this problems have to be openly 
confronted to enable all students to 
optimize their learning experience. 

One of the points I have made here is 
the problem caused by poor teaching 
skills. Is staff training the answer to this? 
Well, of course it depends on the training 
course and the quality of training staff. In 
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some ways, this approach just shifts the 
problem upwards. My real concern is that 
typically the focus on technique works 
against the individualistic approach of the 
best teachers. Training must improve the 
skills of poor teachers, but it may also 
limit the creativity and spontaneity of 
good teachers . How, for instance, can the 
use of spontaneous humour be taught? A 
very good teacher can compensate for a 
lot of bad teaching elsewhere, because 
given experience of both students can 
compensate by choosing the example set 
by the good teacher. It is my concern that 
making teaching routine will drive such 
good teachers out and keep 
fundamentally unsuitable teachers in the 
university. This will be no benefit. 

Whatever the specifics, it is clear that 
overall universities have degraded 
teaching as an academic experience in 
relation to both students and academics. 
Students are increasingly informed that 
only up-to-the-minute, specialized 
vocational skills are relevant, and 
academics know well that research and 
consulting, not teaching, are the high 
roads to success. This trend needs to be 
reversed. Content is always ephemeral to 
some degree as technology, accepted 
facts and theories change, while the basic 
processes of learning - and especially 
learning to learn - are ongoing. The 
current, short term focus on debased 
content to suit external (usually 
commercial) interests will inevitably 
produce lower standard students and 
eventually harm the reputation of 
universities as well. On the other hand, 
students who are strong in the basics and 
have acquired a habit of engagement with 
their work wi 11 not only do well 
professionally, they will be able to 
undertake a personal program of 
continual re-education to keep abreast of 
whatever changes occur. Producing such 
empowered, self-directed students should 
be the goal of every university, and more 
particularly, of every teacher. 

Dr. PeterMcmahon has taught as 
social sciences lecturer and a 
specialist learning skills teacher 
over a period of ten years at 
Murdoch University. In December 
2000 he was awarded one of twenty 
five Murdoch University 25th 
Anniversary medals. Recently his 
PhD thesis was accepted for 
publication as a book titled' Global 
Control: Information Technology 
and Globalisation Since 1845,' 
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''~ . . th . '' .1ratn1ng e tratners : 
Current initiatives in enhancing research supervision in 
Australia and the UK 

In Australia it has always been an 
irony, although usually 
unremarked, that despite the status 
of research degrees in higher 
education the term commonly used 
in referring to PhD education has 
been 'training' (Pearson 1996). 
Only now with the emergence of a 
new agenda for research training 
in Australia with a focus on 
broader skill sets and 
employability for graduates, and 
greater efficiency in institutional 
processes, has there been debate 
about the meaning of the term. 
Students representatives (Smith 
2000) see a potential threat in that 
the result could be a 'dumbing 
down' of research education and 
the ignoring of the research 
students' contribution to the 
production of knowledge. The term 
'training' conjures up visions of 
trainers telling others 'how to do' 
things. This approach would 
violate a widely agreed principle of 
research education that the novice 
researcher has to learn primarily 
through experience; and that the 
process must be open-ended if the 
outcome is to be original research 
in whatever sense that is construed, 
whether it be originality of data, of 
analysis, or of theory construction. 

It is no surprise then that for some the 
notion of supervision development is 
arousing similar concerns. For those 
committed supervisors who have learned 
'on-the-job' and from their own 
experience as students, there is the worry 
that they will be made to undergo some 
instruction which will either tell them 
what they already know, or try to change 
their practice to suit current pressures 
emanating from institutional or 
government agendas. The latter pressures 
and agendas are also feared as likely to 
ignore the one truth every supervisor 
holds dear which is that every student is 
different. 

For those given the task of 
introducing or extending supervisor 
development programs, such views can 

Margot Pearson and Pat Cryer 
be strong barriers to acceptance of any 
program. Even though many early career 
researchers and supervisors are actually 
looking for assistance to meet the 
demands of their job, the more 
entrenched negative attitudes remain and 
make doing more than running 
introductory workshops problematic. 
Particularly this is so for any program 
that seeks to go beyond pooling existing 
experience, and to facilitate a move to 
some agreed standard of 'good practice' 
supervision. 

" The challenge for 
those given the task of 
providing professional 

development programs 
is to address such 

sensitive and 
contentious issues with a 

flexibility which draws 
on what we know about 

adult education, 
experiential learning and 
work-based learning. " 

This is not however an argument for 
giving up . Rather it is an argument for 
working on many levels . There is a need 
to address attitudes to supervision which 
often contain a high emotional content 
(Pearson 1999), the limited awareness of 
the pedagogy of supervision (Green & 
Lee 1995; Pearson & Brew in press), and 
the inflexibility of supervisory practice 
which is based on limited experience, 
unarticulated, and rarely open to critical 
appraisal or reflection. The challenge for 
those given the task of providing 
professional development programs is to 
address such sensitive and contentious 
issues with a flexibility which draws on 
what we know about adult education, 
experiential learning and work-based 
learning . 

Australia is recognised as a world 
leader in initiatives to support those 

involved in postgraduate research, a 
position which it has gained by its own 
endeavours and by being prepared to 
learn what it can from outside Australia . 
It is in this context that initiatives 
underway in both Australia and the UK 
may be of interest to readers. 

There are wide-ranging initiatives to 
support supervisors, policy makers and 
professional developers in the UK. Moves 
towards training supervisors have been 
evolving for some time. Most institutions 
minimally run half-day induction 
programmes on supervision, but there are 
now moves to professionalise Ph D 
supervision, i.e. to provide training such 
that academics can become formally 
accredited as research degree supervisors. 
Three schemes are currently in operation 
in the UK. Two are run face-to-face on a 
part-time basis, primarily for the 
supervisors of the institutions concerned . 
The oldest, which has been in operation 
for more than five years, leads to the 
Advanced Professional Diploma in 
Research Awards Supervision of Leeds 
Metropolitan University (see LMU 2001 ). 
The other, which is currently coming to 
the end of its first run, is the Postgraduate 
Certificate in Research Degree 
Supervision at Edge Hill College of 
Higher Education, validated by Lancaster 
University. Other schemes are under 
development , and still more are set in the 
wider framework of accrediting 
academics as higher education teachers 
through the Institute for Learning and 
Teaching (ILT 2001) and the Staff and 
Educational Development Association 
(SEDA 200 I). 

The third supervisor accreditation 
scheme, Training and Accreditation for 
Postgraduate Supervisors (T APPS), has 
en .ormous potential for embracing 
supervisors in widely separated 
institutions and for local customisation 
worldwide. The accrediting body is one 
of the UK research councils, the 
Biotechnology and Biological Sciences 
Research Council (BBSRC) , and the 
accreditation is on the basis of a portfolio 
which must show evidence of (i) the 
attainment of professional standards in 
specified areas of supervision and (ii) an 
underpinning of practice with specified 
professional principles or values (BBSRC 
2001a). The portfolio can, in theory, be 



assembled without training, solely from 
experience. In practice, though, the 
assembling process serves to highlight 
any areas of weakness where 
participating supervisors may feel 
deficient and thus demand training. 

BBSRC has also had the vision to 
resource the development of a 'one-stop' 
website (a gateway) for information and 
advice on research supervision (see 
BBSRC 2001b). The philosophy is that 
although there is a great deal of 
information and advice on the web which 
could simplify and enhance the work of 
research supervisors, policy makers and 
training personnel, locating that 
information and advice can take time and 
effort, as well as an appreciation of what 
to look for. The gateway is for all fields 
of study , with navigation along any of the 
following routes : 

• Via keywords to identify sites of 
interest 

• As induction material for new 
supervisors 

• As a checklist of topics on supervision 
and policy development , with related 
links 

• Via key higher education websites and 
links from them 

• Exploration of discussion fora 

• Exploration of ways of accrediting 
supervisors 

Suggestions 
Supervisor accreditation by portfolio 

looks poised to become widespread, not 
least because of its flexibility. Because 
the accreditation is awarded for evidence 
of the necessary standards and values, 
irrespective of the nature of any 
associated training, it can therefore be 
supported by any provider of training. 
Furthermore, because the standards and 
values can be customised to suit the needs 
and requirements of individual disciplines 
and institutions, professional bodies and 
universities can adapt the scheme so that 
they can themselves act as accrediting 
bodies, either in association with BBSRC, 
or in their own right. 

In the UK, there are two cross
discipline national groups to support 
research supervision. One is the UK 
Council for Graduate Education (UKCGE 
200 I) and the other is the Postgraduate 
Issues Network of the Society for 
Research into Higher Education (SRHE) 
(see SRHE 200 I). The former runs 
various support activities, and published 
the output of its working groups. The 
latter meets three times a year and has 
considered a wide range of topics since 
its inception (Cryer 2001 a) and it also 

produces a series of Guides on 
Postgraduate Issues, published jointly by 
the SRHE and the Times Higher 
Education Supplement (Clegg & 
Alexander, 2001; Coe & Keeling, 2000; 
Cryer 1997; Cryer 1998; Denicola 1999; 
Okorocha 1997; Smith & Gilby, 1999). 
Interestingly the series was modeled on 
the HERDSA Green Guides , and Pat 
Cryer, the initiator and series editor, is 

"Furthermore,because 
the standards and values 

can be customised to 
suit the needs and 

requirements of individual 
disciplines and institutions, 

professional bodies and 
universities can adapt the 
scheme so that they can 

themselves act as 
accrediting bodies, either 

in association with BBSRC, 
or in their own right. ~ 

grateful to Vic Beasley, former editor of 
the HERDSA Green Guides series, for 
practical advice on getting the series 
started. It is designed for supervisors, 
postgraduate tutors, heads of department, 
deans, members of committees on 
postgraduate and research matters, 
student union officers, technical and 
academically related staff - in fact anyone 
who in any way contributes to or is 
responsible for the support of 
postgraduate students or anyone involved 
in supervising projects at undergraduate 
level. The Guides are short and practical 
handbooks which are designed to be 
helpful and easy to dip into. A range of 
strategies are presented, along with their 
pros and cons, leaving ·readers to make up 
their own minds about what is best for 
them in the light of the norms and 
requirements of their disciplines, 
departments and institutions, the needs of 
their students and their own personal 
predilections (see Cryer 2001b). 

In Australia the pressure on 
institutions to provide more systematised 
professional development for supervisors 
is growing and will continue to do so 
given expressed government concerns 
about the quality of supervision available, 
and the inclusion of the request for data 
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on supervision training in university 
Qua! ity Improvement Plans for 200 I. 
Developments here are comparable in 
many but not all respects to those in the 
UK. Most institutions offer some 
introductory workshop for supervisors, 
others have more elaborated programs 
such as Sydney University which has set 
up an online course for their staff . 

Additionally for some years there 
have been a series of biennial conferences 
held on quality in postgraduate 
supervision. The first was held in 1991 at 
the ANU (Cullen 1993), followed by one 
at LaTrobe organised by Martin Haydon . 
Since then they have been coordinated by 
the University of Adelaide, in 
conjunction with the other two South 
Australian universities, and held in 
Adelaide . These conferences have 
provided a valuable forum for debate 
about current issues in research 
education, and provide an opportunity for 
researchers in the area, senior 
administrators , policy makers , students 
and their associations, and supervisors to 
meet and exchange ideas. The 
Proceedings of these conferences, 
including the two refereed proceedings 
(Kiley & Mullins, 1998; Kiley & 
Mullins,2000) have also made an 
important contribution to educating the 
educators. 

Another series of conferences 
contributing to the debate on graduate 
education has been those focusing on 
professional doctorates. Although there is 
some common ground in terms of themes 
and participation, these two conferences 
have stayed separate arid reflect a view 
that professional doctorates are very 
different. In many ways this is a pity as 
there is a significant representation of 
those working in professional fields, and 
those writing about supervisory pedagogy 
from within Educational faculties whose 
contribution would be of wider relevance 
to research degrees in general in the 
current context. However both 
conferences foster the scholarship of 
supervision pedagogy as well as 
contributing to policy debates. The 
former is important given that the 
scholarship of supervision pedagogy must 
continue to be developed to inform the 
professional development of supervision, 
if we accept that a key aspect of 
professional development for supervisors 
has to be encouragement to reflect 
critically on their experience as 
researchers and as supervisors. One 
outcome from the third International 
Professional Doctorates Conference held 
in Armidale in 2000 was the 
establishment of a listserv "doc-ed". 
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A further development is an 
InterUniversity Consortium that has been 
established by a Steering Group with 
representation from Sydney University, 
UTS, ANU and QUT. The members 
included two Deans of graduate studies, 
Professor Rod Wissler, QUT, and 
Professor Mairead Browne, Dean of the 
University Graduate School, UTS, who 
has been the initial chair of the 
consortium. This group is creating a 
website - for improving research 
supervision and training (fIRST) . 
Materials on the site are being contributed 
by participating institutions, reviewed by 
members of the consortium Steering 
Group, and further developed for 
dissemination by Dr Peggy Nightingale, 
consultant for the consortium project. The 
materials will be accessible directly for 
supe ·rvisors and those convening 
programs for supervisors from 
participating institutions. The review and 
development of materials is informed by 
a framework of how to approach research 
training and supervision developed by 
two members of the Steering Group 
(Pearson & Brew in press) . The site will 
include a range of materials, many 
interactive. Links to other relevant sites, 
references and so on will be added over 
time, as will some facility for user 
communications. The incoming chair of 
the Consortium is the new Dean of the 
University Graduate School at UTS, 
Professor Mark Tennant. The website is 
being developed by staff of the Institute 
for Interactive Media and Learning at 
UTS and co-ordinated by Jo McKenzie 
and Kate Vale, Consortium Project 
Officer (Kate.Vale@uts.edu.au). 

What developments such as the 
SRHE/THES Guides, the BBSRC 
gateway, the fIRST website and the 
SRHE Network and Australian 
conferences have in common is a 
commitment to providing a range of 
advice, expertise and experience for 
establishing good practice in supervision 
and research education. These formats do 
not presuppose an educational setting of 
direct instruction, but are geared to the 
adult professional learner. All these 
developments aim to extend the 
professional repertoire of supervisors 
interacting with their students. For 
example it is usual, as already pointed 
out, to recognise that students are 
different, as are disciplinary practices. 
The SRHE/THES Guides bring into focus 
other contexts with one on supervising 
industrially-based students (Smith & 
Gilby 1999), and another on supervising 
public sector based students (Denicolo 
1999). The SRHE Network and the 
Australian conferences are using the 

usual academic forums for the generation 
and dissemination of ideas . These fora 
allow for professional exchange of great 
value that assists in forming expectations 
of good practice and shape research 
education policy. 
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Communitv Service 
commercial rip-oft or prudent investment? For a lost hero 

On my study wall hang two framed 
First World War memorials. I 
inherited them from my Dad, and 
he from his. They're treasures, 
apart from dead Uncle Albert, my 
family's notably short on heroes. 

Above the cameo sepia of an 18 year 
old boy's face, is inscribed "Dulce et 
decorum est pro patria" (the "mori" verb 
inexplicably omitted). A massive copper 
med a llion is inscribed "He died for 
freedom and honour". George V' s 
signature attests to "a brave life given for 
others in the Great War" . 

Kids of 18 today are mostly working 
the ir first job , learning the Centrelink 
game, or doing first year at T AFE or Uni. 
This youth, whom I never knew , 
inexplicably chose the path of "service" 
to King and Country, only to die a few 
months short of Armistice. Why? 

Albert's diary reveals snatches of 
imperialistic hogwash his generation was 
fed by church and media. But he made a 
choice. I deplore his error of judgement 
about the "war to end all wars" but I 
admire something about Albert's spirit, to 
do with service , altruism, sacrifice. 
Giving rather than receiving? 

Post-modernity has rendered virtues 
like those passe particularly in academia 
where survivalists rally to the Titanic 
anthem "save your own skin or perish 
with the rest". When did you last meet a 
practising altruist in academia, (other than 
at their redundancy farewell party)? 

One university and its 
community 

I know a small rural campus, a 
stone's throw from some of the State's 
finest beaches. It has fine scientists, 
expert in fields like coastal process, 
environmental planning, community 
health . 

A decade ago this Shire built, against 
environmental advice, an ocean outfall 
for treated sewage . In abnormally wet 
periods it now discharges untreated 
sewage, fouling the pristine beaches 
down-current. That coast is mecca to 
surfers and holidaymakers, backbone of a 
tourist economy. 

Council will now double the system ' s 
discharge capacity to meet future 
population demands. Inland from the 
beaches lie coastal flats, tea-tree forests , 

wetlands and canefarms, land aplenty. It 
supports the perfect vegetation to enable 
wetland forest-based sewage treatment. A 
neighbouring shire, with no coastline, 
already has one working like a charm. 

Council has never done a 
comprehensive feasibility and costing of 
the alternative to fouled beaches . The 
University has the expertise to conduct 

.. It's to do with 
service, altruism, 

sacrifice, and giving 
rather than receiving. " 

one. But would it dare - could it afford -
to do anything at less than commercial 
fees? I don't know - but l ' m sure it has 
never approached Council , nor Council 
approached it. 

How could this niche University 
actually take community service 
seriously? Perhaps by offering the study 
for a nominal fee (non-salary and 
incidental cost) so attractive that Council 
could hardly refuse. Too much to ask? 

One might probe even deeper into its 
academic 'service' life . I wonder, for 
instance ... 

• Whether there's a single academic in a 
relevant discipline who ' s an active, 
campaigning member of the local 
Environmental Society that grew out of 
the original sewage controversy? The 
cash-strapped Environment group 
struggles on through the devoted work 
of a few retirees - not an academic in 
sight. 

• Why at least three or four local 
University Departments aren't that 
Environment Society's major sources 
of support? Why isn't it actually 
expected of every academic in those 
Departments that they be involved in 
some manner in local environmental or 
social politics and policy-making? 

Why, since plans came up for public 
comment, hasn't the local press been 
assailed daily with well-informed 
debate by this university's academics? 
Why haven't Departmental heads been 

melting the phone lines to Council 
proposing working parties and offering 
academic expertise on mutually 
agreeable but irresistibly attractive 
terms? 

• Would the sewage issue ever have been 
discussed in staff meetings? How many 
resolutions would have been passed 
like . .. "This Department urges all staff 
to contribute their expertise by 
engaging in public discussion of 
sewage outfall proposals in X Shire, to 
substantially raise the level of debate 
and enhance the Department's standing 
as a source of concerned intellectuals 
committed to serving the local 
community"? 

An impromptu fantasy 
Planning this piece, I indulged in a 

flight of mental fantasy. Too utterly 
crazy, obviously impossible, but fun. A 
newly appointed VC is making his 
opening move , Eyes visioning the future, 
he issues an edict about the "new look" of 
community service . Henceforth ... 

L All existing protocols about the level of 
private consultancy work permitted 
during university time are abrogated. 
All consultancy carried out by salaried 
staff in salaried time will henceforth be 
done free of charge, as a community 
service. 

• A new schedule will indicate the 
maximum and minimum amounts of 
free public consultancy time mandated 
for each staff level. Staff will report 
annually on the extent to which they 
have fulfilled this commitment to 
community service. 

• A new admin . unit in each Faculty will 
handle recommendations regarding 
appropriate projects for academic 
consultancy. They will assess these 
using rigorous criteria including 
social/environmental merit, human 
welfare, community development, 
potential for challenging the 
boundaries of present thought, and 
capacity to achieve radical critique of 
existing systems, structures and 
ideologies . 

• Personally remunerated consultancy of 
an academic's own choice may still be 
undertaken, but only in personal time -
evenings, weekends and leave periods. 
Paid consultancy may never appear in 
reporting processes or on CVs - it is a 
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private commercial sideline, not the 
University's business. 

• A new category of publication will be 
created, annually reportable, to include 
letters to newspapers, public media 
articles, appearances on radio, TV and 

"Save your own skin 
or perish with 

the rest.~ 

public meetings, holding office in 
community groups, local government 
activity, participation in voluntary 
organisations, and other evidences of 
unpaid contributions to community 
welfare, public debate, local and 
national policy. 

• This category will be recognised and 
rewarded as primary evidence of valid 
Community Service; it will appear on 
CVs and be considered in all 
appointment and promotion decisions. 

Reconstructing 
"community service" 

Let's not stop there. Let's break right 
out of the ideological vice constraining 
present notions of "community service" 
Why let it refer only to concrete , tangible , 
extrinsic actions carried out by academics 
with the community as client? Let it grow 
to include every implicit, intrinsic, 
intangible, value-laden contribution the 
university makes to community life . 

There's no shortage of examples . The 
society that pays our wages and maintains 
a University's facilities can get so very 
much in return for their investment. Such 
as . . . 

Service as criticism 
Service meaning participation in the 

critical life of the community. Public 
engagement in the issues of the present
day. Shaping the debates that shape the 
future. Speaking fearlessly as those who 
have reached the highest lev els of 
scholarship in relevant fields. 
Campaigning for social justice, 
community development , ecological 
sanity. Demonstrating that academics 
happen also to be citizens of the nation, 
not scholarly hermits hiding from 
responsibility. 

The German academy's scandalous 
silence when Hitler came to power as 
Chancellor has become legendary, a case 
study of the peril of standing apart from 
political action. Where are our academy's 
letters to newspapers, media appearances, 

chairing and supporting progressive 
movements, lending their good name to 
causes that matter , balancing the 
visionary idealism of others with sound 
knowledge and strong reasoning? 

Service as value-symbolism 
The academy being seen as 

community-wide custodians of quality, 
standards, and scholarship . Every 
community needs confidence that the 
living "products" of academia - the 
supposedly qualified graduates destined 
to be leaders in every field - are truly 
worthy of their qualifications. It demands 
that the university ' s stamp of quality 
actually means something, that if we say 
they have done their studies and achieved 
academic merit, it is a trustworthy claim. 

As I write, the press has been pushing 
an expose of the possibly widespread 
mendacity of academic departments in 
student assessment. It seems that "passes 
for payment" is the order of the day in 
some quarters. Deans and DVCs run for 
cover. "Whistle-blowers" get sacked. 
Perhaps we need full student fees more 
than the public needs confidence in 
assessment processes. Are the symbols of 
scholarship, which we alone guard, being 
exposed as hollow shells ? 

Service as moral 
leadership 

The academy as truste e, exemplar 
and paragon of truth and truth-telling. 
We're not infallible, nor need we try to be 
(leave that to Rome) but if one wants to 
know where to look for certainty in a 
world of deceit, it has to be the 
university, the seat of highest learning. 
When that's evidently not the case, we 
have to ask what has become of learning? 

Maybe that's why Melbourne 
philosopher Raymond Gaita wrote (A 
Common Humanity, 1999) "The idea that 
one might be a professional lover of truth 
is a joke. But it is not a joke to say that 
the love of truth is an obligation 
fundamental to an intellectual or 
academic vocation ." ... "Even in its 
quasi-political aspect ... the university 
should remain an ivory tower. The values 
of the outside political and professional 
worlds are often dangerous to it. It rightly 
remains unworldly . Strange though it 
may sound, that is its public duty." 

Gaita might well have added "And 
that is an intrinsic aspect of its 
community service". 

Reprise 
My critics, laughing in scorn , point to 

how my wish-list ultimately depends on 
adequate funding . With governments of 

every persuasion hell-bent on abdicating 
all fiscal obligation for higher education 
is this whole discussion actually futile? 
Quite possibly . 

Before hiding my head in shame as an 
unreconstructed idealist, I can't resist a 
few really cheeky questions:-

• If the single correct response to 
reduced central funding lies in 
universities themselves 
transmogrifying into money-grabbing 
commercial entities , why after two 
decades of attempting, is virtually 
every one still failing miserably? 

• Why has nobody realised that the more 
you roll onto your back the more they 
dig their boots in? That the better you 
demonstrate your amazing capacity to 
be fiscally independent, the less they'll 
ever want to give you? 

• Why has nobody at or near the top ever 
dared to admit that perhaps the 
appropriate response to economic 
strangul ation by one ' s masters might 

" Demonstrating that 
academics happen also 

to be citizens of the 
nation, not scholarly 
hermits hiding from 

responsibility. ~ 

NOT be to ec onomically strangulate 
everyone and everything in one's own 
constituency of service? 

• And when will somebody have the 
nous to realise that salvation sometimes 
comes from the least expected 
direction? For an ancient institution to 
recover lost honour amongst its 
constituency, it may have to 
demonstrate that it can still do what 
some parts of it once knew but has 
becom e widely forgotten, through lack 
of practice . Like serving . 

To return to my lost Uncle , it is 
indeed both pleasant and fitting to serve 
one ' s community . Whether or not dying 
has to be part of the bargain is a moot 
point. But one might nevertheless ask 
seriously whether there's anything else 
left for academia to try? 

Eidos 
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What HERDSA should really do is ... 
Call For Proposals for 2001 NEW ANNUAL PROJECTS (NAPs) 

The HERDSA Executive invites 
individuals, groups and branches 
to further the work of HERDSA by 
initiating a NEW ANNUAL 
PROJECT (NAP). NAPS for 2001 
- 2002 will be identified from 
submissions made by HERDSA 
members. Projects will be selected 
which further HERDSA's strategic 
aims. They will be supported by 
the members of the National 
Executive and to whatever extent 
possible, the HERDSA Office. 
There is also limited funding 
available to support NAPS. 

NAPs must be capable of being 
accomplished in one year. They may lead 
to a proposal for more sustained 
development but this would be an 
outcome of the NAP. 

Proposals for NAPs should be 
submitted to the HERDSA Office by 
Friday 18 May 200 I . The proposal should 
include a project outline addressing the 
selection criteria . It must include a clear 
statement of the objectives and outcomes, 
and how they relate to and further, 
HERDSA's strategic plan. If any funding 
is needed, the proposal must include a 
budget outlining exactly what it is needed 

for and why. 

Proposals must clearly state the NAP 
coordinator. The coordinator is 
responsible for reporting to the 
HERDSA Executive at regular intervals. 
The NAP coordinator must be a paid up 
HERDSA member. 

Although a branch or SIG may 
propose and work on a NAP the NAP 
must be of benefit to HERDSA as a 
whole; not just to a branch or SlG. 

The Strategic aims of HERDSA are 
to: 

• Advance education in the higher and 
tertiary sector 

• Facilitate the improvement of teaching 
and learning 

• Encourage & disseminate research on 
teaching, learning, development , 
leadership & policy 

• Recognise and reward outstanding 
contributions to higher and tertiary 
education 

Criteria for selection of NAPs 

- The NAP is capable of being 
accomplished in one year . 

- Objectives are clearly stated 

- Outcomes of the NAP are clearly 
stated . 

Simon Barrie 
- The outcomes further HERDS A' s 

strategic aims 

- Clear and detailed statement of any 
requirement for funding is provided. 

- Proposals for funding are within the 
capacity of HERDSA to support them 

- The NAP coordinator is a paid up 
HERDSA member. 

- Proposals clearly state who the NAP 
coordinator is and their contact details 

- Proposals clearly state how the NAP 
will be evaluated 

- There is a clear indication of what it is 
intended will happen following the 
NAP. 

If you have an idea for a NAP that 
you would like to discuss further 
before submitting it, please get in 
touch with any member of the 
Executive or contact the HERDSA 
Office on (02) 6263 4242 or email 
info@herdsa.org.au 

Simon Barrie is the secretary of 
HERDSA. He works at the Centre 
for Teaching and Learning at 
Sydney University. 

Email: s.barrie@ctl.usyd.edu.au 
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Higher Education Research and Development (HERD) 

The new editorial team and its intentions 

Editorial Team: 

Peter Taylor 
(Coordinating Editor), Griffith University 
Peter.taylor@mailbox.gu .edu .au 

Carol Bowie 
Griffith University 
c.bowie@mailbox.gu.edu.au 

John Dearn 
The University of Canberra 
dearn@isd.canberra.edu.au 

Richard James 
The University of Melbourne 
r.james@cshe.unimelb.edu.au 

Chris Trevitt 
The Australian National University 
chris.trevitt@anu.edu.au 
Editor, Book Reviews: 

Matthew Absalom 
The University of South Australia 
matthew.absalom@unisa.edu.au 

Our broad intentions 
We take over from Elaine Martin, 

Michael Prosser and Peter Ling who 
edited HERD for the last three years. In 
their first Editorial they commented that 
"we see the new higher education 
environment demanding different 
responses from a journal such as this". In 
those three years the higher education 
environment has continued to undergo 
rapid change, though the nature of change 
has changed. We now see evidence that 
morale is suffering (Mcconville 2000; 
MClnnis 1999). Where once change was 
relatively benign; and required 
incremental adaptatio _ns, it is now 
constandy 'in our face' and some of us 
are showing ·signs of change fatigue. 

Unfortunately, there is i)o sense that the 
rate of change is going to slow. In fact the 
me~sages are the opposite-change is 
likely to accelerate, to reach deeper into 
the institutions of higher educatfon, and 
to impact more sharply on working 
conditions and practices. 

What then of the role of a journal 
such as HERD in these times? Should it 
maintain a primary focus on university 
teaching anq learning? What of its 
relationship to the parent organisation, 
HERDSA, and of its relationship to 

HERDSA News and conferences? 

Our view is that these times 
invite the academic community to adopt 
more self-interested strategies as it 
necessarily re-works what it means to be 
an academic and to work in an institution 
of higher education. One of us (Taylor 
1999) has argued that professional 
organisations are likely to become more 
important as sites for networking, identity 
formation and career development as our 
employing institutions become less 
supportive . This creates important 
opportunities for associations like 
HERDSA and journals such as HERD 

Given these sentiments , we seek to 
publish papers that address a number of 
issues. The central focus has to remain 
teaching and learning in all its various 
forms (eg teaching as the facilitation of 
learning, teaching as the supervision of 
postgraduates, etc). The scholarship we 
report needs to be critically self-aware
of what we already know about teaching 
and learning and of the contexts within 
which that knowledge was generated. We 
want to publish papers that map what we 
know and/or that point to the gaps in and 
the limitations of that knowledge. We 
also seek to publish papers that bring 
fresh thinking and genuinely new 
strategies and/or practices to our 
attention. We seek papers that help us to 
see more clearly the challenges we are 
facing or that we might face, and that 
offer realistic and practical ways to tackle 
them. And we seek . papers that do this 
with a sense of rigour, informed 
optimism, and good humour. 

Submitting work to HERD 
We are developing review procedures 

that will draw oh the available 
technologies --:--e-editing. There are 
several reasons for this . As a team we are 
geographically . distributed, and 

communication technologies can assist us 
to collaborate. We also hope that their use 
will speed up the process of reviewing of 
submitted work. And it will make the 
final editing stages consistent with the 
requirements of the UK-based publishers 
of HERD-CARFAX Publishing, a 
subsidiary of the Taylor & Francis Group. 
So please subtnit all work as email 

Peter Taylor 

attachments, preferably as .doc or .rtf 
files, directly to the HERDSA office
office@herdsa.org.au. 

This means that we are in a period of 
transition-a familiar theme to all no 
doubt. We expect to be fully e-based by 
early 2002 . In the interim, please be 
patient. 

In terms of the review process, we 
currently use the following set of criteria 
to make decisions about accepting work 
for publication. All papers are reviewed 
by at least two experienced peers before 
they are accepted for publication. These 
referees also provide helpful suggestions 
for improvement of work, regardless of 
whether they recommend its publication. 
So submitting work is one way of gaining 
useful independent feedback on the 
strengths of your own writing and 
scholarship . 

The criteria are: 

• The paper says something of interest. 

• The issue/problem is well situated in an 
appropriate literature. 

• The paper is coherently and 
persuasively argued. 

• The paper is succinct. 

• The conclusion is well supported and 
based on critical and/or analytical 
insight. 

• The paper demonstrates methodo
logical soundness . 

• The work is appropriately formatted for 
a HERD paper (as generally 
exemplified by papers in recent issues 
of HERD) . 

Themes and Special Issues 
There are three issues of HERD in 

each volume. The second issue is 
intended to be a 'special issue', with, 
papers focused on a specific theme, and is 
usually edited by someone other \han a 
member of the 'standard' editorial team. 
The special issue for this year is being 
edited by Richard James, and will include 
papers on the theme of 'the first year 
experience' . 

We announce here that the special 
issue for volume 21 will be on 'doctoral 
training and the knowledge economy'. 
We are seeking releva _nt papers and will 



provide more details in the next 
HERDSA News . 

However, we want to invite you to 
consider offering papers that address 
other pressing challenges, including: 

• academic work, and the way it is 
changing 

• 'supercomplexity' and the 
undergraduate curriculum 

• assessment 

• teaching and learning and technology 

• reinvigorating science teaching (or any 
other discipline) in higher education 

The list is indicative only, so feel free 
to suggest alternatives and additions. If 
we receive multiple papers on any 
particular theme we will publish them in 
the one issue, as a 'themed' issue. We 
will use the HERDSA News as one way 
of indicating any such possibility. In the 
meantime consider developing a paper for 
the special issue for volume 21, or in 
response to any of the themes suggested 
above. Papers for the special issue should 
be submitted by the end of November this 
year to ensure time for the review 
process. 
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LEARNING PARTNERSHIPS 

HERDSA Conference 
8 - I I July 200 I 
The University of Newcastle 

HERDSA encourages its members to engage in both professional development and the 
conduct of research. This conference seeks to explore the broad concept of learning 
partnerships . Both professional development and research are themselves learning 
partnerships. The conference will explore: 

• Learnlflg partnerships between individuals suc:h as teacher-student partnership; student-student 

partnership and teacher-teacher partnership 

• Learning partnerships within institutions such as cross faculty and departmenc collaboration: 

partnership between faculty and support units and creating learning organisations 

• Learning partnerships beyond institutions s-uch as across sectors and with the community 

Keynote speakers are : 

• Professor Norman Longworth, UK 

• Professor Pe~r Coaldrake, Deputy Vice-Chancellor. QUT 

• Angela Carbone, Monash University; Australian Award for University T eachlng ( 1998) 

Further conference inforn,ation: www.newcastle.edu.au/conferences/herdsa200 I/ 

Or email: herdsa@newcastle.edu.au 
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Research in Higher Education 

Work in Progress 
Partnership for Researching the Achievement of Outstanding 
Educational Outcomes 

How can teachers achieve 
outstanding outcomes is a vital 
issue in teaching at every level of 
the education system. Is there 
general agreement in the education 
polity about what such out 
comes are? Is it, for example, the 
outcomes achieved by the top 1 % 
of students in standardised tests 
in different subject areas? Do 
such outcomes depend upon the 
teachers' subject matter knowledge 
and their relationship with 
students? 

Researchers in Education, at the 
University of New England and the 
University of Western Sydney, will 
undoubtedly deliberate on these and 
related questions in their current research 
project. It is designed to investigate the 
processes in schooling which produce 
outstanding educational outcomes in the 
junior secondary years, i.e. years 7-10, in 
New South Wales public schools. 

The project is funded through the 
Strategic Partnerships with Industry -
Research and Training (SPIRT) scheme, 
with funds provided by the Australian 
Research Council (ARC) and the NSW 
Department of Education and Training 
(DET) as the industry partner. It 
represents the largest research program 
ever undertaken by the NSW DET and 
the university sector. 

The members of the research team 

include Professors John Pegg and Bill 
Green, Dr. David Laird and Dr. Ted 
Redden from UNE; Associate Professor 
Steve Dinham, and Mr . Steve Sawyer 
from UWS (Nepean); and Dr. Paul Brock, 
Director of Strategic Research from DET. 
In addition, directors from the 
directorates of Strategic Information and 
Planning , School Self Evaluation and 
Improvement , Student Services and 
Equity Programs, Oten-Distance 
Education, Training and Development, 
and Secondary Education, are all 
members of the project team. 

Three key questions guide their 
research project: 

i) what constitutes " outstanding 
educational outcomes" taking into 
account social and cultural issues? 

ii) what are the processes, at the level of 
the classroom and the school, which 
contribute to the achievement of such 
outcomes? 

iii) how can knowledge of these processes 
be widely disseminated through 
professional development of school 
personnel? 

The research is divided in three 
phases, representing each year of the 
project. 

The first year will be spent on 
accumulating and analysing the rich and 
extensive quantitative and qualitative data 
on the 458 public secondary and central 
schools held by DET in NSW and the 
preparation, administration and analysis 

of a survey to all these schools. 

The second year will involve 
intensiv e research within the schools 
selected, focusing , as appropriate, on the 
whole school, the subject departments, 
grouping s or teams of teachers, the 
delivery of specific programs, and/or 
contributions made by significant 
individual s. 

The third year will focus on the 
development and trialing of professional 
developm ent programs designed to assist 
all schools to improve the quality of 
Years 7-10 schooling provision by 
enriching the teaching and learning 
environment for both students and 
teachers. 

It is expected that the project will lead 
to the id entification of public sch ools 
across NSW , where outstanding 
outcomes are achieved and of the 
contributing processes . It is therefore 
expected to make a significant 
contribution to the renewal of junior 
secondary schooling by providing 
information and professional 
development resources on how schools, 
within Australia and internationally, can 
develop more successful learning 
environments. 

Izabel Soliman, School of 
Education Studies, University of 
New England. 

Email: isoliman@metz.une.edu.au 

Herdsa information is available from 

internet: www.herdsa.org.au 

email: office@herdsa.org.au 
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An Analysis of Time Management in an Academic Setting 

Brief Description of project 
This research project is analysing the 

time management behaviours of different 
groups of staff in a university and 
investigating the implications of their 
behaviours on their perceptions of their 
time management and on their levels of 
distress and morale . 

Name of Researcher. 
Hugh Kearns 

Funding Body 
Staff Development and Training Unit, 
Flinders University 

Keywords 
Time Management, Time Management 
Behaviours, Distress and Morale. 

Contact email: 
Hugh .kearns@flinders .edu.au 

A Conversation Analytic Study Comparing Collaborative Learning in 
Face-to-Face Learning Environments with Collaborative Learning in 
Synchronous e-mediated Learning Environments 

Brief Description of Project 
This project is designed to increase our 
understanding of the student-to-student 
interactions that constitute collaborative 
learning in classroom settings. The 
project will involve the analysis of 
naturally occurring interaction data drawn 
from audio and/or video recordings of 
students engaged in collaborative learning 
through small group work. 

This research has three phases ; the 
first phase , an inquiry into face-to-face 

communication in collaborative learning 
groups; the second, an inquiry into the 
interaction order in computer mediated 
collaborative learning groups; and the 
third phase, a comparison between the 
interaction orders in the two settings. 

Name of Researcher. 
Dr Calvin Smith 

Funding Body 
University of Queensland new staff 
research start-up fund . 

Keywords 
Collaborative learning, conversation 
analysis, Computer Mediated 
Conversations, e-mediated learning, 
e-mediated communication 

Contact 
email: c.smith@mailbox.uq.edu.au 

Discourses of 'Internationalisation' in Higher Education. 

Brief Description of project 
Analysis of the discourses of 

'internationalisation' of higher education 
and the effects of those discourses, 
focussing initially on the representation 
of international students 

Name of Researcher 
Anita Devos. 

Keywords 

Internationalisation, discourse analysis, 
international students . 

Contact email: 
a.devos@unsw .edu.au 

International postgraduate students' management of knowledge construction in 
academic writing 

Brief Description of project: 

This study is an investigation into the 
academic writing of international 
postgraduate students with an emphasis 
on discourse synthesis, the construction 
of new texts from pre-existing texts. The 
analysis is based on students' papers, 

focus group discussions and structured 
interviews. 

Names of Researchers 
Dr. Susan Nichols & Dr. Robyn Najar 

Keywords 

International students, postgraduate 

students, academic writing 

Contact email: 

sue.nichols@unisa.edu.au and 
robyn.najar@flinders.edu.au 

25 



26 

HERDSA NEWS 
April 200 I 

Enhancing Teaching-Learning Environments in Undergraduate Courses 

(ETL Project) 

A Large Pedagogical Project at the 
Lund School of Technology, Lund 
University, Sweden. 

Brief Description of the Project 
The research project is a part of a 

three year, large pedagogical project, 
THE LTH BREAKTHROUGH, at LTH 
(Lund School of Technology) at Lund 
University , Sweden . 

The aim of the research project is to 
establish a starting point for pedagogical 
discussion and development by using the 
A TI (Approaches to Teaching, a Prosser 
& Trigwell questionnaire) 

questionnaire) plus some background 
questions on all, close to a thousand 
teachers at L TH and using the CEQ 

(Course Evaluation Questionnaire, a Paul 
Ramsden questionnaire) on all, around 
six thousand students, at LTH. 

After the three years of pedagogical 
development the research project, with 
the ATI and the CEQ, will be repeated 
and the results of the two measures, 
"before and after" , will be compared . But 
the research project in itself will deal with 
a number of issues. Just to mention one of 
them: the ques"tion of gender and both the 
ATI (teachers) and the CEQ (students). 

Names of Researchers 
Peter Arvidson , Professor of Media

and Communication Studies , in charge of 
research project and Torgny Roxa, 
pedagogical consultant, in charge of the 

Book Reviews 

larger pedagogical project, both at UPC 
(Centre for Teaching and Learning) at 
Lund University. 

Funding Body 
L TH, Lund School of Technology at 

Lund University. 

Keywords 
ATI , pedagogical experience, 

pedagogical education, gender, 
subject/discipline 

CEQ, learning experiences, study 
progress, gender, subject/discipline, study 
program 

Contact Email 
Peter.Arvidson@soc.lu .se and 
Torgny .Roxa@upc.lu .se 

The Enquiring University Teacher 
by Stephen Rowland, 2000. Buckingham, UK. The Society for Research into Higher Education & Open 
University Press, pp.134 A$62.95. 

In this book, Stephen Rowland 
reflects on our learning as 
university teachers trying to 
improve our teaching. Rowland 
has a background in philosophy 
and engineering, as well as 
experience as a teacher at both 
primary and tertiary levels. At the 
University of Sheffield, he 
developed a course on learning 
and teaching for university staff 
which has been running for nearly 
ten years. It is his experience with 
this cours.e which provides the 
focus for the reflections presented 
here, along with his involvement 
in 1996 with South Africa's 
National Commission on Higher 

Education, which was trying to 
transform teaching methods in 
post-Apartheid universities. 

This is a slim volume, written in an 
easy, unassuming style, yet it is 
ambitious in the range of questions it 
raises and the depth of reflection it 
brings to their discussion . The focus is 
on how a space for enquiry, based on 
personal and interpersonal exploration, 
can be integrated into our professional 
practice, and the means Rowland shows 
can be used for such an enquiry are 
eclectic and imaginative. This range is 
reflected in the diversity of approaches 
in the nine chapters. Some are 
discussions of general issues, such as the 
relationship between teaching and 
research (Ch . 2); some are more 
philosophical , such as Ch. 4 , in which 

Reviewed by France Mugler 

Rowland explores what a pedagogical 
th eory can contribute to our learning 
about teaching and learning , or Ch . 8, 
about the role of personal and 
professional values in teaching; others 
report the problems participants 
e~counter during the course and the 
insights they have gained (Ch . 3 
Learning about Learning, Ch . 5 
Academic as Student). Two chapters 
explore the role of writing as a tool for 
reflection (Ch . 6 Writing to (Re) 
discover a Love of Learning, Ch . 7 
Reflections on a Story) . 

Rowland explains his skepticism of 
the widespread view that teaching is 
generic across subject matters. He shows 
how a systematic reflection about 
teaching is enhanced by drawing on 
differences between how academics 



from different disciplines think about 
their subject and even conceive of 
knowledge - in the metaphors a biologist 
or a sociologist will use, for instance. He 
also sees teaching as intrinsically value
laden, rather than a merely technical and 
pedagogically neutral 'bag of tricks'. This 
leads to an examination of what personal 
and professional values might underlie 
the academic community and the wider 
society. 

The discussions among Rowland's 
course participants, which are reported in 
often vivid detail, start from the question 
of how teaching and learning, for both 
students and teachers, can be brought into 
a more productive relationship. 
Discussing the relationship between 
teaching and research, participants note 
the institutional value placed on research 
and the reasons for the lower status of 
teaching. While the need for balance 
between the two is readily agreed upon, 
they soon realize that the distinction is 
fuzzy: Is research supervision teaching or 
research? Isn't the dissemination of 
research a pedagogical activity? They 
conclude that teaching should be imbued 
with the same critical orientation as 
research, that an active involvement in 
research improves teaching, and that 
students' perceptions of the discipline and 
of their learning are significant. 

The course is centered around the 
notion of research directed at teaching 
practice. It is agreed that the basis for 
discussion must be the actual experience 
of teachers and not the agenda of 
administrators. which is often technical 
rather than critical. The goal is to develop 
an aptitude for sustained reflection and 
critical investigation of one's own and 
each other's teaching, including a critical 
stance towards institutional and social 

constraints which shape practice. 
Rowland identifies the contexts of this 
enquiry as the participant's 
disciplines, their teaching experience, and 
the present context of the course itself. 
Since all depends on what participants 
bring to the process, the outcome is not 
predictable. 

One of the dilemmas of the course -
and of any course - i~ the relationship 
between tutor and students . The use of 
feel-good terms like 'facilitator', 
'negotiation', or 'self-assessment' doesn't 
change the power differential between 
teacher and students. Using the 
distinction between surface and deep 
learning, Rowland shows that a pro-forma 
request fc>r assent is only 'surface' 
negotiation. Feedback itself can be - and 
can be felt to be - an instrument of control 
rather than of growth. 

A fundamental concern of one of the 
course participants is the desire to inspire 
'a love of the subject'. From the reductive 
view of teaching as merely technical, this 
can only be considered romantic or naive, 
yet it is at the very basis of the vocation 
of teaching. Rowland argues that teaching 
is fundamentally poetic rather than 
technical, and that one way to 
acknowledge its richness is through the 
telling of stories. We can learn from each 
other's stories about our teaching and 
learning, and this story-telling breaks the 
false duality betwet n emotions and the 
intellect, a duality which impoverishes 
the imagination and reduces the human to 
the mechanical. Rowland recounts how, 
though at first intimidated by the idea of 
writing fiction, a piece he wrote in South 
Africa (reproduced here) gives voice to 
some of the fears, doubts, and intellectual 
and ethical dilemmas he faced there. 
Once written, the story liberates its author 
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and is also liberated from him, becoming 
subject to different interpretations by 
different readers - including the author -
with repeated readings provoking more 
reflection. 

In his discussion of values in 
teaching, Rowland shows how 
institutionalised evaluation of teaching 
effectiveness - 'measuring the pig' - often 
ignores values. A measure of student 
satisfaction, for example, is not the same 
as educational value. Teaching and 
learning involve the whole person, and 
we need to ask what kind of academic 
community and of society we are trying 
to build, otherwise education will be 
driven by non-educational values, like 
those of the marketplace. Rowland 
mentions, for example, how globalization 
hides cultural differences, by denying that 
teaching is informed by cultural values. 
Values should be neither denied nor 
assumed, but are there to be contested. 

This questioning and doubting, 
Rowland says, is what pedagogy is all 
about. A question from even the most 
ignorant student can challenge a teacher. 
For those who already know that there are 
no quick fixes in teaching, Rowland's 
b::iok provides a thoughtful and forth1ight 
discussion based on rich observations. It 
outlines a holistic view of Leaching in 
society as well as practical ways of 
developing critical reflection about our 
role. 

France Mugler is Associate 
Professor of Linguistics at the 
University of the South Pacific, 
Laucala Bay campus, Suva, Fiji 
Islands. 

Email: mugler_f@usp.ac.fj 

CHECK YOUR EMAIL ADDRESS! 

It is imperative that the HERDSA Office has the correct email address for all HERDSA 
members, for notices to be sent electronically. Please check your email address given on the 
address label for this mailout. Changes can be submitted to the HERDSA Office: 
office@herdsa.org.au or you can update your information in the member's section of the 
website. 
To access the member's section of the website: 

username = your surname 
password = your HERDSA membership number found on the address label of this mailout, or available on 
request from the HERDSA office. 
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Forthcoming Conferences 
Auckland University of Technology is to host the inaugural New Zealand Conference: 

Innovations and Links: Research Management 
and Development & Postgraduate Education 
The two themes will run concurrently From 26 to 27 November 200 I 

Abstracts are sought by 3 I May 200 I and papers by 19 October 200 I 

For more information visit the conference website at 

http://www.aut.ac.nz/conferences/innovation/ 

or contact 

Filomena Davies <Filomena.Davies@aut.ac.nz> 

Conference Web Sites 

The 5th Pacific Rim and the 14th International 
Con/ erence on the First fi~ar Experience 
will be held jointly, in Honolulu, Hawaii 9-13 July 2001. 

Hawaii Conference website: 

http://www.sc.edu/fye/conferences/international/index.htm 

First Year Experience Website: http://www.sc.edu/fye 

Higher Education Close Up2 An International 
Qualitative Research Conference 
July 16 -18, 200 I, Lancaster University UK. 

http://www.lancs.ac.uk/users/edres/conferences/hecu2/ (UK) 

or http://www.massey.ac.nz/-cprichar/hecu2.html (local mirror) 

The 15th Open and Distance Learning Association 
of Australia (ODLAA) Biennial Forum 2001 Education 
Odyssey: Continuing the journey through adaptation 
and innovation. 

24-27 September 200 I at Australian Technology Park, Redfern, Sydney. 

Full details at www.oten .edu.au/odlaa/frames .html 




